
 
 

 
 

  

  

 

 

    

 

 
 

  

 

 
 

 
 

 
 

 

 
 

 
 

 
 

 
 

 
 
 

 

School Improvement Plan Resource Guide 
This guide was developed to provide additional resources teams can use when identifying relevant supports 
for their School Improvement Plan priorities. Once your team has identified which priorities to include in your 
School Improvement Plan, consider using the resources below to help identify actions your team could take 
to move from the current state to the ideal state. Note this guide is NOT a comprehensive list of actions your 
team may need to take; rather it is designed to serve as a starting point in the planning process. 

Domain A: Leadership 
A1. A clear and compelling purpose statement (e.g., mission, vision, values, and goals) developed with 

stakeholder input and consistent with the district purpose, provides focus for school decisions. 

Stage 1 - No Evidence of Stage 2 - Minimal Stage 3 – Moderate Stage 4 – High 
Implementation Implementation Implementation Implementation 

The school does not have a 
purpose statement to guide all 
school-level decisions. 

The school has a purpose 
statement, but it has not been 
reflected upon, refined, or 

The school has an updated 
and relevant purpose 
statement, which is known by 

The school has an updated 
and relevant purpose 
statement, which is known by 

updated by school leaders nor 
has it been shared with 
stakeholders to guide all 

stakeholders, and it is 
sometimes used to guide 
school-level decision making. 

stakeholders and the purpose 
statement is regularly used to 
guide school-level decision 

school-level decisions. making. 

Resources to support teams in addressing this practice: 
• Mission, vision, and goals as levers for leadership 
• Protocol: How to discuss mission, vision, and values with others 
• Activities to support drafting mission and vision statements 

Additional Context and Research 
• Breakthrough Principals*: 

Principal’s Tool 4.1: Creating and Sharing a School Vision 
Principal’s Tool 4.2: How Visible Is the School Vision as Your School? 
Chapter Four, “School Culture” 
Chapter Four, “School Culture,” pages 102-109 

*Additional context and research come from the book Breakthrough Principals. 
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https://docs.google.com/document/d/1h4D0YPbK3hujwC7z0470DknLwsdkz9keUAxmE4mDjao/edit
https://docs.google.com/document/d/1QztloorqV8VILqBeLBIQDMcky5GidCJHoF11wrGBLLQ/edit
https://docs.google.com/document/d/18xqY8QyzrqAKi_aaszaZjcy_XjRBVpuTgv6ejl_QVWI/edit
https://docs.google.com/document/d/18xqY8QyzrqAKi_aaszaZjcy_XjRBVpuTgv6ejl_QVWI/edit
https://www.wiley.com/en-us/Breakthrough+Principals%3A+A+Step+by+Step+Guide+to+Building+Stronger+Schools-p-9781118801178


  

 

            

 

 
 

 
 

 
  

 

 
 

 
 

 

 
 

 
 

 

 
 
 

 

    

A2. School leaders have a coherent theory of action for resource allocation and process improvement that 
links adult actions to student results. 

Stage 1 - No Evidence of Stage 2 - Minimal Stage 3 – Moderate Stage 4 – High 
Implementation Implementation Implementation Implementation 

School leaders do not have a School leaders have a theory of School leaders have a theory of School leaders have a theory 
coherent theory of action for action for resource allocation action for resource allocation of action for resource 
resources allocation and and process improvement, but and process improvement, that allocation and process 
process improvement that it does not link adult actions to somewhat links adult actions improvement that links adult 
links adult actions to student student results. to student results. actions to student results. 
results. 

Resources to support teams in addressing this practice: 
• Rationale & Background 
• Activity: Creating a Theory of Action 
• Monitoring Implementation of your school’s Theory of Action 
• Fishbone Root Cause Analysis to understand factors that may inform a Theory of Action 

Additional Context and Research 
• Breakthrough Principals*: 

Chapter Six, “Planning and Operations” 
Chapter Six, “Planning and Operations,” pages 211-217 
Principal’s Tool 6.2: Reflection Questions on Budgeting 

• Strategies of Highly Supportive Districts: Resource Allocation

 *Additional context and research come from the book Breakthrough Principals. 

School Improvement Plan Resource Guide  | 2 

https://docs.google.com/document/d/10vAwo-zq9gDwSIGmbnC405V4pwiz3YnEschqhbP_36E/edit
https://docs.google.com/document/d/1331_MVLd48iG9kyXiWhPMR9N5z4fuXgD8ptOVUKmXB8/edit
https://docs.google.com/document/d/1WoZhPNLnjSoCtUSO7I3xB5fUdAP9fsxJ4GejIXOLONM/edit
https://docs.google.com/document/d/1FLWaVnv_JBJBD641rlnW1rJn_eK5pyWOpQFxqjv1WPg/edit
https://www.wiley.com/en-us/Breakthrough+Principals%3A+A+Step+by+Step+Guide+to+Building+Stronger+Schools-p-9781118801178
https://docs.google.com/document/d/1Aog-GLR62WQvRAqQmr6HR2g74sODhWIE87lRHi9mnWQ/edit


  

 
 

 

 

 
 
 

 
 

  

 

 
 

 
 

 
 

 
 
 

 

 

 
 

 
 

 

 
 

 
 

    

A3. The principal distributes instructional leadership roles among teachers and is actively engaged in 
learning with teachers. 

Stage 1 - No Evidence of Stage 2 - Minimal Stage 3 – Moderate Stage 4 – High 
Implementation Implementation Implementation Implementation 

School leaders do not School leaders have School leaders distribute School leaders distribute 
distribute instructional 
leadership roles among 
teachers nor is school 

established the systems to 
distribute instructional 
leadership roles among 

instructional leadership roles 
among teachers and school 
leaders are engaged in active 

instructional leadership roles 
among teachers and school 
leaders are engaged in active 

leadership engaged in active 
learning with school staff. 

teachers, however teachers 
do not have decision making 
responsibilities or school 

learning with school staff. learning with school staff. 

leaders are not engaged in 
active learning with school 
staff. 

Resources to support teams in addressing this practice: 
• Activities to create collaborative structures 
• Activities to build internal coherence 
• Deciding who is on the bus (selecting School Leadership Team members) 
• A systemic approach to elevating teacher leadership 
• Teacher leadership readiness evaluation tool

 Additional Context and Research* 
• Breakthrough Principals*: 

Chapter Five, “Talent Management” 
Chapter Five, “Talent Management,” pages 162-174 

• Data Wise 
Chapter One, “Organizing for Collaborative Work” 
Chapter One, “Organizing for Collaborative Work,” pages 13-33

 *Additional context and research come from the book Breakthrough Principals and Data Wise. 
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https://docs.google.com/document/d/1yeTEPFMn72fPX-Owrw68IAonYVhmq0g7ONCL5MCY9XY/edit
https://docs.google.com/document/d/1hCCdygTuZuGUUvgCWgYUCPOLHWJd224DpC9dpp5SzFg/edit
https://docs.google.com/document/d/1amUSNJ7550f53iLvGhTWjVXf1pDxwTna64ZXe4ulkGc/edit
https://drive.google.com/file/d/1U4becJSZ5BwwfWmuWoax9R_Q98BGGiRd/view?usp=sharing
https://drive.google.com/file/d/172V7VNQsU3opsElhr9sUIlAcIxJyQB-G/view?usp=sharing
https://www.wiley.com/en-us/Breakthrough+Principals%3A+A+Step+by+Step+Guide+to+Building+Stronger+Schools-p-9781118801178
https://www.hepg.org/hep-home/books/data-wise,-revised-and-expanded-edition


  

 

 

 

 
 

 
 

 
 

  

 

 
 

 
 
 

 
 

 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 

    

Domain B: Culture and Climate 
B1. Positive relationships and trust are maintained within and between school stakeholder groups (e.g., 

leaders, teachers, students, staff, families, community). 

Stage 1 - No Evidence of Stage 2 - Minimal Stage 3 – Moderate Stage 4 – High 
Implementation Implementation Implementation Implementation 

There are no positive School leaders have School leaders have All stakeholders (e.g., school 
relationships nor trust established and maintain a established and maintain a leaders, teachers, staff, 
between any school culture of positive relationships culture of positive relationships students, families, and the 
stakeholders (e.g., school and trust between some and trust between all school community at large) take 
leaders, teachers, staff, school stakeholders (e.g., stakeholders (e.g., school ownership in maintaining the 
students, families, and the school leaders, teachers, staff, leaders, teachers, staff, school’s culture of positive 
community at large). students, families, and the students, families, and the relationships and trust between 

community at large). community at large). all school stakeholders. 

Resources to support teams in addressing this practice: 
• Activities for Building Trust 
• Building Relational Trust Articles + Note-Taking Template 
• Information Gathering: School Climate Quality Analytic Assessment Instrument (SCAI) 
• Education Week article How to Build Relationships with Students during Covid-19 

Additional Context and Research* 
• Breakthrough Principals 

Chapter Four, “School Culture” 
Chapter Four, “School Culture,” pages 140-142 
Chapter Six, “Planning and Operations” 
Chapter Six, “Planning and Operations,” pages 217-218, 221-226 
Principal’s Tool 4.7: Guide for Family Engagement: Reflection on the Current State 
Principal’s Tool 6.6: Reflection Questions on External Partner Alignment 

• Data Wise 
Chapter One, “Organizing for Collaborative Work” 
Chapter One, “Organizing for Collaborative Work,” pages 13-25 
Chapter Eight, “Acting and Assessing” 
Chapter Eight, “Acting and Assessing,” pages 173-191

 *Additional context and research come from the books Breakthrough Principals and Data Wise. 
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https://docs.google.com/document/d/1vPZs57hm1K1ls8-0_DfxOhZkEhlbMhlrcPS3gqAKM44/edit
https://docs.google.com/document/d/149uBUBy-0xaguntkMU2FS32stTupFweGvnfRZPvifnA/edit
https://web.calstatela.edu/centers/schoolclimate/assessment/school_survey.html
https://www.edweek.org/leadership/how-to-build-relationships-with-students-during-covid-19/2020/09
https://www.wiley.com/en-us/Breakthrough+Principals%3A+A+Step+by+Step+Guide+to+Building+Stronger+Schools-p-9781118801178
https://www.hepg.org/hep-home/books/data-wise,-revised-and-expanded-edition


  

 

 
 

 
 

 
 
 

  

 

 
 

 
 

 
 
 

 

 
 

 
 

 
 

 
 

 
 
 

 
 

 
 

    

B2. School leaders maintain ongoing communication with teachers and other school stakeholders and 
solicit input on major decisions from relevant stakeholders. 

Stage 1 - No Evidence of Stage 2 - Minimal Stage 3 – Moderate Stage 4 – High 
Implementation Implementation Implementation Implementation 

School leaders do not maintain School leaders maintain School leaders maintain A culture of openness and two-
ongoing communication with ongoing communication with ongoing communication with way communication exists 
stakeholders (e.g., school stakeholders (e.g., school stakeholders (e.g., school between all stakeholders (e.g., 
leaders, teachers, staff, leaders, teachers, staff, leaders, teachers, staff, school leaders, teachers, staff, 
students, families, and the students, families, and the students, families, and the students, families, and the 
community at large) nor solicit community at large) but do not community at large) and solicit community at large) with 
input on major decisions from solicit input on major decisions input on major decisions from various stakeholders initiating 
relevant stakeholders. from relevant stakeholders. relevant stakeholders. and being a part of the 

decision-making process. 

Resources to support teams in addressing this practice: 
• Sample Parent Communication Notes 
• Cultivating Family Clarity (Knowledge and Relationships) 

Additional Context and Research* 
• Breakthrough Principals 

Chapter Four, “School Culture” 
Chapter Four, “School Culture,” pages 125-136 
Chapter Six, “Planning and Operations” 
Chapter Six, “Planning and Operations,” pages 221-226 

• Data Wise 
Chapter Eight, “Acting and Assessing”

 *Additional context and research come from the books Breakthrough Principals and Data Wise. 
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https://docs.google.com/document/d/1dUTKtwJ8js1t7ve_j3ogtF5DXGR8wG_yN4FXPp4qS0I/edit
https://docs.google.com/presentation/d/1v4NA0N41W5lpvaE_yqZO4LYWlmIIIDg115OMN-2wc0o/edit#slide=id.p1
https://www.wiley.com/en-us/Breakthrough+Principals%3A+A+Step+by+Step+Guide+to+Building+Stronger+Schools-p-9781118801178
https://www.hepg.org/hep-home/books/data-wise,-revised-and-expanded-edition


  

 

 
 

 
 

 
 

 
 

 
  

 

 
 

 
 

 
 

 
 
 

 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

 
 
 

 
 
 

    

B3. The school maintains a safe, orderly environment with measures in place to prevent violence and 
bullying and uses a team approach withResources to support teams in addressing this practice: 

Stage 1 - No Evidence of Stage 2 - Minimal Stage 3 – Moderate Stage 4 – High 
Implementation Implementation Implementation Implementation 

School leaders have not School leaders have created School leaders have created Multiple stakeholders (e.g., 
created nor maintained an and maintained an and maintained an school leaders, teachers, staff, 
environment and structures environment and structures environment and structures students, and families) have 
(expectations, systems, (expectations, systems, (expectations, systems, created or refined and 
routines, protocols, etc.) that routines, protocols, etc.) that routines, protocols, etc.) that maintained an environment 
protect the physical, protect the physical, protect the physical, and structures (expectations, 
emotional, and intellectual emotional, and intellectual emotional, and intellectual systems, routines, protocols, 
safety for all stakeholders safety for some stakeholders safety for all stakeholders etc.) that protects the physical, 
(e.g., school leaders, teachers, (e.g., school leaders, teachers, (e.g., school leaders, teachers, emotional, and intellectual 
staff, students, and families). staff, students, and families). staff, students, and families). safety for the entire school 

community. 

Resources to support teams in addressing this practice: 
• Critical ideas for teaching students with trauma in mind 
• Basic Needs Overview + Notetaking Template with Articles 

Additional Context and Research* 
• Breakthrough Principals 

Chapter Four, “School Culture” 
Principal’s Tool 4.3: Reflection Questions on Behavioral Expectations 
Principal’s Tool 4.4: Behavioral Expectations Self-Study 

*Additional context and research come from the book Breakthrough Principals. 
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https://docs.google.com/document/d/1mqwrNadS7BOELkIWX_ZntS853MZck-Qj5vPUXVnY5ag/edit
https://docs.google.com/presentation/d/1d2TI_1OqzskK3owkz_R_H-YNag6idF0KGJiSfS97278/edit#slide=id.g772d2567be_0_0
https://docs.google.com/document/d/1iW_c8-0hQihSjf_h3DxOvr2oOWLJvuAaZL7iMpHS2ag/edit
https://www.wiley.com/en-us/Breakthrough+Principals%3A+A+Step+by+Step+Guide+to+Building+Stronger+Schools-p-9781118801178


  
 

 

 

 
 

 

  

 

 
 

 

 

 
 

 
 

 

 
 

 

    

Domain C: Data-Informed Planning 
C1. Systems are in place to collect and report student assessment results and other learning data as well 

as non-academic data (absences, tardy, discipline, mental, emotional, and physical well-being of 
students, families, and staff. 

Stage 1 - No Evidence of Stage 2 - Minimal Stage 3 – Moderate Stage 4 – High 
Implementation Implementation Implementation Implementation 

There are no systems in place There are systems in place to There are systems in place to There are systems in place to 
to collect nor are there systems collect some data, however the collect assessment results, collect assessment results, 
to report assessment results, data are not shared with learning data, and non- learning data, and non-
learning data, and non- stakeholders. academic data, however the academic data, and the data 
academic data. data are not consistently are shared with stakeholders. 

shared with stakeholders. 

Resources to support teams in addressing this practice: 
• Sample Data Self-Assessment and Inventory 
• Reference for different types of data 

Additional Context and Research* 
• Breakthrough Principals 

Chapter Two, “Diagnosis and Action Planning” 
Chapter Three, “Learning and Teaching” 
Principal’s Tool 2.1: Possible Data Sources for Your School Diagnosis 
Principal’s Tool 3.9: Reflection Questions for Identifying Data Sources and Assessments 

• Data Wise 
Chapter One, “Organizing for Collaborative Work” 
Chapter Three, “Creating a Data Overview” 
Chapter Three, “Creating a Data Overview,” pages 68-85 

*Additional context and research come from the books Breakthrough Principals and Data Wise. 
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https://docs.google.com/document/d/18TJiFA6tu5CDuzr1grUEOXv6r5KqIPDH4AKLgAVK0S0/edit
https://docs.google.com/document/d/1LdMwQJW5jazSZwjnCnbFCp4OfmkJI0wpEgQy7XSPP44/edit
https://www.wiley.com/en-us/Breakthrough+Principals%3A+A+Step+by+Step+Guide+to+Building+Stronger+Schools-p-9781118801178
https://www.hepg.org/hep-home/books/data-wise,-revised-and-expanded-edition


  

 

 
  

 

 

 
 

 

 
 

 
 

 
 

    

C2. Data are routinely analyzed in multiple ways (by school, grade, class, student sub-group, etc.) and 
discussed amongst staff. 

Stage 1 - No Evidence of 
Implementation 

Stage 2 - Minimal 
Implementation 

Stage 3 – Moderate 
Implementation 

Stage 4 – High 
Implementation 

Data are not routinely analyzed 
nor analyzed in multiple ways. 

Data are sometimes analyzed 
and discussed. 

Data are routinely analyzed in 
multiple ways and are 
sometimes discussed amongst 
staff. 

Data are routinely analyzed in 
multiple ways, and discussed 
amongst staff. 

Resources to support teams in addressing this practice: 
• Using Data to Adapt Instruction Guide 
• What do you see? What do you make of it? 
• Looking at Student Work Protocol 
• Meeting Observation Protocol 

Additional Context and Research* 
• Breakthrough Principals 

Chapter Two, “Diagnosis and Action Planning” 
Chapter Three, “Learning and Teaching” 
Principal’s Tool 3.10: Corrective Instruction Action Planning Template 

• Data Wise 
Chapter Four, “Digging into Data” 

*Additional context and research come from the books Breakthrough Principals and Data Wise. 
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https://docs.google.com/document/d/1KJTB3DUfw1CD67BU6tH4129GzlItSCj0QDdkWhuwQeo/edit
https://docs.google.com/document/d/1Zb3lqdNxNWsz0wTYFEK1Vm1Qx0o2rI8pjIHAmaXwE0U/edit
https://docs.google.com/document/d/1fdTvRdfQqiKA6GizPHwaBdiD_p-wAymebDPtMYvM5dY/edit
https://docs.google.com/document/d/1_OGbgZBGMVO6tWYlYTM29iDGomC9Kd4fOBPFOrKZX7w/edit
https://www.wiley.com/en-us/Breakthrough+Principals%3A+A+Step+by+Step+Guide+to+Building+Stronger+Schools-p-9781118801178
https://www.hepg.org/hep-home/books/data-wise,-revised-and-expanded-edition


  

 

 

 
 

 
 

  

 

 
 

  

  

  
 

 

 

 
 

  

  

  
 

 

 
 

  

  

  
 

    

C3. The results of the data analysis are used to identify individual students in immediate need of 
academic and/or behavioral intervention, and to inform school improvement planning. 

Stage 1 - No Evidence of Stage 2 - Minimal Stage 3 – Moderate Stage 4 – High 
Implementation Implementation Implementation Implementation 

The results of data analysis are 
not used to identify student 
needs or as part of the school 
improvement planning 
process. 

The results of data analysis are 
used in one of the following 
ways: 

• To identify student 
academic needs. 

• To identify student 
behavioral needs. 

• As part of the school 
improvement planning 

The results of data analysis are 
used in two of the following 
ways: 

• To identify student 
academic needs. 

• To identify student 
behavioral needs. 

• As part of the school 
improvement planning 

The results of data analysis are 
used in all three of the 
following ways: 

• To identify student 
academic needs. 

• To identify student 
behavioral needs. 

• As part of the school 
improvement planning 

process. process. process. 

Resources to support teams in addressing this practice: 
• Protocol: Adapting Instruction 
• Sample Small Group Lesson Plan Template 
• Narrow the Focus School Improvement Plan Template 
• Collaboration Action Planning Protocol 

Additional Context and Research* 
• Breakthrough Principals 

Chapter Three, “Learning and Teaching” 
Principal’s Tool 3.10: Corrective Instruction Action Planning Template 
Principal’s Tool 3.11: Reflection Questions for Providing Student Feedback 
Principal’s Tool 3.12: Diagnostic Tool for Lever 3, Data 

• Data Wise 
Chapter Four, “Digging into Data” 
Chapter Five, “Examining Instruction” 
Chapter Six, “Developing an Action Plan” 

*Additional context and research come from the books Breakthrough Principals and Data Wise. 
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https://docs.google.com/document/d/1zygZqZnN3a0EYjeatwkL-tmX9jZgIxap1yTwnBNuJxs/edit
https://docs.google.com/document/d/1MFhSphf2H7Na7-fDuui8p0_VMT8QsO-GzBclueU4BiY/edit
http://Narrow the Focus School Improvement Plan Template
https://docs.google.com/document/d/1b5KQiHrWJCV8d8hF4eOx6mMnDhYfHNlLgEYpYfXzMuc/edit
https://www.wiley.com/en-us/Breakthrough+Principals%3A+A+Step+by+Step+Guide+to+Building+Stronger+Schools-p-9781118801178
https://www.hepg.org/hep-home/books/data-wise,-revised-and-expanded-edition


  

 

 
   

 

 
 
 
 

 
 

 

 
 

 
 
 

 

 
 

 
 

 

    

Domain D: Professional Development 
D1. The Professional Learning Community (PLC) model or a similarly collaborative approach is used to 

increase collective teacher efficacy and improve student achievement. 

Stage 1 - No Evidence of Stage 2 - Minimal Stage 3 – Moderate Stage 4 – High 
Implementation Implementation Implementation Implementation 

There is no collaborative model 
in place. 

The preliminary, logistical work 
related to collaborative teams 

Teams meet regularly and with 
fidelity; meeting best practices 

Teams meet regularly and with 
fidelity, meeting best practices 

(e.g., scheduling, group norms, 
etc.) has been done, but teams 
do not meet regularly or with 

related to teacher efficacy are 
utilized or meeting outcomes 
and commitments are tied to 

related to teacher efficacy are 
utilized, and meeting outcomes 
and commitments are always 

fidelity. student achievement. tied to student achievement. 

Resources to support teams in addressing this practice: 
• Sample team meeting agenda 
• Effective Meeting Practices Look Fors 
• Setting Team Norms 

Additional Context and Research* 
• Breakthrough Principals 

Chapter Five, “Talent Management” 
Principal’s Tool 5.4: Reflection Questions on Professional Learning 

• Data Wise 
Chapter Six, “Developing an Action Plan” 
Chapter Seven, “Planning to Assess Progress” 

*Additional context and research come from the books Breakthrough Principals and Data Wise. 
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https://docs.google.com/document/d/1LAk1-H0B92AkweXeu_wl3BhevkvIoNSBpT7v3UGnavs/edit
https://docs.google.com/document/d/1GhYTiClHTlNVT2FV2bjLfqi8-wNNMPCsNjSoZS31dJg/edit
https://docs.google.com/document/d/1c0rPIaSoTvgmS8QJ73b_BDjJ9du4teNkQsHfdzQgbA0/edit
https://www.wiley.com/en-us/Breakthrough+Principals%3A+A+Step+by+Step+Guide+to+Building+Stronger+Schools-p-9781118801178
https://www.hepg.org/hep-home/books/data-wise,-revised-and-expanded-edition


  

 
 

 

 
 
 

  

 

 
 
 

 
 

 

 
 

 
 

 
 

 
 

 
 

 
 

 
 

    

D2. Teacher expertise in the use of selected high-leverage instructional practices is developed through 
training, peer observation, intentional practice, and leadership feedback. 

Stage 1 - No Evidence of Stage 2 - Minimal Stage 3 – Moderate Stage 4 – High 
Implementation Implementation Implementation Implementation 

Leaders and teachers have not Leaders and teachers focus on Leaders and teachers focus on Leaders and teachers focus on 
identified, committed, or 
focused on high-leverage 
instructional practices. 

high-leverage instructional 
practices, however ongoing 
professional development and 

high-leverage instructional 
practices and professional 
development, and support is 

high-leverage instructional 
practices and professional 
development and support is 

support is not provided to 
instructional staff. 

provided, however it is not 
provided consistently and via 
multiple modalities throughout 

provided consistently via 
multiple modalities throughout 
the year. 

the year. 

Resources to support teams in addressing this practice: 
• Introduction to Evidence-Based Instruction 
• Teacher Clarity Resources 
• Resources for Explicit Instruction (Guided Practice) 

Additional Context and Research* 
• Breakthrough Principals 

Chapter Three, “Learning and Teaching” 
Chapter Five, “Talent Management” 
Chapter Six, “Developing an Action Plan” 
Principal’s Tool 3.7: Instructional Strategies Practice Activity 
Principal’s Tool 3.8: Diagnostic Tool for Lever 2, Classrooms Routines and Instructional Strategies 
Principal’s Tool 5.2: Identifying Teacher Skill and Will to Develop 
�Principal’s Tool 5.3: Instructional Leadership Team Reflection Questions on Teacher Observation 

and Supervision 

• Data Wise 
Chapter Six, “Developing an Action Plan,” pages 139-147 
Chapter Eight, “Acting and Assessing” 

*Additional context and research come from the books Breakthrough Principals and Data Wise. 
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https://docs.google.com/document/d/1ps1cDCShXyXGXgX1kv0fFVMGZ_vFKLsJ8EVEChxIqy8/edit
https://docs.google.com/document/d/1VRAA0zAEBGvNb67g6a9XuV1MjJFDKyzg2eOjfkqkJ1Y/edit
https://docs.google.com/document/d/1ef7XSQ-uuPbiQ7lc02zvObuKs1ZqsM5nb4NvZKQXJPQ/edit
https://www.wiley.com/en-us/Breakthrough+Principals%3A+A+Step+by+Step+Guide+to+Building+Stronger+Schools-p-9781118801178
https://www.hepg.org/hep-home/books/data-wise,-revised-and-expanded-edition


  
 

 
 

 

 
 
 

  

 

 
 
 

 

 

 
 

 

 

 
 

 
 

 

    

D3. Ongoing and sustained content-specific professional development, focused on the school purpose 
and selected based on the needs and feedback of staff as well as student outcomes, is provided for 
staff. 

Stage 1 - No Evidence of Stage 2 - Minimal Stage 3 – Moderate Stage 4 – High 
Implementation Implementation Implementation Implementation 

Ongoing and sustained Professional development is Ongoing, content-specific Ongoing, content-specific 
content-specific professional provided; however, it is either professional development is professional development is 
development is not provided not ongoing, content-specific, provided; however, it is not provided, and it is based on the 
for staff. or based on the needs of/ based on the needs of/ needs of/feedback from 

feedback from teachers, nor feedback from teachers and teachers as well as student 
student outcomes. student outcomes. outcomes. 

Resources to support teams in addressing this practice: 
• Professional Learning Standards 

Additional Context and Research* 
• Breakthrough Principals 

Chapter Five, “Talent Management” 
Principal’s Tool 5.2: Identifying Teacher Skill and Will to Develop 
�Principal’s Tool 5.3: Instructional Leadership Team Reflection Questions on Teacher Observation 

and Supervision 

• Data Wise 
Chapter Eight, “Acting and Assessing” 

*Additional context and research come from the books Breakthrough Principals and Data Wise. 
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https://docs.google.com/document/d/14jYpyRCrbwpQw2QoP5sWvGS3nTmgd1nI6vcaKMbjsdI/edit
https://www.wiley.com/en-us/Breakthrough+Principals%3A+A+Step+by+Step+Guide+to+Building+Stronger+Schools-p-9781118801178
https://www.hepg.org/hep-home/books/data-wise,-revised-and-expanded-edition


  

 

 

 

 
 

  

 

 

 
 

 

 
 
 

 

 
 
 
 

    

E. Instruction 
E1. Leaders and staff work together to design and implement a high-quality, standards-based 

instructional program that results in high levels of achievement for all students. 

Stage 1 - No Evidence of Stage 2 - Minimal Stage 3 – Moderate Stage 4 – High 
Implementation Implementation Implementation Implementation 

The school does not have a The school leader has designed The school leader and staff The school leader and staff 
high-quality, standards-based a high-quality, standards- have designed a high-quality, have designed a high-quality, 
instructional program. based instructional program, standards-based instructional standards-based instructional 

however it is not implemented program that is mostly program, and it is implemented 
with fidelity. implemented with fidelity. with fidelity. 

Resources to support teams in addressing this practice: 
• High Quality Instructional Materials Checklist 
• High Quality Instruction Research and Recommendations 

Additional Context and Research* 
• Breakthrough Principals 

�Chapter Three, “Learning and Teaching” 
�Principal’s Tool 3.1: Reflection Questions for Observing and Assessing the Rigor of Instruction 
�Principal’s Tool 3.2: Sample Unit Plan for Fourth-Grade ELA 
�Principal’s Tool 3.3: Reflection Questions for Aligned Curriculum 
�Principal’s Tool 3.4: Diagnostic Tool for Lever 1, Aligned Curriculum 
�Principal’s Tool 3.5: Questions to Consider When Establishing Common Routines 
�Principal’s Tool 3.6: Activity: Identifying Common Routines 
�Principal’s Tool 3.7: Stage 2 Instructional Strategies Practice Activity 
�Principal’s Tool 3.8: Diagnostic Tool for Lever 2, Classroom Routines and Instructional Strategies 

• Data Wise 
�Chapter Eight, “Acting and Assessing” 
�Chapter Nine, “Roles for the District Central Office” 

*Additional context and research come from the books Breakthrough Principals and Data Wise. 
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https://achievethecore.org/content/upload/PracticeWhatYouTeach-Checklist_SchoolLeadersandTeachers_Final_Dec2017.pdf
https://files.eric.ed.gov/fulltext/EJ1159742.pdf
https://www.wiley.com/en-us/Breakthrough+Principals%3A+A+Step+by+Step+Guide+to+Building+Stronger+Schools-p-9781118801178
https://www.hepg.org/hep-home/books/data-wise,-revised-and-expanded-edition


  

 

 
 

 

 

 
 

 
 

 

 
 

 

 
 

 

    

E2. Teachers promote deeper learning and elicit high levels of student engagement through projects, 
products, and presentations with performance assessments. 

Stage 1 - No Evidence of Stage 2 - Minimal Stage 3 – Moderate Stage 4 – High 
Implementation Implementation Implementation Implementation 

Teachers do not promote deeper Less than 50% of teachers Most teachers promote deeper All teachers promote deeper 
learning nor elicit student promote deeper learning and learning and elicit student learning and elicit student 
engagement through projects, elicit student engagement engagement through projects, engagement through projects, 
products, or presentations/ through projects, products, or products, or presentations/ products, or presentations / 
performances. presentation/performances. performances. performances. 

Resources to support teams in addressing this practice: 
• Understanding Rigor Background + Learning Guide 
• Increasing Rigor Through Questioning Background + Learning Guide 
• Preparing Teachers for Deeper Learning 

Additional Context and Research 
• The importance of adding rigor to instruction 
• Deeper Learning in Practice 
• What the Heck Is Project-Based Learning? 
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https://docs.google.com/presentation/d/17TtO44JggV-4sKcfUMB_ibu7NBlhkebRqR5B6Flfzd4/edit
https://docs.google.com/document/d/1zc5r04_ZvUIllpI7moajPqH5q5_-y_Pg-ktMedEDT9c/edit?usp=sharing
https://docs.google.com/presentation/d/1o5sW_-tHIrb8IekG7tKuwzqdLoZY0vtKU4E-ygeMojM/edit
https://docs.google.com/document/d/1OgGcPbdtPIOc-gEzlhuJrau1Or3CXixOZqaJeQNO0Xs/edit
https://learningpolicyinstitute.org/sites/default/files/product-files/Preparing_Teachers_Deeper_Learning_BRIEF.pdf
https://learningforward.org/2020/10/07/the-importance-of-adding-rigor-and-relevance-to-instruction/
https://www.edutopia.org/blog/deeper-learning-in-practice-jennifer-kabaker
https://www.edutopia.org/blog/what-heck-project-based-learning-heather-wolpert-gawron


  
 

 

 
 

 
 

 

 
 

 

 

 

 
 

 
 

 
 

 
 

    

E3. Classroom practices are used to develop student learning strategies and to promote self-awareness, 
self-management, social awareness, relationship skills, and responsible decision-making. 

Stage 1 - No Evidence of Stage 2 - Minimal Stage 3 – Moderate Stage 4 – High 
Implementation Implementation Implementation Implementation 

No teachers incorporate Less than 50% of teachers Most teachers incorporate All teachers incorporate 
practices that develop student incorporate practices that practices that develop student practices that develop student 
learning strategies or their develop student learning learning strategies or their learning strategies or their 
self-awareness, self-control, strategies or their self- self-awareness, self-control, self-awareness, self-control, 
or intrapersonal skills. awareness, self-control, or or intrapersonal skills. or intrapersonal skills. 

intrapersonal skills. 

Resources to support teams in addressing this practice: 
• Deep-Dive: Social-Emotional Supports for Students 
• Social-Emotional Supports for Teachers 
• Social and Emotional Learning Activities for Families and Educators 

Additional Context and Research 
• Building Resilience in Students 
• Articles to Develop Student Learning Strategies 
• Breakthrough Principals* 

�Chapter Four, “School Culture” 

*Additional context and research come from the book Breakthrough Principals. 
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https://docs.google.com/document/d/1s13jQgoDLkQq7KkgZES46brEJyJIywxFM_0h7KH4m70/edit
https://docs.google.com/document/d/1DgN17MmrwidYq--OB8AG6qyc-J4bvw1dGT419kuE1zo/edit
https://drive.google.com/file/d/1z7XHVDdf9Bn279X5oeTS9BzV5Yo3z3XO/view?usp=sharing
https://www.edutopia.org/article/5-ways-build-resilience-students
https://docs.google.com/document/d/1iW_c8-0hQihSjf_h3DxOvr2oOWLJvuAaZL7iMpHS2ag/edit
https://www.wiley.com/en-us/Breakthrough+Principals%3A+A+Step+by+Step+Guide+to+Building+Stronger+Schools-p-9781118801178


  

  

 

 
 

 

 

 
 

 
 
 

 

 

 
 

 
 
 

 

 
 

 
 

 

    

F. Learning Support 
F1. The school has scheduled time during the school day, and uses a systematic approach (e.g., MTSS) to 

prevention and intervention, to promptly address academic and behavioral issues for all students. 

Stage 1 - No Evidence of Stage 2 - Minimal Stage 3 – Moderate Stage 4 – High 
Implementation Implementation Implementation Implementation 

The school does not have time The school has some time The school has consistent time The school has time during the 
during the school day to 
address academic and 
behavior issues for all students. 

(though not consistently) to 
address academic or behavior 
issues for all students, 

during the school day to 
address academic or behavior 
issues for all students, 

school day to address 
academic and behavior issues 
for all students, and there is a 

however, there is not a 
systemic approach to meet 
student needs. 

however there is not a 
systemic approach to meet 
student needs. 

systemic approach to meet 
student needs. 

Resources to support teams in addressing this practice: 
• Building MTSS: A quick guide to building out MTSS 
• Building MTSS from the Ground (Tier1) Up: Practical Strategies and Impact Findings, Including a 

Significant Reduction of Discipline Referrals 
• WDE WYoming MTSS: WDE-provided resources for Wyoming MTSS 

Additional Context and Research 
• Tiered Framework 
• Breakthrough Principals* 

�Chapter Three, “Learning and Teaching” 
�Principal’s Tool 3.13: Diagnostic Tool for Lever 4, Student-Centered Differentiation 

• Data Wise* 
�Chapter One, “Organizing for Collaborative Work” 

*Additional context and research come from the books Breakthrough Principals and Data Wise. 
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https://drive.google.com/file/d/1RnXI5UjxWIyyO_62nJYsCLCdhnYze0ai/view?usp=sharing
https://drive.google.com/file/d/13qzqREy-zXP1E7CfUZLNJA8Yf9_nslN0/view?usp=sharing
https://edu.wyoming.gov/educators/pd/wyoming-mtss/
https://www.pbis.org/pbis/tiered-framework
https://www.wiley.com/en-us/Breakthrough+Principals%3A+A+Step+by+Step+Guide+to+Building+Stronger+Schools-p-9781118801178
https://www.hepg.org/hep-home/books/data-wise,-revised-and-expanded-edition


  
 

 

 

 
 

 
 

 

 

 
 
 

 

 
 

 

 
 

 
 

 
 
 

    

F2. A framework for learning supports, including after-school and summer programs (expanded learning 
opportunities), are coordinated between the school, family, and community and governmental 
organizations. 

Stage 1 - No Evidence of Stage 2 - Minimal Stage 3 – Moderate Stage 4 – High 
Implementation Implementation Implementation Implementation 

A framework for learning A framework for learning A framework for learning A framework for learning 
supports does not exist and supports exists, however the supports exists and the supports exists, the learning 
learning supports are not learning supports do not align learning supports align to the supports align to the 
coordinated between the to the framework. framework. framework, and various 
school, family, community, and partners work together in a 
governmental organizations. systematic, cohesive manner 

to maximize collective impact 
for students. 

Resources to support teams in addressing this practice: 
• How to build high quality afterschool programs through community partnership 
• Tool to self-evaluate program quality 

Additional Context and Research 
• Toolkit for expanded learning 
• Quality Standards for Expanded Learning 
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https://drive.google.com/file/d/1fkWzuGlr48922cS_zA_YEvGKMUuZ975R/view?usp=sharing
https://drive.google.com/file/d/14F8_oZSlb_nSaztqZo3A8weTUvIPKgTr/view?usp=sharing
https://www.expandinglearning.org/toolkit/quality
https://www.afterschoolnetwork.org/quality-standards-expanded-learning


  

 

 
 

 

 
 

 
 

 

 
 

 

 
 

 
 

    

F3. Students who have met the criteria for proficiency are provided enrichment or extended learning that 
is highly engaging. 

Stage 1 - No Evidence of Stage 2 - Minimal Stage 3 – Moderate Stage 4 – High 
Implementation Implementation Implementation Implementation 

No options for enrichment or 
extended learning exist. 

Proficient students are 
provided enrichment or 

Proficient students are 
provided enrichment or 

Proficient students are 
provided enrichment and 

extended learning outside of 
school hours, however it is not 
tailored nor engaging. 

extended learning during the 
regular school day. 

extended learning during the 
regular school day and it is 
tailored and engaging. 

Resources to support teams in addressing this practice: 
• Protocol: Adapting Instruction-Extend 
• Extending Instruction Activity 

Additional Context and Research 
• Breakthrough Principals* 

�Chapter Three, “Learning and Teaching” 
�Principal’s Tool 3.13: Diagnostic Tool for Lever 4, Student-Centered Differentiation 

*Additional context and research come from the book Breakthrough Principals. 
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https://docs.google.com/document/d/1v-rIyh7U6lkTTkIlNZ39DkiDlcIfFnV-B7fzrU_pFzc/edit
https://docs.google.com/document/d/1PcYx-kqll-vN1WKeyLYC9uBn07_m-vWEdJXadZ9lwtg/edit
https://www.wiley.com/en-us/Breakthrough+Principals%3A+A+Step+by+Step+Guide+to+Building+Stronger+Schools-p-9781118801178



