State Board of Education
Work Session Agenda
September 21, 2010

Vee Bar Guest Ranch
38 Vee Bar Ranch Road, Laramie
8:30 a.m. - 5:00 p.m.

1. | Standards Review — Alan Moore Tab A 8:30 a.m.
2. | Common Core Standards Implementation — Alan Moore Tab B
3. | Common Core Assessment — Alan Moore Tab C
BREAK 10:00 a.m.
4, | AYP — Alan Moore Tab D 10:15 a.m.
5. | Select Committee on Recalibration Update — Mary Kay Hill 11:00 a.m.
WORKING LUNCH 11:30 a.m.
6. | Assessment (Impact analysis/validity study) — Alan Moore Tab E 12:15 p.m.
7. | Body of Evidence — Alan Moore Tab F
8. | Chapter 29 Rules — Margie Simineo Tab G 1:15 p.m.
9. | NASBE Presidential Election Discussion 1:45 p.m.
BREAK 2:15 p.m.
10. | Transition Tab H 2:30 p.m.
o Self Evaluation

Boardmanship
State Board Roles & Responsibilities

Goals for Public Education (Strategic Plan)—Joe
Simpson

ADJOURNMENT

5:00 p.m.







STATE BOARD OF EDUCATION
Vee Bar Guest Ranch
38 Vee Bar Ranch Road, Laramie

BUSINESS MEETING AGENDA

September 22, 2010

BOARD MEETING

8:30 a.m.

Convene as State Board of Vocational Education — Sandra Barton
(Please see separate agenda)

Tabs

Information

Adjourn as State Board of Vocational Education and Convene as
State Board of Education — Sandra Barton

Information

WORKING LUNCH

12:15 p.m.

Call to Order - Sandra Barton
o Pledge of Allegiance
o Roll Call

Action

12:15 p.m.

Approval of Minutes — Sandra Barton
Approval of Minutes from June 16, 2010

TabN

Action

Approval of Treasurer's Report — Jan Torres
Approval of Treasurer's Report Ending August 31, 2010

TabO

Action

Board Updates, Public Comment and Committee Work Group Updates:
e Frontier State versus Rural State Task Force — Norine Kasperik

For the Common Good Study Group — Dana Mann-Tavegia

Govemnmental Affairs Committee — Joe Reichardt

State BOE Committee — Sandra Barton

Drop Out Media Campaign — Mike Hejtmanek, Phil Orton, and

Joe Reichardt

Skills and Standards Team - Bill Anthony

At-Risk Legislation - Jan Torres

Select School Facilities Committee — Matt Garland

Information

12:30 p.m.

Chapter 29 Rules (2012 Timeline)

Tab P

Information

1:30 p.m.

Drop Out Media Campaign Kit — Erie Over, Wyoming, Inc.

TabQ

Information

2:00 p.m.

ADJOURNMENT

2:30 p.m.







State Board of Vocational Education

September 22, 2010
8:30 a.m. — 12:15 p.m.
Vee Bar Guest Ranch

Laramie, Wyoming

AGENDA

Call to Order ~ Sandra Barton Action 8:30 a.m.
Roll Call ~ Teresa Canjar
3. | Approval of Minutes ~ Sandra Barton Action
e June 16, 2010 Minutes
4. | Perkins Monitoring Team Update — Sandra Barton, Information 8:45 a.m.
Dana Mann-Tavegia and Mike Hejtmanek
5 INTRODUCTION: Teri Wigert, CTE State Director Information 9:00 a.m.
6. | SBVE Oversight ~ CTE Strategic Goal Alignment - (Possible 9:30 a.m.
Tom Martin Action)
7. | SBVE Name Change — Teri Wigert Information | 10:00 a.m.
BREAK 10:30 a.m.
8. | CTE Demonstration Project ~ Guy Jackson Information | 10:45 a.m.
9. | CTE Professional Development ~ Tom Martin Information | 11:45 a.m.
10. | Adjournment ~ Sandra Barton Action 12:15 p.m.













O 2010 — 2013 Wyoming Content and
Performance Standards Review/Revision
Process

(September 2, 2010)

> Phase |: April, 2010 — November, 2011

» Foreign Language

» Fine and Performing Arts
» Health

» Language Arts

» Mathematics

> Phase Il: February, 2012 — October, 2013

» Career/Vocational Education
» Science
» Social Studies

» Physical Education












Potential Schedule for Implementing Common
Core State Standards (CCSS) in Math and

English Language Arts
September, 2010

Three broad phases:
Fall 2010

1) Awareness — involves communication about the CCSS in
MA and ELA

2011 and 2012

2) Transition — involves making curriculum changes based on
the CCSS. WDE provides districts support with mapping
curriculum to Wyoming MA and ELA standards that
incorporate CCSS — Districts and WDE will need additional
resources to support curriculum mapping and professional
development

2012 and 2013

3) Implementation — involves adjusting instructional practices
to the CCSS ready for 2014 CC state assessment —
Districts will need additional resources to support
implementation

Spring 2014

Implementation completed — Districts have had over two
years of transition and implementation



Potential State Assessment Transition Plan
September, 2010

2011 —2012

o Standards: 2008 MA and ELA Wyoming Content and
Performance Standards (WCPS)
* 2011 Assessment: PAWS assessment items

2012 - 2013

e Standards: 2008 MA and ELA Wyoming Content and
Performance Standards
e 2012 Assessment: PAWS assessment items

2013 — 2014

o Standards: 2008 MA and ELA Wyoming Content and
Performance Standards

* 2013 Assessment: PAWS assessment items which align to
the 2008 and 2011 WCPS

2014 — 2015

o Standards: 2011 MA and ELA Wyoming Content and
Performance Standards

* 2014 Assessment: New assessment items (Consortium
Assessment)
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U.S. Secretary of Education Duncan Announces Winners of How do I find...
Competition to Improve Student Assessments « Grant opportunities
Two winning applications composed of 44 States and D.C. Win Grants to Fund Assessments Based on « Money for coliege
Common Core Standards .« Research, best practices
SEPTEMBER 2, 2010 . .Facts and figures

« Accreditation
oress@ed.gov. » More
Search press releases
In an effort to provide ongoing feedback to teachers during the course of the school Related Resources

I

year, measure annua! student growth, and move beyond narrowly-focused bubble
tests, the U.S. Department of Education has awarded two groups of states grants to  “& Lefter 1 governoss
develop a new generation of tests. The new tests will be aligned to the higher [ Applications and
standards that were recently developed by governors and chief state school officers Scores

and have been adopted by 36 states. The tests will assess students' knowledge of

mathematics and English language arts from third grade through high school. - on assessement at
Achieve meeting
The grant requests, totaling approximately $330 million, are part of the Race to the

Top competition and will be awarded to the Partnership for Assessment of Readiness gb Press call
for College and Careers (PARCC) and the SMARTER Balanced Assessment Consortium
(SBAC) in the amounts of approximately $170 and $160 milllon respectively.

*As I travel around the country the number one complaint I hear from teachers is that state bubble tests
pressure teachers to teach to a test that doesn't measure what really matters," said Duncan. "Both of these
winning applicants are planning to develop assessments that will move us far beyond this and measure real
student knowledge and skills.”

AZ, CA, CO, DC, DE, FL, GA, IL, IN, KY, LA, MA, MD, MS, ND, NH, NJ, NY, OH, OK, PA, R, SC and TN. The
SMARTER Balanced Assessment Consortium is a coalition of 31 states including AL, CO, CT, DE, GA, HI, IA, ID,
KS, KY, ME, MI, MO, MT, NC, ND, NH, NJ, NM, NV, OH, OK, OR, PA, SC, SD, UT, VT, WA, WL, and WV. The
assessments will be ready for use by the 2014-15 school year.

C'- The Partnership for Assessment of Readiness for College and Careers is a coalition of 26 states including AL, AR,

"Given that these assessment proposals, designed and developed by the states, were voluntary, it was
impressive to see a vast majority of states choose to participate,” said Duncan.

The PARCC coalition will test students' abllity to read complex text, complete research projects, excel at
classroom speaking and llstening assignments, and work with digital media. PARCC will also replace the one end-
of-year high stakes accountability test with a series of assessments throughout the year that will be averaged
into one score for accountability purposes, reducing the weight given to a single test administered on a single
day, and providing valuable Information to students and teachers throughout the year.

The SMARTER coalition will test students using computer adaptive technology that will ask students tailored
questions based on their previous answers. SMARTER will continue to use one test at the end of the year for
accountability purposes, but will create a series of interim tests used to inform students, parents, and teachers
about whether students are on track.

For both consortia, these periodic assessments could replace already existing tests, such as interim assessments
that are in common use in many classrooms today. Moreover, both consortia are designing their assessment
systems with the substantial involvement of experts and teachers of English learners and students with
disabilities to ensure that these students are appropriately assessed.

The parameters of the competition were informed by 10 public and expert input meetings that the Department
hosted across the country last winter. Forty-two invited assessment experts joined nearly 1,000 members of the
public and officials from 37 states plus Washington D.C. for over 50 hours of public and expert Input on critical
questions about assessment and assessment design.

> The winning applicants were selected by a panel of peer reviewers. Due to the highly technical nature of the Race
( to the Top Assessment Competition, the Department sent invitations to two groups of individuals to serve as
peer reviewers: 1) experts who served as panelists for the Race to the Top Assessment public meetings (these
were nominated by the director of the National Academies of Sciences' Board on Testing and Assessment, by the
U. S. Department of Education’s National Technical Advisory Council chair, and/or by Department experts); and

hup://www.ed.gov/news/press-releases/us-secretary-education-duncan-announca-winners-competition-improve-smdent-asse[9/3/2010 2:11:PM]



U.S. Secretary of Education Duncan Announces Winners of Competition to Improve Student Assessments | U.S. Department of Education
2) persons experienced as peer revlewers in the Title I review of State assessment systems (all recrulted on the
basis of assessment expertise). The Department specifically solicited individuals with experience and expertise in

K-12 assessment design, development, implementation, and use for Instructional improvement, and those with
expertise in complex organlzational and project leadershlp and management.
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@ SMATEL

31-State Consortium Awarded RTTT
Assessment Grant

SMARTER Balanced is one of two consortia
awarded a $160 million grant to develop a

SMARTER]|

Balanced Assessment Consortium

student assessmegt sy.lstem :Ilg(rj\ed with the States in the SMARTER
common core academic standards Balanced Assessment
OLYMPIA, Wash. — September 2, 2010 — The 31-state Consortium:
SMARTER Balanced Assessment Consortium, or SBAC, was Alabama New Jersey
awarded a four-year $160 million Race to the Top Colorado New Mexico*
assessment grant today by the US Department of Education Connecticut* North Carolina*
to develop a student assessment system aligned to a Delaware North Dakota
common core of academic standards. Georgia Ohio

Hawaii* Oklahoma
SBAC was one of two consortia awarded a comprehensive 1daho* Oregon*
assessment system grant. It's the first collaboration of its Iowa Pennsylvania
kind to develop a common assessment system among a Kansas* South Carolina
majority of states. Kentucky South Dakota

C Maine* Utah*
“I am encouraged to see so many states working together Michigan* Vermont*
to improve our nation’s approach to assessing students,” Missouri* Washington*
said Washington Gov. Chris Gregoire, whose state is the Montana* West Virginia*
applicant state for the grant. “Receiving this federal grant Nevada* Wisconsin*
will allow the 31 states who have agreed to work together New Hampshire
to build an innovative system that will accurately measure .
. * Denotes governing states

how students are progressing over the years and ensure

that they have the skills and knowledge so they are career
and college ready when they graduate.”

SBAC will create state-of-the-art adaptive online exams,
using “open source” technology. The online system will
provide accurate assessment information to teachers and
others on the progress of all students, including those with
disabilities, English language learners and low- and high-
performing students. The system wiil include:

1. the required summative exams (offered twice
each school year);

2. optlonal formative, or benchmark, exams; and

3. a variety of tools, processes and practices that
teachers may use in planning and implementing
informal, ongoing assessment. This will assist

teachers in understanding what students are and
(_, are not learning on a daily basis so they can

http://www.k12.wa.us/smarter/RTTTAssessmentGrant.aspx ?printable=true 9/3/2010
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adjust instruction accordingly.

SBAC's goal - to ensure that all students leaving high school
are college and career ready - will be achieved with the
high-quality assessment system to be created by the
consortium. The system will include rigorous, internationally
benchmarked tests that report on how each student has
been progressing toward and is currently performing on a
pathway to career and college readiness.

“The immediate assessment results will provide teachers the
information they need to adapt their instruction to the
needs of each student,” said Judy Park of Utah, co-chair of
the newly elected SBAC executive committee. “Those results
will also improve student motivation during the testing
process and help students better understand their current
knowledge and skills.”

The test scores will also be able to be used for improved
educator accountability and to help identify professional
development needs of teachers and principals.

Throughout the year, students will have the option to take
formative exams, which provide guidance to teachers about
instructional milestones. These formative tests and muitiple
opportunities to take what are traditionally year-end
summative exams will move the testing process away from
the traditional one-size-fits-all state exams. The goal is for
students who score well on specific learning standards
earlier in the school year not to be tested on those
standards later on an end-of-the-year test because they've
already demonstrated proficiency.

SBAC's assessment system will be tied to the Common Core
State Standards, an initiative led by the Council of Chief
State School Officers and the National Governors
Association to create a consistent and clear set of learning
standards for K-12 in English language arts and
mathematics that all states can use. By the end of 2011,
states in the consortium must agree to adopt the Common
Core State Standards in English language arts and math.
States still in the consortium in 2014-15 must agree to use
the consortium'’s tests as their accountability assessments.

Overseeing SBAC's project will be a seven-person executive
committee, led by Park and co-chair Tony Alpert of Oregon.
Other committee members include Joe Willhoft
(Washington), Carissa Miller (Idaho), Joseph Martineau
(Michigan), Lynette Russell (Wisconsin) and Dan Hupp

http://www k12.wa.us/smarter/RTTTAssessmentGrant.aspx?printable=true 9/3/2010
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(Maine).

*Our executive committee will quickly dig in and establish
requests for proposals, advisory committees and support
our member states as they coordinate with their district and
school administrators and teachers to provide guidance for
our work,"” Alpert said.

The SBAC tests will measure the full range of the common
core standards in grades 3-8 and 11, including assessing
problem solving and complex thinking skills. Teachers in
participating states will be involved at all stages of item and
test development, including writing, scoring and the design
of reporting systems. Educators will also be able to access a
reporting system that identifies each student’s strengths,
weakness and progress toward college and career
readiness.

“This partnership allows us to leverage the expertise and
resources in other states to develop this new assessment
system,” Willhoft said. "We're excited about the possibilities
this collaboration presents.”

Funding for the RTTT assessment grant will begin October 1.
SBAC, led by 17 governing states, will begin its work by
conducting an assessment framework study, meaning the
group will analyze the common core standards at each
grade level to determine what skills are able to be tested.
The bulk of the test development work will be conducted in
spring 2011.

The governing states are those that are fully committed to
SBAC and are engaged in all decisions. The advisory states,
as defined by the US Department of Education, can belong
to more than one consortia and participate in all meetings
and workshops, but are not part of the decision-making
process.

Learn more about the SMARTER Balanced Assessment
Consortium at http://www.k12.wa us/SMARTER. For
individual state contacts regarding SBAC, pliease click on the
following link:
http://www.k12.wa.us/smarter/pubdocs/SBACContact.pdf
(PDF).

Old Capitol Building, PO Box 47200, 600 Washington St. S.E., Olympia, WA 98504-7200 (360) 725-6000 TTY (360) 664-3631
Contact Us | A-Z Index | Site Info

http://www k12.wa.us/smarter/RTTTAssessmentGrant.aspx?printable=true 9/3/2010












Changes to Adequate Yearly Progress (AYP) Request for Review Process
September 3, 2010

0Old process

e A District submits a request for AYP review to the Wyoming Department of
Education (WDE) within the review period after preliminary AYP results are
announced.

e AYP Policy Lead researches and recommends to WDE leadership the disposition
of the request.

e This AYP Policy Lead is the same staff member who is responsible for making
preliminary AYP determinations.

e There is no independent review of AYP review requests.

New process

e A District submits a request for AYP review to WDE.

e Research is conducted by AYP Policy Lead and AYP staff responsible for
preliminary AYP determinations.

e Research of request is submitted to the Accountability Systems Review Team
(ASRT) for review and recommendation regarding district request for review.

e The ASRT is composed of a balance of WDE staff (Accreditation, State System of
Support, Special Education, Information Management, State Assessment,
Federal Programs) and District representatives.

e LEA representatives are subject matter experts in the areas of assessment and
accountability.

e District representatives recuse themselves on any deliberations for requests
emanating from their district(s).

e The decision model of the ASRT is 1) consensus, or 2) simple majority vote, with
the AYP Policy Lead casting a tie-breaker vote, if needed.

Current Members of the Accountability System Review Team

Alan Moore, Standards and Assessment, Lead
Laurel Ballard, Information Management

Kay Post, Education Quality and Accountability
Christine Steele, Federal Programs

Peg Brown-Clark, Special Programs

Bill Herrera, Standards and Assessment
Charlene Tumner, Standards and Assessment
Meredith Bickell, Information Management
Stephanie Weaver, Special Programs

Matthew McIntyre, Information Management
Roy Hoyle, Education Quality and Accountability
Dianne Frazer, Education Quality and Accountability
Vince Meyer, Information Management

R.J. Kost, Park #1

Michael Flicek, Natrona #1

John Metcalfe, Fremont #1

Marc LaHiff, Laramie#1

Wwill Donkersgoed, Standards and Assessment
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Report on Wyoming’s Testing Irregularities

Richard Hill
Center for Assessment

July 27, 2010
Revised: July 30, 2010
Revised August 27,2010

Background

Wyoming has administered the multiple-choice portion of its Proficiency Assessments for Wyoming
Students (PAWS) on-line since 2006 (the open-ended questions are administered with paper and
pencil). In 2009, a new contractor (Pearson) was hired, and Pearson ran the first year of the testing
program using the platform that was in place when they took over the contract. In 2010, however,
Pearson used a new platform. Many administration problems were reported, both to the Wyoming
Department of Education (WDE) and Pearson. Problems included long waits, lost work requiring
students to restart test from beginning, and students being incorrectly identified as not having taken
the practice test.

There was widespread concern throughout the state that the administration problems had affected
student performance. There was much discussion within the state about concerns over impact of
these administration problems on test scores. As a result, the WDE decided to delay the reporting of
test results until the scope of the problem was better understood and recommendations could be made
about what an appropriate response would be.

WDE hired the Center for Assessment to study this issue and to (1) determine likely impact of
administration problems and (2) make recommendations relative to reporting of results: At what
level(s) should reports be produced, and with what caveats?

Initial Efforts

The Center began the contract by recognizing that there were two major areas of investigation to be
conducted:

1. Documentation of the problem: How often did problems occur, what was the nature of the
problem(s), and to whom did they happen? Did the problem(s) occur for individual students,
or for classes, schools or districts? Did the problem(s) occur randomly or systematically?

2. What was the impact on achievement when the problem(s) occurred? The essence of the
plan was to identify high impact vs. low impact groups, and then using prior year’s
achievement as a covariate, attempt to isolate effect size.

A major concern here was to not confound the two issues by trying to explore both at the same time.
If, for example, an attempt was made to identify the impact on all the students affected at the same
time, it was likely that many unaffected students would be inadvertently included in the analysis,
thereby diluting the effect. Therefore, the goal in the second area of investigation was to find groups
of students who were unquestionably affected by administration issues and those that were clearly
not, even if these were relatively small samples of those groups. If we could determine the impact of
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the problem when it happened, that information would be useful in trying to determine how often it
happened. As a result, we decided to tackle the second area first.

As we started to identify groups that had been affected and not affected, it was clear that some
validation of those groups would be critical. If the information we had caused us to mislabel students
or groups, the validity of the entire study would be brought into question. So, rather than inferring
which students had been affected and presuming that those inferences were accurate, an important
step in the study would be to have local school people double-check those lists. So, the general plan
for proceeding was this: Pearson would attempt to create a list of students (or classes or schools)
who likely had been directly affected by the administration issues, and WDE staff would confirm the
accuracy of those lists with local school staff. At the same time, WDE would try to independently
come up with its own list of affected students or groups by directly contacting local school staff and
asking them to provide information about affected students or groups. After that, we would see how
those students performed this year relative to their performance last year. Whatever decline we saw
in their relative performance this year would be attributed to the administration issues, and that
would be a first step in trying to resolve what reports should be produced this year.

Another possible way of identifying the impact of the administration problems was to take advantage
of the fact that students took the open-response questions on paper, and therefore their answers to
these questions were unaffected by the on-line administration problems. Their scores on these
questions could serve as a covariate, similar to that of prior year’s achievement.

Identifying an Affected Group

Pearson maintains a toll-free call center for every administration of the test. Even in a year when
testing goes smoothly, the call center gets numerous calls, generally related to asking for information
about testing procedures or asking for needed materials. Every call is logged on what is referred to
as a “ticket.” Pearson has a procedure for ensuring there is appropriate follow-up to all tickets.
When the administration problems occurred this year, many calls, in addition to the usual volume,
came in from local school staff to report the problems and to ask to direction on what to do as a
result. These tickets seemed to be a logical place to start to identify a group of students who had
been affected.

This year, there were 1,549 tickets created as a result of calls. Of these, 489 described some problem
with the on-line administration; the remaining 1,000+ were routine calls about other issues. Pearson
staff placed the 489 tickets into one of three categories:

a. An issue with a specific student was identified
b. An issue with a specific small group of students was identified
c. The issue did not identify a specific student or group

Combining the first two categories, Pearson identified about 400 students, across all grades and
subjects, who clearly had been affected by administration problems. At the same time, WDE was
finding it was having problems generating its list. Contemporaneous logs often did not have
information that would permit them to identify the specifics of who had been affected, and attempts
to contact local school personnel often were unsuccessful because school people had left for the
summer and could not be reached. That same issue made it impossible to validate Pearson’s list of
400 students, but the documentation associated with those students was so strong that it was deemed
worthwhile to proceed with that list without validating it.
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Data and Results

The study was limited to reading and mathematics; it was presumed that any effect found there
would carry over to the other content areas. Also, it was limited to grades 4-8, since prior year’s
achievement would not be available for students in grades 3 or 11. Students who did not have data in
the previous year also had to be eliminated. For all these reasons, the number of students available
for study was reduced from the 400 mentioned previously to under 200; 119 in reading and 53 in
mathematics. However, if the administration problems had had a substantial impact on student
achievement, it should be evident from a group of even this limited size, so we decided it was
worthwhile to proceed with the analysis of the data. In addition, there was confidence that these
students had been unquestionably affected by administration problems.

Pearson computed the deviation of these students’ scaled scores (divided by the standard deviation of
student scaled scores, so the results would be reported in a standardized form) from the state average
in 2009 and 2010. Table 1 provides several statistics for each grade; the number of students
included in the study, the standardized deviation of those students’ performance from the state mean
in both years, and then the difference between those results, the paired student-level standard
deviation, the paired t-test, and the probability of that paired t under the null hypothesis of no change
in deviation between the years. To increase the power of the study, results also are totaled across all
grades.

Table 1

Test Results in Reading and Mathematics
For Students Identified as Affected by Administration Problems from Pearson’s Tickets

Content | Grade in N Deviation | Deviation 2010 Deviation — 2009 Deviation
Area 2010 in 2009 in 2010 Mean SD t P(t)
4 36 -0.030 -0.011 0.019 0.775 0.147| 88.37%
5 19 0.266 -0.306 -0.572 0.674 -3.701 0.16%
Rexding 6 9 -0.494 -0.481 0.013 0.394 0.101 | 92.23%
7 32 -0.431 -0.541 -0.110 0.658 -0.951| 34.92%
8 23 -0.434 -0.207 0.227 0.945 1.154 | 26.10%
All 119 -0.204 -0.274 -0.070 0.774 -0.991 | 32.35%
4 17 0.261 0.343 0.082 0.505 0.669| 51.33%
5 3 0.221 -0.206 -0.426 1.051 -0.702 | 55.53%
Math 6 9 0.202 0.499 0.297 0.721 1.234| 25.23%
7 8 -0.917 -1.176 -0.259 0.239 -3.068 1.81%
8 16 -0.438 0.005 0.443 0.642 2.755 1.47%
All 53 -0.140 0.007 0.147 0.636 1.683 9.83%

Table 1 tells us that the impact of the administration issues on these students’ achievement was, at
best, minimal. Performance in reading declined, but even with an N of 119, the decline was so small
that it was not statistically significant. Performance in math increased, but again, the change in
performance was so small as to not be statistically significant. As an additional check, we computed
the correlation of students’ performance across the years, under the hypothesis that if the impact had
affected students differentially, we would find the correlation of performance across years to be less
than the range of .70 - .80 that is typical when there are no administration problems. The correlation
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for reading across all 119 students was .72; for mathematics, is was .78. In summary, this study
provided no evidence that the administration issues had contributed to a decline in student
achievement.

Impact on Statewide Performance

It can never be known for sure whether changes in statewide performance could be attributed to
administration problems, since results across years might (and do) go up or down for a myriad of
reasons. If, for example, the statewide averages declined between 2009 and 2010, that result might
be due to problems with the administration, a changing population of students, or a real decline in
student achievement. Nonetheless, it seemed reasonable to compare the performance of students
across years to see what the changes had been. An examination of the p-values of the equating items
across years suggested that statewide performance not only had not declined, but had increased from
2009. As a result, the contractor was asked to equate the scores across years and compute the mean
scaled scores.

Table 2 provides the mean scaled scores for 2009 and 2010 for all grades tested in reading,
mathematics and science. The means are based on the full populations both years (6500-6800 per
grade for grades 3-8, and over 8,000 for grade 11 reading and math, and a little under 6,000 for grade
11 science). All these N-counts are similar across the two years, except for grade 11 reading and
math, where the N-counts are 500-700 higher this year than last. This tells us that there likely was
little to no change in who was included in the scores across the two years, and thus provides
confidence that the mean scores across the years are comparable.

Table 2

Statewide Mean Scaled Scores for 2009 and 2010

Grade Reading Mathematics Science
2009 2010 2009 2010 2009 | 2010
3 585.0 591.7 647.7 649.7
4 659.6 663.1 655.4 660.2 6680 | 664.4
5 654.1 656.4 680.1 679.9
6 680.9 677.6 706.0 702.8
7 674.7 674.4 716.5 717.2
8 693.0 696.0 726.1 726.8 646.8 646.4
11 158.9 163.3 149.2 149.1 154.2 153.7

As can be seen from Table 2, the mean scaled scores are higher in 2010 than in 2009 for a majority
of the cells. The exceptions are grades 6 and 7 for reading, grades 5, 6 and 11 for math, and all
grades for science. Several of these declines are trivial (well less than 1 scaled score point). The
only drops of more than one scaled score point are grade 6 reading and math, and grade 4 science.
Without an explanation of how the administration problems could have affected grade 6 without
affecting the other grades, one must assume that the decline in scores at that grade was due to reasons
other than administration difficulties.



Conclusions

We were limited in the studies we could do because of logistical issues, but we were able to look at
two sets of data that should have shed light on the impact of the administration problems. The first
study, which looked at a limited number of students who were reported to have had problems with
administration, showed that those students scored as well, relative to the state average, in 2010 as
they had in 2009. The second study simply looked at the statewide averages in 2010 and compared
them to the averages for 2009. In both years, the averages included all students, and the N-counts
across the years suggest that the two tested groups were equivalent. While scores at some grades
were down, the average change was positive—even with the administration problems, students
scored higher, on average, in 2010 than they had in 2009. So neither study provided evidence that
the administration problems had a negative impact on student performance.

That does not mean, of course, that no students were affected, or even that a more controlled study
would have not found an effect. But it does mean that if there was an effect, it was limited, both in
its scope and its impact on student performance.

We therefore make the following recommendations:

1. All reports that were originally planned should be produced and distributed. Without
evidence to the contrary, it should be assumed that the reports provide a valid estimate of
student achievement.

2. Ifit is known that a student was affected by administration problems, and the achievement of
the student on PAWS was inconsistent with other information about the student, the PAWS
result likely should be discarded. Note, however, that this recommendation is consistent with
all good testing practice; any time an individual test result is not consistent with other known
information about a student’s achievement level, the other information should take higher
priority in judging the student.

3. WDE and Pearson should make an offer to any district that feels it can identify subgroups
that were clearly affected and clearly not affected to conduct the kind of impact study we
were unable to do under the time constraints provided by this contract.
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MEMORANDUM NO. 2010-151

TO: School District Superintendents

FROM: Alan Moore, Director
Standards and Assessment Division

DATE: August 27, 2010

SUBJECT: Report on Effects of 2010 PAWS Administration Irregularities on
Students Scores

INFORMATION TO SHARE AND RESPONSE INVITED
TIME SENSITIVE MATERIAL

The third party report of the impact analysis of 2010 PAWS administration
irregularities on student scores was completed on July 30, 2010. The full
report is included as an attachment to this memorandum and is also posted on
the Wyoming Department of Education (WDE) website at

http: //www.k12.wy.us. The study, “Report on Wyoming’s Testing
Irregularities,” was conducted by Dr. Richard Hill of the National Center for the
Improvement of Educational Assessment.

The study did not provide evidence that the 2010 PAWS administration
problems had widespread effects on student performance. The conclusions of
the study were that: a) students who could be identified to have had problems
with the administration scored as well, relative to the state average in 2010 as
they had in 2009, and b) while 2010 statewide averages for some grade levels
and subjects were below those in 2009, the average change was positive.
According to Hill, “that does not mean, of course, that no students were
affected, or even that a more controlled study would have not found an effect.
But it does mean that if there was an effect, it was limited, both in its scope
and its impact on student performance.”

Recommendations in the report were:

1. All reports that were originally planned should be produced and distributed.
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2. If it is known that a student was affected by administration problems, and
the achievement of the student on PAWS was inconsistent with other
information about the student, the PAWS results likely should be discarded.

3. WDE and Pearson should make an offer to any district that feels it can
identify the subgroups that were clearly affected and clearly not affected to
conduct the kind of impact study we were unable to do under the time
constraints provided by this contract.

Consistent with Recommendation #1, Pearson is producing score reports for
release to districts by mid-October. Consistent with Recommendation #3, WDE
is inviting any district which can identify subgroups of students it believes were
clearly affected and clearly not affected, to request a study to be conducted for
their district.

Potential Action Item

If your district would like to have an impact study conducted, please see and
follow the attached guidelines for submitting a request. A request must be
made no later than Friday, September 3, 2010, and the required information
must be submitted to WDE no later than Friday, September 10, 2010, in
order for a study to be completed.

Please contact Bill Herrera, bherre@educ.state.wy.us, (307) 721-1921 or Alan
Moore, amoore@educ.state.wy.us, (307) 721-1930 with questions or concerns.

ADM:al
Attachments (2)



Report on Wyoming’s Testing Irregularities

Richard Hill
Center for Assessment

July 27,2010
Revised: July 30,2010
Revised August 27, 2010

Background

Wyoming has administered the multiple-choice portion of its Proficiency Assessments for Wyoming
Students (PAWS) on-line since 2006 (the open-ended questions are administered with paper and
pencil). In 2009, a new contractor (Pearson) was hired, and Pearson ran the first year of the testing
program using the platform that was in place when they took over the contract. In 2010, however,
Pearson used a new platform. Many administration problems were reported, both to the Wyoming
Department of Education (WDE) and Pearson. Problems included long waits, lost work requiring
students to restart test from beginning, and students being incorrectly identified as not having taken
the practice test.

There was widespread concern throughout the state that the administration problems had affected
student performance. There was much discussion within the state about concerns over impact of
these administration problems on test scores. As a result, the WDE decided to delay the reporting of
test results until the scope of the problem was better understood and recommendations could be made
about what an appropriate response would be.

WDE hired the Center for Assessment to study this issue and to (1) determine likely impact of
administration problems and (2) make recommendations relative to reporting of results: At what
level(s) should reports be produced, and with what caveats?

Initial Efforts

The Center began the contract by recognizing that there were two major areas of investigation to be
conducted:

1. Documentation of the problem: How often did problems occur, what was the nature of the
problem(s), and to whom did they happen? Did the problem(s) occur for individual students,
or for classes, schools or districts? Did the problem(s) occur randomly or systematically?

2. What was the impact on achievement when the problem(s) occurred? The essence of the
plan was to identify high impact vs. low impact groups, and then using prior year’s
achievement as a covariate, attempt to isolate effect size.

A major concern here was to not confound the two issues by trying to explore both at the same time.
If, for example, an attempt was made to identify the impact on all the students affected at the same
time, it was likely that many unaffected students would be inadvertently included in the analysis,
thereby diluting the effect. Therefore, the goal in the second area of investigation was to find groups
of students who were unquestionably affected by administration issues and those that were clearly
not, even if these were relatively small samples of those groups. If we could determine the impact of
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the problem when it happened, that information would be useful in trying to determine how often it
happened. As a result, we decided to tackle the second area first.

As we started to identify groups that had been affected and not affected, it was clear that some
validation of those groups would be critical. If the information we had caused us to mislabel students
or groups, the validity of the entire study would be brought into question. So, rather than inferring
which students had been affected and presuming that those inferences were accurate, an important
step in the study would be to have local school people double-check those lists. So, the general plan
for proceeding was this: Pearson would attempt to create a list of students (or classes or schools)
who likely had been directly affected by the administration issues, and WDE staff would confirm the
accuracy of those lists with local school staff. At the same time, WDE would try to independently
come up with its own list of affected students or groups by directly contacting local school staff and
asking them to provide information about affected students or groups. After that, we would see how
those students performed this year relative to their performance last year. Whatever decline we saw
in their relative performance this year would be attributed to the administration issues, and that
would be a first step in trying to resolve what reports should be produced this year.

Another possible way of identifying the impact of the administration problems was to take advantage
of the fact that students took the open-response questions on paper, and therefore their answers to
these questions were unaffected by the on-line administration problems. Their scores on these
questions could serve as a covariate, similar to that of prior year’s achievement.

Identifying an Affected Group

Pearson maintains a toll-free call center for every administration of the test. Even in a year when
testing goes smoothly, the call center gets numerous calls, generally related to asking for information
about testing procedures or asking for needed materials. Every call is logged on what is referred to
as a “ticket.” Pearson has a procedure for ensuring there is appropriate follow-up to all tickets.
When the administration problems occurred this year, many calls, in addition to the usual volume,
came in from local school staff to report the problems and to ask to direction on what to do as a
result. These tickets seemed to be a logical place to start to identify a group of students who had
been affected.

This year, there were 1,549 tickets created as a result of calls. Of these, 489 described some problem
with the on-line administration; the remaining 1,000+ were routine calls about other issues. Pearson
staff placed the 489 tickets into one of three categories:

a. An issue with a specific student was identified
b. An issue with a specific small group of students was identified
c. The issue did not identify a specific student or group

Combining the first two categories, Pearson identified about 400 students, across all grades and
subjects, who clearly had been affected by administration problems. At the same time, WDE was
finding it was having problems generating its list. Contemporaneous logs often did not have
information that would permit them to identify the specifics of who had been affected, and attempts
to contact local school personnel often were unsuccessful because school people had left for the
summer and could not be reached. That same issue made it impossible to validate Pearson’s list of
400 students, but the documentation associated with those students was so strong that it was deemed
worthwhile to proceed with that list without validating it.
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Data and Results

The study was limited to reading and mathematics; it was presumed that any effect found there
would carry over to the other content areas. Also, it was limited to grades 4-8, since prior year’s
achievement would not be available for students in grades 3 or 11. Students who did not have data in
the previous year also had to be eliminated. For all these reasons, the number of students available
for study was reduced from the 400 mentioned previously to under 200; 119 in reading and 53 in
mathematics. However, if the administration problems had had a substantial impact on student
achievement, it should be evident from a group of even this limited size, so we decided it was
worthwhile to proceed with the analysis of the data. In addition, there was confidence that these
students had been unquestionably affected by administration problems.

Pearson computed the deviation of these students’ scaled scores (divided by the standard deviation of
student scaled scores, so the results would be reported in a standardized form) from the state average
in 2009 and 2010. Table 1 provides several statistics for each grade; the number of students
included in the study, the standardized deviation of those students’ performance from the state mean
in both years, and then the difference between those results, the paired student-level standard
deviation, the paired t-test, and the probability of that paired t under the null hypothesis of no change
in deviation between the years. To increase the power of the study, results also are totaled across all
grades.

Table 1

Test Results in Reading and Mathematics
For Students Identified as Affected by Administration Problems from Pearson’s Tickets

Content | Grade in N Deviation | Deviation 2010 Deviation — 2009 Deviation
Area 2010 in 2009 in 2010 Mean SD t P(t)
4 36 -0.030 -0.011 0.019 0.775 0.147| 88.37%
5 19 0.266 -0.306 -0.572 0.674 -3.701 0.16%
Reading 6 9 -0.494 -0.481 0.013 0.394 0.101 | 92.23%
7 32 -0.431 -0.541 -0.110 0.658 -0.951| 34.92%
8 23 -0.434 -0.207 0.227 0.945 1.154| 26.10%
All 119 -0.204 -0.274 -0.070 0.774 09911 32.35%
4 17 0.261 0.343 0.082 0.505 0.669| 51.33%
5 3 0.221 -0.206 -0.426 1.051 -0.702 1 55.53%
Math 6 9 0.202 0.499 0.297 0.721 1.2341 2523%
7 8 -0.917 -1.176 -0.259 0.239 -3.068 1.81%
8 16 -0.438 0.005 0.443 0.642 2.755 1.47%
All 53 -0.140 0.007 0.147 0.636 1.683 9.83%

Table 1 tells us that the impact of the administration issues on these students’ achievement was, at
best, minimal. Performance in reading declined, but even with an N of 119, the decline was so small
that it was not statistically significant. Performance in math increased, but again, the change in
performance was so small as to not be statistically significant. As an additional check, we computed
the correlation of students’ performance across the years, under the hypothesis that if the impact had
affected students differentially, we would find the correlation of performance across years to be less
than the range of .70 - .80 that is typical when there are no administration problems. The correlation
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for reading across all 119 students was .72; for mathematics, is was .78. In summary, this study
provided no evidence that the administration issues had contributed to a decline in student
achievement.

Impact on Statewide Performance

It can never be known for sure whether changes in statewide performance could be attributed to
administration problems, since results across years might (and do) g0 up or down for a myriad of
reasons. If, for example, the statewide averages declined between 2009 and 2010, that result might
be due to problems with the administration, a changing population of students, or a real decline in
student achievement. Nonetheless, it seemed reasonable to compare the performance of students
across years to see what the changes had been. An examination of the p-values of the equating items
across years suggested that statewide performance not only had not declined, but had increased from
2009. As a result, the contractor was asked to equate the scores across years and compute the mean
scaled scores.

Table 2 provides the mean scaled scores for 2009 and 2010 for all grades tested in reading,
mathematics and science. The means are based on the full populations both years (6500-6800 per
grade for grades 3-8, and over 8,000 for grade 11 reading and math, and a little under 6,000 for grade
11 science). All these N-counts are similar across the two years, except for grade 11 reading and
math, where the N-counts are 500-700 higher this year than last. This tells us that there likely was
little to no change in who was included in the scores across the two years, and thus provides
confidence that the mean scores across the years are comparable.

Table 2

Statewide Mean Scaled Scores for 2009 and 2010

Grade Reading Mathematics Science
2009 2010 2009 2010 2009 | 2010
3 585.0 591.7 647.7 649.7
4 659.6 663.1 655.4 660.2 668.0 | 664.4
5 654.1 656.4 680.1 679.9
6 680.9 677.6 706.0 702.8
7 674.7 674.4 716.5 717.2
8 693.0 696.0 726.1 726.8 646.8 646.4
11 158.9 163.3 149.2 149.1 154.2 153.7

As can be seen from Table 2, the mean scaled scores are higher in 2010 than in 2009 for a majority
of the cells. The exceptions are grades 6 and 7 for reading, grades S, 6 and 11 for math, and all
grades for science. Several of these declines are trivial (well less than 1 scaled score point). The
only drops of more than one scaled score point are grade 6 reading and math, and grade 4 science.
Without an explanation of how the administration problems could have affected grade 6 without
affecting the other grades, one must assume that the decline in scores at that grade was due to reasons
other than administration difficulties.



Conclusions

We were limited in the studies we could do because of logistical issues, but we were able to look at
two sets of data that should have shed light on the impact of the administration problems. The first
study, which looked at a limited number of students who were reported to have had problems with
administration, showed that those students scored as well, relative to the state average, in 2010 as
they had in 2009. The second study simply looked at the statewide averages in 2010 and compared
them to the averages for 2009. In both years, the averages included all students, and the N-counts
across the years suggest that the two tested groups were equivalent. While scores at some grades
were down, the average change was positive—even with the administration problems, students
scored higher, on average, in 2010 than they had in 2009. So neither study provided evidence that
the administration problems had a negative impact on student performance.

That does not mean, of course, that no students were affected, or even that a more controlled study
would have not found an effect. But it does mean that if there was an effect, it was limited, both in
its scope and its impact on student performance.

We therefore make the following recommendations:

1. All reports that were originally planned should be produced and distributed. Without
evidence to the contrary, it should be assumed that the reports provide a valid estimate of
student achievement.

2. Ifit is known that a student was affected by administration problems, and the achievement of
the student on PAWS was inconsistent with other information about the student, the PAWS
result likely should be discarded. Note, however, that this recommendation is consistent with
all good testing practice; any time an individual test result is not consistent with other known
information about a student’s achievement level, the other information should take higher
priority in judging the student.

3. WDE and Pearson should make an offer to any district that feels it can identify subgroups
that were clearly affected and clearly not affected to conduct the kind of impact study we
were unable to do under the time constraints provided by this contract.



Guidelines for Requesting an Analysis of the Impact of Testing
Irregularities on 2010 PAWS Scores

In Dr. Richard Hill’s, “Report on Wyoming’s Testing Irregularities,” (July 27,
2010), the third recommendation states:

WDE and Pearson should make an offer to any district that feels it can
identify the subgroups that were clearly affected and clearly not affected
to conduct the kind of impact study we were unable to do under the time
constraints provided by this contract.

Consistent with that recommendation, WDE would like to invite all districts
which would like such a study to be conducted to submit information required
to conduct an impact study. This information will be sent to Dr. Hill for
analysis.

If your district would like to request a study, please use the following
guidelines:

1. Notify Melissa Irvine, mirvin@educ.state.wy.us, (307) 721-1926, by
September 3, 2010, at the Wyoming Department of Education, that

your district would like such a study to be conducted and to request an
Excel template for reporting student data.

2. Identify individual students whom are definitely believed to have
experienced administration difficulties that may have affected those
students’ performances on PAWS.

3. Identify individual students whom are definitely believed NOT to have
experienced administration difficulties.

4. On an the Excel spreadsheet record:

a. The name of each student

b. The WISER ID of each student

c. The subject area (reading, writing, mathematics or science)

d. A designation of whether the student was in the “affected” or “not
affected” group

S. Upon completion of the spreadsheet, e-mail a single district Excel
spreadsheet to Melissa Irvine no later than September 10, 2010.

Important Notes:

1. Only students who took the grade 4, 5, 6, 7, or 8 PAWS may be included,
since there are no 2009 scores for students in grades 3 and 11 last year.
For the same reason, science scores cannot be studies.



2. Since the purpose of the study will be to determine what the effect of
administration might have been, it is important that districts are highly
confident that they have classified students correctly into affected and
unaffected groups. Is NOT important to include students who MAY have
been affected. In fact, including these students in either group would
actual decrease the chances of identifying an effect if there was one.
So, quality is more important than quantity in this case. “If in doubt,
leave them out,” would be a good rule-of-thumb to apply if students
cannot be clearly classified into one of these groups.

Please contact Melissa Irvine, mirvin@educ.state.wy.us, (307) 721-1926, or Bill
Herrera, bherre@educ.state.wy.us, 721-1921, if you have questions.












Name of Team

Wyoming Department of Education
Body of Evidence State Study Committee

Team Charter/Operational Standard
DRAFT 2.17.10

Wyoming State Board of Education Body of Evidence (BOE)
State Study Committee

Team Advisor

Joe Simpson

Team Facilitator/s

Dr. Alan Moore and Tom Collins

Team Membership

WODE staff
Superintendents
Curriculum Directors
High School Principals
State Board Members
Local Board Members
Teachers

Citizens

Team
Goal/Purpose

To review the Wyoming Body of Evidence (BOE) assessment
and accountability system in state statute and rules and
regulations and provide consultative recommendations to the
State Superintendent and the Wyoming State Board of Education
for improving the BOE system.

Expected Activities

1. Begin meeting in February 2010 and complete

recommendations by August 2010

Review and update the team charter

Review the history of the Wyoming Body of Evidence

(BOE) assessment and accountability system

4. Review and understand the current statutory and rule and

regulation guidance

Review BOE technical requirements

Understand what other states are doing regarding

accountability systems

7. Develop recommendations for improving the BOE
accountability system

8. Committee representatives will present recommendations
to the Wyoming State Board of Education and State
Superintendent
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o o
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Decision Making
Approach

Fist to Five or another consensus decision making method

BOE State Study Committee Charter 2.17.2010




Team Ground
Rules

Members will: be on-time, complete assigned tasks, make
decisions using a consensus based model, actively participate,
and maintain brief action minutes of all meetings

Expected Results
and Measures of
Success

Resuits

Measures of Success

Establish meetings and craft
agendas

Meeting agendas and minutes

Develop a summary report
regarding recommendations for
improving the BOE system

Summary report completed

Meet with the Wyoming State
Board of Education and State
Superintendent to review
recommendations

Meeting conducted and
summary report presented

BOE State Study Committee Charter 2.17.2010




Wyoming State Board of Education
Body of Evidence Study Committee
BOE Recommendation
August, 2010

At the request of the Wyoming State Board of Education (SBE), a Body of Evidence (BOE) Study
Committee was established to review and make a recommendation regarding the current legislation,

rules and regulations, and Wyoming Department of Education (WDE) policies that determine graduation
using the Body of Evidence System.

This request was the direct result of concerns presented to the SBE at the November 18, 2009 SBE work
session meeting in Casper, Wyoming. Following the meeting in Casper, WDE enlisted representation
from stakeholders statewide including WDE staff, superintendents, curriculum directors, high

school principals, state board members, local board members, teachers, and citizens. A charter
for the committee was agreed upon with the following goal: to review the Wyoming accountability
system (BOE) in state statute and rules and regulations and provide consultative recommendations to
the State Superintendent of Public Instruction and the Wyoming State Board of Education for improving
the BOE system.

The timeline for this committee to complete the review and provide a recommendation began with a
meeting in February 2010 and continued with a meeting once each month in order to provide
recommendations in August 2010. The completed activities of the committee include a review of the
history of the BOE accountability system(see appendix A), a review of the current statutory and rule and
regulation guidance, a review of the BOE technical requirements, research other states’ accountability
systems, and develop recommendations for improving the BOE accountability system. The BOE study
committee conducted two surveys on perceptions about the Body of Evidence system, one that included
statewide stakeholders and as-second that included only Superintendents of schools. The general

perception is that stakeholders see a need for a change or updating of the current system. (See
attached surveys)

BOE is a district assessment system used to determine student proficiency on the State Standards in
order for districts to certify that students are ready to graduate from high school. During the ten years
of using and implementing the current BOE system, the complexities of the system have placed
substantial burdens upon many districts. The past four years of WDE focus on assisting districts in
updating their respective systems has created a greater awareness of the complexities of this system,
particularly the five design criteria of alignment, consistency, fairness, standard setting and
comparability necessary in each individual district BOE system. The consensus of the BOE Study
Committee regarding these design criteria is:
e Alignment —is necessary and has been attainable in large part by all districts
e Consistency — reliability of an assessment as well as the scoring of the assessment is very
difficult for districts of any size to accomplish
e Fairness —the capacity of a district to ensure fairness and/or even identifying bias is difficult
under the best of circumstances
e Standard Setting — many districts have difficulty in setting cut-scores, again due to the lack of
capacity and expertise to provide appropriate time and training for staff



e Comparability — some districts may be able to establish comparability between classes, however
across years and especially across districts, this has not been achieved

RECOMMENDATIONS
To this end, the SBE BOE State Study Committee recommends that:

The Wyoming State Board of Education should propose the following to the Wyoming State
Legislature:

Amend Wyoming Statute 21-2-304(a) (iv) which requires a district BOE system to determine
graduation to include a state-developed statewide graduation assessment system to measure
student performance in regard to the state content and performance standards.

Wyoming Statute 21-2-304{a)(iv) proposed replacement:

Establish, in consultation with local school districts, requirements for students to earn a high

school diploma as measured by the state graduation assessment system prescribed by rule and
regulation of the state board (SBE) and required under Wyoming

21-2-304(a)(vi)(b)
Fhe-districts-Body-of Evidenece-System-The State Graduation Assessment System

21-3-110(a)(xxiv)

23-3-110{ajboed)

Remove all references to BOE and transcript endorsements;



Statewide Graduation Assessment System
End of Instruction Assessments

Any detailed development of the Statewide Graduation Assessment System proposed above may
include any or all, but not be limited to the following:

o District focus shifts to state focus
o The shift of the work of the assessment design will move from the districts to the state -
making the overall design (including consistency, fairness, comparability, standards
setting, and alignment) the responsibility of WDE. Districts will no longer be responsible
for the assessment design. WDE will convene groups of teachers and assessment
practitioners to develop common end of instruction assessments which will be used
statewide.

e Providing a uniform view about what a Wyoming diploma means
o The End of Instruction Assessments will provide uniformity and consistency across
schools, districts, and the state for Wyoming students graduating from a Wyoming high
school.

¢ Some combination of content areas (e.g. 5 of 9, 4 core + 1, 2 core + 3 of the others)

o The End of Instruction Assessments will be used to determine proficiency in the content
areas. Graduation will be determined by establishing proficiency in some combination
of the content areas. This could include the current practice of proficiency in five of the
nine content areas, or a modification which could be four core areas (language arts,
mathematics, social studies, and science) + one area of the student’s choosing, or two
core + three of the others, or some other combination.

o Assessments availablein all 9

o Assessments will be developed in all nine of the areas of the Wyoming Content and
Performance Standards.

¢ Multiple opportunities
o Students will be given multiple opportunities to demonstrate proficiency in a content
area. Because these assessments are called end of instruction assessments, they will be
designed to be administered when a student has reached the end of a segment of
instruction. This may or may not be the end of an instructional unit or a course,
depending upon the content area, the time of year, and the instructional delivery.

o Cross representative group that would work with WDE in designing End of Study Assessments
e The assessments:

o Agroup broadly representative of educational stakeholders will work with WDE to
design or select the End of Instruction Assessments.

o 5 principles of BOE (Consistency, Fairness, Comparability, Standard Setting, Alignment)



o The assessments will be developed in such a manner that they meet the criteria of the

current BOE system. (Alignment, Consistency, Fairness, Comparability, and Standard
Setting)

e Cut Scores = across state:

o The End of Instruction Assessments will have the same cut scores state wide to
determine proficiency on the standards assessed

¢ Accommodations for IEP/405

o End of Instruction Assessments will have to take into consideration those students who
are eligible for and |IEP and/or a 504 plan.

® Assessments show beyond proficient

o End of Instruction Assessments will be designed to allow students to demonstrate
knowledge and skills beyond the proficient level.

Closing thoughts

The BOE Study Committee agrees that it is important for students to exhibit some level of proficiency on
the state content and performance standards in order to graduate from high school. This committee
supports coordination of assessments across districts. Regardless of the system used to determine
graduation, any change to or continuation of the BOE should be in the larger discussion of
accountability rather than a standalone consideration. This recommendation may have more merit
after a discussion about the broader topic of accountability.

A system such as this might allow districts to shift resources by providing a uniform view about what a
Wyoming diploma means by:
* Allowing the districts to implement the assessment efficiently, while maintaining their choice of
curriculum materials
e Creating a graduation system which serves multiple accountability purposes (student level,
teacher level, school level, district level, state level)
¢ Considering the capacity of districts to do this high level work; the current system requirements

exceed the capacity of many districts. This system allows for higher quality assessments for all
districts.

In light of the adoption of the Common Core State Standards and the current review/revision of the
Wyoming Content and Performance Standards, the current BOE system will undergo changes. Thisis an
opportunity to make the shift to a new system, because of the changing of content standards districts

will have to re-evaluate and update their current BOE systems regardless. Any changes should consider
the following;

e What does this do for the students?
o The assessment system is student centered and student focused
o Citizen centered — the assessment system will clearly define and demonstrate what a

student knows and is able to do upon graduating from a Wyoming high school,
regardless of the district, school, or teacher



(—\ o This may be one step toward a coordinated accountability system which will align
formative, interim, and summative assessments with classroom instruction, as well as
aligning high school exit expectations with career and college entrance expectations.

What is needed in order to make such a change if adopted?

e We will need to develop a process for how we get there (RFP the work, have WDE do the work,
etc.).

e Districts and students will face transition from former (BOE) system to the new system (timing,
implementation).

¢ Because of the adoption of the common core and the current standards review process, there
will be lag time in the accountability system. This is a good time to make a significant shift in the
state assessment system. Districts will be going through another alignment process with new
standards; WDE can facilitate this process through a modified state assessment system.

e There will be a need for resources (time, money, personnel) to develop and implement the new
assessment system.






010z asndny

sapjwuwo) Apms 308 3AM

,'quapms [[e 10j w1ed] 03 Qumaoddo [enba ue ainsua
pue Sujuea] Juspms aaosduy 03 papuaiuj ate jeyy
Sa[ru pue ‘sme| [etapa) ‘93e3s 03 Sujaype ale sjooyIs
e ansua, 0) SeM UOREYIpaIaIe jo asodand ay] ‘aurjpeap uopwuswaldwy uopeypasdle [euidLo Y661
'spJepueys umo padojassg sPLs|Q [0oyas Suwodm 9661-0661
quawdo[aasp spiepuels uo ssaiSoad 103uouw
03 [aue Sjeon UonREINP3 [euone) atp pajeal) Jwuing uoneanpg jeuoneN|066T
‘spJep 1ja1y jo uawdofaaap ap Sunajdwon
a1am Kap asnedaq sypasp Aq payuawaduy Ajiny
J0u3nq ‘suonenSay pue sINY UOREIPALIIY Il Jo
21 uopaas uj pajepueur ate sjuawasmba uopenpely uoneanpg Jo pieog S 0661
‘sjuswiaajnbas uonenpels aajdurod 03 3jqe;
j0u spepuess Jjatp Jo yuawdoraadp a Sunard ‘pardope
£snq 210s1p ‘suawaainbai uopenpesd saqudsag|  s1 suoienday pue sa[ny UOREYPaIIY JO ZT UORIIS| uoneanpg jo pieog EAg 066T
*ssa01d uoney|palade
[ooyas syes & Supysiiqeasa Joj ssadoead sayeniuy uopesnpg Jo pieog A&AS 0661
*SB34R JUIIU0D SNOLIeA ‘spaepugls
aiy u sprepuess [edo] Bujusisap ujBaq SNSIP (1Y Juaju00 [e30] udjsap sPLASIP I8IR SAEPUR) uoispap uoneanpg Jo pieog 1S 066T
‘uopesnpa 03 yoeosdde
paseq spiepuels Jnoqe suossnasip uiSaq siojeanpy uoneonpa 03 Yoeoadde spiepuerg 310day ysiy Iy uoneN|E86T
JUaWAAO uoneInpg paseg spiepuels|o86T
uonesnp3 sujwod, uo pedul] s3dacuo) Ad) JUIAT SUIMIOAM JU2AY [BUOREN aeq
asuapiag jo Apog
SujwofT 1oty

O

\ 4




0Tbe__-dny
aappuwo) Apms 308 3aM

*aamye[sidal
03 uaald udisap SYAm ‘walsAs sydim o1p pue

spaepueys ey Sujdopaaap noqe uy3aq suojssnasiq 8661
‘spJepueys pasosdde $3)PMS [£]20S PUE 3dUIIS 1O HIom uedaq
Jajsewt 03 £00Z JO ssef> Bupenpess paimbaa sy | pue spiepues ipew pue sye a3enSue| Yetp panciddy uoneInpg jo paeog AwS 8661
*2uewIosad Juapms yoen oy ‘uonenpead 10§ pasinbas
paambai ate s1313s1q *spaepurys adueunsoptad aes| sqipis pue (o) eSpapmouy ason Djo L
uy paqueasap Lauajoyoad 3o [9A3] B 3B pautea] SIS 10§ 3)BP IM SpIep e3s jo uoy duny
pue a3paimowy Jo s3531d sueaws spaepueys jo Aiaysepy puejuawdo[aa3p 10j aujjwp paaciddy uonesnpyg jo pieog Awlg 8661
Juawasoxdwy jooyds ‘SJ[NSAT JUIWISSASSE
aan2aye usisap 03 pap assadold pue I uo paseq [ooyds ayqnd Joj sfeod Juawaacaduy
ayy Sujuyap saujapind uopeyipaidze padojaasp gam Bupysyiqeasa paainbaa uoneanpy jo paeog a3was uolssag anpe|sidan [epads Sujwolm, L66T
‘uonmpsuoe) Sujwofp ayy Japun vopeanpa
ajqeanba pue wojiun e aa190a. Suapms Sujwodm
fre 3e Supsua yam padaeyd si aamegsiBa) ay ‘pres|
Yajym Sujina 3ano) awasdns o3 anp syuawainbax
uopenped parsojuial Tog UORIAS ‘TE 1ardey) asmejsi8a Sujwol gy 2661
‘uonmnsuo) Supwokpy ay Jopun uopeINPd
ajqeinba pue wuogun e ajadal HuapnIs Sututodp
[le 12y Suninsua yym padJeys sem aimelsidal ayy ey
Bwna 3ano) awaadng ay) Jo Jynsaa e se syuawa.tjnbas
uonenpead pasziojujas ‘g uondag ‘¢ 1adeyd|  Tog uonaas ‘g sndeyn syoeua aamesiSar) Sujwiom 1661
‘parepuew 3upsa) apim AEaS L66T
*SPLISIP [ooyos Sujwodp 10 ajep uopeuawadug
UOREIP3LdIE 10 31 ANP Pas|Add ayy SEsiyY, L66T
ewofdip [ooyas
Y31y e utea 03 § pue )7 Jo L19)SEUI TJEISUOWIP
‘SIS pue a3pagmou)t 03 ssuawasinbadt ysijqeasg asuewsojsad Juapms:
Jo 2109 uownwe) jo £1335EW UO paseq uonenpesd Bujaueyua pue Suiacidwy 1o s3nsal JuawIssasse
10j spiepuegs 3sueutiojiad pue Jusjuod aquasald gl asn -aouewrsojsad Juapms aanseaws o3 S[2A3| [BD0] pue
‘ewio[dip [ooyds|  23E3s AR YROQ I WAISAS JUIWSSasse aajsuayardwos
Y31y & uled 03 13p.10 Uy S[IIS pue aBpapmowy) Jo a100|  Juawa(dw] ‘s1aewME] uLIOju} 0) WRSAS Supsodan
apjo L el pasnw Juapms, uLiofjun dojaasp 03 385 934]p pue ‘uonesnpy
yora Jet sueaw 1ayno 10 Bunsay ydnoay ysjqedsg -z| Jo paeog aeag £q pajuasaad s[pys pue aSpajmou) jo
‘uopesnpg jo Juaunsedaq Sujwodpm 3y Aq padojanap| a0 3 sadop inbaa uonenpesd paseq
SqI1s pue aSpajmour Jo 3100 uowwod jo Aiaysew|  -spaepuess Juswiajdwiy 03 (3gs) uonesnpyg jo pieog
10 asuewntoyfad uo paseq aq isnw uonenpeln ‘x|  ayEg AR Loj ALiopne A1oIMEls SHURLS 23MEYS SIY [, Y0€-Z-12 'S’ M Seud aime(si3an Sunwosp L1661
WN[NILLIND [[0) 2R 6] SS300E JABY ISNUI SHU3PMS [V viaaiiLeet
Bo6T
Ae £q ssae a3enBuey/Buipeas pue @wew uj s)uapms
[le 40 SpJEpUE)S SE SNOJ0SLI SE a1am JBIR SHUapMIS
13p1l 10§ spaepuess 3dope 03 saaeys Buanbaas
uLIojal uonednpa aajsuayasdutod passed ssaiBuog V3s3[o661
'Spiepue)s uo| °s[ibjs 2102 pue aZpamouy 3103 uj ssasSo0ad suapnys,
ssa1doad Juapmis auluLIANEP 03 SWaisAs Juauissasse|  [[e Jo Judwissasse [ySujueaws pue Ljpwiy pasnbay g
3)ea1a og paJinbal asom s301s1Q ¢ “spaepuess| "J€)S Y} SS0J0R SpIepurys wiojiun
ju3ju0d ayes ydope Jo ‘03 spaepuess Jua3L0d umo| Jo Juswiysyiqessa ay sem Juawasnbar ayy, 'z ISP
apag ujie o3 pasinbaa adam soLasIq "2 seatejuajuod| o3 LOSIP W0y [INUIP] A[L1EIU 3q ISNUL SIIAIIS PUE| uotsiIap Sunuodm
au[u uf sp.epueys uowwod uo Jupiom uedaq Neds 7| spood [euonesnpa Ajjjenb jo Jaxseq pasueuy NS T J0 331138 'sA T4 PLAsI] [ooydss KHuno) [eqdwe) S66T
uopesnpy Sunwoip uo pedu] 53daduo) Ad)] JUBAY SUTWOAM JUdAJ [euoneN areq
auapiag jo Apog

Buywoip Jo L10asIH




010z asndny

O

uEEC.Bm:._

sanuwo) Apms 304 3am
‘308 Supnpuy
uopEypaidde Joj suonendal pue sajnu paaoidde 3gs uopeInpg Jo paeog ayAs 1002
umespiim passnasip 97 [(ig aeuas 1002
"308 40} SIUGWSSISSE 2)j1m 03 uidaq ‘wnRdosuc) J0g e saystiqesa JaMm #002-0002
saApEuasaldal JGM PUB ZT-) JO WNNIOSUOD 3y )
'sdoysiyIom ‘sdoysyrom dumas spiepuels sainpaypds 3am am 1002 '000Z
aip 03 saapmuasaldas puas 110SIp [00Yds Bupwolm
uopenpeld 10 spiepugls
10 9008 333Ul 0) SYUBPMIS MoO[[E 03 3@S 03 [esodoad
‘s3[nsa1uapms yoes pue ‘Auajpyeld auturislap
‘Bujuiea] JuUspmis aINseaw 1SNW SYLASIP ‘UOISIIAP
Lnsip e s] £auappyord !SRsp Aq paidafiod aduaplaa
Jo Apoq e uodn paseq awp Jaa0 fauajoyord ySnoapy
paaajyae st L1asew ‘S pue HJJ R 10j SpIepuels
uonenpead Supyas jo Juawalbai atg pue AHutiojun
Jo juawainbal 31p SIYSIGEISD {SJUBWISSAsSE
QUOE pUEYS PLIS|P-RNU 10 ‘SJUIWSSISSE JUO[E PUEIS)
IOSIP ‘SWeXd HOUILIOD YIIM 3}I0M 35in0d ‘'sapesd
asano3 apnpauj sappqissod 30g ‘s19A9] adueuLiojsad
395701 S20p 43} ‘SusuIssasse pue sossep Suissed ‘waysAs asuapiag (Suyog anauuy) Suiuiodpm uj ujurea]
£q paxaen spaepurss 304 ‘vondisasap ap jo gr'dup]  Jo Apog ap jo uopdpiosap € a304m Sujyog ansuuy|  IUapMS U0 SNI04 MAN V s3uawalinbay uopenpeln 0002
304 Sapnpul ‘suone[nday pue samy Jo 1€
1§00 10J 39S uopenpe.3 1oj splepums jo Linsep| Jaydeyy uy sjuawaLinbas uonenpesd saysijqeisa 345 uopeInpg Jo pieog AWS 0002
‘waysAs aouapiag jo Apog a pasodoad fi1q 3y, pasnponuy 91 [[ig 33euas 0002
*S[1E3ap N0 ysnyy 03 0002 3un{ jo uf Apod “ugBaq acuapiag
uy SuRaaw Aep ¢ € yam pajeujund sBunaaw ayy| Jjo Apog uo saapmuasaidas Z1-) M sBupaau 3s11g am 0002 ‘6661
‘splepuesjs pasosdde
13ysBW 03 $00Z JO Ssej> Sunenpesd pasnbas sy, spaep {pm3s [ela0s pue 1as pasosddy uoReInpg jo pieog ayMs 6661
‘SjUBUISSASSe Yiewyduaq
10 pUNog-1x31U02 3q Ued YIYM SJUIUSSISSE
ajdrnut wody s3MSaL SAPRIIUY YIIYM 3UBPAR
Jo Apoq €3320 p[nom SPLAS|J “Wexd uopenped| ‘Sugyog ansuuy
‘SIS pue ¥JD I 4e3sew ysnul juapms £12a3|  3[duls e 3pajau Jou pjrom sjuawaainbal uonenpesy £q usn1IM JUBWINI0P WLIOJRY [ooYas BujuroAm 6661
‘SYIAM JO UORENSIUUPE ISiT] 6661
uoneonp3 sujuioAp uo edu] s3dacuo) Ad)] JuaAg SuruioAm JU2AT [EUOIEN aed
asuapiaa jo Apog




o106 Ay

sapuwo) Apms 304 IAM

‘uonEYIpaLIIe Joj uoneanpy

‘suefd

Jo paecg aeag a1 03 sueld Jog 4131 Jjuqns sPLASI] 304 21310 03 apew sa3uey Aue Jwiqns 03 sLASIA aam £00Z
‘ayenpesd o) Japao uj spaepueys uo Louapyoead
Mmoys Juapmis [[e alinbas 03 900Z paysiiqese
PUE SeaJ' JUNUOI AU [[e U] SPJEpUEIS pasiAdy uopneanpg jo pieog 3jeaS £00Z
Aurtofjun yo syuawasinbal
ay) 399w ‘S pue Y77 jo Ltaysewt Jo adueutiojsad
‘ssa18oud Juapms jo Juauissasse [nyJujueatt pasiaay (Buiiyog anauuy) Sujurofp ug Suyusea
pue Ajpwp ‘unnatuina utosiun Aflepuesqns|  Juspms uo snaod map v :sjuawaimbay uonenpess £00Z
'sBujpuy malnay 1394 uo paseq sueid 3og 19p
03 siuaunsnfpe sy ayew 03 paajnbaa ase sysIg sueld 04 JO malaay 1aagd Jam £€002-2002
‘uoisap
sng Joddns o3 asuapiaa jo uondaod e apiaoid 03 ‘waysds 3og
pue spiepues uopenpets jau aaey quaprys 1apaym| 11 Sujdofaaap uaym asn 63 LISIP J0j 30UIPIAT (pasiaa1) suaaas ang| 5002
aujuLIayap 63 paudisap waysAs Juswssasse ue s| J0g 0 Apog jo uondpiasap pue apind uanm e sy siyL| pue uorre 103s £q jooqpuey Juawssassy Supoip '€002'1002
SwsAs a1 uo syuawaaosdury Sueld
J0j suopsad8ns uaaS aam pue mayaal 10) sueid 308 306 391.0s1Q JO MJAY 1334 [ERIU SINPUOI JAM
aanaadsas 1oy 1ugns 03 paanbad aJom sLRSIP (1Y aam 200Z-100Z
‘ewoqd)p [00y2s Y31y € uled 03 SEAIER JUAUO) 6/ - uonenpe.3 10j Juawrasiopua 1dudsuen paiay SIME[SIZ| BuUIoAA
u soueutiojtad Juapoyosd e P isnui sjuapmg 31w & saysyqeasa ()(@)(v)(an(e)vog-z-12 SS 2002
*Panupuod aq pinoys 304
lapaym pue pariodal aq pinoys Jeym 03 se ILISIP, 'sued 308 13\
[00Y2s [[e uipim pue Suowe uoisnjuod sajeal)| uo Supiom INURUOD Jou Pasu SILOSIP Jel satepaq diysuajuelg Juauy, 7002
"(dav)
ssa1do0a4 Alreay ayenbapy saonpoayuy Jooyas ySy
pue g-¢ sope.§ je Sunsay yyew pue Sujpeaz sannbay ‘ullojal paseq spiepuels ‘mej ojuj paus|s puiyag ya1 PIYD ON{2002Z
304 10 33U3PIAI UONEULIOJUS JUIUISSISSE
199{[02 [[IM SIVLASIP ‘ddueuLiossad Jo sjaaa) Supesedas)
3100 21} Se pauyIp $34035 N2 ‘aandunfuos op ‘yoeosdde
ued PLISIP ‘spiepus z 1o 1 uj souewitopad Juons L dwod Sumoyre pue £ uopenpead
19002 10] pas|aal uonenpei3 10§ spiepueys jo Liasep 10§ saujawn SuwiBueys (¢ 1adey) spuswe ggs, uonesnpd jo pieog AES 1002
S3NSs] uope|u} apes3 pue Aypiea pue Alfiqelay
:zsape.3 asn jou Ay ‘uonenpeld 10§ uoistaap
juegsoduty aseq 03 Yajym uo Ejep Jo 13s paujulialap
Ajreso] asey uopenperd eaaeyjou AYm (0661
adujs 1eak L1243 paddosp J3¥N AM asnesraq suoseal
[edowt {uos|rap 34no) dwaidng 6y pajeas sprepueys
uopenpesd 10j suosead [eBa ,aaueuriopad
JO [3A3] Awes At 3w aAry Lau jerp) ajer p
03 fytumaoddo ay Juapms mojje syuawssasse
1R0Qq JeY} 3NSUA 0) SPIaU JILASIP aY ], ‘s3rafoad pue
saptapoe ujsn spaepuels ayy 19wt Lew S110 ajtym
5352) ea £3uajoyold ajensuowap Lew uapngs awos
ajdwexa 104 ‘spiepuess asueuriopad pue Juauod
auses 3y 399w 03 YUApPMS 1oj sapgunjaoddo pue
skemiped ajdpinu papiaosd s3a10S1p Je puauIodal
M JIAIMOY ‘SJUBWISSASSE ASOL) e ISnut
asanoa awes 3y Sunjey 391.0S1p a3 Uj SUBPMS (e Buypyog anduuy
406 40 JUIWISSISSE ISIN0I-JO-PUS SISN ILNSIP € Ji,, 23uapiag jo Apog jo uondiidsaq|£q uanam Jusatwniop pasiaaa uLiojay jooyds Sujurofm 1002
uonesnp3 suuoip uo pedury $)doduUo) Ad)y 23 Sunuoi JUIAY JeuonjeN ajeq
aauapiag jo pog

Bunwodp Jo L1oystH



010Z sndny
aapqwwio) ApmS 308 1AM

‘Buuen; [edtuy3a) pue [EUOREI0A AIBpU0IaS
sod .10 4axteus qof toj atedasd ‘sadajjo) Aunwiwo)
Suiwop pue p() J3jua wnuujw e3e 03 S[IHis pue
agpapmouy| Juajaigns anboe 03 sapjunuioddo am
syuapms apiaoad swesBosd uonesnpa Jein saqmnbay (1) (e)poE-Z-1Z°SM
‘SINSal maIadY 193d
0102 21 Aq paututazyap se ‘sued 304 19]dutoduy ‘SMyEs UoREYpaIde
£q paydage SMEGS UOREYIPIIIE SIFLASIP dulos| Jo anseaus B se SMIIARY 1934 04 J0 synsas sasn 3gs| uopeanpg Jo pieog NEYS 0102
*MalAa1 J0) sueld 308 Wwqns spLasiq| -sueid 08 BLASIP IfE U0 SMAIAAY 1334 SINPU0I IAM| JaM 0102 ‘6002
‘pajedwiod
51 yooqpue} Juaussassy BulioA M a3 Jo uoisiady aam 8002
*0T0Z - 600 W ma1Aay
1994 € 40) a1edaad o3 pue swaisAs 309 aandadsax
15913 Jo uopryuswa[dws anupuod pue aepdn ‘304 Jo siuawanbas L103mels 0102 ‘6002
03 19p10 U SIUEY[NSUOD JAM YAIM P2 I0M SILOS|(] 199W SILUSIP diay 03 sdoysytom 3og S2npayds IAM aam ‘8002 ‘L00Z
‘eale Juauod ssolde w>_uu=_.__=°u
pue B3JE JUIUOI YIea UM yoeoadde £z03 dwod
SN ued sPISIp -p pe ‘aAL Y 1duiod
'1ea3ua3 - JuaWasIopua yditasues) 10) s1a g 'sealte -ewtoydip jooyas ydiy
u33U0d g 21 Jo uopEuawadu axaidurod atp St SYL uiea 03 § 19 )97 Jo L1aysewt Jaj aujjpeap 3 s1 SIYy, uopeInpg jo pieog NYS 9002
‘swiasAs
304 aandadsas nag 10j aseid up aaey 0 paynbai aze
SPLISIP JEYM JO MAJADI 3INEIS 10j SHSE BPHIG I ullf 9002
3210 saNE apLg 2 unf 5002
uoneonp3 Jujuioim uo peduif s1dasuo) Aa) JUIAF SUIWOAM JUIAY [euoyeN ayeq
aouaplag jo Apog

] Suwof oSty \
® U/ <







Body of Evidence Survey of Superintendents

Revised 8/9/2010
“FIRST Keep the BOE
(lj AME LAST NAME DISTRICT e e
Brian Recht Albany County School District #1
Shon Hocker Big Horn County School District #1 1
Dan Coe Big Horn County School District #2 1
Roger Clark Big Horn County School District #3 1
Mary Fisher Big Horn County School District #4 2
Richard |[Strahorn Campbell County School District #1 1
Neil Terhune Carbon County School District #1 1
Robert [Gates Carbon County School District #2 1
Dan Espeland Converse County School District #1 1
Kirk Hughes Converse County School District #2 1
Lon Streib Crook County School District #1
Kathy Milligan-Hitt _|Fremont County School District # 1 2
Gerald  |Nolan Fremont County School District # 2
Diana Clapp Fremont County School District # 6 1
Michelle |Hoffman Fremont County School District #14 3
Gregory |Cox Fremont County School District #21 1
Tammy |Cox Fremont County School District #24 1
Craig Beck Fremont County School District #25 2
Rick Lindblad Fremont County School District #38 1
Ray Schulte Goshen County School District #1 2
Marty Kobza Hot Springs County School District #1 1
Rod Kessler Johnson County School District #1
Mark Stock Laramie County School District #1 2
Jack Cozort Laramie County School District #2 1
resa [Chaulk Lincoln County School District #1 1
A Abrams Lincoln County School District #2 1
Joel Dvorak Natrona County School District #1 1
Richard [Luchsinger Niobrara County School District #1 1
Kevin Mitchell Park County School District # 1 1
Bryan Monteith Park County School District # 6 1
Jay Curtis Park County School District #16
Stuart Nelson Platte County School District #1
David Barker Platte County School District #2 1
Sue Belish Sheridan County School District #1 1
Craig Dougherty Sheridan County School District #2 1
John Baule Sheridan County School District #3 1
Jay Harnack Sublette County School District #1
Gerry Chase Sublette County School District #9 3
Paul Grube Sweetwater County School District #1 2
Donna |Kauma-Little [Sweetwater County School District #2 2
Pamela |Shea Teton County School District #1
Ryan Thomas Uinta County School District #1 1
Jeffrey  |[Newton Uinta County School District #4 1
Kent Stokes Uinta County School District #6 1
Davie Nicholas Washakie County School District #1
lerry Erdahl Washakie County School District #2 1
Brad Lacroix Weston County School District #1 1
Troy Claycomb Weston County School District #7 1
Total Responses 39| 81.25%
| Total 1 No 30 76.92%
i Total 2 Yes 71 17.95%
kr Total 3 Maybe 2 5.13%

No =1; Yes = 2; Maybe =3
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BOE State Study Panel Survey Results August 11, 2010

1. What do you feel a Wyoming high school diploma should indicate or mean about the students who receive it?

#

1

10

1

12

13

14

16

17

18

19

20

21

22

23

24

25

26

27

28

29

30

AN

32

33

Response
A high school diploma should mean that the student has achieved a required level of proficiency on the standards,

A Wyoming high school diploma should show proficiency in coursework and standards. This Is necessary since not all courses require the reporting of standard
proficiency.

A high schoot dipioma should indi academic compet In the ¢ in which the student was enrolled. Attendence diplomas do not serve this purpase.

GPA, ACT & met state standards. The different levels mean nothing beyond high school. Who actually looks at them?
That they achleved a measurable minimal levef of competency that prepares them for employment opportunities or advancement into college programs

A diploma should mean that a student is proficient in all the content areas. It should not mean that they tumed in al the work, but the work they did do reflected their
understanding of the pts, p and skills r y to be proficient. It shoutd not be about work ethic, grades or other outside factors.

That a student has successfully completed and shows praficiency in the academic requirements.

A student receiving a Wyoming high schoo! diploma should demonstrate mastery of the standards as determined by the local school district. Each schoal district, in
conjunction with the WDE, would develop these standards.

A student successfully completed the graduation requirements as set forth by the Board of Trustees, consistent with State Statutes and WDE ruies and regulations
They were capable of passing aif high school courses.

A diploma should indicate that a student has successfully completed his/her course work with proficiency, as well as shown proficiency on state standards that are
assessed.

The students have proven competency in core areas.

A diploma should indicate that the student can be sucessful outside of school. The student should have the basic skills needed to function in the reaf world.
That they are a master level of proficiency.

The diploma should reflect the level of understanding and skills that are In the content and peformance standards.

A Wyoming High School dipoima should Indicate that a student has reached a certain level of proficiency in identified curriculum areas.

That they have completed the course of studey defined by the local district. The diploma indicates a student has met the standards defined by the district.

A high school diploma should Indicate that a student knows and can demonstrate the 21st centruy skills as they realte to the essential lsamings drawn from the
state standrads.

They have demonstrated competence in all subject areas.
That the student met the criteria for graduation from their district
1t should indicate that the student has completed the graduation requirements fully.

1 beleive that it should reflect that the student has learned the standards and benchmarks expected by the (state) district. If the student chooses to go forward with
their education, that this diploma indicates that the student should have the abilities to be successful in many venues.

That the student is prepared for the next level, whether that is post-secondary education or the workforce.

it should mean that the student has met all req ts set forth by the local school district and the State of Wyoming required for graduating from high school.
It should mean that they are proficient in the Core ares. Anything beyond that is icing on the cake.
That they have met the requirements set by the local Board of Trustees.

1t should represents the students ability to commit to completion of an academic program that is both rigerous and has high standards buiit into it throughout the
local boards approved curriculum.

They they have the skills needed to be succesful in the world ahead of them.
Indicate the student completed all courses for graduation.

That they have met their local district's requirements for graduation. The (ocal district would need to be respensible for assuring that their product is aligned to state
standards

1t should indicate that a student Is prepared 1o take the next step in their iearning process whether it be college, trades, work, etc.

That the student has the skills and knowledge to be sucessful in occupational iife and as a citizen to the degree that one can predict what those requirements will be
in the future.

The diploma should mean that the student has fully completed a rig course of study that prepares hinvher for college and career.
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That they have the K ige and skills reft In our stats standards.

Accomplishment of proficiency.

It should indicate that the student has met graduation requirements for that district Inciuding standards, camaegie units, and exit outcomes. We should be certifying
that these students are ready to transition 1o the next phase of their lives.

1 think it should refiect not only what a student knows but what he/she can do with that knowledge.
That they have met the standards and competencies necessary to pursue the career of their choice.

A Wyoming High Schoo! Diploma shouid indicate the graduate is prepared for and can be accepted into a post-high school training institution eg. apprenticeship,
technical schoo!, community college, military, university, or major university.

That they have met minimal requirements as set for graduation by the state.

The student should have completed a course of study that was rigorous and met their academic needs. | betieve ail children that come to school and do what is
asked of them should have an opportunity for a high school diploma.

A high scheol diploma should signify that a student is ready for the next stage of their educational career be it college, work, military service, or vocational training. it
shoutd certify that they have completed a required number of sequenced courses; reached the annual goals listed in an Individualized Education Plan; or
d alevel of prc yin ing, writing, math, science, and social studies. The diploma should indicate that they are ready for the next step.

Every studsnt should graduate from high school ready for post-secondary education or a career, regardiess of their income, race, thnice or language background, or
disabilty status.

The students have achieved a leve! of performance on a sst number of standards and have eamed the required number of credits as related to the IEP.

The student has met the standards to recieve a diploma which means they are proficient. | come from ldaho, and they have a high stakes test, ISAT, and that
makes life so much simpler than the BOE process. There should also be a p for stud on |EPs to ive a certificate of completion.

| am of the opinion that the Hatahaway Curriculum has become the focus of high schoois across the state at the cost of studentw who want to atend at rade school

or simply get a diploma and enter the work force. The BOE Is also geared 1o address proficiency In nine curricular content areas which are also orchestrated to
faciliatate college preparation curriculum or course offerings.

They can meet the Wyoming State Standards at the 12th grade level

That they have completed course work that will enable them to be productive members of society and be able to function in the real worid. Not necessarily college
bound, that would be Icing on the cake if they choose to do so.

1feel the student shouid be able to prove proficiency on the state standards if they hold this diploma,

It should be Indicative of not only completiom of a school program, but how they got there - what they had to do to complete the program.
1 feel that it should indicate that a student is proficient in the core areas.

What a student knows and is able to do regarding state standards.

Salisfactory complation of the locally required courses. Success being defined by the local district.

The student met certain criteria, as pre-determined by the state.

Hard Work, good achievement

A Wyoming dipt Is evid that a student has met all the requirements set forth by the state and the district.

It should provide the documentation/proof of a student's proficiency level with the content standards.
He / she passed at least the minimum number of coursas required by the State of Wyoming, and the local school district.
It should indicate that, among other things, they know correct apostrophe use.

| belleve the high school diploma should mean that the student knows certain information that has been deemed important by the state. It should also represent a
certain amount of hours put into the work toward the diploma.

| fee! a diploma should refiect that the student has achieved adequate skills to either attend coliege, or enter the worldorce. The student should also know the
appropriate use of the apostrophe - e.g. it should not be used when pluralizing nouns (as in "student's” in question #1 of this survey).

That they have spent mast of their life working and learning trying to make themseives a better person and the diploma should indicats all their achievments
A dipioma should indicale that a graduate has the skills—vocational, academic, social, and emotional-that enable himvher to transition to post-high school life.

| think it should indicate that the student is ready for whatever their life after high school holds {work - college elc.). Itis great to think that by placing levels on the

diploma, colleges or employers would look at this but the fact is they simply do not care. Get away from the different levels and give a dipioma that ays this kid is
ready for what the real world.

It should mean that the student has mastered a basic package of information.

A sense of leterary competance, the ability to fill out routine forms such as a job application, and the ability to hold a conversation on a topical Idea.

A high school diploma is a document that bears record of the completion of a course of study, | feel any student who has compl a course whether that course
be special ed or main stream deserve a diploma
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The diploma should mean that the student has the necessary skills to move to the next level whether that be college, a technical or vocationat program, the military
08 or the work force.

89 It should mean that students have successfully completed a rigorous set of courses that have heiped to prepare them for post-secondary training and careers.
70  That they are at lsast proficient in all areas of study.
71 1t should Indicate that students can think, read, write, compute and understand themselves, their culture and their global community.

1 feel there shoud be three levels of diplomas, college prep, general high school, and a certificate of completion or achievement. Obviously, the college prep should

72 require the highest fevel of course work and bew geared to students who co! tinue their ion at the ur ity level. The middle level shoukd be for students
who plan technical and to atiend the community college with them. The Certificate would recognize students who peersist but do not meet
requirements of the other two. Perhaps mors for the severely handicapped.

73 Means they took required courses, through their senior year, with passing grades C - or batter. With accomidations made for students that need them.
74  That the student passed a select number of required and elactive credits at a member school.

75 that they have met the requirements set forth by a local board of education for graduation. That those requirements are from an accredited institution that has
jumped through a ton of haops to be sure that they are competent.

76 It should mean a certain level of competence. That level should reflect upon a persons abilities. IEP fulfiliment should show competence.
77  1believe the diploma should signify that the student has met or exceeded the state standards set by the state department of education

78 1t should indicate that a student has taken courses either to prepare them for further education, either college or vocational, or it should indication that the student
took courses to prepare them for Immediate entry into the workforce.

79 | feel It should reflact the student's performance while in High School. | fes! a student should receive a dipioma even if they are on an IEP and have completed their
core educational goals full

80 A high school diploma should Indicate that a student has achieved a certain level of proficiency in basic subjects such as English, Math, Science, Social Studies, etc
and that they have also achieved a similer leve! of profiency In their elective dlasses, especially those that are career oriented, such as auto tech, industrial arts, etc.

81 it should mean they have adequate core knowledge to be trainable for a real job. it should also mean that they have enough drive to see something through.
82  That the students have successfully met high and rigorous standards of learing. That thelr courses are aligned to state standards.
83 It should indicate that the child has attempted and attained a level of success that is meaningful according to the child's abilities.

84 t should mean that they have successfully completed the requirements necessary for graduating. The rules for graduating should be well articulated prior to the
start of the student’s entry into high school and they should be met by the students.

It should indicate; 1. Ciass standing 2. GPA 3. What "track” the student completed, like college prep or just general education (yes, | know that wa can't make

85 students take courses to prepare them for coltege, but you asked for what it SHOULD indicate). 4. Student has completed the state-required and district-required
curricula for graduation 5. The diploma should NOT Indicate passing PAWS or having completed some form of body of evidence, because both are TOTALLY
MEANINGLESS to employers and/or college admissions staff.

86  That they have met the demic req

a7 That a student has satisfactorily completed a high schoot curriculum of core knowledge and elective choices that prepares them for all aspects of life after
graduation that they choose to pursue.

88  They have reached the benchmarks (even students on IEF's should be able to reach the goals if teachers read and make accomodations)

89  That they can read and write and do math

o0 That they have knowledge in the basic areas from the dep of education. H 1 belei i who can demonstate knowledge even with supports
should recsive a regular diploma.

1] That they have successfully gained the best education that they could receive. And | even mean children on IEPs!!
g2 It should indicate a core knowledge and set of skills that each student has and Is able to take to the next step In their life.

93 A Wyoming high school diploma should indicate that a student has completed all required classes at a proficient level.

94  that person has pleted certain req s for o and that they are able to go to a university, community college or some level of upper education

o5 The diploma should be an academic guarantes to post secondary institutions, military branches, and/or any organizations which depends upon it's information, that
every student who raceives one possesses the cognitive skills necessary (o successfully function as a lifelong leamning and productive adult.

96  That the graduate is prepared fo successfully participate in the saciety of thelr time. collegeAvorkforce ready!

97 That students have met Wyoming stale standards and have skili and kr

g ytost fully transition to the next phase of their life.

o8 A high school diploma should reflect a studnets achisvement of credits according to state statute. Accurate grade based assessment approaches should reflect
progress on Wyoming Standards.

99  That students can read - write - compute - and are compute literate well enough to be self supporting in life and to seek a job or higher education.

100 | THINK YOU SHOULD WORRY ABOUT GIVING OUR KIDS THE RIGHT EDUCATION FIRST.

101 |t should refiect the abilities of the student. That is more than just content knowlege. There should be content knowlege, behavior such as attendance and
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participation, and the last should be the 21st century skills of problem solving, team work and the others.

Students took a cartain set of courses and d those to the sati ion of their high school.
They have a foundation of education that: 1) they can pursue an entry-level career or 2)continue their education in college or at a technical Institute.
A diploma should indicate that the student is prepared to enter the workforce or the postsecondary career with sufficient skills to perform successfully.

| believe a student who receives a diploma should be ready to enter the work force andlor their freshman year of collegeftrade school with the skills to succeed.
Thosa skills should, at the minimum, include the ability to comprehend reading materials and communicate both verbally and in writing.

That they have completed a certain level of leaming and are prepared to attend a college or university at the same levei as other high school graduates.

It should indicate that the recipient has satisfied the academic requirements at a level so that they can go into a community college or other level of post secondary
education and be able to meet their entrance requirements. For instance, if they are a senlor and have taken 4 math courses, they should not be testing at, for
example, Algebra 1.

t fee! that a Wyoming HS dipioma shouid Indicate that a student has complated a set of requirements and they have the skills to perform those requirements. | am
not sure if the PAWS Testing and Senior Graduation Testing meet those requirements.

That they have sily compl an educational Jevel high enough to function in our soclety at least above the 6th grade level of reading and reasoning.
Simply that they graduated from high school. The Endorsements are a farse

That they've completed high school at atleast a Basic level.

Students have met local and state standards and curmiculum to procsad to work or educational plans.

A high school diploma should mean a student has accomplished the graduation requirements set forth in that school district.

They have Aly met the requi for graduation.

The Wyoming high school diploma should indicate that they have met the requirements for graduation.
The diploma should indicate that the student has successfully complsted all WY standards

They have completed a high school course of study.

Graduation from an accredited High School.

Students have successfully completed a 12th grade education level are prepared to enter the workforce or continue on pusuing a higher level of training for their
chosen occupation.

That the students are proficient in the classes they took.

A high school diploma sould indicate that a student is ready to continue on to post hgih school education/training, or enter the workforce and be successful. The
skills for both are similar at the time of graduation.

Mastered the Core Curriculum
That a student has the knowledge they need to compete and do a days works{are they self sufficent) in todays society.

Students have attained the knowledg Yy to be st i adults that make a meaningful contribution to society.

1t should mean that they have mat all the requirements of the state of wyoming to graduate!

They have completed the required curricutum with passing grades, that includ special ed cl Adip says you have compleled something, not how well.
Some students will come out knowing more than others, that is human individuality.

1t should state a level of performance that means they are ready to be successful participants in society. it does NOT have to mean they are alt going to be College
Bound or College ready; just that they have the mini skills to function effectively in life.

A high school diploma should mean that a student has met the requirements of the cifriculum with a "D" or better.

They have passed their required courses and have proven according to the school district involved they are proficient to the state standards.
That they have successfully passed, or eamed in credit In the areas of Graduation Requirements, or specific courses,

Their transcript should reflect performance- if they eamed a diploma they should all look alike.

That they are proficient in the core areas and have Initative to work and ba successful.

A HS diploma should mean that a student has fulfilled the requirements of their state and school that were required of them.

That they are proficient in math, reading and science and able to carry on a decent conversation for a job interview and that they have the skills in "iife leaming” to
make it In this diverse economy

A diploma from a Wyoming high school should indicate that a student is ready for the next step whether that step be college, military, or work, A Wyoming diploma
should mean that the student has a solid academic foundation that gives hermim the flexibility of choice

That they can read, write and do problem solving. They watid be able to get a job and be self sufficient.
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A certain degree of competency in a wide array of life skills & topics.

That a student has met the core curricula requirements to graduate from h.s. and has opted to take a college prep or Hathaway prep curricula to prepare for
posthigh school settings.

They have a good quality education and are not just test scores

A dipioma should mean that the student can read, write, and do math at a college entry level and is prepared to enter the woriforce without additional remedial
training.

1 fee! It should mean that they have the baslc ability to read, write and do mathematical problems. Not all the students will be continuing their schooling but they
shoutd be able to maintain a job with these skills.

It is a lega) document and should contain the courses and grades that they have completed. Other requirements for graduation should be listed

That the student meet the district and state standards for graduation. The student has a well rounded education with a particular focus on either coliegs bound or
vocational, but that should not appear on the diploma.

They are proficient In skills to be successful In outside world

1t should be a statement that a student has demonstrated proficiency In reading, math and writing that will allow them to successfully enter the workforce or cantinue
their education.

A baslc skill leve! In the three Rs, allat approximate grade level. There sould be three or more catagories of diploma based upon course of study not grades. All
students do not need the Hathaway cuniculm, but many district use it as the default cumicuim.

That they have a met the standards of education, set by the state and federal guidelines.
no
A student should be able to leave high school with the tools to further their education/ and or obtain a jeb and do it well.

That they stuck It out, met the reqt and graduated

That they are ready to entar the woridorce or go to some form of post secondary training. They know how to think and waork with others, and have some Idea of a
career goal etc.

it means that the student has successfully pasted the state standards.

Students have demonstrated skills to show they are proficient in the requirements by the State for a diploma.

i think there should be a standard set of skilis we can be assured a student knows before getting a diploma- anywhere in the state- the same everywhere.
Level of "mastery” or “proficiency” in the courses (allgned to state standards) at defined benchmarks,

THAT THEY MET THE MINIMUM STANDARDS SET BY THE SCHOOL AND STATE.

A Wyoming high schoo! dipioma should indicale student proficiency.

A high school dipioma should indicate or mean about the students who receive it Is that they met the requirements required by the schoo! of attendance and the
state from which they graduated.

That students have met certain levels of proficiency and benchmarks, and not just sfid by with the minimum amount of work needed...

That they can read and write well. That math courses have prepared them to enter the job market or postsecondary education. That they have acquired through a
varlety of experiences significant knowledge of science, social studies, and vocational educalion/fine arts to prepare them to enter the job market or postsecondary
education. That they have learned to communicate their needs and seek out the resources to meet those needs.

What they took and the level of grade they received.
Student has successfully met both state and district courses needed to exit Into work or an instute of higher leaming.
| fee! that it should show that they adequately complated all of the requirements to receive the diploma.

it should demonstrate a broad education without the silliness of standards of courses completed in the core cumricula, the arts, technology, physical education, and
other electives which will prepare a student for the workplace or further education.

That they meet the basic eductional requirements required to have a fair chance at entering aduithood.
It should mean that the student has completed graduation requirements specific to hisher abilities.
The diploma states that they completed the requirements set forth by the board of the district

1t should mean that those students have successfully completed a program that has provided them with the skills they'll need to d both in the workplace and
In higher education.

basic attainment of benchmark skilis

The high school diploma should mean that students are proficient in all subject areas and are prepared to move onto the next level (i.e. college, trade school, etc)

What the diploma reflects should be the experience of the student. What Colleges require from a diploma is that the student comp certain reqi How
that is done is not up to the individual teacher. Soc. Sts. BOE is sufficient to show application.
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It should mean that they are ready to be productive citizens.
That our students have met the criteria set by the state both in Camegie units and test state test scores.

That they have completed & program of study that has prepared them for the next step In their life.

They should indicate that a student has met the course requirements for graduation and has proven to be proficient on the state standards.

The stdeunt has passed the State Standards in the perscribed areas.

a student has satisfactory completed the curriculum set forth by the high schoot and the atste of Wyoming
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2. Are the istter grades (A, B...F) given to high school students a good indicator of what the students know and can do? Are you satisfied with their
accuracy?

# Response
b Slandards scores (Advanced, Proficient, Basic, Bslow Basic) are much more inidicative of what a student knows and can do than a letter grade.

2 No, absolutely not. Thera is tremendous inconsistency with grades and infiation. { question the
preparation and their inflated understanding of their performance based on high school grades.

y, especially since graduated students report their lack of

3 Letter grades are not a good indicator of what students can do. Too many different criteria may be used to determine the grade, which may not be highly correlated
to the knowledge base of the dass.

4 They are provided that they are based on & defensible method.

5 Yes and Yes... People know the system and have a comfort level in the process. if there are problems it should be dealt with one case by case basis and not a
throw the baby out with the bathwater scenario

6 Nol 1 think grades are given for a variety of reasons that have nothing to do with content iedge, or p ey inp or skills. We need major
professicnal development on why we give homework and how we grade. Currently, most grades are indicators of compliance and that is why GPA's are a joke.

7 No, they very depending on teacher.

8 1 am satisfied with letter grades being a good indicator of mastery. Our students, over the years, have excelied at the university level indicating to our district that we
prepare students well.

9 Yes. It might be more accurate to say itis what they knew and couid do ata point in time. Retention is an issue with the breadth of our standards. Yes, grades are
adequate in the big picture of student performance.

10  They aren't always a good indicator of what a student knows. So much more plays into a letter grade than strictly knowledge.

No. Grades are arbitrary, and an A in one ciass might mean something very different than an A in another class. This Is very dependent on what things are factored
1" into a teacher's grading of a student (work ethic, timaliness, etc.). There is no easy answer to "what to do with gredes?* but 1 don't think they are probably a very
accurate descriptor of what a student can do or what he/she knows.

12 | believe that letter grades reflect both work ethic and skill jevel. With that understanding, | believe they are an accurate reflection of those two attributes.

13 in some classes they are a good indicator. But in some classes they don't indicate what the student really knows.

14  In some stuations, the letter grade is to subjective and encomp areas like pliance, hard worker, and/or other measures not related directly to knowledge.

15 | do not believe their is a great comelation. It may be an indication of what was taught and leamed in that classroom but | do not believe would be comparable to
other classrooms teaching the same course litle.

Letter grades can be a good indicator of student performance as long there is a clearly defined process for eaming each grade. To be an accurate measure of
16 student performance, a letter grede must refiect recent independent work, be a result of summative performance on identified targets, not include zeros or extra
credit, and use median or mode and not an average.

17 No, who is? A more accurate picture of a student's ability must be measured against a rubric defined by expectations, leaming is a process of growth. Grades
sytems must reflect growth, not a snap shot of the student's current ability or willingness to comply

18  Letters grades are so inflated in many cases that they tell very ittle about the students actually academic progress.
19 Yes and no. They ere a good indicator of work ethic - not necessarily intefligence.

20 YES

21  am salisfied with the A, B, C indicator.

No, | don't beleive that is the case. Most grades are reflections of attendance and compliance to the school and the teacher. Still the jury is out when the gredes do
22 asolid job reflecting the alignment between the grade and the expected leaming. Leaming is the key. In most instances know and can do are left out of the grade
equation. Satisfied No, working to improve yes.

23 Not in my opinion.

24 | belleve the letter grade incorporates more than just what the student knows and is at subjective. | am satisfied with the accuracy of letter grades with in
our district. | don't think you can compare them outside the district.

25  inmy opinion they are. They are certainly as valid and reliable as having 48 districts produce their own assessments (BOE).
26 yes; yes

27 They only represent a portion of the students abilities, and so they must be viewed as a strong indicator however, they are not the complete picture. | think that as
far as an indicator they are sufficient

28 yes..itis a anindicator understood and accdepted globally...
29  Yes a good indicator of what the student knows and how hard they work
30  yes, aslong as course work is aligned to standards and compliance gredes are seperated.

31 No
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No & Nol

Grades are really only meaningful in the context of the classroom they are given. For that classroom, they are accurate.

No. No. They are filled with non indii Including pleasing beh . They are also indicators of effort, ability to complete homework,
attendance, and other faclors valued by our society.

Not reatly, however, a measurement of their proficiency on standards and the data from assessments during HS should provide enough information.

They are as good as the teachers giving them. if a district has carefully and thoughtfutly crafted grading guidelines, 1 belleve they can be consistent, fair, and
reliable.

Absolutely not. Gredes are so subjective. They contain much more than assessments of knowledge. Plus they are often based on declarative knowledge only.
Yes.

It depands on the criteria. if the letter grede represents a level of skilt and knowiedge attainmant, then this satisfies accuracy. If the letter grade represents teacher
pleasing behaviors without skill and knowledge attainment, then this is not satisfying.

No they are not. An A from ane teacher can maan somsthing very different from another teacher | assume the BOE was supposed {0 be a way to make grades
more meaningful but it has the same faults given how each district does it so differently. What does the research show regarding kids scores on the BOE and how
they are doaing after graduation? Do they actually complete coliege? What is the drop out rate after the first year of college? What is the relationship of BOE
requirments and special education outcomes. Why is the drop out rate for special education so high?

they are an indicator that compares them to other students in the class. | am satisfied but | also know the leve! that my child is performing at and | know that if she
got an A she worked really really hard and that other students may easily get an A...and with that knowledge i know that even though she an getan A ina class |
raalize she is not your typical A student.

As grades are currently figured in schools in our district they are not valid indicators of what students know and can do. It would take a great revolution in thinking
for most educators (and parents, and students) to move to a standards based and growth model approach for providing accurate feedback to students about their
progress, but it could be dons.

Absolutely not! There is a huge vairance among teachers.

No, we are plioting a new report card with both grades and standards reporting.

No. Passing a high stakes tast or doing a senior project would be much more meaningful.

Not really. | would prefer portfolios which are based on more than letter grades and instead use rubrics which reflect doumentable skill acquisition.
No, | don't think they always indicate what they can do.

No and no. Gredes are too subjective and are often based on if the child did their homework, which is NOT an indicator of what they can do. it is an indicator of
possibly whal their home life is. If a student has mastered a concept and can test out of the material, then HW is not needed,

1 like to see a combination of grades, test scores, projects, portfolios, interviews, etc. It depends an what the student intends to do next in life.  do not think grades
are everything.

No, | am not satisfied with their accuracy. In today's schools there are too many differences in programs offered to just have A, efc.

Not necessarily - many other factors, including cf behavior, and work ethic are often included in the grades. | am not salisfied with their accuracy.

WE all know the subjectivity of grading. At the high school leval, a portion of a classroom grade is based on compliance... A student may have a strong grasp of the
material, but because a student does not hand in assignments, they may not pass the dass.

It depends on the teacher.

They are somstimes, but other times, they are not. There are too many factors involved such as: student not trying, student not having appropriate supports, student
having too many outside stressors, and so forth.

Yes

| am not satisfied with their accurecy. Letter grades are subjective and different standards are impk d in each ¢

1 prefer proficiency levels which are measured with a rubric. In my opinion this supports a higher level of consistency across teachers and departments.

No, because there is no statewide, uniform greding scale. No, because the curriculum and content of the courses taught is not the same statewide. Teacher quality
is also a variable.

No and no. Letter grades indicate the extent to which a student has leamed how to piay the game of school, but they do not indicate how well a student can apply
problem-solving skills to relevant problems/challenges.

Often these grades are not anywhere near corract when trying to decide what a student knows or can do. An example is a student who knows much information but
freezes up when taking a test. Or the student who completes homework but doesn't turn it In and still passes every lest but fails because the homework grades are
a0

1 am not satisfied with the accuracy of letter grades - they do not really indicate levels of leaming.

Not at all but invioved parents know what thier kids know and can do.

! am not particularly satisfied. Only in school do we use A,B,C, elc. grades. In the workplace we are frequently evaluated within a number range and with
opportunities for comments.
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No. There are some teachers who do a great job with the traditional A,B,...F system but | contend that grades are still very subjective and if you have a good student
that runs into a personality conflict with a teacher or maybe doesn't grasp the teaching style the teacher uses, they can receive a grade that is not a true reflection
on what they know or waht they have the ABILITY TO LEARN.

They are plenty good enough for the purposes of a transcript.
only sometimes.
No, 1 think they are not a good indicator.They are based more on attendance than ability.

Grades apply to papers, not to people. They have no bearing on whether | a teacher likes or respect you. in particuiar, they do not measure improvement or hard
work. This is because there Is no fair way to assess these factors.

While | think they can be a fair indicator of what a student knows | don't think they are always accurete. Grading can somstimes be very subjective and a true
picture of a student may not be visible,

No. Grade inflation has become a huge problem. | fes! that most of the students who eam As today would be high C to low B students at best when compared to
students of 10 to 15 years ago.

 think so, as long as we're all consistent within departments at least. Small schools may need to collaborate on this. Also, teachers need to work with the kids, but
not go easy on them.

No. Grades do not mean what they did In the past. D used to Indicate "below average". A high school student can not receive credit for certain classes with a grade
of D. The grading system is skewed towards awarding A's and B's when exceptional and above average work is a rerity. Certainly a letter does not reprasent what a
student knows anymore than completing a BOE does.

They are a geneeral indicator of what students can do. Their accuracy is not that great. Too many are conversions from a percentage grade to a letter grade to a
four point scale. If + and - are given to letter grades that makes a ditferent value than those that don't reconize that increment so high percentage grades are diluted
and lower ones are raised. Percentages converted to straight A, B, C, or D are a dilution that are further difuted in the conversion to a four point scale. Percentages
seem to be a fundamental so convert them to a four point scale If that is what universities insist on, or better yet stay with percentages and let universities
standardize to them.

Not sure. in ys feel the A d, Pt elc that they do in elementary is batter. But not currently having any high school students | am not totally sure.
yes

If they are well defined for the district. They are usually a good indicator of the students ability to cope and succeed.

Reasonably, though some seems more based on beign a complying student rather than abifity.

Yes | think they are. Yes, for the most part. They could be a little stricter on giving out of the grade.

1 do not think letter grades indicate much of anything. Too often, student retain litle of the knowledge they have "l d" beyond passing the required exam.
Science is a good ple. If a student is not d in that particular world, they are going to forget most of what they “leamed”. Much of sclence knowledge
and lary are low freq y ideas, i.e., it is not something that is discussed on a daily basis, and reinforced.

1 don't really feel A B,F are an Indicator to what a student knows and can do. | have known many students who receive A's and can do very littie and have known

who lve F's but are dgeable about subjects.
Letter grades are not necessarily a good indicator of what students know and what they can do. Assigning letter grades to what a student achieves in relation to
whata h p or curriculum predicts as the out may not be a true indication of what has been leamed, retained and can be applied
Not always.

Yes, | think the 1-4 proficiency grades are confusing to both students and parents.

No. Traditional school is not set up for the children who think outside of the box, wha are creative, or gifted. Those children struggie to thrive in the environment we

have created for them because they are only allowed 1o do things one way. There are factors outside of a child's knowledge of a subject that will stifl affect that
child's grade.

Letter grades are unrellable. The meaning of a particuler grade varies across teachers within and across schools and districts. Letter grades are an indication of
how well a student meets ions of individual h

If a teacher is qualified to teach and does his/her job professionally, then a letter grede is a good indication of student performance. | am satisfied with their
accurecy, assuming that my colleagues are doing their jobs professionally. What is NOT quite fair is that some districts use the 100-80-80-70-60 grading scale,
while others use the 100-93-85-77-70 scale. A sludent in one district who passes Algebra 2 with a 91% = A would have a 91% = B in another district. This inequity
IS IMPORTANT to college admissions staff, who start weeding out prospective students by GPA.

Yes

| believe letter grades are a good indicator of student leaming and preparetion for ing all asp of life beyond high school whether it be advanced education,
vocational treining fields, or on-the-job training in the work force. | am salisfied with their accuracy.

Yes, the grade shows not only their knowiedge but their effort.
If they are given according to accomplishments
| do not beleive that letter grades are always the best indicator of knowledge.

No | have found that even in grade school there is a fot more to that persons grade and why it is what it is. The grade its self is just the surface of a bunch of factors

that come to play a part in what that teachers gives the grade. And for some kids just their envorment can change the way they do in a class, wether they know the
information or not.

No, letter grades are not reflective of what students know and can do. Marzano presents a much more accurate way to measure progress in his works. The problem
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is that colleges would need to figure out a way to translate those...the current transcript model is not very

p tative of student achi t
Letter grades are a good Indicator of what a student knows and can do. The accuracy of the letter grade must be monitored within the school.
yes

No they are not and No | am not satisfied with their y. Grading

practice is rampant among educators.
Grade and course tiles and units are poor indicators however they are the traditional indicators.
It depends - only if supplemented by more information on objectives and progress towards banchmarks.

| am satisfied with grades because my district has & common assessment system that assures their accuracy and tells paretns clearly about student progress. We
have spend that past few years ensuring that a grade does not include extra credit or points for good behavior.

For the most part yes - as long as they are tied with standards that indicate just what an A, x, C, etc really mean.
SATISFACTORY

They are not. There are too many examples of a student failing and it was because of behavior or some other situaton that really doesn't show or tefl a lot about the
student

Yes. Yes.
No-{ would rather see a senior portfolio presentation.
No, especially when a student can be non-proficient in the state standards an still pass a class.

| believe that students who receive D's or F's should be required to repeat the course. | belleve in our schaol's grading system--and that if a student receives a "C"
or higher then they have adequately d the material p 1 don't have infc 1 to be d state-wide in that regard, however.

Not always. it depends on the teacher and how they test the students and the materials that they test on.

| have no problem with letter grades, but only if they truly represent what the student knows. | am not satisfied with their accuracy because our students are given
grades and they are not proficient in writing, reading, math.

1 do not think that the letter grades are necessarily accurate, butitis the system In place. | think that the different grading sy in school icts and the inflation
of grades are the main cause of this inaccuracy.
No, since the institution of Hathaway, we have | the perc ge of letter grades. | belleve it dummy downs standards. We moved from 70% passing to 60%

passing.

A percentage grade would be more universal siate wide. but | am ok with what we have

No. | alot of the work is textbook, and that, | feel, is not a good indicator. Some kids have a hard time with textbook material...boring.
No,letter grades are not a good indicator. No.

| am salisfied with the accuracy of grades. Until we have a national curriculum, we will have to trust that our teachers know what they are doing.When students don't
get accepted into colleges, or cannot meet the Hathaway cutoff scores on the ACT, then we should understand that not all A's, B's, etc. within our state are equal

They have been used for years, so must be a pretty good indicator. No one has come up with anything any better to my knowledge. Satisfaction with accuracy-
depends on what is being graded-for the most part | am satisfied

Yes the letter grades are an indicator of what students can do, | betieve that we have students who know the information above and beyond the grade they receive.
! had a student who passed every tast but received an F in the course because they didn't do the homework required by the teacher. The letter grades fairly
i and ur d by most coll inversities, p and p 1

POy

yes

| think that letter grades are not reflective of what a student knows. Extra credit, work ethic and other “outside” ilems impact the grade.

Yes. They are accurate and unambiguous.

The letters are very inconsistent from school to school, state to state. The grade assigned should indicate a level! of proficiency the student has met.
1 would rather have percentages tied to their grades.

Grades are one indicator. However, attendance and course difficulty have great Influences on grades as well as student motivation. It is about the best system that
we have that | know about.

Yes
Yes - if it has a corresponding percentage point with it and those percentages are eamed through classroom work.

| believe they are a more accurate gauge of what a student has leamed than a district assessment is. They are a result of the cumulative efforis over a period of
time rather than a single assessment.

Yes, people are used to the letter grades.

Yes, it does not need to be complicated.

Page 10 of 27



128

129

130

kE]]

132

133

135

136

137

138

139

140

141

142

143

144

145

146

147

148

149

150

151

152

183

154

155

156

158

Letter grades are a reflection of effort, and not a reflection or indication of academic ability. However, students that “wark hard" and are given good grades because
of persistence, will likely be ful in future end beyond HS.

Gradss are not always the best indicator of how well or how poorly a student is doing. A combination of MAPS testing, PAWS scores, daily work, and assessments
should be taken into consideration. Teacher input can also be valid.

Yes for the most part | feel they are a good indication of success in high school.

1 am satisfied with their accurecy for the most part. Success in high school s the best predictor we have for success in college, and lefter grades provide a strong
cormrelation.

It really depends on the teacher and the subject. | think any numeric or lstter indicator CAN be a false reading of what students know. There are many kinds of
Intelligence.

Only if there Is a way to indicate that the grade Is for the actual class work - if it is modified | think the diploma should somehow indicate that.
Letter Gradas are a good indicatore when used correctly. I'm satisfied.
Somewhat. Obviouisty, there are skills important to success in iife that cannot be measured in this manner, but this Is probably the best we can do for now.

Yes. Students and parents understand the A-F grading scale. As a high school counselor, | work with families regarding graduation requirements, and there are few
questions regarding BOE or proficiency requirements. Most families are concemed about grades and credits. Grades and credits are tangible requirements that are
easy to understand. Once we start talking proficiencies, it gets very confusing far most familles. However, a student who has all the credits necessary to graduate
will usually have no problem having the 5/8 proficiencies. | have yet to have a student or parent concerned about which level of proficiency endorsement (general,
comprehensive, or advanced) the student eams. Conversations with parants often involve talking about grades, credits, proficiendies, Hathaway, Hathaway
Success Curriculum, college requirements, ACT scores, scholarships, financial aid, etc. When looking at this list, the proficiencies/BOE's are least important to
parents.

Not always, some teachers will give a better grade to a student that knows how to brown nose.
Somewhat

Accuracy is about 70/30 with grades, especially students taking core curriculum for college prep. However, elective classes are infiated, but with merit scholarships,
even the full-ride Hathaway, transcript reviews are in place to really put a light on core coursas.

yes

Letter grades are useless. They have little comelation to competency in Wyoming.
1 fee! they are accurate as long as the teachers follow the guidelines.

Yes, they are universal and easily interpreted by all

1 believe that letter grades such as A, B, C, D, and F are a good indicator, as long as teachers are grading appropriately and giving out the grades that the student
eamed and not what the teacher thinks he/she received. if there are certain students that fail a class, they should not be given a D and moved up. They did not
meet the requirements established by the district nor the teacher.

Not sure what else culd be used.

The difficulty is that an "A" at one school may not mean the same as at another. A \ts and proficiency statements that are standarized across the state are
probably better , one should not be the only measure. Courses teken, grades received, attendance, school and community

invol i, and 1ts help round out the picture of the student's performance.

Grades have less and less value due to variation from district to discrict, and school to school. An A at Sundance HS is not the same as a A at Rock Springs.

| believe that the letier grades do reflect an easy interpretation of where that students acedemic level of leaming Is. However, as a parent | greatly appreciate also
knowing if my child is advanced, proficient or below average. | am satisified with the accuracy of the letter grades. if the WDE goes to a “detailed” structure of

reporting grades, many families are not going to be able to understand the reports. This would be a disservice to our jow functioning parents and low functioning
students Keep it simple.

yes

Generally, the A-F grading scale works, but some hers do not hold students to the same standards as other teachers.

Sure. It works best with college placement requirements. Keep things simple.

Yes and No. | think they are much more meaningful than the proficient, partially proficient etc. The down side of grades today is that they are inflated. The average
student, doing average work, is eaming high Bs and A's. An average student doing the assignment, but not going above the average effort should eama C.

Grades are always subjective. You will never get complete accuracy.
No...but it is often a good indicator of what they are willing to show and do.

No- uniess there is defintion of what an "A" means or a "B", with classes where the grading is completely subjsctive there needs to be a consistent scale of some
type, that still allows teachers to use their best judgement (with the guidelines of a scale).

Yes Yes
IT IS BETTER THAN AN 1,2,3,4. AND YES A LETTER GRADE 1S GOOD ENOUGH.

Letter grades have an assumed meaning, however no common definition exists as to what the meaning is. Do grades reflect workplace skills, task completion,
content knowledge and skills, or the ability to play the school game? In terms of accuracy, it depends on what is being d. The p isn't il
grades but lack of a common consensus to wheat they should measure.

Y
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No, letter grades do not always reflect a student's overall performance due to the fact that all teachers are not all greding the same. Also different districts have
different grading scales.

| prefer percentage grades (100, 80...68)bacause percentages are a clearer picture of student performances. A, B...F does not indicate a student's percentage,
neither does 4,3,2,1.

1 like the percentages better... think they are much more reflective of one's abiity.

Not really, A variety of circumstances in the daily lives of the students can alter the accuracy of a letter grade. Some straight A" students could be challenged even
more to assess the upper limits of their knowledge. Some students dislike a course or teacher and won't do their best. And the list goes on. ACT Is somewhat more
helpful than other standardized assessments. Finding out what a student really knows or understands takes time. Maybe this year they didn't understand something
and next year it just makes sense.

Fairly satisfied for sach course lots of material Is graded and assessed to come up with the ietter grede.
Letter grades are only a partial indicator of performance. Each district can have their own interpretation for each grade. Very vaguelttititl!

To an extent, but you always have students who do not work to their potential or the students that get lucky or may have more outside heip. | am satisfied for the
most part because most of my students have the grades that | expect them to have.

Most are good indicators, but some are not. The accuracy should be considered reliable over a 4 year high school experience.

Yes

Satisfactory

From within my own class | would say yes, but | have seen to many students coming from other teachers that this would not be true. So | would have to say no.

Letter grades are good as general indicators, but they fail to really capture the nuances of what they actually know and are able to do, especially as other factors
such as late work and iliness interfare with score reporting.

in part, grades are a measure work accomplished rather than skill level attained

1 believe they are. Most teachers have grades set up so that students’ grades depend on the important concepts throughout the year that will best prepare them for
their future.

No
No, | am not happy with what the letter grades reflect. it is too evident when comparing grades to ACT scores that some students are good at “playing” school.

They're as good as anything else we have come up with. if we rely only in the proficient and advanced "grades” what reason do students have to try to do better
than C work? Not to mention the problems for students who go out of state to university if we no longer use a nationa! indicator.

1 think grades are good indicators to those who are motivated by grades, however | don't think those necessarily refiect work ethic or skills that can't be measured
on paper and pencil tests. Being able to problem solve and act in socialiy responsible manner are things that need to be addressed

Gredes are generally determined by more than simply content knowledge. They are inherently an indicator of responsibly as well. We nesd another menas of
determining how our studetns are performing,

No these are not accurate as MANY students are just lazy and have a real lack of interest in schoo! and have poor work ethic. Many stdeunts are exceptioally
bright, by they fack motivation.

No
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Rank the following pieces of information about high school graduates in terms of meaningfuiness to you. Number 1 is the most
B- meaningful and nurnber 4 Is the least.

fopmnmensthemuntof

ecting the option.

respondents sel
Bottom % is percent of the total

respondents selecting tha option.

Types of courses taken in
high school

Endorsement on the
transcript from BOE

Grade Point Average

ACT scores

73
49%

25
16%

26
16%

34
20%

39
26%

15
9%

63
39%

52
30%

20
13%

27
17%

54
34%

61
35%

Actions

17
11%

93
58%

17
11%

27
16%
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4. What do you know about the Wyoming high school graduation requirement called Body of Evidence or BOE? What do teachers or students say
about the BOE?

#

13

14
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16

17
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19

20
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23

24

Response

1 have supervised the impimentation of BOE in our district. Teachers have mixed feelings about it. When there was a consortium of teachers working together, it had
tremendous value. Now that the consortium in its original form is gone, the BOE is no longer velued by teachers. Once again, they fael Isolated. With new state
standards coming out, a completely revised BOE will be needed in all content areas. This will be no easy task for small districts.

| am very deeply aware of the Wyoming HS BOE requir and evid . While the BOE process is valuable, it is still seen as an “exira™ component to
coursework. | do not think this perception is the intent of the BOE system, nor , this is how hers view the qui s. | also believe the
is d from icy in how the BOE assessments have been implemented in high schools, school districts, and across school districts. Another

frac(orrls the inconsistency of implementation at the state level. From my perspective, the BOE system is a system that when utilized comrectly, develops and
maintains a sound assessment system. | am referencing the rubrics and criteria that indicate a high quality system. With regards to how students perceive the
assessments, they simply take another test that is generally more active,

1 have been involved In the BOE system since its beginning. | am a strong supporter of it. 1 like to ses the student's ability to use Information and to be abie to create
a product. Students and teachers probably give the process a mixed review, in part because of the time required to both administer and to grada.

1 am very famlier with the BOE system. Overall teachers don't like it, but it has forced them to address the standards, which is a positive.

More than | care to relate... unfortunately when all these extra things are added it complicated the process and give the students the impression that the work to
graduate is too overwhelming and is causing a greater drop out rate.

BOE is for state compliance only. it doesn't affect student ieaming or achi or demonstrate anything.
They say the BOE is a lot of work with little value to them.

| know a great deai about the BOE. Teachers and administrators in our district have little or not confidence in the system. In retrospect, years ago | bellave our
students would have been better served with a high stakes test found in other states. Years ago | did not belleve that to be true. BOE has evolved into a system that
is unmanageable and is not serving its original purpose. The peer review process favored the type of system and did not provide a fair assessment of each district's
BOE. One group passed a system and the other did not. Yet all groups were trained the same and used the same rubric. Not educationally sound.

As the person responsible for the BOE system in our district, | am aware of all aspects of the BOE requirements. It Is a lot of time, money, and effort to prove what
the teacher already knows. Teachers and students typically respond negatively to BOE. There is litlle to no interest in the transcript endorsement.

1 am a counselor so | know quite a bit. 'm not so sure they are consistently use in the classroom. | also know that the kids do not like the BOEs. Teachers find that
they are a pain in the rear-end and don't look forward to giving either. if a student isn't prof. in a standard they can appeal their score and still gain proficiency pretty
easy in our district. We've been teld we aren't going to not graduate anyone because they weren't prof.! So, why give them in the 1st placel

The BOE Is a set of assessments in each content area that measure a set of skills/knowledge that is tied to state standards and benchmarks that a student needs to
be able to demonstrate proficiency in in order to ive a cerfain endt on his/her dipol|

| think staff has accepted the BOE for the most part. However, much of the data does not appear to be different from data obtained by letter grades. The BOE
systam seems accepted by students as well.

1 know a lot about BOE's. | teach Math so | give BOE's In most of my classes. Most students disiike the amount of writing that is required. They are tired of all of the
testing that is required.

The teacher feel that their professional judgement Is in question. The students feel that they are being assessed to death.

| believe we have teachers who are now supporting BOE and are saying we need to update assessments to increase the rigor. We have leamed a lot since we did it
the first time and now want to use the new leamings to improve the overall assessment system. District systems can add weight to school effectiveness and can

help counteract PAWS to some extenty. Schools and icts need | types of ments to have a balanced system of determining what students know
and are able to do.

1 have been part of the BOE team in our district for the past four years. Teachers and students understand our BOE system and use it to progress toward
graduation. I'm not sure what is said, it is more the way we do business.

I know a tremendous amount about BOE, it is my job to know BOE. There are mixed feelings aobut BOE assessments.

| know a great deal about the BOE system, the process is essential to studant learnig and progress, h the state's invol 1t deters from the effecincy and
vadity of the process. The cument review process is questionabie at bast as far as effectively evaluating the quialty of district's BOE systems. | say this in that a
school may have one content area that they have parfected but in many situation have not extented the process beyong that one content area yet they are rated as
having the BOE process in place. Other districts have worked with staff to initiate the process in all nine content areas, but may not have passed the review due to
the review team not liking or understanding their process. | feel that with the NCA reviews each five years that that is the time the BOE assessment process should
be evaluated. That way you have someone on location that is able to see the actual implementaion of the district's BOE procesdures.

Shows that students can apply the information they have leamed. Students like it more than a test, but less than day to day acfivities.

It is a pain-but to show standards it is a necessary evil

BOE is required for graduation. Our studnets know that they must pass 5 areas in order to graduate. Most teachers fee! as though the BOE procass has becoms
clearer and an expectation in their classes.

Almost to muchi The BOE is in question as we leam that we have more information and better information on studants abilities and leaming than what the BOE
offers in retum. Most don't even know the BOE is place. In most instances it is an uneventful process that is only in place 1o justify the alignment phases, validty,
relaiblity etc., of things that are common piace in schools.

Alot. Thatitis disconnected from the cusriculum.

The BOE is an assessment system used to measure a graduating senior's ability/knowledge in the 9 content areas. Each schodl district is required to have one and
itis evaluated by a pser review system. Students do not care about it because it is not relevant to them. Teachers are do not belisve it is any more ralevant or
reliable than grades regarding student knowledge and abilities in courses.
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1 know that it has no validity or reliability. Teachers feel that some activities are good, but much of it is a waste of their instructional time, and unnecessary. | also
know that, as an accountability measure to the legistators and public, it has little or no meaning. | also know that the resuits are not being used to improve
instruction on an individual or group basts.

Plenty; it doasn't ensure the “sancfity” of the hgih schooi diploma. it's a waste of time.

The BOE needs a great deal of improvement in order to become an effective Indi of student achi While we have them ali embedded into our
curriculum, they still require a great deal of time that coud be spent elsewhere.

1 know it. Our teachers and students say it is a waste of time, of hours, of effort,and takes their ime and energy away from the good work.
1 think It is unvealistic to have an assessment system for @ areas when the state can spend millions of dollars for a system that is flawed. Get rid of it!!il

A great deal. | developed our district's plan and was heavily Involved for eight years as the high school principal. Qur curriculum director did nothing so it was my
responsibility along with the teachers. The teachers and students say that it is just another hoop to jump through though 1 beiieve many teachers and some students
saw value in some of the BOE assessments developed by the consortium

| have been involved with the process for several years when Scott was heading it at the WDE.
1t is standards based in content and knowledge as to what a high school graduate should know and be able to do with a degree of recognizable proficiency.

BOE is a requirement that was instituted in lisu of a high stakes test to ensure that students were graduating with appropriate p \cies. The system to measure
those proficiencies must mest the framework as outlined by the statute. The BOE system (s developed by the local district and approved through a peer review
process at the state level. Since we revamped our BOE to more closely allgn with district ial leamings, it hes more smoothly with teaching and learning in
the classroom. For that reason, teachers do not see it as disfuptive and separate from instruction. Students see our BOE as part of their class grade, so it's another
assessment to them.

| know quite a bit about the BOE and its intention to provide cognitive depth to assessing what is required in the state standards. | know it was intended to
summarize the quality of work complsted by a student without narrowing it to a single high stakes exam. | know many teachers see the BOE as disconnected to
their daily work with kids.

It is a method or second opportunity for a student to prc ather than herhis assessments.

Teachers think It is a joke. | have been involved since the infamous "Cady Meeting® when it all began. Students see it as a muititude of standard assessments. |
have never had a student Inquire about their level of proficiency as demonstrated by BOE. With Hathaway emphasizing grades and ACT scores, students and
parents want to focus there. Also, a diploma now from different districts is no more comparebie than before BOE days.

| am extremely knowledgeable about the BoE. Teachers feel it is just a hoop that they jump through. They do not feel there is consistency or validity in scores given
to students.

1 know the philosophy behind them. Students and teachers despise them. Good teaching has frequent assessments and it also includes real life applications to
solve problems. Because of the structure of the BOE's and the state mandated process for having them approved they are extras that are nearly impossible to
include in the course sequence in a meaningful way. They utilize valuable instructional and assessment time that can be utilized in a more meaningful way.

Thisis b ystem Imposed on Districts which contributes little to the overall impact on students' attainment of the intended curriculum. The primary
stakeholders see littie merit other than to be in compliance with a govemning body who is far removed from the classroom. Schools, parents and communities are
capable of establishing their own expectations and evaluation systems which are meaningful and relevant to their children's educational progress without directives
from outside agencies but with cooperation and assistance from them.

Lots of variability from district to district. Isn't fair for all kids from gifted to sp. ed. as it can limit what kids can take if they want to score well in all areas. No post
secondary entity recognizes BOE not even our own state university.

i know they have assignments that are used o meet the requirements for BOE...and i actually think they would be the same assignments if they did not have BOE...

1 know a great deal about the BOE system. | do not believe that most students care much about it or take it seriously unless they are in danger of not graduating
because they are not proficient in 5 of 9 content areas. Teachers have not bought Into the idea that there is a connettion between the BOE system and student
proficiency verification. There is a distinct disconnect.

It Is better than the alternative of high stakes testing, but it should be set aside in favor of definitive goals for post-secondary careers or education.

1 work closely with the Curriculum Director who is in charge of keeping track of all the BOE. Teachers and students are becoming more aware of the importance of
the information.

This process Is cumberson and takes way more ime than it is worth,

Teachers are to focused on preparing students for college curriculum and high stakes testing The concnem is that the message given to many students is that if
you can't be successful in college preparation curiculm you are a failure.

It is not expiained well at ali, there is a number on the transcript but how it is assigned is not at all clear. it is also not clear what assignments during the year are
BOE assessments.

| know that it is geared for the college bound students and does not make alf for the ional kids in our society. It also does not allow for those kids who
fall between the cracks and do not leam at the same rate as others. What | hear is that the BOE is great for those who can master the goals but for those with
learning difficulties or are just slower leamers it makes them feel stupid because they do not grasp the concepts nor feel the need to leam them.

If this is ing to profici and endor 1 know some. | think it's good but | have seen instances of it not being administered in a consistent manner or
not being taken seriously by some teachers and students in the past. 1 think this is improving, however.

An accumulation of information, test scores that provide information relative to the education accomplishments of a student. The level is set by the Wyoming Board

of Education. What teachers and students say would depend on whether they are special education or not. | have not kept up with reports from parents as to their
satisfaction or unsatisfactory opinions on Body of Evidence.

Proficiency on standards in 5 out of the nine content areas is required.
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What frustrates me most id that students with disabilities, evan with accommodations to the IEP, have a hard time meeting 9 required areas of these requirements.

1 have helped write and update two BOE plans. | have extensive training In the componenis. | alos know if's been a long-term pain for most schools and teachers.
The amount of money and time spent is 8 shame for the result.

| have heard very little.
BOE

Y q for greduation needs to be explained to the lay person
BOE's are very time consuming. They take a lot of time to complete. Thus, instructional time is missed while students are working on lengthy BOE's.

| know that BOE requires districts to provide evidence of a student's perfortnance in regards to the content standards through a variety of assessments; over a
number of years and courses. Our current system asks students to demonstrate proficiency at the standard leve! and then at the content level. It defines our
expectations as a district for high school graduation.

The BOE reqL tand p C a lot of classroom time that would be better spent on Instruction. No consistency from district to district. Meaningless
to other states where a student might transfer. Means nothing at the university level. A minority of our teachers support and endorse the BOE concept. Most sae it
as a pointless exercise.

it doesn't have a good reputation. | think teachers in my school - myself inciuded - are a bit skeptical that a single assessment system sst can somshow accurately
determine whether or not a student is worthy of graduation.

Many are in favor of this- usually teachers or students that are "good” students. An equal amount are probably against it since it doesn't seem to be a trus indication
of what a student knows.

1 know it's a lot of work, and sometimes seems to be a lot of “block checking."

1 know that all the knowledge my son recieves from all his classes should be tested in other settings ta insure that he knows the material, | think the activities does
just that.

The BOE is a compiiation of "avidence” that provides proof of a student's mastery of certain essential el for graduation. My imp is that teachers and
students are comfortable with the BOE, but that parents are not as familiar as they couid be.

itis sort of a joke. | am a parent that is invoived and | have heard teachers talk about the BOE piece that they are required to do. | think the reasons behind having
the BOE system are good, but the reality is that the BOE system really does not ensure that my kid is getting a better education or an equal education to kids
enrofled in another district. When the day is done, is my kid ready for coliege. Does the BOE system have any impact on preparing my child for college? Dos the
schools my kid is going to apply at lend any valus to the BOE system that in essence is used to get these meaningless designations on diplomas? if colleges don't
care and if employers don't care - why are we forcing our schools to use this system? There are enough mandates taking teachers away from teaching my kid. Why
give them another task that has an end result nobdy values?

I have studied it carefully. The Wyoming BOE is not a problem. It makes sense. Our school BOE is more rigorous than that of Wyoming, which prevents some
students from graduating. | find this ridiculous.

About question #3 - | would look at vocational course work if | were hiring for such a job. The BOE was an Interesting idea that has outlived its ussfullness.

It doesn't seem like students ilke the BOE and find it to be busywork rather than something relevant or meaningful.

Body of Evidence Sy isac 1t model with assessments embedded in Indicator courses. it is compensatory in core subject areas using higher
scores on some measures to offsel lower scores on other measures. In core subject areas, scores are aggregated on several standards-based assessments and
compared 1o a cut score at the content level. In non-core subject areas, the score reflects work that can bs done by in a single The system's
primary purpose is to uncaver, in a fair, equitable, systematic, understandable, and defensible manner, what students know and are abie to do, in order to make
decisions about student proficiency on state ds. | have heard pro’s and con’s from both teachers and students on BOE, not so much now but when it was
proposed to the district....

From what | understand it seems to be an assessment piece created by the teachers of a subject area to be given to all students who take a class in that area. For
example all students who take Biology would take the same BOE no matter who their teacher was. | know the teachers at our local high school have put a iot of

time and energy into developing the BOE. My awn children accept them as part of their leaming and have found some to be a good experiencce and some not so
good.

There is a lot of confusion about what it means because the original intent of the BOE has been walered down so much. Students and parents view it as a project
for each class a student takes. Teachers concentrate less on the BOE than they do on the high-stakes PAWS test A BOE method of determining student success
would be worth much more because of the multiple opportunities for real-world application, which the standardized PAWS test does not allow.

1 need to know more—my first year dealing with this,

1 know that we use BOE in our school because it is required we do. Teachers do not like it. The tasks are cumbersome, students are ifl-prepared to the type of work
required (e.g. we are frantic to get them through the coursework, prepared for PAWS, etc.)and in genera! their performance is poor. Evaluating their work is
unstandardized even with the rubrics.

They are required for graduation but | have never heard of them being requested or used by anyone They are a necesary evil that lack value. With other
standardized testing they become less useful or meaningful especially in districts thal tri late data from muitiple asessments.

Don't know much about it.
That it is a small and relatively unimportant part of most of the classes.

1 believe it is meaningless except as a driver for some districts to improve instruction. That same thing should be done as a regular part of a districts mission. An
additional time consuming task such as BOE does very litle for students, slaff or psople who use the diploma such as employers, universities etc.

A fair amount. Most teachers don't ke 1t, it destroys a diverse program of study.
| believe that students don't like o do them. | understand the basics of what BOE is why itis required.

Parts of it could be done away with. Too much time is spent assessing students. This takes away valuable teaching time.
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B0 | don't know alot about the BOE and i don't hear much from teachers about it and nothing from students.
81 | have never heard of the Body of Evidence
82  Itis away for the state to require more paperwork. it is a joke.

Our school has worked for many years to achieve a standard in instruction and assessment that aligns with the BOE system. We have checked our assessments
83  for validity, biases, and alignment to state standards. We have spent MANY man hours putting together our system. Our students and teachers are both satisfied
with our current buiiding’s system.

84 itis a system to determine if a child knows enough to receive a diploma. It is up to each district what the criteria is but guidelines are provided by the State of
Wyoming.

85 BOE shouid indicate the extent of a student's proficiency on standards. Doing this in a reliabie and vaiid manner is very complex and challenging. | question the
capacity of districis in the state to adequately meet this challenge.

1 have taught in three Wyoming school districts. | am famiiiar with the concept of BOE evidence. My opinion is that BOE requirements are a WASTE OF STUDENT

86 TIME AND TEACHER TiME. | have not talked to one colisague who feels that BOE requirements are useful. ALL feel that the BOE stuff takes TOO MUCH valuable
time away from classroom instruction. For exampie, when | Ieft Kelly Walsh High Schaol in Casper, | asked what should be done with the BOE work that t had for
students. | was toid to put it in a box, and that "no one wili ever see it again.” Is BOE vaiuable? Not to me.

i know more than any sane person needs to know. | know that the standards for the BOE assessment process are higher than some professional assessmant
87  companies. Iitis so time consuming that you would think that is all we do. | thought we were suppose to have time to impiement an improvement plan generated by
the district, which is targeted at ours students specific needs.

1t deals with levels of proficiency in various indicator courses. A fot of extra work for teachers and students and i'm not convinced that it provides significant results
88 as s meaningful indicator of what students have leamed beyond letter gradss; especiaily considering the magnitude of extra work required particulary for hers
and also students. It also requires storage of huge volumes of data/results that are seldom accessed and difficuit to access/manipulate if necessary

89  Nothing, i have not heard this mentioned.
80  They could use some updating

91 | have been around high school students that are at the top of ther class and at the bottom. Both have knowledge that some tests or body of evidence just does not
show.

92 i don't know anything about BOE.

93 i have extensive knowledge since | have worked on the district level of BOE documentation. Our teachers and students seem to accept it as part of the procass that
documents thelr progress and ali seem to understand how meaningful BOEs are.

The Wyoming high school graduation requirment calt Body of Evidence (BOE) is a cuiminating activity that allows students to show their level of proficiency of
94  Wyoming standards. | have heard teachers and students say that some BOES allow real life application of what is being taught. Other BOEs are just a waste of
instructional time.

95 they all think it is a joke both teachers and students that i have talked to

%6 | have been active in the process of developing and impiementing the BOE in our district Teachers and students are disengaged from the BOE assessment and the
resuits. it currently holds litte meaning for them.

97  We have done a great deal of work to make the BOE endorsements meaningful. We need to make them meaning ufl to employeres and higher education.

o8 Quite a bit. OUr students and teachers are very aware of the requirement of the BOEv system towards a transcript endorsement as 30% of a course grade. | do no
hear comments one way or the other as it is an embedded expectation

| know everything about our BOE system and | stili have trouble expalining it to parents and new staff, Teachers feel that there is good communication within

99 departments to have common assessment systems reflectad in the grades so that parents understand They do have trouble explaining to parents and students
about the proficiency system as is is not very meaningful . Students often ask what is it used for. Parents call and itis difficuit to help them undersatn why itis used
in just Wyoming

100 1t provides some standardization regarding types of projects that assess a student’s knowledge base in a particular subject. - Most teachers and students seem to
think it is a fair requirement.

101  GETRIDOFIT.

| have been working on this since inception and know pretty much the entire statute and work in the state. The idea is growing on staff but because of the drop off

102  for a few years it lost some of the importance. This has great imp to ion and curricutum but it has to be used correctly and the peer review is not
working properly.

103  Quite a bit since | am a high schoo! teacher. | do not feei it shows anything different than a letter grade. it is just one more piece of information to track.

104 | have a lot of experience with the BOE, but | still fee! there is a lot of subjectivity involved. Most core teachers know about BOE because of their consortium
activities, but many feal that the system is outdated.

105 1 know quite a bit as a school lor. Teachers stili are frustrated with the time they take and sometimes wonder the relevance to content.

Teachers MASSIVELY struggle with meeting all BOE demands within the time frame designated. in the last 15 years, | have hed hers eliminate

106 co-curricular activities (competitions, Science Fair, History Fair) because the demand/push to complete ali BOE's prevalled | think the concept of BOE's has it's
strong point, but like many "innovations" in education, we have to count the cost and decide whether the “innovations”-like BOE's—are worth what we lose
Between BOE's and PAWS, teachers and students are HIGHLY frustrated with their lack of teachingleaming timei

107 | don't know very much

108  Students here know they have to do it, but don't know why. Most of our teachers still are not clear as to what it is for.
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| know very little about the BOE.

The BOE is tied to our courses. So when students take tests they are mesting and answering the BOE questions. As a counselor | find that | have to make students
aware of local graduation requirements, Hathaway Scholarship eligibility, and BOE for the levei of diplomas. That is more that students want to care about. Oddly,
colleges want to know if students have enough academic background to be successful in college, the ACT/SAT. | believe we are over killing our students and staff
with requiring 50 much testing information.

They think itis useless
BOE is basically an accountability process. Teachers and students alike know what the purpose of the BOE is
| am knowledgeabie our schooi's system. Students have a good understaning of the system especially as they get into the upper grades in HS.

i know quite a bit about Body of Evidence. i don't think students and teachers pay close attention to it, and realiy neither do counselors and administrators uniess a
student needs help in proving thelr case that they have met standards in a certain area.

Alot, i discuss this with every student and parent at our high schodi. | explain the 9 content areas and show parents what their chiid needs to do in order to be
proficient in aur district. | meet with all juniors, seniors and their parents showing them their progress. Progress reports are sent out each quarter with grades. Some
teachers think the BOE consortium activities are great, others think they are a wasie of ime. Students do not like having so many in the different content areas, but
we are required to give them "multipie opportunities™.  fesl the state started out strong with the consortium activities, but then just dropped the whoie thing. i think
they could have a lot of merit if we would keep fine-tuning them.

| have a great understanding about the BOE and that each student has to have five of the nine to graduate. 1 also think it is not necessary on the high school
transcript. | feei you need to ask the teachers how they fes! about the BOE. My students always ask what it means. We refer to it as the standards report and they
have to have five but other than that it is meaningless to the students.

1t shows that students have successfully met the high schooi standards and how they met the standards. it shows the proficiency ieval in each standard.

i think the BOE started out as a good idea to insure that ali students receive a fair and equal education regardless of what schooi or district they attend. However
due to the districts setting the standards for proficiency, it does not insure an equitabie education.

Body of Evidence has baen worked over extensively. it is highly over-rated, and is a distraction for staff that is not worth the effort at all.

i belisve there are some questions as to the consistency between districts/school and state as to the BOE. | believe the administration has put in much time, effort
and resources in developing the BOE

i understand the importance of 8OE because it is easier to award monies. i don't like that we have such a cookie cutter approach to education.

Rarely discussed except by counselors trying to get students to meet pl Ccy requi ts for graduation. There is very little understanding of this. The
body of evidence f; on passing district nts.

i hear vaery little about this.
Some of itis just paperwork - but - teachers and students need to be heid accountable.

BOE is a system designed to assess students on their knowledge of the state content standards. Students do not always understand the implications of the body of
avidence system on their graduation.

Alot of hard work, but probably worth it in the end.
Do not know anything about, my kids were out when they started it.

Most students and teachers will tell you it means very little. it is a hoop they have to jump through, and holds little value. The majority of stud and do
not understand how the process works. They only want to know “Am | going to graduate?"

i know of an art teacher who took her students to an art show and it counted towards the BOE What happens now that some of the students were absent on that
day? What does a student have to score on a BOE for it to count? What happens if they do poorly? Do they get a second chance?

| think it should be what it stands for. A body of evidence of the students work and success in high school. It has become some kind of giant hoop jumping
document that although you can use jocal control you have to have it set up excatly like we want you to. i think it like many other things in education the
administration over this BOE has become overbearing.

The philosophy behind BOE was good, h it's simply b arefl of a student's grade, which is redundant. And it requires a huge amount of
tracking/paperwork/time that seems meaningless.

| have been part of groups planning assessments for BOE and implementing authentic assessments now for years. Kids reiate weii to weli designed activities that
have relavance 1o their lives.

As a parent of a MS student | do understand BOE. i am not sure our community in general does however.

Students must demonstrate proficiency in subjects by ting benchmarks and standards. T may say that grades and BOE scores comelate. if a student
has good grades they usually have good BOE scores and the same is true of poor grades. The question becomes, "why do we need both grades and BOE?"

| am not familiar with this because | am the middle schoo! secretary and have not had the opportunity to siudy this.

Body of Evidence means very ittie to the families with whom i work. Typically, a student who is doing well with their grades is also doing well on their proficiencies
Most students are concemed about their GPA and test scores. Students who take more difficult courses tend to do better overali in both areas. The students who
can get in troubie with their proficiency requirements tend to be on an IEP. Some of my students who are on an IEP will have a hard time meeting the 5/9
requirement because they take resource classes that do not have BOE's embedded in them. i think this puts an unfair burden on those students. | think most
teachers use BOE's as a piece of evidence to determine how a student is doing, but use the overall class performance to determine grades and performance
scores. | think it puts a jot of extra work into a teacher's already busy schedule to have to keep track of performance scores. Some of the leachers in my building
have 130-150 students. | also think it is unfair to Wyoming students that an individual can transfer from an out of state school, and have their grades converted into
performance scores. A student might transfer in during their senior year and have all their grades converted, while a Wyoming student has been working on
proficiencies since 7th grade in some areas. The student who transfers in from out of state may have a great proficiency report based off of converiing grades, while
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a Wyoming student has to eam grades and proficiencies. | think this is very unfair to Wyoming students.

i haven't heard much because i'm at the elementary ievel.

standardized activities for consistent measurements

Staff and most students/parents are aware that our district requires 5 out of the 9 areas for students to demonstrate proficiency and it is tied to graduation.
Teachers are exhausted with it all and students have a difficult time understanding it just as their parents do

Teachers complain about the "work" required on their part in assessing the BOE. The BOE requirements vary far too widely from district to district. Too few
accommodations are given for students with disabilities. Some districts (erroneously) betieve that accommodations and modifications are prohibited for BOE. This
resuits in widely disparate treatment of simiiar students.

1 feel that the body of evidence is classwark that has been compieted by the students that are examples of how they complete their assignments and what
assignments requirements have been met.

BOD is additional information that most do not understand or know what to do with when they are told about it

1 know that from grades 9-12, students were ta be compiling a sort of portfolio to refiect on their growth as a student. Each assignment in this portfoiio would be
graded and depending on how many 4's, 3's, 2's or 1's the student received would show up on the diploma. From what i understand, the BOE's only applied to the
core subject areas and not to any other ciass (such as band/chior, wood shop, metai shop).

1 don't know much about wyoring's system

| have worked on district BOE as well as had training and discussions at the state level. Most teachers take the BOE very seriously. This attitude is then reflected by
the students. Both groups are becoming accustomed to BOE practices.

BOE is a joke. Each district has a different plan and differant standards. i wouid junk it all for a HS graduation TEST. We shouldn't hide behind the "some kids don't
test well" statement. if they know the information they wiil do fine. We couldn’ have come up with a more difficult system for students and parents to understand if
wae tried. Further we couidn't have come up with a more labor intensive system if we tried. Thousand of hours spent on BOE record keeping and planning. A poorly
thought out plan that has outlived it usfuliness. Surprising that the big states just about all use a TEST.

| do not hear much about it, other than the teachers have to submit a BOE, to validate that their curiculum meets the states standards.

BOE is taiked about daily in ali class, the students know its importance.

i know that students must pass the BOE to get their diploma. | do think teachers do a good job of coaching students as to what is needed in the BOE to pass it.

i don't know much. Sorry.

The BOE is worthless. its just a way of creating more paperwork that really doesnt mean anything to a student or their future.

i believe the BOE process is a waste of classroom time and is just ane more hurdle to jump that doesn't really prove If a student is prepared for iife after high school.

1 know very little since my focus is on eiementary students.

In our district the students know what the expsctation is for the BOE activities/projects. The scoring system allows muitipie opporutnities for the students to show
mastery.

Compilation of the actual BOE document requires an inardinate amount of time that further robs Instructional ime. Peer reviews are highly inconsistent and not
comparable year to year.

| KNOW A GREAT DEAL. TEACHERS AND STUDENTS FEEL BOE'S ARE NOT BENIFICIAL AND A GREAT DEAL OF TIME IS LOST TOWARDS LEARNING
MORE MATERIALS AT A HIGHER LEVEL.

| think this question has a bias by tying the reference of BOE to the graduation requirements in law. The present BOE came after the law requiring students to meet
both Camegie unites and demonstrate proficiency in standards. The BOE was dsfined through rules and regulations plus common ieaming about assessment over
time. Add in the rubric, which initially started as a way for district's to reflect on their syst and ive feedback, not to be a st i juation tool, we have
arrived at BOE in its current state. | have been an active participant in the BOE process and related activities for the last 10 years. Teachers reactions to the BOE
wouid be mixed. Some would say that the development of common assessments and iocking at student work is valuable, Others wouid say that it has been a waste
of time and is an added paper push. All would agree that it has consumed significant time and resources over the last 8+ years. Most students focus on meeting the
5 of 9 areas for graduation. For the vast majority of students, their focus is defined by other things than transcript endorsements such as GPA, meeting parent
expectations, Hathaway, post-secondary plans. Beyond high school the transcript endorsements have very ittle meaning.

The graduation requirement for proficiency is 5 out of 9 subject areas. Those 5 areas can be anything. | think this is a problem. i beileve that 3 out of those § shouid
be core subject areas. | don't think that a student shouid be let off the haok and be proficient if they are not proficient in the core subject areas. One big issue facing
BOE's is that colleges don't care one bit how the student performed on BOE's. It's hard to motivate students to perform when they know it doesn't affect there
college entrance.

1 have worked on our school's BOE. | like the 'big picture’ because it focuses on equality for all students. Teachers, “once it is compieted it will help all teachers stay
focused on what a student needs to leam”. Students, " ..don't care what method is used, just teach me what | need to know for my future.”

Not much...they definitely need to be standardized

If it does what itis supposed to do this may be close to determining how much a student has actually leamed. It's a lot of work for teachers but | think in the long run

it gives us a better idea of the student's knowledge. If implemented properly and the students work hard to show us what they really understand then it's a slep
forward.

As a teacher we need to putin a numencal score for the standards.

BOE requires a lot of district and teacher time and does not refate to life after H.S. Parents and students DO NOT ur d BOE. Coll
resuits. Time couid be better spent and something more concrete

ges DO NOT look at BOE
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165 | know that we have to give them to the students. | have some probiems with them just because | think that it is easy for students to do the BOE without really
understanding what they are doing. | am not sure if they are a good indicator of student ieaming.

To be honest, itis a horible waste of instructional time. If Wyoming tually had anything to do with preparing students for life after high school, there

166 = wouid be some leval of legitimacy here, but preparing the assessments, administering the assessments, and scoring the assessments represents time that iakes
away from student achievement in class.

187  Notmuch,

168 it should show evidence of student's work.

169  They are just another layer of buisy work that is very inconsistant at this time. From district to district, dass to class they are so varied that they cannot be reliable.
170  The BOE is a requirement that records student proficiency on individual standards.

171 the BOE is viewed as a summative assessment weighted heavily on students’ grades

172 | know that students have to be proficient in so many BOES in order to graduate from high school. i think the BOE is done weli if it is added seamiessiy into the
normat classroom. Students wiii work hard on the BOEs because they know they are important, but they do not fike taking them.

173 Ilike our HS Sac. Sts. BOE's are sufficient to show application of knowiedge. Of course the students don't want to do them. As the teacher you just have to put the
expectation out there and the student wiil follow to their ability or “want" to do it.

174  Because of the times it has "come and gone" many are still not putting full effort into it and are not convinced it means any more than the ietter grades.
175 | know a lot more than | want to. it's a waste of tims and resources.

176 The body of evidence is an indicator of how students perform using a variety of indicators such as tests, models and projects that show where students strengths
and weaknesses lie in terms of expectations for specific standards.

177  Teachers recognize the vaiue of a BOE assessment system, however, they are concemad at the time it takes to buiid a quality BOE system.
178 Most teachers have not completed the BOE in the area they are teaching in. | participated in BOE at my HS so | feal | know a great deal, but not as much as | couid.

178  This seems to be a moving target as it is a work in progress
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5. Do you feel the BOE is useful to students, schools or Wyoming as a whole? What changes, if any, would you propose t improve the BOE
system?

# Response

No, | think the BOE has run its course inthe state of Wyoming. | would propose that we heip teachers move toward a 4-point grading scale based on the standards;

1 help them develop rich, ingful authentic assessments to guide their instruction; bring Marzano in for intense trainings to teach how to accurately and fairly
assess what a student knows and can do; bring in ideas to make ieaming rich and engaging. in essencs, students who score proficient in the core classes and one
or more electives would be considered "proficient” once we put in o place authentic assessments and a consortium that embeds the learning in the classroom.

The value of BOE assessments is only as valuable as any other assessment...it depends upon how we use the data. | belleve this is true whether we are students
or teachers or administrators. To improve, | think we need to dig deep. is it important to track standards? How do wa report standard proficiency? Can we work

2 smartar as we work through our assessment systems? Generally teachsr-made tests are not refiable because of many issues...at least the BOE assessments
require an evaluation of components (rubrics) that ask valuabie questions of validity, reliability, faimess, consistency, alignment, etc. | do not think, generally, that
teacher made tests evaluate assessments to this ievel. Additionally, course-based tests may not assess what has been taught. | see the BOE assessments mora
closely related to what is taught...a student must have muitiple opportunities to show proficiency which requires reteaching and retesting.

i befieve that the BOE system is useful and can provide more rea! life experiences for our students. The success of the BOE as a vaiid measurement is dependent
3 upon the ongoing training and support of the pi In previous years hers gathered to check new BOE's which were being piioted. They made revisions if
necessary and re-piioted them to assure that the resuits were valid and reilabie. i believe that this needs to happen again.

4 Overall it is very useful, provided it is used as part of the school imp it p H it does need to be streamiined as it is quite cumbersome.

5 We need to do one or the other - drop BOE or drop PAWS. But doing both is just too much. Keep the current grade and credit system In place thoughi

i do not find BOE to be useful to anyone, other than state department reporting purposes. What body of evidence would indicate student proficiency? Common
6 district assessments ailgned with common core standards and benchmarks all written by the state and utiizied in every district would be a fair indicator of student

Pr 1al develop in rel grading p wouid help make GPA's more important because they wouid reflect student learming and not
compliance with homework assigned.

7 i beileve the BOE could be very useful. Eliminate the peer review. Set common standards across the siate.

8 if iocai school boards approve of the BOE system, if students are abie to demonstrate mastery on the state PAWS test, if students are successful after graduation,
and if students become gaod citizens, why do we need a group of individuais with no ties to the district making determinations that affect the accreditation of others?

Even though our district's BOE system passed peer review, | believe that Wyoming should consider aboiishing the BOE system. i mproving education takes time,
9 resources, and expertise and the WDE can facilitate improvement without burdening districts with ive compliance req like BOE. For those districts

that believe instruction and ieaming has improved due to BOE, by all means, continue with that important work. in terms of char ide the

parameters and involve districts in the improvement process.

* P!

10 NOI Based on parents, students, teachers, and administrators, | don't feei it is usefui. i's just another hoop te jump through.

i believe it is an altemative way for students to demonstrate their skills/knowledge bacause many of our schooi's BOES are project-based.  think it is usefui for our
" school to be able to look at a student and hisfher performance on the BOEs in the content areas and have a fairly good indication as to whether that student is
proficient or not.

If you compare the BOE system to the state of Wyoming's testing system (PAWS), i would say that the BOE system is by far more successful. Student vaiue it more
12  because BOEs also "count” for their grades, uniike the PAWS. Students have no accountability for the PAWS and the test is very questionable. Most of the BOEs
have been seemlessiy incorporated into the courses

13  Yes, | feel it is usefui as a whole, | feei there should be fewer BOE's.
14  The BOE has been useful to align teacher and master ievels needed

i believe the BOE in our district is getting better but is not where we want it to be. There are several articles and studies that demonstrate course grades do not

15 reflect what a student can do nor do they {ate from her to her. BOE is far better than a high stakes graduation it. Using st g like ACT
makes it a high stakes test. We want to measure learning over time aliowing students muitiple opportunites to demonsirate ieaming on a continuum. A one shot
assessment will not do this nor will course grades.

The BOE can be useful if it is embedded into the district's protocol for student per!9nnance. The tool itseif is useless unless it is used as intended. The BOE system

16  could be improved by evaluating the effectiveness of each plan. Is there a ) an app plan and the district's performance on PAWS or ACT
scores? in other words, if the plan is in place, is it working.

Yes | do think that the BOE system is benefical to students and staff. True engaging performance based assessments are always better then memorization drill and
17 kill type of assessments. Make BOE a part of Hathaway and we may see more connections on the part of students. There have been many districts which sheived
the BOE system for many years, my fear is that once the plan is reviewed some of those districts will shelve the plan again.

The BOE p! of having instruction, currivium, and aligned is critical to high perfroming schools. Schhol districts know that. Having it mandated or
being reviewed by untrained professionals who are makig judgement calls at best, | think is an unwise procedure, itis aiso a dublication of efforts in that the NCA

18  and OA school improvement models assess the same procedures, but with p ional outside evaluators. That's waht we should be putting our time and effort
into, as that is the real schooi improvment process adn will tell if a district has a good vaiable assessment process in placed afigne to state standards and ciassroom
instruction.

19 Yes. Nothing.
20 NOitis not usefuljust a paper trail for districts to show they meet state standards-Grades and cumiculum from each district does the same

2 | believe that processes such as BOE need time to implement and work out so it benefits students. Simply making it a compliance procass is wrong and we shouid
makae it a viable leaming experience.

Unknown, Students, no | don't think so, most use the Camegie process. | beleive that secondary uses it to justify certain situations with students. Wyoming should
22 review the entire need of the BOE. it was created during a time of unknowns. We know more than we did. Aliow options in the sytem more so than course based or

etc., We can deveiop a system to satisfy the issues that were in place. We will never satisfy the need for dollars equal accountability and accountabiiity equals a
BOE.
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Students - no; schools - as part of an assessment system - somewhat; Wyoming as a whole - no. Changes - Not sure.

No. i belisve the system should be done away with. We have pienty of other nts that are req to compiate. No student, collegeftechnical
schooi or employer has any use for the BOE. With the required courses for the Hathaway system it doesn't make sense to continue it

Absolutely nat. | would throw it out. if you feel you must keep the system, standardize it by picking what you feel is the best system and require all teachers to use
the same assessment.

No; please drop these requiremnts and turn graduation back to iocal control.

No, The data is collected and we take the time dissagregate and use it as a part of a multiple measures to determine correlations coefficients on graduating
students and all the testing information that we collect on them during their career. But after that nobody from any seems to tiuse this information.

Itis not useful. R it from the endless ilst of di and requirements and iet peopie have the time back to work with students, and to focus on students ,
instead of focusing an the endless ways of proving we are working with students..

Not useful at all, get rid of it!
Not any more. it has bacome a burden and is too compliance oriented. it's time for the BOE system to gone.
Yes, itis usefu! in that it specifies the expectations for a student to achisvement a dipioma and provides multiple opportunities for a student to be successful.

Yes i do think it is useful. Would not have the same system ar ievel of proficiency in 9 content areas. Not 50 sure that having taken a course in art should not mest
the standard. Where as math, reading, writing, social studies and science ara the buitding blocks for acquiring other knowledge over a life time, they shouid receive
something simiiar to the current emphasis of the BOE System.

BOE isn't an ideal assessment system for the purpose for which is was designed, but after we revamped our BOE to make it fit with our classroom work in a more
seamiess way, we have tied the BOE work to other district work on assessment and it has been usafui. [t might be useful to reduce the scope of BOE to the core
(math, LA, science, FL and social science). Letter grades could suffice for the proficiencies in the other areas. Focusing on the limited core areas would aliow
districts to streamline thelr work and concentrate on the areas that are measured by Hathaway. That way we couid be focusing our energies on the skills that best
afiow students to be successful in college and to eam the Hathaway scholarship to get there.

| believa it is useful because it has forced teachers to come out of their classrooms to come to agreement on what they mean when a person learns Algebra i, for
instance. The BOE has caused the most alignment work we have aver done in this district. The BOE has forced teachars to talk and hane their jJudgement about
“proficiency.” The design principles of fai parability, Y, standard setting, and alignment have been most valuabie. Given the tendency for
teachers to function as independent once the i door closes, the BOE has shed the most iight on what happens inside that room. One change |
would make to the BOE system is add additional resources to build a system with enough quality that it can be used to support Hathaway Scholarship acquisition.
We don't trust grades to be indicators of knowledge and skilis, but we use GPA as a major indicator for Hathaway performance. The BOE needs 1o take its place as
a valuable refiection of what students know and are abie to do. Indeed, if someone were proficient in certain areas, shouldn't they be successful in tertiary
education?

It can be useful to stud as it provides muitiple opportunities to show proficiency. It also forces teachers to ensure that they teach and assess measuring the
depth knowledge such as in Bloom's Taxonomy. It is so time consuming and cumbersome so rather than have us go through such a process of development and
approval, just provide us with guidelines and what is expected and then we will comply. Delving into and doing the annalysis of the nts is good
profassional development for staff though. it does take so much time that couid be used for other good professionai development without having to reinvent the
wheei.

No. | propose that we eliminate it. Each district should have an assessment system which offers data for decisions to be made about students from K-12th grades.
This would include standard proficiency and graduation decisions. MAP and PAWS could be used as common assessments for comparability purposes across
districts.

It's a great concept, but there are too many problems with it.

| da not feel the BOE is useful. | would suggest that each district submit an assassment plan to the department through the NCA process to show a triangulation of
data. G has an common 1t system the was developed through the Curriculum Leadership Institute model. This system is research based
and has an immediate impact on instruction and imp! student leaming. The BOE's are a regulatory measure and not an effective instructional tool.

For small districts, the BOE is a distraction from the primary duties of our staff. A simple and effective evaluation system which is understandable by students,
parents, staff and communities should be abie to provide sufficient information for our stakeholders.

identify power standards (small but mighty) and establish set ways that students demonstrate their mastery. To see exampies of power standards check out
hitp:/iwww.iwsd.org/PARENTSITEACHING-CURRICULUM/Pages/Power-Standards.aspx. I'd prefer the passing of the state test with multiple test taking
opportunities as the diploma requirement and for students that can't do that based on disability, etc. offer altemative avenues once proven they cannot. States that
require passage of tests saw rates increase as kids took it serfously and it was meaningful.

From what i know about BOE | do not think it is useful to the students or the schools or Wyoming. Many schools in wyoming are smali and do not have reliability

issues because there is only one teacher teaching English 10 (as an example)...! believs it is a lot of work for teachers and administrators with no real benefit to a
student's education.

We already have many layers of testing and accountability that has been imposed on us from the feds, the state, and our own districts. When teacher beliefs and
behaviors reflect an ding of how certain types of assessments (formative) can be used to help engage students in the ieaming procass | believe we will
see achievement gains. We need to get past the technical requirements imposed by WDE rules and regulations. We need to iet districts design their own
Graduation Requirements which might inciude completed course of study, demonsiration of proficiency in a multitude of ways (senior project, ACT scores, end of
course assessments, MAP, grade point average,. .; attendance and realize that the evidence may differ from student to student in the same school. The criteria for
the current BOE plans is overwheiming and does not contribute to improved teaching and leaming.

it has become overly bureaucratic and cumbersome.
i think it is too new and more informationfunderstanding needs to occur. Eventuaily, it will be more helpful in the future.
No. See answer to above questions

Curriculum that prepares students for the rigors of employemnt and self sufficincy as a general dipioma. And adavanced diploma for student wnating to participate
in the the Hathaway program. | wouid not require ali student to take the ACT but wouid require that they take the Work Keys or some other portfoiio style
assessment that they could use for employment opportunities.

Page 22 of 27



47

48

49

51

52

83

54

55

56

57

58

59

€0

61

62

63

67

68

69

70

!

72

73

74

75

76

1 think it is vital, but the way it is used needs 1o be dlartfied to parents and aiso the system needs to be implemented systematicaly throughout the state.
i belisve that the BOE has a place in our system but that it needs to be appropriate for ail students at ali levels.

Yes. | think it's important to realize all students aren't coliege-bound yet it is stili very important to keep them in high school until they graduate and make them
understand why it's important and make their education relevant to their iife after high school. Attention needs to be paid to how to educate them best for the work
force or trade school. Requiring Workkeys and insituting Career Pathways are good starts.

Maybe it Is useful. itis one way that a judgment on a sped student can be measured.

It's difficult with students who transfer from out of state, aven though there are ways to add, the standards. Also itb one more thing for counselors to
keep track of, while it has never kept a student from graduating; there are so many opportunities of ing profich

BOE does have some merit. A standard doss need to be estabiished. | would ilke to see the BOE address the individual needs of students with disabilities. When a

student in our schools gets a record of completion vs a diploma, the notion of FAPE, in my opinion, is not being met. Free and APPROPRIATE. What might be
appropriate for a student with a disability needs to be addresseed in some manner in the BOE.

Not useful as implemented. It's not used by post-high institutions or kids. if there must be a BOE, ieave it up to the local schooi board to hold the schools
accountable.

Don't know. Not enough information
YES
In our district, the BOE process is very effective and students meet the requirements set forth by the district.

Yes, i do think BOE is very useful. It provides a clear road map for teachers, stud: and their parents in regards to graduati . Having been through

[o! 1
the BOE peer review last year, | would like to see on-going professional development offered to districts as we move forward and c;nlinue to improve our curent
system.

No. If a BOE requirement needs to be in place, it needs to be a statewide, uniform assessment that ali districts have to adhere to.

No, not as currently written. My argument for improving the BOE system is the same argument | have for improving all of education. We MUST bring more problem-
soiving relevancy to all classrooms. In fact, we must move OUT of the classroom and ask students to confront challenges in non-classroom settings. i know, 1 know.
Good juck to me, right?

Parhaps there shouid be degrees of “success”.

| like the idea of creating a portfolio of work that is indicative of student skill, but sometimes the system gets toc wrapped up in “process” and overlooks the real goal
- student leaming.

i do think that BOE is very useful, how | wouid improve it is to take activities to the iower grades and incorporate it in RTi
i think the BOE is useful. | would just caution that the BOE should include empirical evidence as weil as more subjective assessments.

| would suggest that if you keep it, you do a better job of educating parents and kids on what it means. in addition,i wouid work Iike hell to get at least the Wyoming
schoois (fike UW) to recognize the crazy diploma designations that are the end resuit of the BOE system. if nobdy cares, why are we putting the time, energy and
effort toward the BOE system? | know a graduate that did not receive the “advanced" designation and was accepted at one of the top schools in the country. her
parents said the admissions office sort of poked fun at the diploma designation and told her that they really didn't give a dam what 'level” of diploma she had
because she had taken challenging classes, received a graat score on her ACT and had shown excellent community service and a well rounded background. These
are the things that matter so why are we not focused on challenging our kids and having them rise to the highest level they can instead of chasing some crazy
designation taht is meaningless?

Yes, it is useful. It ensures that students who get a dipioma have a basic grasp of the curicula,
Talk to grads from 3-5 years out of high school and ask them what is used In college and working in the real world.

| think the BOE should aliow students to respond in ways other than writing. The BOE should inciude responses that allow for different ieaming styles and abifities.

pplying these gies, in bination with the growing body of evidence about what works in schools to improve student leaming, enable Wyoming's schools
and districts to dramatically improve student performance over time.

if everyone is out there developing a different BOE for their course | am not sure that it will always be useful. It also seems that not all schools buy into the BOE so
how can that be useful. Before offering any suggestions for change | would want to talk in detail with some higgh school teachers and students to get their thoughts.

No. Unless BOE is used as a stand-aione measure of p and is d and d cor Jy state-wide, it is going to be given less attention
than the PAWS. Personally, | would rather make time in my curricuium for an enriching performance assessment related to my content area rather than losing a
week or more of class time due to testing. | am willing to put money on the fact that the vast majority of my students would agree with me.

Not totally sure.

No. | think the whoie system need revamped. We can not keep adding assassments when we are not testing what we are teaching or what students really know
and can do. BOE use in not evidence-based evaiuation, and should not be consi d valid until edi agree on that is authentic, meaningful, and
acceptably field tested and valid.

| have never heard of a student refer back to them other than to say they did them. No higher education body has ever asked for them from any student that | know
You can imoprove it by doing away with it.

Can't say, because | don't know that much about it.
Much less emphasis on the BOE.

NO...| think it is a huge waste of time and energy
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No, it is not useful Do away with BOE.

it's useful for the students to leam and find out where they are academically. | don't think it's that important to the state,

i feel that a portfotio system, although b , oK ales a student’s growth and achievement better than anything else. it is a tangible means of
demonstrating their work and abilities by the time they graduate.

1 think thera needs to be more education about it before we can decide to change or comment on its usefulness.
N/A

No itis not usefiul. it takes many man hours away from students because everyone is focused on trying to pass ther 80E. There are some good ideas in the BOE,
but we are doing them anyway. Get rid of it.

Yes. | would have iiked to see more direction from the WDE on what they wanted schools to do or systems to foliow. We have besn making up our system as we go
and have had to defend it. if WDE had 3-4 modais available for districts to choose from, our work wouid have been more meaningful and purposeful.

| believe a wrap around approach to the services that children with disabiiities receive would heip BOE work better for those children. | aisa believe that foliowing

special education in the truest sense of the word (specializing their education, not where they receive it) would be more beneficial to children with special needs and
they would be receiving the tools to achieve success.

A BOE has the best chance of being useful when a few big important skilis have been identified (like those on the PAWS) that students must demonstrate
proficiency on. if these were consistently taught and tested in classrooms across Wyoming we would have the best chance of having a meaningfu! BOE system

No, no, and no. improving the system to me wouid mean ELIMINATE iT ENTIRELY.

The process is great in theory, however correct application is 5o work intensive and in some cases redundant that it is a distraction to and a drain on people
resources, which aliow us to be an effective in our mission.

| do not feei that the BO§ is very useful to Wyoming students and schools. If the BOE system must stay then i would propose that it be streamtined in someway to

facllitate ipietion, hers compiling/grading, and storage by scheol district personnei. | believe there is technology availabie these days to faciiitate
those type of improvements

Wouid need more information.

Create a committee of students as a resource to the BOE
improvemsants need to be made.

i wouid like to iearn more about it.

| do fee! BOEs are useful since they are a summative assessment piace. if they ars all tied directly to Wyoming state standards, they are usefui. | beiieve the BOE
system should be more unified across the state. It doesn't have to look identical in each district, but there should be some state guide iines for what should and
shouidn't be included.

| think the BOE procass is useful to students, schools, and Wyoming education. | do not have any suggestions for changes to the BOE system at this time.
No 1 do not currentiy feel the process is useful. | do believe it could be if there was a deeper understanding of formative assessment by teachers in our district

We need to look at ali of the evidence that we would naturally want to accumulate and document to guarentee that a student is ready .... What isf it were our chiid?
Instead of looking at a part.. BOE..lets look at tha whale... What does a student want to be ready to do? What leaming essentials must he or she master in order to
graduate prepared? How will we know if they have mastered the leaming essentals. couse work Grades BBOE ACT Work Keys Certification

An aligned assessment system that uses inter-rater reliability has been beneficial. However, overali, the cumbersome requirements have diminished the teacher's
interest in the whoie system.

It does provide an opportunity for studnets to receive a diploma if they cannot pass Math or Science dlasses
Think that it iS useful to all three. Would keep the BOE flexible in each subject area to meet changing conditions.
GET RID OF iT.

The BOE process is useful and will help to change instruction in the state but it has to be consistent and batter understood by all. Students do not know much about
it but the instructional process of our schools is changing because of the process. it needs to be bette understood from K-12. The pesr review has to change. There
are five elements for a district to make sure they have. As long as they have them it should be sufficient. if a district is not foilowing the process it is the
responsibility of the state to step in and help the district change. It is not the peer review that should be doing this by verifying or rejecting the work of the districts.

A diploma is a diploma. Let it be based on courses and grades datermined by schaol districts. The proof of students' learning is not on a piece of paper. It is in their
performance in their post high school activities, whether that be work, tech school, college, or military.

i wouid rather see students present a senior portfolio to a committee for graduation, with endorsements based on a rubric scale. | don't feel that BOE carries the
weight that it used fo and that we need a new system.

In a sense yes, students should be heid table to a set of to make sure they are getling where they need to be. We need to take a look at which
ones are required. | have a problem with a student graduating who is profience only in PE, Health, Vocationa!, Fine Arts and Foreign Language since they only need
fo be proficient in 5 of 9. What kind of message is this?

| think BOE's need to be more individualized and teacher driven within individual schoois. Our teachers are mandated fo facilitate BOE's that they don't believe are
profitable for students and take away from their teaching time. It's interesting that our ACT scores were as high (and ofien higher) before BOE's and PAWS came
ajongi if eliminating them is an option, what would be the harm with trusting the professional teachers that are hired to administer assessments as they see fit for
their subject area? Isn't that what they are educated to do?

| don't know much about it to offer an opinion.
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1f the students don't know why they are taking it, other than they have to, | don't feal it is useful to them. ! would propose that if they are used, that they be consistent
107  over the State. if one student knows Algebra 1 here and has taken the BOE, but transfers somewhere else and is not prepared for Algebra 2 or Geometry, | would
guess that the BOE's are not consistent

108 Do not know enough about the BOE to comment.

108 1 would somehow align BOE, PAWS (state testing), and ACT. Since ACT is a national test and hes been around for many years, it has better standards. How are
there other ways to meet NCLB? How about selecting higher leve! seniors to write the BOE standards so things are done from a studant's perspective.

110 no
111 ifeel it's useful, but shouldn’t be the catch-afi.
112 Yes, very useful information. Make sure ali school are using it with fidelity.

To me the Body of Evidence is more like a porticiio. What i would like education to get back to is the idea of educating students. Career pathways seems more
helpful than Body of Evidence. We have created a nightmare of tracking and created more bureaucracy. We need coordinators, we need specialists, we need more

113 assistant superiniendents, and on and on. We have just created more positions that need to justify their jobs. Personally, | would go back to a system that requires
credits, go to a national curriculum, and get rid of standards because you would not need them. We need a national test that has velidity and refiability, and do away
with that ridicuious, money-pit called PAWS,

Since it is coming from the State, it must be useful, ight? i don't think the students see any usefulness to it, but if they had to take a high-stakes test at the end may

114 not prove too beneficial either. To improve the BOE system, work neads to continue at the state ievel with the consortium activities. This is where our students
scores come from, So the assessments must valid and reliable. As far as the whole BOE, we sure have put a lot of time and money into it. i would hope the state
jooks at what has been done and continues to improve it, especially since graduation depends on it.

i feel the BOE is a WDE requirement right now but i feel it needs to stay at the district level for audits and state reporting. | don't feei that the post-secandary schoois

115  even review them when the students are going through the admissions process. Our Wyoming school are more excited about the GPA, ACT score and Hathaway
requirements.

116  ido not fael that students, parents fully understand the purpose of the BOE.
147  No. The slate shouid set the standards for proficiency and the weighting for the different proficiency leveis.

118 NO. The whoie system shouid be scrapped if possible, but if required by federal mandate, eft to individual schools / districts to sort out. What the WDE is doing with
the approval process is just another beauty contest that amounts to nothing. It's a trajic waste of ime.

119 | don't believe we have adequately informed the publem about the meaning and purpose of BOE. | believe there are still some questions with in the district personel
in understanding BOE. Secondary teachers/staff understand it because it directly effects them, elementary are not as well informed.

120 | would iike to see more freedom in the courses kids can take to satisfy requirements of the system.
121  BOE is nelther useful,nor meaningful. Most students and parents don't know what this means. The best improvement is to eliminate it

122  1tis aiways useful to have a core goal to work toward.

123  Yes
124 While assessments ars important, 1 do not believe a singie assessment is necessary to decide if a student has gained the Y tedge to be i d
proficient on a standard.

125 Less compiicated!
128  unable to answer

127 No, | do not see it as useful, The intentions were good, but with the transient population of our students, and the lack of continuity in the process, it holds very iittle
meaning. | would support removing the BOE system.

128 No,not really, Students mainly care about grades and not the BOE. Most students don't really care that they score proficient, etc., on the PAWS test. I'm not sure
how to make it more meaningful.

129 | don't think BOE is usafuli to students, 1 think it is the tool now used by the state to record one more way if our students have meet the standards. it is more of a tooi
for schools to chack student progression toward greducation and the state to see if we have created enough paper work to show are students are leaming.

130 i honestiy do not believe the BOE is meaningful to students, schools, or other institutions. | do not believe it has accomplished it's original intent, and it currently
serves to create a lot of paperwork and confusion.

131 if PAWS is included, save our money and forget the computer version. The method of weighting the meeting of standards seems to be close to counting angels on
the head of a pin. The formula keeps getting tweeked, and the bean counting is a nightmare.

132  ilike that students are abie to show proficiency in a variety of ways and that their successes are part of the evidence.

Do colleges or empioyers look at BOE? Probably not. Why are we piacing so much emphasis on BOE? is BOE increasing graduation rates or decreasing drop-out
133 rates? How Is it improving our educetion system? Changes to the system: Since we have to follow BOE policies and proced yway, why not just give students
state-wide standardized assessments to prove their proficiency, rather than allowing eveyrone to assess however they want to?

134 natome

At this time, i see very littie use in the BOE system. | do not think it has had any impact on our graduation rate. i think it is very important for our students to take
135 challenging classes that are meaningful to them. Their ietter grade is then a reflection of how they have performed in ciass. Colleges are not interested in
proficiency reports, and rely on grades, GPA, and test scores (ACT or SAT) to determine how students have done in high school.

136 | think they are because some students aren't test takers and it gives them another chance to graduate.
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Good activities but poor measuring tool.

1 think encouraging students to take classes in all 9 areas is good and maybe w/o having any standards, we wouldn't be working on school-wide common areas of
proficiency—i.e. like writing and reading in all subject aeras. i think we can have standards to help staff see progress and adapt cunicuum as needed without tying
to graduation.

No because most colleges are jooking for that grade point average/SAT and ACT scores/ and individual classes taken—not BOE's that are different from one state
to another nor lengthy portfolios

The BOE approach is far more useful than grades or the PAWS test in ing petency. itis ESSENTIAL that the state develop and impose a
uniform BOE standard. "Local control* has become an excuse for discrimination and i i

i suppose it is useful for the schools so the instructors are aware of the students abilities.

Not very useful

No, i do not think they are useful. itis an unfair advantage to some students who are book smart compared to those who are more hands on. if an individual teacher
wishes fo do a portfolio in hismer particuiar ciass to demonstrate student growth, that is perfectly P H . these portfolio's should be used on a jocal,
teacher praference. Using the BOE's as a type of gateway to what dipioma you received can (and probably does) cause teachers, students, and administrators
more problems. You are asking that the teacher, on top of teaching state and district standards, to also do the BOE is more work. The teacher shouid be teaching
the standards, and those standards are proven through assessments (formal, informai, formative). Also, it puts a ot of pressure on the students. They may not be
fully aware of a BOE at 8th grade, and may slack off. Later on, they may get their act together, but those early BOE's would affect him, desplite the fact that he
turned his educational career around and has accomplished much. individual teachers can use portfolios as a way to assess the student's ieaming and meeting
both state and district standards. However, the BOE is putting a iot of weight on both the student and the teacher, which hinders the educational system. So, for
changes, | would recommend that the BOE system gets scrapped and shift the focus to a more district ievel. Portfolio's are a great idea, but that shouid be at the
discretion of the teacher and not the State Department of Education.

not qualified to answer

1 think the state missed an opportunity to make the BOE system more meaningful by not tying proficiency in the content areas to the Hathaway program. Currently
PAWS and BOE has little significance for the students. PAWS, ACT, WorkKeys and BOE could ali be used as indicators for Hathaway quaification. | wouid fike to
see it simplified. We over test our kids now, taking away a lot of valuable cl: Instructional time. | question the use of the ACT for ali kids, Faith in the

WorkKeys is affected by the lack of statewide employer use of the WorkKeys. Because of this, a iot of kids are inappropriately given the ACT.

if you didn't get my drift, BOE is a waste of ime and a joke. A poorly designed jury rigged system. if the FEDS had come up with it an mandated it we wouid all be
screaming. DUMP THE BOE system and get a graduation test. if possibie use it for NCLB requirements ( if they will still exist) and we will not have to worry about
Kids not trying hard enough on a test (FAWS}) that is meaningiess to them. A graduation TEST will have meaning,

1 would think the BOE gives a structure to the cumriculum and vaildates that what is going on in the classroom, is working towards the overall goal of the school
district.

yes
1 do notlike 1 time high stakes testsiit is more important to take into account what is leamed during the ENTIRE school year.
Like | said i don't know much so | can not answer this question.

NO. it means nothing to students, and just a lot of wasted resources to schools. Lets focus on quality and real reform in schools. It means nothing to quality in
instruction. It just takes valuable resources from our stuff.

| would improve it by getting rid of BOE.

Yes i do. | think some districts do not allow students with disabilities to ahve access to BOE activities and BOE portfolio approach is a good way to aliow students
with disabliities to show what they know if different ways, rahter than a one shot test on one day that makes a decisions of whether or not students know anything
(high stakes assessment.}

No - not as itis currently being used (providing document after document after document as an indicalor for accreditation). Many of the procedures/and processes
that must be narrated and compliled are gt practices noted in schools imp Wing a based education system. There is plenty of accountability
systems In piace for our schoois. The BOE process simply adds more systemic "papertrail burdens” to already overextended school functions. it should NOT be a
factor used in determining accreditation status. There are many indicators already in placa that measure student proficiencies.

NOT HELPFUL AT ALL. DROP THE WHOLE BOE SYSTEM.

The key question is whether we are focusing on the “right" work. We can assess students over and over; however if the data isn't useful and people don't have the
time to reflect on how ci practice is impacting student perft and then make adjustments, we will not see any different reststs. Most likely, we will ses

d student achei 1t At present the exp ion of districts to develop nis maeting the design criteria of testing companies is unrealistic due to
time, expertise, and multiple system challenges. Our state assessment hasn't met the current BOE standards and that is after millions being spent on "experts”, test
developmentireview, and system delivery. You want districts with much more limited resource capadity to deliver across nine content areas and 35+ standards is
not focusing districts on the “right” work in my estimation. The graduation requirements pius the BOE initally helped districts and teachers to focus on and dig in on
the standards (good thing). it has helped some ed i their under g of and measurement in an educational selting. Howsver, in
soma instances it has held back districts and educators from pursuing instructionai changs in the name of the BOE. For exampie: "We can't change because we
would have to redo all of our assessments”, or "We can't change because then we won't have the data required by the rubric and may loose accreditation status.”
The ciassic is “Don't improve the current standards and benchmarks because we wouid have to start aver.” If the ultimate purposa is o improve student leaming
and not to serve as a blanket indictment of schools, then | would recommend the following: Kesp the dual requirements of Camaegie Units and Standards
Documentation. Drop the transcript endarsements and go to § of 9 contentat areas (law change). Modify ruies and regulations so that focus is iess about pretty
papsrwork and approaches and mare about seeing whether districts are deliberate about having teachers come together to look at student work and reflect on
instructional/

tp and adjust to imprave student leaming. Focus less on the psychometerics of assassment (i.e. split-halves, iRR rates of 98%
exact/adjacent) and more on the processes that iead to productive changes in practice for the students in our ciassrooms. If it must stay inits current idealistic form,
than differant rubrics need to be developed for the different approaches. The different approaches have valid points and are a district decison by iaw. The key is the
different approaches focus the work in different areas to improve measurement which requires different rubrics.

| think the BOE is a useful tooi to gauge students knowledge. Sometimes it's hard because as teachers you know that other schoois are doing BOE's but there
aren't enough opportunities for teachers to meet to discuss BOE's. | know some discussion takes place, but | don't think it's at a high enough level. | also don't know
where to put in fime so that teachers can meet. We are ali 50 busy with our daily work, that it's hard to just drop everything and meet. But it nesds to be done. i
teach Science and | have never been invited to a mesting to discuss Science standards or Science BOE's.
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| feel the BOE is useful to ali the above. | would hope that once the BOE is completed and in use it remains constant and does not continue to change year after
year. it seems like every year we do over what we did in the previous years.

i am not sure since | don't deal directly with the BOE system. | would glean information from Wyoming's excetient teachers.

Yes. Encourage teachers lo creale a real almosphere of leamning in their cassrooms. We've had some trainings in that direction. Some teachers foliow through with
the ideas, others don't. if the teachers create BOEs for each of their depariments this year then let that stand for the next 3-4 years, maybe longer. if any
adjustments need to be made the first year then make them but do not rewrite the entire BOE. Test it for a few years and evaluate it every three months during
those years as needed. Just make adjustments. The teachers will know if it's effective and they are really observing what the students know.

Seems subjective, a hassle for teachers at times, not related to college acceptance. | wouid rather use a national proficlency test for students especially for foreign
{anguage.

BOE is not relevant to other state testing. Students wili take very important tests throughout their lives that wili dictate their future. They should become famiiiar with
testing results. BOE consumes too much valuable school time!tlitti

Not really. | do like some of the BOE assessments, but overali | do have some concems on whether they reaily show student ieaming.
Dropping it aitogether woutd do our schools and students a tramendous service.

It helps to show that requirements are met.

Make the statewide PAWS test the test for proficiency and get it where the administration of it is more consistant thus increasing validity.

i would like to see Wyoming have a lass tast intensive system. Right now it seems redundant to have both the BOE assessments and the PAWS assessments whiie
wae also have MAP testing. | would love to see us streamline assessments so that we have one method of evaluating student proficiency on standards.

BOE data can provide valuable informaiton about what students have leamed so teachers need to use scores to better teach individual students and modify
teaching methods and curriculum for entire classes

i think the BOE could be beneficial to schools. it wouid be more beneficial if all schools had the same assessments so each BOE was ing the same pt
that are thought to be Important.

Depending on the BOE--A big test would only have the teachers teaching to the test.

No, i feei it should just be a part of the way we do businass AND be a part of the Hathaway requirements. | am not sure how to change the BOE, but it is definitelty
a burden on districts, especially smali districts to prove ali the criteria of a valid BOE system.

No. since evary high school in the state gets to set their own evidence pieces, there is too much room for discrepancies.

i think the body of evidence is good and bad. Good in that it provides more than one opportunity to pass standards and bad in the number and volume of work
required to prove that those standards have been met.

Many good things have come out of the work on BOE sy in school The consistency and comparability pieces alone are huge for making sure that
students receive the same educational opportunities. My suggestion would be to use the BOE system to assess writing at the district ievel and drop that portion of
the PAWS test. Studetns could producs a portfolio of work that would truly show their proficiency in writing and address the wide range of writing required by the
state standards.

Yes, itis useful, if the teacher follows this and uses it in the classroom. | really itke the examplarstiili

no i'm not sure that every student needs to take the s me assessments to prove they have mastered the cumiculum.
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Chapter 29
CERTIFIED PERSONNEL EVALUATION SYSTEMS

Section 1. Authority. These rules and regulations are promulgated pursuant to the
Wyoming Education Code of 1969 as amended, W.S. 21-2-304.

Section 2. Applicability. These rules and regulations pertain to the development,
assessment and approval of Certified Personnel Evaluation Systems.

Section 3. Promulgation, Amendment, or Repeal of Rules. Any amendments to
these rules shall become effective as provided by the Wyoming Administrative Procedure

Act (W.S. 16-3-101 through W.S. 16-3-115) and when signed by the Governor and filed
with the Secretary of State’s Office.

Section 4. Definitions.

(a) Best Practice — means practices that have produced outstanding, documented
results in a similar situation and could be replicated.

(b) Certified Personnel — means all personnel, including classroom teachers and
others who are required by the State of Wyoming to hold licensure through the Wyoming
Professional Teaching Standards Board or a Wyoming professional licensing agency
(counselors, media specialists, principals, etc., exclusive of extra-duty positions).

(c) Department — means the Wyoming Department of Education (WDE).

(d) Equitable — means dealing fairly and equally with all concerned.

(e) Evaluation Cycle — means the timelines and timeframes under which the
various components of the evaluation process occur. Also included in the cycle will be
the different activities and responsibilities that may occur in various stages of the

Certified Personnel’s career (such as action research one year, intensive assistance,
clinical supervision cycles, etc.).

(f) Evaluation System — means a standard structure and set of procedures by
which a school district initiates, designs, implements and uses evaluations of its Certified

Personnel for the purposes of professional growth and continued employment.

(g) Performance Criteria means the areas on which Certified Personnel are to be
evaluated.

(h) Reliable — means dependable; obtaining the same results in successive trials.

(i) Research Based — means basic or applied research that:
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(i) Has been published in a peer-reviewed journal or approved by a panel of
experts;

(ii) Has been replicated by other researchers; and

(iii)Has a consensus in the research community that the study’s findings are
supported by a critical mass of additional studies.

(j) Significantly Amended — means an Evaluation System that replaces in whole
or in part an existing system or plan.

(k) Stakeholder — means an individual who will be directly impacted by the
Evaluation System.

(1) “Student Performance Growth Data” means data which shows outcomes for
students. This data may be student achievement test scores and other non-academic
measures of student outcomes.

(m) Summative Evaluation — means the written summary of performance based
on data collected during the Evaluation Cycle.

Section 5. Certified Personnel Evaluation System. The Evaluation Systems for
each of the major certified job categories shall be designed to measure the effectiveness
with which Certified Personnel in those categories perform their roles. Criteria on which
these positions are evaluated shall be reflective of the nature of these positions. The
Department shall review each Evaluation System on the criteria identified below:

(a) Was developed and/or adopted with the involvement of stakeholders;

(b) Defines the Performance Criteria on which Certified Personnel are evaluated
and that the criteria are Research-Based and/or considered Best Practice;

(c) Facilitates professional growth and continuous improvement;
(d) Is Reliable and Equitable;

() Includes evaluation instruments and processes that support the ability to
generate the required documentation to make employment decisions;

(f) Provides a description of evaluation procedures including how data will be
collected to complete the Summative Evaluation. This may include analysis of

observations of job performance, use of various types of data, employee-produced
artifacts, etc;

(g) Includes Student Performance Growth Data, relevant to the nature of each
Certified Personnel’s position which is a measure of a significant function of the position,
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and indicates how it is used by the Certified Personnel to improve teaching and/or
learning; and

(h) Provides a description of the district’s complete Evaluation Cycle, which
includes frequency of evaluations for initial and continuing contract teachers and other
Certified Personnel and may include cycles of clinical supervision, action research,
intensive assistance, etc.

Section 6. Submission of Certified Personnel Evaluation Systems. Each school
district within the state shall submit a copy of its Evaluation Systems for all Certified Personnel to
the Department. Once established and filed with the Department, the Evaluation System will
stand unless changed or Significantly Amended by the district at which time the new system or
Significantly Amended system must be resubmitted. Each district shall include in its submission
the following documentation, corresponding to each criteria described in Section 5:

(a) A list of members of the committee that was used to develop and/or adopt the
Evaluation System. The list contains appropriate representation of Stakeholders;

(b) A list of Performance Criteria on which the Certified Personnel are evaluated. The
criteria are defined sufficiently so that an outside reader will clearly understand each criterion.
Evidence is provided that each criterion is Research-Based or reflective of Best-Practice;

(c) A description of how the evaluation process is linked to individual and collective
professional growth. The description must also include how and when the system provides
feedback to each Certified Personnel member and provides opportunities to identify area(s) for
improvement and suggestions for how improvement can occur;

(d) Evidence that evaluators are trained on the evaluation process and trained to view
criteria similarly so that Certified Personnel across the district are evaluated with consistency;

(e) A description of how the Evaluation System provides for collection of data critical for
use in making employment decisions, such as retention or termination. The evaluation
instruments and types and amount of data to be collected must be sufficient to provide the
required documentation;

(f) A list that details the types of data and how it will be collected in order to make
decisions about the Summative Evaluations;

(g) Identification of the types of Student Performance Growth Data, specific to each
Certified Personnel’s position, that is used in the evaluation process. The Summative Evaluations
will identify the outcome of reviewing Student Performance Growth Data, such as identification
of a professional development goal, modification of instructional practice, or identification of
groups of students that need remediation or enrichment; and

(h) The details of the Evaluation System include the differentiation in evaluations
between initial-contract and continuing-contract teachers; the frequency of observations during
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Evaluation Cycles; any type of assistance or remediation that is provided; and any other
requirements of the Evaluation Cycles used by the district, such as action research or portfolios.

Section 7. Approval Criteria. The department shall determine the approval of the
Evaluation System based upon the previous stated criteria. Approval shall be at the
following levels:

(a) Full approval;

(b) Conditional approval with conditions noted for remediation;

(c) Disapproval with deficiencies noted; and

(d) Non Compliance.

Section 8. Technical Assistance. It is recognized that some districts may already
have systems which are fully compliant. These may be submitted to the Department for

assessment and consideration. Technical assistance will be made available to school districts

by the Department to help them develop Evaluation Systems that comply with the requirements
of this chapter.
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Board Self-Evaluation

A recent survey of administrators and policymakers revealed that most felt the greatest obstacle to achieving
improved teaching and learning was the constant revision of reform plans before they were given adequate time to
show progress. Leadership, specifically leadership from the state board of education, can create an atmosphere that
allows reform to progress with minimum, yet appropriate, mid-course corrections. Consequently, a board must
govern and discipline itself in a way that ensures a steadfast commitment to its mission and goals. To provide
the appropriate level of leadership, a board must take the time to reflect on its actions over a specified period. To
realize its vision and achieve its goals, a board should conduct an annual evaluation in at least the following areas:

% Roles and responsibilities of board members;
% Board operations; and

% Progress toward achieving board goals.

Many state boards conduct annual planning retreats. Yet just as many fail to include a comprehensive self
evaluation of the board, its operations, and its success in the implementation of its strategic plan as a focal point of
the retreat. Boards are inclined to articulate their accomplishments over the previous year in a disjointed manner.
Their resistance to putting their accomplishments in the context of a long-term strategic plan exacts a price in the
public arena. The board that does not annually measure its progress and convey its policies as a part of a larger

design for school and student improvement is frequently the board that finds itself under attack for ineffectiveness
from the legislature, the governor’s office, and the public.

Roles and Responsibilities of Board Members

Despite a time of unprecedented change in membership on state boards of education, very little time is spent
orienting new board members on their statutory roles and responsibilities. Moreover, many seasoned board
members demonstrate a lack of understanding of the role of policymaker in their approach to service on the state
board of education. One approach to measuring how well board members understand and execute their roles is an
annual evaluation using an instrument that asks board members to:

% Delineate their roles and responsibilities as board members;
% Identify and assess individual and board activities addressed within that role;

% Measure effectiveness and appropriateness of board activities in advancing and achieving the board’s
goals; and

%* Identify voids in state leadership that are areas into which the board can move.

By using this approach, the board is better able to confront actions that adversely affect the effectiveness of
the institution. Thus, for example, a board member who operates independently in approaching the legislature will
better understand why such actions are inappropriate. In all probability the board’s evaluations will reveal that
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independent actions are not the role and responsibility of a single board member, nor do such actions result in
moving the board closer to achieving its goals. If the board can determine that only a personal agenda was
advanced, the board recognizes that it has organizational and operational dilemmas that the members must address.

Board Operations

The competency of individual board members is irrelevant if the board cannot operate in a cohesive and effective
manner. Thus, evaluating the board’s operating procedures motivates the board to critically examine its structure
and proceedings and to decide if they are actually moving the board toward its desired outcomes. An evaluation
of the board’s functions provides a vehicle that measures a board’s efficiency and its adeptness at accommodating the
diverse issues it confronts. Some topics that should be included in this portion of an evaluation instrument are:

% Agendadevelopment and administration;

% Policymaking procedures;

% Alignment of the board’s operations with its strategic plan, mission, and goals; and
% Opportunities for board development.

A carefully constructed evaluation instrument solicits from board members their levels of satisfaction with
the way issues are brought before the board both as agenda items and as study topics. If the board’s agenda is not
aligned with its strategic plan, or if the board meeting is constructed so that important items are not afforded sufficient
time for study or debate, a board should make the necessary adjustments to calibrate itself toward better results.

Besides measuring the effectiveness of the overall functions of the board, a good evaluation instrument reveals
areas for future board development. Just as learning is a lifelong process, board development should be a continuous
practice.

Progress Toward Achieving Board Goals

A regular and methodical evaluation of the board’s goals is one of the most critical components of effective
boardsmanship. A board should have both long- and short-term goals driven by data that can be aggregated and
used to improve the performance of students and the professionals that work with them. The board should approve
three to five annual short-term goals that are subsets of their long-term objectives. During its annual evaluation process,
the board can measure its satisfaction with the achievement of the goals, as well as the appropriateness of the goals with
respect to the board’s mission.

Finally, every board should develop and distribute an annual report that articulates its mission, goals, and
objectives. The report should accurately reflect what the board has accomplished over the previous year and how it
intends to use what it has learned and accomplished to keep moving forward on behalf of the students in the state.

NASBE can help state boards develop a comprehensive self-
evaluation instrument as part of its technical assistance services.
Please contact Brenda Welburn at NASBE headquarters for
additional information.

MSBE Boardsmanship Reviews are developed and produced at the National Association of State Boards
(e, o e 7] of Education, 277 South Washington Street, Suite 100, Alexandria, VA 22314 (703) 684-4000.

NATIONAL ASSOCIATION OF Brenda Lilienthal Welburn, Executive Director; David Kysilko, Editor.
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A State Board Check List for the New Year

Across the nation, state boards of education are pursuing aggressive agendas to ensure that all students achieve to high I
standards. One of the continuing challenges faced by boards is the constantly changing landscape of education partners and
constituents that must be informed of the board’s work, its goals, and its progress toward achieving those goals.

As the year begins, virtually every board continues to confront changes in the operational environment under which it
makes policy. Whether these changes spring from new board members, a new governor, or other alterations in the education
environment, a savvy board develops a strategy and time table for interacting with new associates and enhancing the
professional growth of the board. To boost the likelihood of ongoing effectiveness, boards should consider the following.

¢ Provide an Orientation for New State Board Members

A comprehensive orientation for newly elected or appointed board members is important to build confidence,
trust, and understanding within the board. New individuals bring expertise and commitment to their service on the |
board, but they are often unfamiliar with the board’s accomplishments, aspirations, and procedures. The labyrinth of
| state education policy development and the roles of various participants frequently leave new members struggling to
comprehend the most effective use of their time and position. A new member needs to know:

* Responsibilities—A new member needs to know his or her meeting responsibilities, including the regular meeting
| schedule, participation in hearings, community visits, and accepting invitations to speak and appear at education
functions. An effective state board maintains a comprehensive policy manual that addresses the operations of the
board and the issues on which the board has adopted policies.

» What the Board Believes—A new member should be made aware of the board’s vision, mission, goals, and

strategies for achieving results. The chair should meet informally with new members on these and other issues that
| may be of concern. Members should also be made aware of how the board’s agenda is developed and how new
and emerging issues are addressed by the board.

* Who Does What—A new member needs to know who the key personnel within the state education agency (SEA)
. are, how the SEA is organized, and where and how a board member gets information. Members need to know how
the SEA operates and how federal programs fit into the scheme of the board’s goals and the SEA's operations.

v Conduct a Work Session on Federal Programs

With the passage and implementation of the No Child Left Behind Act, the relationship between state and federal
roles in education has blurred. The implications of the law are now more apparent to state policymakers and decisions
on policy issues before state boards are influenced and impacted by this law and other federal initiatives. A valuable
session on federal programs includes:

* An update of federal programs and budget recommendations, including their potential impact on state board goals;

! e A list of federal programs scheduled for reauthorization, with time for the board to articulate what changes would
be helpful in the law; and

e Development of a strategy for communicating to Congress the board’s views on existing and potential legislation.

v Build a Solid Working Relationship with the Governor

The governor is the most visible political figure in the state and he or she is likely to have a vision for education
and a legislative package for achieving that vision. Whether the governor is new or not, and whether the board is




appointed by the governor or not, building bridges and reaching consensus whenever possible can aid the board and
the governor in achieving their educational goals. Most governors have an education aide, and regular interactions
with this individual can influence the relationship between the board and the governor. The board should:

¢ Develop a structured liaison relationship with the governor’s office;

* Ascertain the governor’s priorities and determine how those priorities can be achieved and complemented by the
work of the board; and

* Keep the governor and his or her staff informed about the work of the board and the ongoing issues being
confronted by the board.

¢ Build a Relationship with the Legislature

In 2006, 44 state legislatures will be in session, creating a need for most boards to reach out to members and
leaders of both parties to secure the support needed to address their concerns. The National Conference of State
Legislatures is predicting that healthcare and education will continue to dominate the agendas of state legislatures,
Many state budgets are stronger than in the past few years, so this could be a year for seeking additional funding for
board priorities. With 84 percent of legislative seats expiring at the end of 2006, many legislators will view this session
as either a last opportunity to promote their issues or a chance to establish a campaign agenda. Boards are in a good
position to inform legislative debates and upcoming elections. To do this they must:

* Identify the legislative priorities of the board;

* Meet with and brief key legislators on issues of concern;

* Develop a strategy for sustained communication with key legislators and their staff;

¢ Transmit information regarding the board’s ongoing initiatives, policies, and activities to legislators;
* Become familiar with the legislative priorities of the education committees; and

¢ Participate in legislative hearings.

¢ Engage the Education Community

All state boards require a plan for engaging the education community in their work. In addition to the traditional
practices of hearings, committees, and focus groups, board members should get to know the changing leadership of
state education associations. Most board members are familiar with the staffs of these organizations, but do not know
the elected leadership, which generally changes on an annual basis. These individuals represent the membership of
their respective organizations and bring a perspective that is sometimes different from the association staffs. The board
should plan for meaningful interaction with these stakeholders.

v Provide for Board Development

Effective boards and board members use every opportunity to grow individually and collectively. To ensure
board development:

¢ Plan and implement an annual planning retreat;
* Hold board work or study sessions on current and emerging issues; and

* Provide for members’ participation in state and national conferences to become more familiar with issues and
allow for collaborative and networking opportunities with other board members.

Conclusion

Inherent in all of these suggestions is the importance of planing, communication, and implementation. As the
new year begins, boards should commit to operating from a strategic design that can move the board forward in its
mission and goals. Once committing to a plan, the board must communicate the details of the plan to education
stakeholders and policymakers to build a foundation for support. Finally, the board must provide the oversight and
evaluative components of implementation that bring the goals to fruition.

NASBE Boardsmanship Reviews are developed and produced at the National Association of State Boards
== it of Education, 277 South Washington Street, Suite 100, Alexandria, VA 22314, (703) 684-4000.

NATIONAL  ASSOCIATION OF Brenda Lilienthal Welburn, Executive Director; David Kysilko, Editor. All rights reserved.
STATE BOARDS OF EDUCATION
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Building Partnerships with the State
Department of Education

The state board and the state department of education should view themselves as partners in a single
education policy leadership agency, each of whom boosts the effectiveness of the other. Typically, conflicts

between state boards and departments arise over the blurred boundaries separating “policy” and
“administration.”

Conflict is less likely to surface between the board and the department when the board directs long-
range planning, policy review, and evaluation activities. State education departments should provide the

necessary support, information, and analyses to back up these processes. The board enhances its
effectiveness when it:

Distinguishes between management and governance;

Uses staff wisely;

Has clearly articulated bylaws or policies on working with the department staff;
Doesn’t overload the staff with extraneous issues or personal concerns; and
Avoids issues that could create real or perceived conflicts.

Working with the Chief

Cultivating a strong and healthy working relationship with the chief state school officer is critical to
sound policy development. The relationship between the board and the chief flourishes through open and
honest exchanges. If the board hires and evaluates the chief, it must develop measurable goals for the chief
to follow and annually evaluate her or him on progress toward achieving those goals. If the governor
appoints the chief or if she or he is elected by the public, it is essential that the chief and the board meet
early in the relationship. Such a meeting should take place before the first formal board meeting to discuss
the board’s goals, the chief’s goals, issues of mutual concern, and operational styles. The board should
address potential conflicts openly. Recognizing that political issues and loyalties are a reality when the
board does not hire and evaluate the chief, the board and the chief must try to ensure that politics does not
take precedence over good policies for education. The board chair can facilitate the initial interaction with
the chief, but hearing the views of a newly elected or appointed chief is useful for the entire board. The
chief will also welcome an opportunity to get to know the board on a personal and professional level.

A good board wants a good chief and a good chief wants a good board. The chief should make every
attempt to:

® Support the goals and objectives of the board;
® Keep theboard informed of emerging issues and concerns;




® Provide for the development of the board collectively and individually; and
® Demand that staff work diligently to support the board’s initiatives.

Working with the Department Staff

While the chief works for the board, the governor, or the populace that elected him or her, the
department staff works for the chief. In some states the chief requires that all board requests to receive
information from department staff be channeled through the chief’s office. In other states the chief may feel
comfortable with board members dealing directly with staff. Whatever the case, the staff needs clear
expectations from the board conveyed and supported by the chief. The board needs to feel that the staff is
committed to the goals of the board. To develop a good working relationship with the state department of
education staff the board should:

Have a clearly defined policy on how issues are directed to staff;
Avoid personnel and personal issues;

Avoid issues that can be perceived as conflicts of interest;

Avoid burdening the staff with work unrelated to the board’s goals; and
Direct staff work toward the long range plan of the board.

At the center of the board-staff relationship is the expectation that staff will gather information, analyze
and make recommendations to the board and provide alternatives. State department staff should be advisors to
the board and should avoid self-serving support for positions and policies. A board should have clear
expectations of the department staff:

® The board should expect accurate, focused, and timely information from the staff;
® The board should expect to be regularly informed on current and emerging issues; and
® Board material should be structured toward issues of policy and strategy.

State Board Executives

State board executives across the nation have a wide range of responsibilities, experience, and expertise
in working with state boards. Despite the diversity of their responsibilities, they all provide useful and
necessary support for boards. Most significantly, they can be a conduit to the chief and the department staff
for board issues. In addition, executives frequently organize and direct the work of the board; they are
responsible for getting new board members up to speed; and they are responsible for ensuring continuity and
responsiveness to the board.

Whether it is the chief, the department staff, or the state board executive, it is the board’s responsibility
to provide leadership in these relationships. The human equation will always be a factor in managing multiple
issues and concerns, but good communication can help resolve even the thorniest issues.
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MOVING FORWARD ON STUDENT PERFORMANCE-BASED
ACCOUNTABILITY IN WYOMING

INTRODUCTION

This paper is designed to help the Wyoming Select School Finance Recalibration Committee
move forward the process of working with the Legislature’s Education Committees to design the
first phase of a school-based accountability system for Wyoming that is focused exclusively on
student performance. We recommend starting with a simple approach to accountability while
recognizing that there are a large number of important, value-laden, and complex decisions that
must be made even at this beginning stage of developing an accountability system for the state.

What is proposed is very different from the federal AYP. First, it is more straight forward.
Second, we believe it is much fairer. Third, it is Wyoming focused; the Wyoming legislature
and not the federal government will determine the core indicators and how they are measured.
And fourth the intent is to provide real consequences for schools not meeting improvement
targets, and not let non-improving schools languish as has happened under AYP.

To move the accountability process forward, the Committee must soon decide on the core
indicators that will be included in a Phase One accountability program. At its July meeting, the
Committee received suggestions about these indicators from both the Wyoming Education
Association, the Wyoming School Boards Association, and the Wyoming Association of School
Administrators, with perhaps additional testimony at the August meeting. This paper
summarizes the suggestions that have been made by all three education groups so far, as well as
the suggestions made by the Wyoming State Board of Education, and by Picus and Associates,
as well as several issues related to the various proposed indicators.

After deciding on the core indicators, several other key technical decisions must be made. This
paper continues the process of helping the Committee move forward the process of making all
key decisions necessary to design a Phase One Accountability program to enable state policy
makers to track student progress and, over time, hold school districts, their boards,
administrators, teachers and other staff accountable for having students meet Wyoming’s student
learning standards.

This paper identifies six decision categories, the first of which is deciding on the core
indicators of student performance. In some categories multiple decisions may be required.
The paper identifies the basic steps needed to develop an initial accountability system and
continues to offer a set of recommendations regarding how such a system could operate. All the
recommendations contained in this paper are just that, recommendations that can be modified by
the Committee, by subsequent legislation and through the regulations developed to implement
any legislation that is enacted. We suggest that Wyoming begin its accountability push in simple
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but sound ways, and embellish it over time as an accountability culture takes hold and more as
well as more sophisticated accountability elements can be included.

The six basic steps to address in developing a performance-based accountability system are:

Identifying the core student performance indicators for the system

Deciding how to measure those indicators

Setting rules for “leveling the playing field”

Deciding how to “calculate” change for those measures to show growth or decline
Setting targets for desired improved performance

Determining consequences for meeting or not meeting targets — rewards and sanctions
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Each of these steps is described in detail in separate sections on the pages that follow. Our intent
is to lay out the decisions that must be made if Wyoming is to move forward with the
development of a comprehensive and sound accountability system. This system should focus
initially on what the State wants from its education system— higher levels of student
performance — having provided large increases in educational funding over the last decade.

The Core of the Issue and Needed Committee Decisions

As the rest of this document indicates, designing even a straight forward accountability system is
no simple task. Dozens of decisions must be made. It is easy to get lost in the accountability
trees and lose sight of the accountability forest. The report recommends starting with a school-
based accountability program. To operationalize that system, the Recalibration Committee needs
to make three major decisions, and devolve technical details to a Technical Design Team. The
three major decisions are:

1. What are the core indicators? Generally, we suggest multiple rather than just one
indicator, and we recommend focusing exclusively on student achievement — reading,
writing, math and science, and some college readiness indicators for middle and high
schools.

2. How should each indicator be measured? We recommend using a statewide testing
system for the achievement indicators, and the only one that exists in Wyoming is
PAWS. If PAWS is not used, then implementation of an accountability program will be
delayed for 3-4 years while a new state testing system is developed.

3. What are the consequences — rewards and sanctions? This version of the paper does not
elaborate on these very much, holding that discussion for September.

Though the paper provides detail on other important technical issues — leveling the playing field,
calculating change and setting improvement targets — we believe these issues could be devolved
to a Technical Design Team, rather than have the Committee directly address them.



Contextual Comment on an Assessment System

Most accountability systems use state summative measures of student performance, but a
comprehensive assessment system should include more than those measures. And at the
informal level, Wyoming already has the core elements of a comprehensive assessment system:

a. The most instructionally useful assessments are those that help teachers plan instruction
before it is delivered. These assessments include screeners that indicate whether young
students are at risk of reading failure, as well as diagnostic and formative assessments that
indicate the learning profile of students and which are used to design curriculum units and
instructional strategies before they are deployed in classrooms. Wyoming now requires all
districts to use reading screeners, and the state has encouraged districts to reduce the number
of such screeners to those based on DIEBELS and those available from the NWEA MAP
system. Districts also use a variety of diagnostic and formative assessments. These
assessments are given often in “short cycles,” sometimes weekly or bi-weekly.

b. A second set of assessments are what typically are called interim or benchmark assessments.
These are usually given over longer periods of time, such as after the first quarter (nine
weeks of instruction), after the second quarter or first semester, and after the third quarter.
The data are typically used to determine how well instruction worked over that time period,
with the results used to group students as well as slot students into extra help interventions.
The NWEA MAP assessments, which all Wyoming districts use, are an example of
benchmark assessments (even though they are often called “formative” assessments).

c. Finally, at the end of the year come state summative, or accountability assessments. These
test scores indicate the impact of an entire year of instruction, and are typically used to
identify “macro” issues, such as student’s do well on basic skills but poorly on application
and problem solving, as well as used to measure core elements of accountability systems.
These tests are also required by the federal No Child Left Behind program.

Though Wyoming has not designated all of the above as a formal part of its overall assessment
system, nearly all districts are using all of the above types of assessments. Thus, in an informal
way, the state already has in place a comprehensive assessment system, with nearly all elements
producing results that can be used for instructional purposes.

Although this informal battery of assessments can be augmented and improved, it nevertheless
represents the existence of a relatively full-fledged assessment system, which is the best
foundation on which to build an accountability system using the summative measures from that
system.



We also should note that as part of the Race to the Top program, the federal government will
support consortia of states to create a new or enhanced battery of screener/diagnostic/formative,
benchmark and summative assessments that are linked to the emerging common reading and
mathematics curriculum standards. As Wyoming has joined one of these consortia, and has
adopted the common reading and math curriculum standards, policymakers as well as local
educators should know that over the short to medium term enhancements to the current informal,
comprehensive assessment system that already exists should emerge as the common math and
reading standards are implemented and additional assessments emerge from the state assessment
consortia.



1. IDENTIFYING CORE STUDENT PERFORMANCE INDICATORS

This section is divided into two parts. The first part addresses “macro” decisions, i.e., the major
decisions that must be made before actually designing the specifics of a school-based
accountability system. The second part addresses the issue of selecting the core indicators.

Macro Decisions

There are several “macro” decisions that must be made in developing a school-based
accountability system (or any accountability system for that matter).

Just student performance OR student performance and process indicators. The first macro
decision is whether to have just student performance indicators (such as student proficiency in
reading, math or other subjects), or student performance as well as process indicators (such as
attendance or class size). As indicated in our July report, we recommend just student
performance indicators at this time to keep the effort focused on what the state most wants —
improvements in student performance and achievement.

Multiple OR single indicators. The second macro decision is whether to have multiple
indicators or just one or two performance indicators. As indicated in our J uly report, we
recommend having multiple indicators. Multiple indicators give more stability to the overall
system, as such a system would not rise or fall on just one item or just one measure.

If multiple indicators, how many? If multiple indicators, the third major decision is to
determine how many indicators to have. The general principle is to have multiple but a
parsimonious number of indicators. The multiplicity makes the system more comprehensive and
more stable, but the parsimonious number keeps the system more manageable and
understandable. As we note later, teachers, principals, schools and central offices will need to
track more indicators than in the accountability system, in order to meet the improvement targets
in the accountability system, but the accountability system needs to pick a select few of the most
key performance indicators. We have recommended “more than one but less than ten” core
indicators.

Which multiple indicators. If the decision is to have multiple indicators, then the next big
decision is to identify those multiple indicators, and to identify them separately for elementary,
middle and high schools. This section summarizes the indicators that have been suggested so far
by various Wyoming educator groups as well as Picus and Associates, and ends with a
recommended set of indicators for each of Wyoming’s elementary, middle and high schools.

Our general recommendation is to use indicators of all subjects tested — reading, writing, math



and science. We also suggest some additional performance indicators for middle and high
schools — high school graduation, ACT scores and eligibility for Hathaway Scholarships.

Reporting format. The issue here is whether to use scale scores, performance at various
levels, such as below basic, basic, proficient or advanced performance, growth scores, value
added or some other format. We suggest for Phase One accountability to use multiple measures
of proficiency performance, an aggregated measure of advanced performance, as well as an
aggregated measure of the achievement gap. We suggest using more complex, as well as
perhaps more sophisticated approaches, such as growth scores or value added, at some point in
the future.

School wide or grade level. The last macro issue is whether to use measures that are
school wide or disaggregated into grade levels, such as reading in grades 3, 4 and 5, or a school
wide measure of reading. Both in order to keep the number of indicators under ten, and to have
stable measures, we recommend using school wide measures when possible.

The first four macro decision areas are addressed in this section and the last two macro
decisions are addressed in the next section, all of which should be addressed by the Committee
during its August meeting.

Selecting the Core Indicators

Table 1 indicates the core student performance indicators that have been recommended so far for
a Wyoming accountability system that is school-based and uses student performance. As best
we have been able to glean from written documents and testimony, the table includes the
indicators suggested by the Wyoming Education Association, the Wyoming School Boards
Association, the Wyoming Association of School Administrators, the Wyoming State Board of
Education, and Picus and Associates.

At one level the table indicates that there is considerable disagreement among the various
groups, but there is more agreement than is apparent.

First, the WEA, WSBA, WASA and the Strategic Plan from the State Board of Education, as
well as Picus and Associates, suggest that an accountability system should at least initially be
focused on student performance.

Second, all parties suggest using the four year high school graduation rate.




Table 1

Suggested Core Student Performance Accountability Indicators

Wyoming Wyoming Wyoming Wyoming Picus and

Education School School State Board Associates

Association Boards Administrators | of Education

Association
Core Indicator
Reading Proficiency — Not clear Not clear Yes Yes
Grade 3, PAWS
Reading Proficiency — Yes
Grade 8, PAWS
Reading proficiency across Yes
Grades 3-5, across Grades 6-
8, in Grade 11, PAWS
Writing proficiency across Yes
Grades 3-5, across Grades 6-
8, in Grade 11, PAWS
Math proficiency across Yes
Grades 3-5, across Grades 6-
8, in Grade 11, PAWS
Science proficiency in Grade Yes
5,8and 11, PAWS
Advanced across subjects and Yes
Grades 3-5, 6-8 and 11,
PAWS
Achievement Gap across Yes
subjects and Grades 3-5, 6-8
and 11, PAWS
Growth Model, MAP Yes Yes Yes No
Growth Model, PAWS Yes, over time
ACT - grade 11 Yes Yes Yes, added
from July
Use MAP scores Yes Yes No No
Attendance Rate Yes Yes No
4-Year High School Implied, but Yes Yes Yes
Graduation Rate with a rigorous
diploma
9™ Grade Failure Rate Yes
Percent Hathaway Yes Yes
Scholarship Eligible
% Advanced or Yes Use Hathaway
Comprehensive Diplomas eligibility
instead

Bullying Rates Yes No
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Third, the State Board and Picus and Associates both suggest using percent of high school
students eligible for Hathaway Scholarships, an indicator of college readiness. Both also
suggested an indicator on taking advanced classes in high school, but Picus and Associates now
feels that indicator is similar to Hathaway eligibility so would drop that indicator (to keep the
overall number of indicators less than ten).

Fourth, the WEA and WSBA suggest using ACT scores, and Picus and Associates concludes that
is a good suggestion. This kind of indicator not only would allow Wyoming to compare itself to
a nationally normed test, but also to a national measure that over time will become more aligned
to the emerging common reading and math standards as states adopt those standards. We would
more specifically suggest a Grade 8 ACT Explore score and a Grade 11 ACT score.

Fifth, and interestingly, no group except Picus and Associates suggest a subject area achievement
indicator other than reading. Yet, across the country, policymakers have been criticized for
designing accountability systems that focused on just two (reading and math), let alone just one
subject (reading). The fact is that what gets measured and put into accountability systems gets
more attention. We believe Wyoming does not want local educators to focus just on reading,
even though reading is foundational and obviously very important. Thus, Picus and Associates
recommends, for a school-based accountability system, that in addition to reading, Wyoming
also have a proficiency indicator for writing, mathematics and science (again where there are
sufficient numbers of students at that one grade that is tested for science). This not only signals
that these other subjects are important, but also gives the overall accountability system “multiple
indicators,” which itself makes the system more robust.

We note that there has been discussion of developing “end of course” examinations for courses
in high school, such as for Algebra 1 and 2, Geometry, Chemistry, Biology, U.S. History,
English 9 or 10, etc. Performance on those measures would be prime candidates to use at the
high school level, should they be adopted and used in Wyoming in the future.

Sixth, Picus and Associates also recommend indicators for performance at the advanced levels,
as well as an indicator for the achievement gap. To keep the number of indicators below ten, we
recommend that the advanced indicator be calculated by aggregating the number of students
scoring at the advanced levels across all four subjects as well as across grades 3-5 in elementary
schools, grades 6-8 in middle schools and grade 11 in high school. For the achievement gap
indicator, we recommend a measure that compares the scores of Wyoming’s at-risk' students
(which are the non-duplicated count of students eligible for free and reduced price lunch and
ELL students in elementary and middle schools, and the same plus mobile students in high
schools) to students who are not at-risk, again aggregated over all four subject areas and the
appropriate grade levels for elementary, middle and high schools.

! Using the definition of at-risk students as it is used in the Wyoming Funding Model.



Seventh, the WEA, WSBA and WASA suggest using a “growth model” for student performance.
We also agree with that recommendation but suggest the state incorporate that indicator in Phase
2 of the system. Moreover, individual student “growth scores” can be and most typically are
calculated from the state summative tests — PAWS in Wyoming, which is the approach all other
states have taken. Growth models do not depend on having and do not have to be calculated
from “benchmark” assessments such as those from MAP or “short cycle” assessments given, say,
every month.

Eight, in their July testimony on core indicators, both the WEA and WSBA addressed what we
would call “system issues” that went beyond core indicators, such as having a comprehensive
assessment system, enhancing the rigor of the high school diploma, strengthening teacher and
principal licensure, developing a teacher and leader evaluation system, and supporting and
strengthening the state’s accreditation process. At a general level, Picus and Associates agrees
with those suggestions, but they go beyond identifying a set of “core indicators” for an
accountability system. Moreover, as mentioned earlier, Wyoming already has a relatively
comprehensive assessment system when all the existing elements are recognized, even though all
elements are not formally defined as being part of comprehensive state assessment system.

Ninth, though the WEA and State Board recommended an attendance indicator, and good
attendance is linked to better performance, Picus and Associates recommends not using that
indicator in the accountability system, following the basic principle of using only student
performance/achievement indicators.

Tenth, and finally, we note that the core indicators in a school-based accountability system are
not the only measures that local educators, principals and teachers should monitor. Teachers
should track individual student performance over time in all subjects, and at intervals of 2-3
weeks at a time. Principals should monitor student performance at all performance levels (below
basic, basic, proficient and advanced), in all subjects and at all grade levels, as well as the
achievement gap also in all grades and subjects, to ensure that each individual student and the
school as a whole are moving forward, raising overall performance and closing any achievement
gaps. A parsimonious set of accountability indicators simply takes some of the most critical
indicators and gives them prominence, but teacher, principal, school and management must track
many, many more outcome indicators, as well as multiple process indicators in order to do the
job of raising the scores of the core accountability indicators.



(“-- In sum, the student performance indicators we recommend are:

1a. Elementary Schools (K-5 or K-6)

by e

School level (grades 3-5) proficiency in reading

School level (grades 3-5) proficiency in writing

School level (grades 3-5) proficiency in mathematics

School level (grades 3-5) proficiency in science

An indicator of the “achievement gap,” which would be test scores for at-risk children
compared to those of non-at-risk children.

A school wide and cross subject area indicator of advanced performance.

1b. Middle Schools (Generally grades 6-8)
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School level (grades 6-8) proficiency in reading

School level (grades 6-8) proficiency in writing

School level (grades 6-8) proficiency in mathematics

School level (grades 6-8) proficiency in science

An indicator of the “achievement gap,” which would be test scores for at-risk children
compared to those of non-at-risk children.

. A school wide and cross subject area indicator of advanced performance.

7. ACT Explore score in Grade 8.

1c. Grade 9-12 (high schools)
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School level (grade 11) proficiency in reading

School level (grade 11) proficiency in writing

School level (grade 11) proficiency in mathematics

School level (grade 11) proficiency in science

An indicator of the “achievement gap,” which would be test scores for at-risk children
compared to those of non-at-risk children.

A school wide and cross subject area indicator of advanced performance.

ACT scores for all students in Grade 11

Four year high school graduation rate

Percent of students who qualify for Hathaway Scholarships

In short, we recommend 6 core indicators for elementary schools, 7 core indicators for middle
schools and 9 core indicators for high schools, thus keeping the number of core indicators for
any school under ten.

10



In the future, we also would suggest adding a “growth score” indicator for each school (by
aggregating each individual student’s growth score from PAWS) but not addressing this issue for
the Phase One accountability program.

Finally, we see no problem for the State Board to track the overall student attendance rate in
Wyoming, as well as the incidence of bullying, but we would not recommend including those
measures in the school-based accountability system, as they are process and not results
indicators.

11



2. DECIDING HOW TO MEASURE THE STUDENT PERFORMANCE INDICATORS

There are three major issues related to determining how the student performance indicators
should be measured:

a. Determining what instrument to use to measure each indicator
Identifying the appropriate “scale” or reporting format/score to use for each measure
c. Ensuring that the state has “stable” measures of each indicator (i.e., whether to
“aggregate” scores across grades because of small sample sizes).?

This assumes, of course, that the assessments themselves have content or core validity, i.e., are
tightly connected to and aligned with the state’s content standards, measure the key concepts in
each content area, and return test results for all key concepts in each subject tested to teachers for
each individual student. These issues have been addressed by the outside advisory committee
that the Wyoming Department of Education has used to construct and administer the PAWS
testing system.

2a. Determining what instrument to use to measure each indicator:

Wyoming needs a reliable and valid measure of achievement across all students, schools and
districts. Currently, the only such measure for student achievement is PAWS (recognizing the
problems created in the administration of PAWS in 2010). Appropriately administered, PAWS
is a test suitable for use in accountability systems; it is linked to state content standards, is
instructionally sensitive and instructionally informative (to the degree a state summative test can
be) and is complemented by other tests, locally administered, that are more benchmark and
formative oriented.

The other option is to use scores on the MAP tests. However, to use MAP scores as a consistent
state-wide measure of student performance, Wyoming would need each district to:

1. Use the same unique student identifier as is used for PAWS

2. Use the same unique teacher identifier as is used for PAWS

3. Administer the exact same MAP test for each student and each subject and grade level in
each subject (reading, mathematics and science, (there is no MAP test for writing)

4. Administer the MAP in exactly the same way across all schools and districts

? Stability in this instance refers to ensuring that the scores reflect the general performance of students at each school
from year to year without tremendous fluctuations resulting from measurement errors due to small sample sizes.

The major threat to stability is having fewer than 20-25 students in a grade, which could very well be the case in
schools that have only one or fewer sections per grade.

12



5. Submit the student test scores and the teacher links to the state at approximately the same
time, and
6. Have the entire system “audited” to ensure correct identification of the teacher of record.

In other words, MAP would need to be turned into a formal, state structured benchmark testing
system. Moreover, MAP would need to be altered to qualify for use in accountability systems,
both state and federal. Further, using MAP scores — either the end of year score or the quarterly
MAP scores — in addition to PAWS, would mainly add complexity but not necessarily depth or
comprehensiveness to the accountability system. We see no gain in substituting MAP for state
PAWS and many challenges to doing so if there were gains in using MAP scores.

Further, the NWEA, the organization that operates the MAP testing system, has sent a letter to
the Wyoming Department of Education stating that as currently administered, MAP cannot be
used for a state summative test of student achievement.

Thus, we do not recommend using MAP in a state accountability system; state accountability
systems can only use official and formal state tests, and that is PAWS for Wyoming.

However, and to be clear, we strongly recommend that districts continue to administer MAP as
benchmark assessments, using the results to assess the impact of curriculum and instruction, to
group students and slot students into interventions, and as indicators of whether each individual
student is on track to score at or above the proficient level on the end-of-the year state
summative, PAWS tests.

For performance indicators other than achievement, the state would need to formalize standard
ways to calculate:

e Grade 9-12 four year high school graduation rates
e Number and percent of students who qualify for Hathaway Scholarships
o Number and percent of students taking the ACT Explore and ACT in grade 11.

2b. Identifying the appropriate “scale” or reporting format/score to use for each measure
Assuming the PAWS test is used to measure student performance, a determination of what
PAWS measure to use needs to be made. Options include: the scale score, a percentile

equivalent, the percent of students at or above proficiency, the percent of students at advanced,
and/or a growth or value-added score for students.

13



We suggest using the PAWS test to report:

a. Percent of students at or above proficient on each PAWS subject measure
b. Percent of students meeting the advanced standard of PAWS, and
c. The achievement gap between at-risk and non at-risk students.

In future years, we recommend that Wyoming investigate the possibility of calculating a “growth
score” for individual students, which would be aggregated across appropriate grades, and could
be aggregated across subjects or calculated separately for each of reading, writing, mathematics
and science.

2¢. Ensuring that the state has “stable” measures of each indicator

The major issue in ensuring that there are “stable” achievement scores for schools revolves
around the small number of students in each grade in Wyoming. Given the large number of
small schools in the state, our judgment is that there are insufficient numbers of students in each
grade to use grade level scores for all schools in a school-based accountability system.

We therefore suggest “aggregating” the percent of students scoring at or above proficiency
across grades to get stable school level scores. This means that each of reading, writing,
mathematics and science proficiency scores would be aggregated across grades 3, 4 and 5 in K-5
elementary schools and across grades 6, 7 and 8 in Grade 6-8 middles schools. This would
provide a proficiency score for reading, writing, mathematics and science for each school - 4
subject area proficiency performance indicators.

We also note that if scores were not aggregated across grades, then the system, for elementary

and middle schools, would have 4 subject scores for each of 3 grades which would produce 12
performance indicators, and an additional 12 performance indicators if the results for advanced
performance were also used. We believe 24 indicators are too many.

We recommend calculating the achievement gap indicator by comparing the percent of non at-
risk students scoring at or above proficiency in all subject areas and at all grades tested to the
percent of at-risk’ students scoring at or above the proficiency level, so this indicator would be a

proficiency achievement gap measure.

We also suggest aggregating scores across grades as well as subjects (at least for reading,
mathematics and science) to produce a school wide measure of the percent who are at the

3 Again, we purposively use the phrase “at-risk” students to indicate that pupil count used in the Wyoming Funding
Formula.
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advanced level. This provides an indicator of advanced performance but, as well be seen below,
also keeps the total number of indicators manageable.

High schools provide a different challenge. First, there is only one grade that is tested in high
schools, thus aggregating across grades is not possible. On the other hand, high schools are
larger so the number of students might be sufficient in most high schools to produce stable
scores. WDE staff will need to determine whether stable individual subject scores can be
produced for all WY high schools, but we expect that stable scores can be calculated for all high
schools that have more than 20-25 students in each grade. If not, then we would suggest
aggregating first across two subjects: reading together with writing, and mathematics together
with science. If that did not produce stable scores for small high schools, then we would
recommend aggregating across all four subjects.

The state already has determined the process for calculating the four year high school graduation
rate, which should be the number of students graduating, compared to the number of students in
that graduating class who began grade 9 together, adjusted for students who moved out of the
district.

If ACT scores are used, the state needs to insure that all grade 8 students take the ACT Explore
test and that all grade 11 students take the regular ACT test, at state expense. Currently,
Wyoming allows all Grade 11 high school students to take the ACT, with the state paying the
costs; this recommendation would require all high school juniors to take the ACT, again with the
state covering the costs. Further, it would be helpful for overall accountability if Wyoming’s
colleges and universities used the ACT score as one indicator for admission and/or placement;
that would mean the ACT score would have some additional significance for all students taking
it.
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3. SETTING RULES FOR “LEVELING THE PLAYING FIELD”

This issue addresses how to deal with the “rules” for calculating school scores and how to
address mobility, presence of ELL students, students with disabilities and the percentage of all
students needed to take the test.

We will not suggest specific solutions to these issues, but give examples of the kind of issues that
need to be addressed and resolved. The Committee does not have to take a position on these
issues and might better devolve them to be addressed and resolved through regulations proposed
by a Technical Design Team after legislation is enacted. Each issue is described below.

Mobility

For mobility, the issue is to determine if the student was in the school long enough to be
“counted.” Currently, Wyoming terms a student a “mobile” student if he or she enters a school
system after October 1, but more fine-tuning of the mobility issue is needed for a school-based
accountability system. Systems usually set minimum number of days for such students to have
been in the school, like 100 out of a 180 day school year. The other issue, of course, is the need
for both a pre-test (or the previous spring test) and a post-test (or the current spring test) because
both are needed to calculate a change score for each student. Sometimes, education systems give
such tests when a mobile students enters the system and when they exit the system, though the
latter is often not possible.

ELL Students

For ELL students, the issue is whether to allow the student to take the test in the native language,
and at what point to require the test be taken in English and to be counted. Typically students are
required to take the reading tests in English when they reach some minimum level of English
proficiency, or after they have been in the Wyoming education system for a minimum (3-4)
years. This approach reduces the initial scores but allows for more growth over time. However,
some argue for longer periods of testing in the native language on the basis of appropriateness
and fairness.

Students with Disabilities
For students with disabilities the issues are whether to provide those students accommodations

and at what point not to include their scores, for examples for students with moderate mental
retardation, severe retardation, and/or severe and profound disabilities.
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Minimum Percentage of Eligible Students Taking The Test

Another issue is the minimum percentage of eligible students actually taking the test. One way
to “inflate” school scores is to have lower performing students be absent on test day. A related
issue is to ensure that the school score reflects the achievement of the students in the school. The
solution to each of these issues is to set a minimum percentage of students that must take the test;
of course, this must be followed by having “make up” days for the test for those legitimately
absent, as well as a different form for the make-up test.

These are all “tricky” issues; there is no one right answer for any of them. In the final design of

the accountability system, a group will need to convene and discuss each issue and decide on the
rules that will apply. Given that there are no single ways to address these issues, process is very

important: identifying these issues and working through a thoughtful approach to resolving them.
Such a process signals that the state is aware of the above (and perhaps other) issues that need to

be addressed in “leveling the playing field” for the accountability system to ensure that different

compositions of students do not advantage or disadvantage any school.
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4. DECIDING HOW TO “CALCULATE” CHANGE FOR THOSE MEASURES TO SHOW
GROWTH OR DECLINE

There are several possible ways to calculate change, some more statistically elegant than others,
but the more statistically elegant designs tend to be more complex in implementation and
analysis of results.

An initial issue is whether to use the scores of all students and show performance growth over
time, or to compare each grade’s performance from year to year — e.g., this year’s fourth graders
versus last year’s fourth graders. Since all students are tested in grades 3-8 and 11, we strongly
suggest using the scores of all students and showing change (hopefully growth) over time.

The first way to calculate change is a simple difference: this year’s score minus last year’s score.
This is the approach taken for the proposed balanced scorecard below. It is the simplest and
most easily understood and we believe it is adequate for Phase 1 accountability in Wyoming.

A second way to calculate change is change to a standard. Let’s say the goal is to have 90% of
students at or above proficiency. Assume also that the school’s current score is 50% at or above
proficiency. The difference is 40 percentile points. So a target could be to reduce the difference
between current status and the goal by 20 percent, which in this case would translate to 8 points
(.2 times 40), or an increase from 50 to 58 percent at or above proficiency. A version of this
approach has been used for the calculation of Adequate Yearly Progress (AYP) under the federal
No Child Left Behind program.

A variation of this second approach has been used in Kentucky. That state’s goal was to have
each school reach a score of 100. Each student’s score was “weighted.” Those scoring at just
Basic were weighted 60 percent; those at proficiency 100 percent; and those at the advanced
level at 120 percent. This approach allowed the higher scoring students to offset -- to some
degree — the lower scoring students, which gave each school a reasonable chance to get a score
of 100 (unlike the current AYP that requires EVERY student to be at or above proficient by
2014, unless the law is changed).

A third approach would be to calculate a “value added” for each school. This has become quite
popular across the country, but there are multiple issues to be addressed in value added. Further,
most “value added” models compare results to the average, so a positive value added score only
means the school produced more gains than the average school and a negative value added score
only means the school produced less gains than the average school. Of course, the average
improvement could be quite modest, making even a positive value added less meaningful.
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There are many variations of the above approaches, but they represent the three basic choices.
We recommend that Wyoming use the simple difference approach for Phase 1 accountability.

As we mentioned earlier, over time the state could calculate a “growth score” for each student.
Typically, such a growth score would be the student’s scale score on PAWS in one year, minus
the scale score in the previous year. Growth scores pick up all increments of student growth,
even if the growth is not sufficient to move the student from one performance category to the
next (such as from basic to proficient, or proficient to advanced). We suggest postponing the use
of growth scores until Phase One accountability is firmly in place and the state can move on to
more sophisticated indicators as well as accountability indicators for individual teachers and
principals and other staff.

19



5. SETTING TARGETS FOR DESIRED IMPROVED PERFORMANCE

Having calculated change, the next decision concerns setting targets for improved performance;
setting such targets is as much art as science. The general principle is to set “stretch” targets, but
targets that are reachable, i.e., seem possible to attain. We do that for the balanced score card
below.

As we reported earlier, in our studies of schools and districts in other states that have
dramatically improved student performance, we found many targets that were “bold” and “eye
popping” — to get 95% of students at or above proficiency, to double student achievement levels,
to increase performance at the advanced levels, to be the best school or district in the state or
country. Below we recommend the initial, Wyoming school-based accountability system
establish “stretch” goals. It may be better if the state or school districts (rather than individual
schools) set “bolder” goals like, as the State Board has stated, to be the best education system in
the country.

Another principle in setting improvement targets is that the target should be larger than
“measurement” error, otherwise meeting the target could be a random event rather than a
statistically meaningful event. And “measurement” error quickly gets complicated. We will
simply note some issues; WDE assessment staff will need to determine the details. First, the
measurement error for each individual student can be large. But measurement error gets reduced
the larger the number of students in the school and we believe that once there are scores for at
least 20-25 students the threat of measurement error has been addressed. For this discussion,
let’s take a score of % advanced. Assume we have the school score, aggregated over several
grades, for mathematics; let’s further assume the measurement error is 1.5 percentage points.
When one takes this year’s score minus last year’s score, the measurement error would apply to
each year and thus needs to be added together meaning that measurement error for the change
score is now 3.0 percentage points. That means any target for improvement would need to be
more than 3.0 points to be larger than measurement error. In other words if the improvement
goal were only two percent more students reaching the advanced level, and the school achieved
that goal, it would not be clear if they did so because of improved student performance or simply
a random result due to measurement error. Although we give many specifics in the example
below, each will need to be reviewed by WDE assessment staff to ensure that whatever system is
finally designed has improvement targets that are larger than measurement error.
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5A. A PROPOSED BALANCED SCORECARD

For the initial effort at accountability, we propose that there NOT be rewards or sanctions for
teachers, principals or students. For subsequent years, we recommend that the state consider
such individually focused rewards and sanctions. Indeed, the WEA in their July testimony
discussed several issues related to teacher evaluation; we leave those important and complex
issues for a future discussion.

We see Phase 1 accountability as the first step toward dramatic change in the state and thus
recommend starting carefully and slowly. Below we also recommend a design for the use of a
balanced scorecard. Chart 1 below shows a possible Elementary School Scorecard. Similar
scorecards would need to be developed for middle schools, which we recommend have 7 core
indicators, and for high schools, which we recommend have 9 core indicators.

Column 1 of Chart 1 shows the key performance indicators — proficiency in mathematics,
reading, writing, and science, the achievement gap and performance at the advanced level.

These represent six key student performance indicators. A general rule is to have a limited
number of indicators so that the scorecard does not get too complex, and the message about what
performance to emphasize is clear to all stakeholders. For example, if there were an
achievement gap for each subject area, there would be 4 achievement gap indicators; if there
were an advanced achievement score for each subject area, there would be 4 advanced
achievement indicators. Though Wyoming might want to have a 12 element scorecard or
accountability system, the scorecard example in Chart 1 includes just six key indicators by
aggregating the Achievement Gap and Advanced Achievement indicators across all four subjects
as well as across grades.

Second, the example scorecard also shows that a “weight” needs to be given to each indicator;
each could be equally weighted but that also would be a conscious decision. The example score
card weights the subject scores of percent at least proficient at 20 percent each, and then weights
the achievement gap and advanced achievement indicators at 10 percent each.

Wyoming could choose alternative weights as these are just presented as suggestions. Indeed,
the Committee might want to have a considerable discussion of the weights for each indicator.
As proposed, the Scorecard signals that the most important goals are student proficiency in each
of the four subject areas, and that some attention should be focused on the Achievement Gap as
well as Advanced Performance. But the Scorecard could weight the subject area proficiencies
lower, say at 10% each, and then weight each of the Achievement Gap and Advanced indicators
at 30 percent, sending the signal that advanced performance and closing the achievement gap are
the most important.
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The example scorecard also has multiple performance targets, ranging from a desired “target”
stretch goal improvement (column 8), to just 50% of the target (column 7), to simple
maintenance of past performance (column 6), and then to 125% or more above the target gain
(column 9). These design elements are included to indicate that some improvement will be
recognized even if it is not the target improvement, and that improvement beyond the target or
stretch goal will also be recognized.

This approach is very different from the AYP calculations under the federal No Child Left
Behind Program. For AYP, every improvement target must be met for every student group
(which is very difficult) or the school misses AYP completely (too often the case). We believe
that is too harsh an approach and that the balanced scorecard approach is, if you will, more

“balanced” and “nuanced,” recognizing that some improvement is better than no improvement at
all.

Column 8 of the example score card shows the “stretch goal” or “target” improvement for each
performance indicator: 5 percentile points increase for math, 4 percentile points increase for
reading, 6 percentile points increase for writing, 6 percentile points increase for science, a 5
percentile point reduction in the achievement gap, and a 10 percentile point increase in advanced
achievement. Again, these numbers are all just suggestions. Wyoming would need to decide on
the target changes for each indicator.

As just mentioned, the example scorecard not only has columns for desired or “target”
improvement hoped for (column 8), but also the ability to recognize partial improvement (50%
of target in column 7) and more than target improvement (125% of target in column 9). These
two additional elements further complicate the system but provide for a more “nuanced” school
score, where advanced performance on one indicator could offset below target performance on
another. Again, these are all possible design parameters.

The “threshold” improvement (column 6) is maintenance of current performance. This is a
design suggestion. While improvement is desired, maintenance of performance is at least better
than performance loss. Column 6 recognizes this reality. The state could decide to retain or
eliminate a “threshold” or maintenance element for the scorecard.

Finally, the scorecard in the bottom half of the above Chart 1 shows a school’s actual scores
(shaded in green) and then uses the weights in column 3 times the percentages earned in columns
5-9 to get a final school example score of 70 percent. This shows substantial improvements but
short of the target improvement.
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Finally, for this example scorecard, Wyoming would need to decide what final percentile score
would indicate a “passing” score for accountability and what score would trigger what kind of
intervention.

[We note that this kind of scorecard also could be used to provide monetary awards, with the
percentage applied to a dollar amount for each teacher in the school, for example, but going this
direction is far away and for future discussions, if a decision is made in the future to tie financial

rewards to the accountability system.]
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S. DETERMINING CONSEQUENCES FOR MEETING OR NOT MEETING TARGETS
—REWARDS AND SANCTIONS

These issues will be addressed beginning in the September meeting. But generally, we will
summarize the various rewards and sanctions recommended by the Wyoming education
community (WEA, WSBA, WASA and State Board) and recommend that the primary “reward”
be non-interference from the state and the primary “sanction” be some combination of
restrictions on use of block grant dollars (e.g., use of tutoring dollars just for teacher tutors)
and/or technical assistance from the state to help the school and district improve, that could or
could not be linked to the state’s accreditation process.
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Wyoming State Board of Vocational Education Minutes
June 16, 2010
Fremont County School District #25 Board Room

Wyoming State Board of Vocational Education members present: Phil Orton, Norine Kasperik,
Jan Torres, Bill Anthony, Sandra Barton, Mike Hejtmanek, Dana Mann-Tavegia, Joe Reichardt,
and Mary Kay Hill, WDE (designee for Jim McBride)

Wyoming State Board of Vocational Education members absent: Matt Garland, Larry McGarvin,
Jim Rose, and Jim McBride

Also present: Joe Simpson, Wyoming Department of Education (WDE); Teresa Canjar, WDE;
Alan Moore, WDE; Margie Simineo, WDE; Dianne Frazer WDE; Teri Wigert, WDE; Tom Martin,
WDE; Joy Mockelmann, WDE; and John Shumway, Attorney General's Office (AG)

CALL TO ORDER

Chairwoman Sandra Barton called the meeting to order at 1:00 p.m.
Roll call was conducted and it was determined there was a quorum.
APPROVAL OF MINUTES

Minutes from the April 16, 2010, State Board of Vocational Education meeting held at the
Goshen County School District #1 Board Room in Torrington were presented for approval.

Norine Kasperik moved that the minutes be approved, seconded by Joe Reichardt, motion
carried.

INTRODUCTION

Teri Wigert, Career Technical Education State Director, introduced Tom Martin, Section
Supervisor for Career Technical Education and Assistant State Director.

UPDATE ON CTE STRATEGIC PLAN

Teri said today’s presentation is a broad view of where career technical education is going and
what the vision is. She referenced a tornado: the widest part is the national vision and as it
narrows down it reflects the State of Wyoming strategic plan, down even further it would be
career technical education activities, and then when it touches the ground reflects the impact in
classrooms and labs.

The second slide entitled Reflect, Transform, Lead: A New Vision for Career Technical
Education lists the five principles that collectively form our national vision for CTE which was
just released. This vision fits nicely in where Wyoming has projected to go. It looks at how the
work force is prepared in the United States. It is aimed at retaining the United States as a
leader in the dynamic global economy. The paper is broken up into three chunks. The first is to
reflect on how we got to where we are today; the second is to examine and decide the role of
career technical education in the United States; and third is action and suggests the nation is at



a critical juncture and CTE has also reached a critical juncture. They complete the article by
suggesting the dichotomous silos of academics versus CTE must be eliminated and their
supporting infrastructures must be re-imagined to meet the needs of the economy. As the
economies blur, so must the lines that currently separate CTE and academic education. This
aligns with things we are accomplishing in Wyoming. Teri reiterated how they need the support
and involved activity of the Board in this area of articulations. It has been done in varied ways
and we don’t have an equitable distribution, so this consensus group requires that we get to
equity and affordable access for every single student.

Tom Martin explained slide three, the Strategic Plan Objectives. As you think about the 10
objectives, you will realize this is a huge plan. We don't have enough time today to look at
these in detail.

Slide four, the Five Essential Steps toward Accomplishing the Plan. These steps are covered in
more detail on pages 62-63 in your book entitled “New Directions for High School Career and
Technical Education in Wyoming. The steering committee emphasizes the development of
career pathways, business and industry involvement, curriculum development, assessment
development, the whole package. This is a competitive program for school districts in harmony
with community colleges and business and industry can apply for a grant to fund their project for
two years provided they meet the guidelines. These three entities work together and this a
cutting edge scenario for CTE in the future. We currently have 3 big projects. There is a career
pathways sheet on our website that can be used, so the students can flow through the program.
We have an appointed steering committee and Guy Jackson has met with them. The CTE
demonstration project did not get funded for the next biennial cycle, but we have money to
continue the CTE projects. The steering committee was eliminated because of lack of
legislation for the new biennium. Tom Martin proposed the State Board of Vocational Education
be the Statewide Steering Committee to guide pathways adoption. He feels the Board would do
a great job. Guy Jackson would come to your meetings and ask for advice on CTE projects.
Need to make sure we have the right people at the table. We should partner with others and
use their expertise in this field. Sandy thinks this is a good idea and is excited to take this on.
Talk about this more at the retreat. There are funds available to cover travel expenses.

Joe Simpson suggested as the charter is developed on how you want to approach the CTE
Committee and as you rotate your meetings in the state open up the meetings and ask certain
core groups to come such as Workforce Services, Outreach Offices, someone connected to
business and industry, etc.

The next round of demonstration projects will be in healthcare, manufacturing, information
technology, and construction trades. The emphasis will be on healthcare because that is the
number one need in Wyoming.

Teri asked the group to think of the demonstration projects as three wagon wheels and the
demonstration project is the center of the wheel. One wheel is called energy, another
hospitality, and another hospitality tourism. These demonstration projects involve a business
and industry that's helped identify what the skills and knowledge need to be; it involved a post
secondary institution and it involves a school district (this is the hub). The spokes are all of the
other districts that join in with that demonstration project. Now we are going to add three more
wheels or maybe four in manufacturing, healthcare, construction and maybe IT. We are looking
for a school district or districts, a community college or other post secondary entity, and
business and industry who have to come together and agree on what'’s going to comprise that
particular certificate and then we pilot it out in a school connected to a college, apprenticeship or



whatever that post secondary entity is going to be. As each one of these are developed with
state funds, anyone interested in these 6/8 areas that we are going to develop over time; we
already have a proven model that other school districts can join into. | hope this helps describe
what the demonstration pilots are.

The next step is to strengthen core CTE programs and curriculum. Vocational concepts of the
past are dead or dying; we don't want to go back to that. This is the purpose of the
demonstration project; we want our students to really experience an industry concept. We will
be working with teachers, principals, and superintendents to get the vision changed. Our role in
the future is to listen to the educators and provide what they want and | think we are doing that
across the State. WWe have employed a new concept and | think it has really worked well for us.
We contract with LCCC to provide all the logistics for the summer conference and our WDE
conference. We also conduct CTE professional development at all of the other community
colleges. Another key component is our assessment development this year. We have to
implement by the end of this five year plan a statewide CTE assessment. \We have contracted
with Dr. Mariam Azin of PresAssociates, Inc. to help develop that assessment. Districts submit
to WDE annually the course sequences for approval. They are reviewed and there are some
courses we will not accept. The statute is clear for course approvals.

The next bullet is strengthen professional development and teacher preparation programs.
Briefly mentioned professional development and we can spend more time on that later. We will
be concentration more on this next year by conducting critical conversations between post
secondary teachers to align curriculum. That is what teacher’s want to do and thanks to the
assessment development process; we would have never known that. The aligned curriculum
would be what a secondary teacher teaches in relation to what the post secondary teaches in a
program study area. Not going to go into detail on Teacher preparation programs right now, we
are moving forward. Having the Boards support will really help us.

Lastly, how do we evaluate improvements to CTE instruction and delivery? The CTE
demonstration project came through. Guy Jackson in harmony with MPR Associates has
developed an evaluation instrument that is outstanding. We can walk into any high school today
with that rubric and get an estimate of how deep the career clusters are imbedded and how well
they are really doing in their programs. We are going to evaluate the demonstration projects in
the fall.

There needs to be teacher preparation programs developed for these areas. Our community
colleges are technical oriented. Who is better prepared to teach technical aspects of an area?
Have them do some of the technical work then jump them to UW for the teaching block and then
have a degree. We need to have a more harmonious relationship between the community
colleges and our only university in the state; otherwise, people are going to leave and go
elsewhere to get their CTE degree. There are ways to address this licensing issue through our
connections at the department.

The Update on Policy Study was tabled until the next meeting.

The general consensus was we should change our name from the Wyoming State Board of
Vocational Education to the Wyoming State Board of Career Technical Education. Mary Kay Hill
will be responsible for moving this forward. Also, we need to see if we can meet as a single
board on these issues instead of two different ones.

The meeting adjourned at 2:30 p.m.












ACTION SUMMARY SHEET
STATE BOARD OF EDUCATION

DATE: September 22,2010

ISSUE: The State Board of Vocational Education will determine where to focus its future effort
in the area of Career Technical Education as related to the national CTE vision, the WDE
statewide goals, the Wyoming CTE strategic plan, and required Perkins IV oversight.

BACKGROUND: The State Board of Vocational Education made the decision at its June 16,
2010 meeting to provide support and leadership for the CTE strategic plan. The Board will decide
at the September 22, 2010 meeting where to focus its effort.

SUGGESTED MOTION/RECOMMENDATION: Action of the Board will be determined as a
result of discussion of Agenda Item #6. The CTE team recommends that the State Board pursue
the following goals: 1) Policy/legislation which will permit integrated courses to count as
academic credit, 2) Policy/legislation to improve career guidance, and 3) Policy/legislation to
improve secondary teacher certification.

Motion: I move to approve the recommended goals of the CTE team.

SUPPORTING INFORMATION ATTACHED:

Please refer to Tab J.

PREPARED BY: Vevesa (Canjar

Teresa Canjar, Executive Assistant

APPROVED BY:
Mary Kay Hill
State Board of Education Liaison

ACTION TAKEN BY STATE BOARD: DATE:
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WYOMING CAREER
st TECHNICAL EDUCATION
Wyoming Department of Patnways to a Bright Future
Education
Career Technical Education
Demonstration Project Grant
C Program

2008-2011

Wyoming Department of Education

Dr. Jim McBride

Wyoming Superintendent of Public Instruction



The Wyoming Department of Education does not discriminate on the basis of race, color, national origin,

sex, age, or disability in admission or access to, or treatment of employment in its programs or activities.

Inquiries concerning Title VI, Title IX, Section 504, and ADA may be referred to Wyoming Department of

Education, Office for Civil Rights Coordinator, 2300 Capitol Ave., Cheyenne, WY, 82002-0050 or 307-777-

7673, or the Office of Civil Rights, Region VIII, U. S. Department of Education, Federal Building, Suite 310,

1244 Speer Boulevard, Denver, CO 80204-3582, or 303-844-5695 or TDD 303-844-3417. This information
will be provided in an alternative format upon request.

OPPORTUNITY FOR HEARING

An applicant whose application is recommended for disapproval may request a hearing before the State
Superintendent of Public Instruction or designee. Formal written notification requesting such a hearing
must be submitted within thirty (30) calendar days of receipt of notice that the application is
recommended for disapproval to:

Dr. Jim McBride
State Superintendent of Public Instruction
Wyoming Department of Education
Hathaway Building, Second Floor
2300 Capitol Avenue
Cheyenne, Wyoming 82002-0050

Hearings will be held in accordance with the Wyoming Administrative Procedure Act, W.S. 16-3-101
through 16-3-115, and Section 425 of the General Education Provisions Act.

Wyoming Department of Education
2300 Capitol Ave, Hathaway Building, Second Floor
Cheyenne, WY 82002-0050

http://www.k12.wy.us/grants.asp
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2008 - 2011 CTE DEMONSTRATION PROJECTS

The Wyoming Department of Education invited state school districts and community colleges to
propose career technical education demonstration projects to create postsecondary options for
Wyoming high school students under the requirements of W.S. 21-12-105. The career cluster areas of
the selected demonstration project grants were Hospitality and Tourism (Restaurants and
Food/Beverage Services, and Lodging) and Agriculture, Food and Natural Resources (Power, Structural
and Technical Systems).

Nine CTE demonstration project proposals were rated by a group of readers consisting of
representatives from the Wyoming Department of Workforce Services, the Wyoming Community
College Commission, the University of Wyoming and MPR Associates, Incorporated. The following
projects were the three highest-ranking applications that were selected for funding. Applicants were
limited to a two-year maximum (project total) of $ 350,000.00. State funding ended June 30, 2010. Year
three activities will be funded by the project consortia partners.

HOSPITALITY AND TOURISM
Demonstration project title: Hospitality and Tourism Demonstration Grant
Total grant: $ 350,000.00

Consortium partners: Northern Community College District, Campbell County School District #1,
Campbell County High School, local Board of Cooperative Higher Education Services, and local
hospitality and tourism business/industry partners.

Project highlights:

The project’s purpose is to create an Academy of Hospitality and Tourism at Campbell
County High School.

Demonstration project title: Hospitality School to Industry Connection

Total grant: $ 338,520.00

Consortium partners: Central Wyoming College, Sheridan College, Casper College, Teton County
School District #1, Jackson Hole High School, the Wyoming Lodging and Restaurant
Association Education Foundation, and local hospitality and tourism business/industry partners.

Project highlights:

The project’s goal is to create a seamless continuum of educational and career
opportunities in the hospitality industry for Wyoming high school students by assessment of the
needs and concerns of students, educators, career-guidance professionals, and industry
members. The project will also work to raise the awareness of certificated programs, foster
collaboration between programs, and disseminate project model strategies to other school
districts and community colleges in Wyoming.

Wyoming Department of Education | CTE Demonstration Project Grants 2008-2011




AGRICULTURE, FOOD AND NATURAL RESOURCES (POWER, STRUCTURAL AND TECHNICAL SYSTEMS)
Demonstration project title: Systemic Development of Wind Energy Programs of Study

Total request: $ 320,944.00

Consortium partners: Laramie County Community College, Laramie County School District
#1, Laramie County School District #2, South High School, Triumph High School, and TMA Global
Wind Energy.

Project highlights:

The key objectives of the project are to develop and implement wind energy programs
of study with concurrent/dual enroliment options, a Summer Bridge Program in Wind Energy,
wind energy curriculum modules for career exploration and to use the Kuder Career Planning
System for career guidance.

ADDITIONAL SCHOOL/SCHOOL DISTRICT PARTNERS:

The CTE Demonstration Project Grant Program encourages other schools and districts to join
existing consortia in its effort to replicate new CTE models and strategies. Additional partners to the
2008 — 2011 CTE Demonstration Project consortia were:

Hospitality and Tourism — Encampment High School, HEM High School, Natrona High School,
Riverton High School, Saratoga High School, and Wyoming Indian High School.

Agriculture, Food and Natural Resources (Wind Energy) - Cody High School, Rock Springs High
School, South High School, and Triumph High School.

CTE DEMONSTRATION PROJECT ASSESSMENT AND EVALUATION:

The demonstration projects completed a Wyoming Department of Education CTE
Demonstration Project Grant Self-Assessment rubric in September of 2009. The purpose of the rubric
was to provide an objective view of project progress towards their desired outcomes. The assessment
activity highlighted project strengths, weaknesses and opportunities for improvement.

At the core of this assessment was a rubric of 13 fundamental performance components
developed by the Statewide CTE Steering Committee:

Career Guidance (promotion and development)

Career Cluster/Pathway Model (implementation, promotion, and innovation)
Core Academic and Technical Instruction (Integration and Collaboration)
Local/State Workforce and Economy Support

National Benchmarking and Networking

Development and Integration of Content, Standards, Curricula, and Assessment

0O 0 0O0O00O
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National Industry Certification Integration (if available)

Articulation and Concurrent/Dual Enroliment

Teacher Preparation and Professional Development

student School-based, Work-based, and Community-based Learning Opportunities
Budgetary Planning, Activity and Reporting

Outcome Performance Measurement and Improvement

Innovative Strategies and Activities

0O 00O0OO0OOo

Respondents rated their project progress in each of the areas above as Not Yet, Progressing,
Proficient, or Advanced. Respondents were also asked to write a narrative describing the project’s
progress in each of those areas. Formal demonstration project evaluation in these areas will be
conducted by the department at the end of the third year of the project.
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DE WYOMING CAREER
e - TECHNICAL EDUCATION
Education

Pathways to a Bright Futare

Career Technical Education

Demonstration Project Grant

Program
2010-2013

Wyoming Department of Education

Dr. Jim McBride

Wyoming Superintendent of Public Instruction



The Wyoming Department of Education does not discriminate on the basis of race, color, national origin,

sex, age, or disability in admission or access to, or treatment of employment in its programs or activities.

Inquiries concerning Title VI, Title IX, Section 504, and ADA may be referred to Wyoming Department of

Education, Office for Civil Rights Coordinator, 2300 Capitol Ave., Cheyenne, WY, 82002-0050 or 307-777-

7673, or the Office of Civil Rights, Region VIlI, U. S. Department of Education, Federal Building, Suite 310,

1244 Speer Boulevard, Denver, CO 80204-3582, or 303-844-5695 or TDD 303-844-3417. This information
will be provided in an alternative format upon request.

OPPORTUNITY FOR HEARING

An applicant whose application is recommended for disapproval may request a hearing before the State
Superintendent of Public Instruction or designee. Formal written notification requesting such a hearing
must be submitted within thirty (30) calendar days of receipt of notice that the application is
recommended for disapproval to:

Dr. Jim McBride
State Superintendent of Public Instruction
Wyoming Department of Education
Hathaway Building, Second Floor
2300 Capitol Avenue
Cheyenne, Wyoming 82002-0050

Hearings will be held in accordance with the Wyoming Administrative Procedure Act, W.S. 16-3-101
through 16-3-115, and Section 425 of the General Education Provisions Act.

Wyoming Department of Education
2300 Capitol Ave, Hathaway Building, Second Floor
Cheyenne, WY 82002-0050

http://www.k12.wy.us/grants.asp
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2010 - 2013 CTE DEMONSTRATION PROJECT SELECTIONS

Based on state economic development recommendations of the Wyoming Department of
Workforce Services, the three career cluster areas of Architecture and Construction, Health Science, and
Manufacturing were selected for the 2010 — 2013 demonstration project grants.

Six CTE demonstration project proposals were rated by a group of readers consisting of
representatives from the Wyoming Department of Workforce Services, the Wyoming Community
College Commission and the CTE section of the Wyoming Department of Education. The following
projects were the three highest-ranking applications that were selected for funding. Applicants were
limited to a two-year maximum (project total) of $ 100,000.00. State funding will end June 30, 2012.
Year three activities will be funded by project consortia partners.

ARCHITECTURE AND CONSTRUCTION

Demonstration project title: Sheridan High School Architecture and Construction Academy
Total request: $ 83,790.00

Consortium partners: Sheridan College, Sheridan County School District #2, Sheridan High
School, and JBD, Incorporated.

Application highlights:

After failing to meet AYP for a second year, Sheridan High School “embarked on a
serious strategy to create the kind of relevant coursework needed to attract students to stay in
school” by using the career academy concept in the areas of healthcare, agriculture and
communications and would like to create an architecture and construction academy. This new
academy will integrate academics with job skills in a sequential, articulated series of courses.
Students will not only be able to complete the requirements for the first course of Sheridan
College’s Associate Degree program in Construction but will have the opportunity to earn two
credits for an additional course in the degree program. Industry skills standards from the
International Society for Technology in Education (ISTE), the Architectural Woodwork Institute,
and the Architectural Woodwork Association of Canada will be incorporated into the program.

HEALTH SCIENCE
Demonstration project title: Health Occupations Consortium Project

Total request: $ 92,745.49

Consortium partners: Western Wyoming Community College, Sweetwater County School District
#1, Rock Springs High School, and the Memorial Hospital of Sweetwater County.
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Application highlights:

The purpose of the Health Occupations Consortium Project is to establish programs of
study for the health career cluster in order to prepare high school students for
postsecondary options and support the needs of Sweetwater County and the state of
Wyoming. Using their energy career academy model, Rock Springs High School will
continue development of a healthcare career academy with funds from this grant. The program
will provide job shadowing opportunities for juniors and internship opportunities for seniors.
Another goal of the academy is to expand the number of courses in which students can earn
college credit for their high school work. The program will develop six-year programs of study
for the health care career pathways, curriculum maps for courses and mentorship opportunities
for students. Students will also have the ability to earn industry-recognized certificates in CPR,
First Aid, Certified Nursing Assistant and Phlebotomy.

MANUFACTURING

Demonstration project title: Creating a Manufacturing Cluster for College-bound and Industry-
Entry Students through Developing Academic and Technical Career Pathways in Welding,
Machine Tool Technology and Pre-Engineering.

Total request: $ 99,680.00

Consortium partners: Western Wyoming Community College, Sublette County School District #9,
Big Piney High School, White Mountain Drilling Company, Scott’s Welding/Fabrication, and EOG
Resources.

Application highlights:

The CTE manufacturing career cluster at Big Piney High School is self-described as
“traditional” and has not been redeveloped to meet current student and workforce needs. The
proposed CTE demonstration project will plan, develop, and implement an improved and
expanded manufacturing career cluster. Three pathways will be developed including precision
production trades, machine tool technology, and pre-engineering. These industry-aligned
pathways will prepare industry-entry students for industry certification examinations and offer
concurrent credit for college-bound students at Western Wyoming Community College. The
program will offer concurrent college credit for 11 courses to high school students when
completed. Integration of academic and technical learning is also a focus of the project.

The high school is also working on developing a professional learning community where
instructors from both disciplines will have common planning time to align their units of
instruction. The teacher of the CTE manufacturing courses has worked in a professional learning
community to learn Marzano's research-based classroom instructional strategies and will pass
that knowledge on to collaborating teachers in the new professional learning community at Big
Piney High School.

o
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C \ DEMONSTRATION PROJECT ASSESSMENT AND EVALUATION:

The 2010 -2013 demonstration projects will complete a Wyoming Department of Education CTE
Demonstration Project Grant Self-Assessment rubric at the beginning of the project’s second year. The
purpose of the rubric is to provide an objective view of project progress towards their desired outcomes.
The assessment activity will highlight project strengths, weaknesses and opportunities for improvement.

At the core of this assessment is a rubric of 13 fundamental performance components
developed by the Statewide CTE Steering Committee:

Career Guidance (promotion and development)

Career Cluster/Pathway Model (implementation, promotion, and innovation)
Core Academic and Technical Instruction (Integration and Collaboration)
Local/State Workforce and Economy Support

National Benchmarking and Networking

Development and Integration of Content, Standards, Curricula, and Assessment
National Industry Certification Integration (if available)

Articulation and Concurrent/Dual Enrollment

Teacher Preparation and Professional Development

Student School-based, Work-based, and Community-based Learning Opportunities
Budgetary Planning, Activity and Reporting

Outcome Performance Measurement and Improvement

Innovative Strategies and Activities

0O 0O0O0O0OOOOOOCOODO

C«- Respondents will rate their project progress in each of the areas above as Not Yet, Progressing,
Proficient, or Advanced. Respondents will also be asked to write a narrative describing the project’s
progress in each of those areas. Formal demonstration project evaluation in these areas will be

conducted by the department at the end of the third year of the project.
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State Board of Vocational Education
September 22, 2010

Professional Development Goals for Secondary and Postsecondary CTE:

¢ Provide awareness and technical assistance for implementation of career clusters and
career pathways through education, workforce and the economy

e Assist educators with awareness and implementation of career guidance models
through completion of the Career Pathways Leadership Certification training

e Provide technical assistance and support for the implementation of a statewide CTE
assessment system for secondary and postsecondary educators

* Provide CTE educators with professional development activities at the annual Wyoming
Association of Career Technical Education and throughout the course of each school
year that is based on need, CAR data analysis and key economic trends (green economy,

etc.)

CTE Professional Development: 2008

e Career Pathways Leadership Certification

e  WACTE Summer Conference — Torrington
1. Leadership in the Classroom: (Situational Leadership, Conflict Resolution)

2. Career Pathways for the Emerging Economy
e Technical Skills Assessment: Manufacturing, Architecture and Construction, and
Agriculture, Food and Natural Resources

CTE Professional Development: 2009
e Career Pathways Leadership Certification
e Career Pathway Development and Implementation
e WACTE Summer Conference — Rock Springs
1. Leadership in the Classroom: (Situational Leadership, Conflict Resolution)
2. Career Pathways Leadership Certification
3. Project-Based Learning — Career Pathway Integration




Technical Skills Assessment: Manufacturing, Architecture and Construction, Agriculture-
Food and Natural Resources, Information Technology, Arts-Audio Visual Technology -
Communications, Business, and Family & Consumer Science

CTE Professional Development: 2010

Career Pathways Leadership Certification

Career Pathway Development and Implementation

Career Academies and Small Learning Communities

Project-Based Learning — Career Pathway Integration

Programs of Study

WACTE Summer Conference — Buffalo
1. Leadership in the Classroom: (Situational Leadership, Trust, Creative Economy)
2. Non-Traditional Education and Diversity

Technical Skills Assessment: Information Technology, Arts and Audio Visual Technology -

Communications, Business, and Family Consumer Science

CTE Professional Development: 2011 [Tentative]

Integration (Loveland High School combination of Geometry and Building Trades)
Technical Skills Assessment (Follow-up on online testing with all cluster areas developed
to this point)
Certification programs for CTE teachers in areas identified in assessment development
and review session in September 2010
WACTE Summer Conference — Laramie

1. Legal Aspects of Perkins IV (Brustein)

2. Integration Best Practices (Loveland H.S.)

3. Career Academies and Small Learning Communities (Rock Springs H.S.)

4. Technical Skill Assessment Update (Azin)









ACTION SUMMARY SHEET
STATE BOARD OF EDUCATION

DATE: September 21, 2010

ISSUE: Approval of Minutes

BACKGROUND:

SUGGESTED MOTION/RECOMMENDATION:

To approve the minutes from the June 16, 2010 State Board of Education meeting held at the
Fremont County School District #25 Board Room, Riverton, Wyoming.

SUPPORTING INFORMATION ATTACHED:

e Minutes from June 16, 2010

PREPARED BY: Jerasia Ganjar

Teresa Canjar, Executive Assistant

APPROVED BY:
Mary Kay Hill
State Board of Education Liaison

ACTION TAKEN BY STATE BOARD: DATE:

COMMENTS:






WYOMING STATE BOARD OF EDUCATION MINUTES
June 16, 2010
Fremont County School District #25 Board Room
Riverton, Wyoming

Wyoming State Board members present: Phil Orton, Bill Anthony, Norine Kasperik, Jan Torres,
Sandra Barton, Mike Hejtmanek, Dana Mann-Tavegia, Mary Kay Hill, WDE (designee for Jim
McBride), and Joe Reichardt

Wyoming State Board members absent: Matt Garland, Larry McGarvin, and Jim McBride

Also present. Joe Simpson, Wyoming Department of Education (WDE); Teresa Canjar, WDE;
Alan Moore, WDE; Margie Simineo, WDE; Dianne Frazer WDE; Teri Wigert, WDE; Tom Martin,
WDE; Joy Mockelmann, WDE; Tim Lockwood, WDE; and John Shumway, Attorney General's
Office (AG)

Members of the Press and Public Present: Mike Bowman, Albany County School District #1;
Sarah King, Occupational Therapy Association; Kathy Scheurman, Wyoming Education
Association; Jean Peterson, Washakie County School District #2; Larry Reznicek, Campbell
County School District #1; Teresa Chaulk, Lincoln County School District #1; Pam Shea, Teton
County School District #1; Shawn Powell, Wyoming School Psychology Association; Dr. Bob
Bayuk, Wyoming School Psychology Association; Joe Palladino, Wyoming School Psychology
Association; Kathleen McKinley, Governor's Office; Michelle Hoffman, Fremont County School
District #14; Gene Meier, Ft. Washakie Charter High School; Shad Hamilton, Ft. Washakie
Charter High School; June Shakespeare, Fremont County School District #38 School Board;
Rick Landblad, Fremont County School District #38; and Barney Lacock, Fremont County
School District #38.

CALL TO ORDER

Chairwomen Sandra Barton called the meeting to order at 8:30 a.m.

Teresa Canjar conducted roll call and established that a quorum was present.

APPROVAL OF MINUTES

Mike Hejtmanek moved that the minutes from the April 16, 2010 meeting held at the Goshen
County School District #1 Board Room in Torrington be approved as presented, seconded by
Jan Torres, motion carried.

APPROVAL OF TREASURER'S REPORT

Treasurer Jan Torres presented the treasurer’s report ending May 31, 2010 with an ending
balance of $54,761.31.

Jan Torres moved that the Treasurer's Report be approved as presented, seconded by Bill
Anthony, motion carried.



BOARD UPDATES

Task Force on Rural and Frontier Education Issues — Norine Kasperik

| have been attending the NASBE Task Force on Rural and Frontier Education Issues and
looking at the school improvement options for the states. This concern came to our attention at
the NASBE Legislative Conference in Washington. There seems to be a lot of discussion about
rural states that really didn’t address the concerns and issues of frontier states such as
Wyoming, Montana, South Dakota, Idaho and several others. Senators Enzi and Baucus are
very concerned that frontier states be addressed in any legislation. There have been three
conference calls and we are very close to a final draft of our product. As soon as it is available,
| will send it to all Board members. Concerns identified were the different models for school
improvements that are proposed by the Department of Education. There are little options for
rural/frontier schools related to recruitment and employment of qualified teachers/principals.
There needs to be more leeway at looking at ways to turn schools around. They are collecting
best practices from different states and if we want to send anything in; let her know.

Dana Mann-Tavegia wants it reflected in the minutes that this group originated from Norine and
the Wyoming State Board. We should be very proud. There are many western states that are
thrilled we are doing this.

For the Common Good Study Group — Dana Mann-Tavegia

Our final report will be done soon. It will be presented at the October National Conference. Our
policy recommendations include data management and assessments, counselor and educator
training and education programming, certification and course credits. She encouraged
everyone to look at www.march2success.com. We will be hearing more about a study called
TAPUS from the US Army Research Institute and Behavioral and Social Sciences.

Governmental Affairs Committee — Joe Reichardt

There were two things on the forefront: 1) the possibility of re-authorization of the ESEA and
what happens if it doesn't get authorized. There is no legislation in place at this point so this will
be the main focus on figuring out how to continue with federal funding under the guidelines that
exist. If federal funding does continue legislative changes need to be made which allows for
waivers; and 2) the common core standards assessment is a concern for all states. Most states
are happy with the standards, they are better than most state’s present standards. There are
some major concerns about their passage which generally focus around what the federal
government will do with the standards once they are passed. There will have to be a method in
place in assessing how the states are doing with the standards.

State BOE Committee — Sandra Barton

Alan Moore has put together a study group to go over BOE. It has been interesting compiling
the history. Alan and the committee are putting together recommendations that will come
before the State Board at the retreat in September. Tomorrow is the next meeting at Sinks
Canyon. Scott Marion will be available via telephone at July meeting. Do the two consultants
on this committee come to the meetings? Mike Hejtmanek feels it would be beneficial to have
them involved. It would be up to the committee, if they choose to do that; Alan will invite them.

Drop Out Media Campaign — Mike Hejtmanek, Phil Orton, and Joe Reichardt
The contract is at the Attorney General's Office for approval. The next step would be to line out
exactly what the committee will do for this at the retreat.

Skills and Standards Team — Bill Anthony




Bill participated in a meeting were recommendations/ideas on updating the common core of
skills were discussed. Curriculum coordinators from around the state were involved. The
Framework for 21% Century Learning was discussed. This would be a good basis for rewriting
the skills. Bill recommended the Board agree to direct WDE to begin working on a proposal to
update these skills. He emphasized that the curriculum coordinators be involved in the rewrite.
Alan’s intention is to move forward, but will we have legislation ready for this year or next. We
will discuss further at the retreat.

At-Risk Legislation — Jan Torres

Met informally with Representative Craft regarding the re-introduction of the At-Risk Legislation.
Joe Simpson has been very helpful with the items that concerned the Legislators. Senator
Sessions is willing to co-sponsor; she is waiting for direction from us as to specific language
changes. We are moving forward slowly.

Perkins Program Monitoring Team — Sandra Barton, Dana Mann-Tavegia, and Mike Hejtmanek
We have met on this and have put together some recommendations. Sandy will get them out to
the Board for review. We will look at them in detail at the retreat.

Recalibration — Mary Kay Hill

Mary Kay brought the Board up to speed on the Legislators Recalibration activities. Every five
years the Legislators look at recalibration. Legislators are concerned about why we are not
seeing the results at our schools at the levels we want to see them. In one major arena they are
looking at various components of the model. This effort is secondary to what is emerging which
is accountability efforts on the part of the committee. She is very eager for the Board to be
aware of what is going on. She senses the committee is moving into an area where the
Legislature wants to be in setting benchmarks (like the strategic plan). They will want to hear
from the Board on the accountability efforts you are undertaking in regard to common core
standards, accreditation, and accountability; please put this on your radar. It is possible to
move money around to pay for travel expenses. The next meeting is June 24 in Casper and
there is a meeting July 21 and 22 in Lander.

PUBLIC COMMENT ~ CHAPTER 29 RULES

The Board opened the floor for public comment. Each person was given the opportunity to
speak for 3-5 minutes regarding Chapter 29 Rules.

Mike Bowman, Assistant Superintendent, Albany County School District #1
Sarah King, President, Occupational Therapy Association
Kathy Scheurman, Director of Professional Issues, Wyoming Education Association

ACCREDITATION

Joe Simpson stated each year at this time the Department prepares recommendations for
accreditation. Chapter 6 addresses the work the Board does relative to accreditation. There
are 5 levels of accreditation: full accreditation, accreditation will follow-up, accreditation with
deficiencies, conditional accreditation, and non-accreditation. Each district and institutional
program was given the opportunity to speak for 3-5 minutes regarding their accreditation status.

Bill Anthony moved the following school districts receive full accreditation, seconded by Dana
Mann-Tavegia, Mike Hejtmanek abstained, motion carried.



Albany CSD #1 Fremont CSD #14  Lincoln CSD #2 Sheridan CSD #2
Big Horn CSD #1 Fremont CSD #21  Natrona CSD #1 Sheridan CSD #3

Big Horn CSD #2 Fremont CSD #24  Park CSD #1 Uinta CSD #1

Big Horn CSD #3 Goshen CSD #1 Park CSD #6 Uinta CSD #4
Converse CSD#2  Hot Springs CSD #1 Park CSD #16 Washakie CSD #1
Crook CSD #1 Johnson CSD #1 Platte CSD #1 Weston CSD #1
Fremont CSD #1 Laramie CSD #1 Platte CSD #2 Weston CSD #7

Fremont CSD #6 Laramie CSD #2 Sheridan CSD #1

Jan Torres moved the following school districts receive accreditation with follow up, seconded
by Norine Kasperik, motion carried.

Big Horn CSD #4 Sublette CSD #9
Carbon CSD #2 Sweetwater CSD #1
Fremont CSD #2 Sweetwater CSD #2
Fremont CSD #38  Teton CSD #1
Lincoln CSD #1 Uinta CSD #6
Sublette CSD #1 Washakie CSD #2

Mike Hejtmanek moved the following schools districts receive accreditation with deficiencies,
seconded by Bill Anthony, motion carried.

Campbell CSD #1
Carbon CSD #1
Converse CSD #1
Fremont CSD #25
Niobrara CSD #1

Institutional Programs
Jan Torres moved the following institutions receive full accreditation, seconded by Mike

Hejtmanek, motion carried.

Attention Homes, Inc.

Big Horn Basin Children’s Center (Northwest BOCES)
Colter High School (Wyoming Boys’ School)

Mae Olson Education Center (Cathedral Home for Children)
Powder River Basin Children’s Center (Northeast BOCES)
Red Top Meadows

St. Joseph's Children's Home

Wyoming Girls’ School

Norine Kasperik moved the following institutions receive accreditation with follow-up, seconded
by Joe Reichardt, motion carried.

C-V Ranch (Region V BOCES)
Normative Services

Wyoming Behavioral Institute
Youth Emergency Services, Inc.

Bill Anthony moved the following institutions receive conditional accreditation, seconded by Joe
Reichardt, motion carried.



Jeffrey C. Wardle Academy (Cornerstone Programs)
EDUCATIONAL COMMENDATIONS

Joe Simpson thanked the Board for starting this commendation process. These districts have
demonstrated they have met these standards with high commitment and drive. Sandra Barton
awarded certificates to districts that were present. Dana Mann-Tavegia moved to commend the
following districts on their accreditation status, seconded by Norine Kasperik, Mike Hejtmanek
abstained, motion carried.

Staffing Body of Evidence
Carbon CSD #2 Big Horn CSD #1
Fremont CSD #1 Fremont CSD #1
Fremont CSD #24 Fremont CSD #38
Goshen CSD #1 Laramie CSD #1
Laramie CSD #2 Sublette CSD #1
Platte CSD #2 Sweetwater CSD #1
Sheridan CSD #2

Washakie CSD #1

Weston CSD #7

Bill Anthony moved to amend the agenda by moving Alternative School Schedules and
Approval of Restructuring Plans, seconded by Dana Mann-Tavegia, motion carried.

ALTERNATIVE SCHOOL SCHEDULES

Dianne Frazer, WDE, presented the requests for alternative school schedules. The schools
must meet the minimum statutory requirements for student/teacher time. The plans are
presented to the public, WDE, and the State Board for approval.

Eleven districts are requesting alternative schedules and ten are requesting continuation of their
approved plans from last year. Currently we have 21 out of 48 districts on alternative
schedules.

Mike Hejtmanek moved that alternative school schedules be approved for the schools listed for
the 2010-2011 and 2011-2012 school years, seconded by Joe Reichardt, motion carried.

The following school districts have provided letters stating they intend to continue with their
approved Alternative Schedules for the 2011-2012 school year:

Campbell CSD #1 Park CSD #16
Carbon CSD #2 Sheridan CSD #1
Johnson CSD #1 Sheridan CSD #3
Lincoln CSD #2 Sweetwater CSD #1
Natrona CSD #1 Weston CSD #7



ALTERNATIVE YEARS |
SCHOOL DISTRICT SCHEDULE SUMMARY APPROVED ( )

1) Carbon CSD #1 (Rawlins | 150 day schedule for Little Snake River Valley 2010-2011
— Little Snake River Valley | School and Cooperative High School (4 day week) 2011-2012
School and Cooperative
High School)

2) Converse CSD #1 153 day schedule for four Rural Schools (White, 2010-2011
(Douglas - four Rural Moss Agate, Shawnee, and Dry Creek Rural 2011-2012
Schools) Schools)(4 day week)

3) Crook CSD #1 167 day schedule 2010-2011
(Sundance) 2011-2012

4) Fremont CSD #2 159 day schedule for Dubois High School and 2010-2011
(Dubois) 172 day schedule for Dubois Elementary/Middle 2011-2012

School

5) Fremont CSD #6 155 day schedule (4 day week) 2010-2011
(Pavillion) 2011-2012

6) Fremont CSD #14 174 day schedule 2010-2011
(Ethete) 2011-2012

7) Fremont CSD #24 172 day schedule for grades 7-12 2010-2011
(Shoshoni) 169 day schedule for grades K-6 2011-2012

8) Laramie CSD #2 169 day schedule 2010-2011
(Pine Bluffs)

9) Lincoln CSD #1 163 day schedule 2010-2011
(Diamondbville) 2011-2012

10) Uinta CSD #4 165 day schedule 2010-2011
(Mountain View) 2011-2012

11) Uinta CSD #6 148 day schedule (4 day week) 2010-2011

(Lyman) 2011-2012

APPROVAL OF RESTRUCTING PLANS

Fremont County School District #14 and Fremont County School District #38 are being
recommended for approval of their restructuring plans. Both schools have appeared before the
board at all of their meetings over the last year to present what they are doing to improve.

Bill Anthony moved that Fremont County School District #14 restructuring plan be approved as
presented, seconded by Dana Mann-Tavegia, motion carried.

Phil Orton moved that Fremont County School District #38 restructuring plan be approved as
presented, seconded by Joe Reichardt, motion carried.

COMMON CORE STANDARDS

Dana Mann-Tavegia moved the Board approve the adoption of the common core state
standards in English Language Arts and Mathematics in the next revision of the Wyoming
Content Performance Standards to be completed by December, 2011. The common core state
standards will comprise at least 85% of the revised Wyoming Content Performance Standards
in each of these two content areas, seconded by Mike Hejtmanek, motion carried.



Dana Mann-Tavegia amended the motion to state: The Board approves the adoption of 100%
of the common core state standards in English Language Arts and Mathematics in the next
revision of the Wyoming Content Performance Standards to be completed by December, 2011.
The common core state standards will comprise at least 85% of the revised Wyoming Content
Performance Standards in each of these two content areas, seconded by Mike Hejtmanek,
motion carried.

CHAPTER 29 RULES — CERTIFIED EVALUATION SYSTEMS

Shawn Powell, Wyoming School Psychology Association commented on the Chapter 29 Rules.
The Association would like to be a part of the ongoing efforts in the fall.

Margie Simineo is very cognizant of some of the concerns that have been raised about Chapter
29. She asked the Board to remember their charge was for all certified staff to look at data as
part of their evaluation.

Margie recommended the following changes:

Section 5, ltem g: Includes student performance growth data specific to each employee's
position and how it is used by the certified staff member to improve teaching and learning.

Section 6, Item g: Identification of the types of student performance growth data specific to
each employee’s position that is used in the evaluation process.

Sandy Barton suggested we table the Chapter 29 Rules and direct Margie to adjust the
language specific to the individual positions; then open the public comment period again to work
on those details. This would be a way to change things to meet the concerns.

Jan Torres moved that we table the Chapter 29 Rules as originally presented, make the
language changes and re-address in September. She believes there needs to be more
clarification and that everyone in a school is accountable for student success.

Mary Kay Hill moved that we amend Chapter 29 Rules to include the language as
recommended by the Department; that we give the Department further authority to provide
clarifying language if necessary and move the rules back out for public comment; then bring
them back at the next meeting.

Mary Kay Hill amended the motion to say: we amend Chapter 29 rules to reflect the additional
language proposed by Margie and to give the Department additional authority related to
clarification around the evaluation of certified personnel who are not teachers or Administrators
and that the Department put the rules back out for public comment and return back to this Board
at the end of the comment period, Jan Torres accepted the amendment to the motion, seconded
by Bill Anthony, motion carried with one opposed.

Norine Kasperik moved that the Board adopt the timeline of May 2012 for final submission of
revised evaluation systems by the district, seconded by Jan Torres, motion carried.



FREMONT COUNTY DISTRICT BOUNDARY BOARD

Jan Torres moved the Board approve the recommended redistricting request proposed by
Fremont County District Boundary Board for an overlapping area in Fremont County School
District #2 and Fremont County School District #6, seconded by Bill Anthony, motion carried.
Jan Torres asked that Board Packets be available to the public. Board Packets will be posted
on the website. It was recommended this be mentioned on the agenda and in the press
release.

The Board observed a moment of silence for Larry McGarvin's grandson.

Dana Mann-Tavegia moved to adjourn as the State Board of Education, seconded by Norine
Kasperik, motion carried.

Adjourned as State Board of Education at 12:40 p.m.









ACTION SUMMARY SHEET
STATE BOARD OF EDUCATION

DATE: September 21,2010

ISSUE: Approval of Treasurer’s Report

BACKGROUND: The State Board biennium budget for the period ending July 31, 2010 shows a
balance of $48,724.01. The new biennium started August 1, 2010 and the budget for the period
ending August 31, 2010 shows a balance of $200,100.46.

SUGGESTED MOTION/RECOMMENDATION:

To approve the Treasurer’s Reports as submitted.

SUPPORTING INFORMATION ATTACHED:

State Board Budget Summary through July 31, 2010

State Board Budget Summary through August 31, 2010

State Board Budget Expense Report June 1, 2010 through July 31, 2010

State Board Budget Expense Report August 1, 2010 through August 31, 2010

PREPARED BY: Jeresa Ganjar

Teresa Canjar, Executive Assistant

APPROVED BY:
Mary Kay Hill
State Board of Education Liaison

ACTION TAKEN BY STATE BOARD: DATE:

COMMENTS:






State Board of Education Expenditures

August 1, 2010 through August 31, 2010

DATE DESCRIPTION OF EXPENSES AMOUNT
8/16/2010{Fed Ex $17.35
8/16/2010{Staples/Office Supplies $57.06
8/13/2010|Motorpool charges $228.00
8/27/2010(Telephone Charges $71.13

$373.54

$200,474.00

Balance 8/1/10

$200,100.46

Balance 8/31/10

$373.54







WYOMING DEPARTMENT OF EDUCATION

State Board of Education
FY09 Biennium Budget
(\_July 1, 2010 thru August 31, 2010
REMAINING
DESCRIPTION BUDGETED EXPENDED BALANCE
Supportive Services (200 series)
Communications (204) 7,625.00 17.35 7,607.65
Professional Development & Training (207) 34,258.00 0.00 34,258.00
Advertising (208) 2,000.00 0.00 2,000.00
State Employee In-State Travel Reimbursement (221) 51,127.00 228.00 50,899.00
State Employee Out-of-State Travel Reimbursement (222) 28,474.00 0.00 28,474.00
Supplies (230-239) 2,083.00 57.06 2,025.94
Awards, Prizes (271) 2,384.00 0.00 2,384.00
Data Processing Charges (400 series)
Data Processing (400-440) 1,432.00 71.13 1,360.87
Professional Services {900 series)
C' Professional & Consulting Services (901) 71,091.00 0.00 71,091.00
.TOTAL 200,474.00 373.54 200,100.46







State Board of Education Expenditures
June 1, 2010 - July 31, 2010

DATE DESCRIPTION OF EXPENSES AMOUNT
6/14/2010|WY Trophy & Engraving/Name Tags L McGarvin $9.50
6/21/2010|Riverton Mileage/Bill Anthony $120.00
6/21/2010}Riverton/Phil Orton $455.40
6/21/2010}Riverton/lohn Shumway $229.40
6/21/2010(Riverton/Jan Torres $371.40
6/21/2010|Riverton/Dana Mann Tavegia $532.40
6/21/2010]Riverton/Joe Reichardt $458.40
6/21/2010|Riverton/Norine Kasperik $476.40
6/21/2010]Washington DC/Joe Reichardt $726.04
6/21/2010|Riverton/Mike Hejtmanek $317.40
6/21/2010]|Riverton/Teresa Canjar $229.40
6/23/2010]Holiday Inn Catering/SBE Meeting $303.97
6/23/2010]The Bull/SBE Dinner Reception $345.00
6/29/2010{2011 NASBE Dues 2% Increase $383.00
6/30/2010|Lander Mileage/Joe Reichardt $266.66
6/30/2010|The Breadboard/SBE Lunch $117.16
6/30/2010|Staples/Office Supplies $83.02
6/30/2010}Lander Mileage/Jan Torres $117.00
6/30/2010|Walmart/Food for SBE $63.64
6/30/2010{Lander Mileage/Bill Anthony $75.00
6/30/2010{Telecommunications Year End Credit -$133.36
7/15/2010}Vee Bar Guest Ranch Deposit $400.00
8/16/2010]Office Depot/Office Supplies $90.47

$6,037.30

$54,761.31

Balance 5/31/10

$48,724.01

Balance 7/31/10

$6,037.30







WYOMING DEPARTMENT OF EDUCATION
State Board of Education

FY09 Biennium Budget
(\ July 1, 2008 thru June 30, 2010
| REMAINING

DESCRIPTION BUDGETED EXPENDED BALANCE

Supportive Services (200 series)
Utilities (203) 1,600.00 761.66 838.34
Communications (204) 4,025.00 331.19 3,693.81
Professional Development & Training (207) 55,795.00 55,677.59 117.41
Advertising (208) 846.00 831.96 14.04
State Employee In-State Travel Reimbursement (221) 12,000.00 3,868.34 8,131.66
State Employee Out-of-State Travel Reimbursement (222) 6,600.00 5,149.73 1,450.27
Board Member In-State Travel Reimbursement (227) 31,071.00 31,028.79 42.21
Board Member Out-of-State Travel Reimbursement (227) 17,030.00 16,851.77 178.23
Supplies (230-239) 6,186.00 6,165.96 20.04
Office Equipment & Furnishings (241) 189.00 67.00 122.00
Data Processing & Computer Equipment (242) 1,000.00 965.76 34.24
Educational, Recreational & Technical Equipment (246) 100.00 0.00 100.00
Room & Building Rental (251) 2,600.00 2,248.00 352.00
Awards & Prizes (257) 100.00 47.62 52.38
Maintenance Agreements (292) 100.00 39.99 60.01

Data Processing Charges (400 series)
Data Processing (400-440) 1,792.00 914.72 877.28

Professional Services (900 series)
Professional & Consulting Services (901) 68,016.00 35,375.91 32,640.09

TOTAL 209,050.00 160,325.99 48,724.01













CERTIFIED PERSONNEL EVALUATION TASK FORCE
RECOMMENDED TIMELINES FOR CHAPTER 29

(Note: The following timeline allows districts up to two years to develop or revise their
Evaluation Systems to align with Chapter 29 Rules.)

June, 2010 - May, 2012 Development Phase - Districts work on developing
and/or revising their Evaluation Systems for all certified personnel.

June, 2011 Progress Check - Districts report progress on their Evaluation
Systems work to WDE.

Summer, 2011 Partner Roundtables - Districts meet for roundtable sharing
and discussion regarding Chapter 29 progress and ideas.

May, 2011 - May, 2012 Submission - Districts submit new or revised
Evaluation Systems to WDE.

Summer, 2011 or Summer, 2012 Review and Approval - Peer Review Panels
review district Evaluation Systems and recommend approval or
revisions.

Summer, 2011 or Summer, 2012 - In-depth training of district evaluators to
ensure consistency.

Fall, 2011 - Fall, 2012 Corrections and Revisions - Districts make necessary
corrections or revisions to Evaluation Systems.

Fall, 2011 or Fall, 2012 - Awareness training of all district staff to be evaluated
according to new Evaluation System.

2011-2012 or 2012-2013 Implementation Phase - Districts implement new or
revised Personnel Evaluation Systems.












