State Board of Vocat:onal Educataon
R November 17 2010 '
- 1030am-1230pm R
HOLIDAY INN-CASPER EAST MCMURRY PARK
S (PRAIRIE ROOM) =
) e AGENDA AR

1. CaII to Order ~ Sandra Barton Action 10:30 a.m.
2. | Roll Call ~ Teresa Canjar
3. | Approval of Minutes ~ Sandra Barton Action

e September 22, 2010
4. | Perkins Monitoring Team Update — Sandra Barton, Information

Dana Mann-Tavegia, Jan Torres and Mike
Hejtmanek

5. | Introduction: Teri Wigert, CTE State Director Information
6. | Career Guidance 101 — Bill Pannell Information | 10:45 a.m.
7. | WY Careers Website Demo — Bill Pannell - Information
g. | Career Guidance Delivery Models — Bill Pannell Information

* Wyoming

o National
9. | Adjournment ~ Sandra Barton Action 12:30 p.m.

**NOTE.: If after revewing these materials you have questions for a CTE
representative, please submit them to Teresa Canjar by November 12, 2010,






WORK SESSION
S meayyte '
BUSINESS MEETING

L - STATE BOARD OF EDUCAT!ON AGENDA - Crron e
HOLIDAY INN-CASPER EAST MCMURRY PARK (PRA]R!E ROOM)__' R

Wedmday, November 17 2010

Breakfast

7:30 a.m.

WORK SESSION
1. Rules of Governance Follow-Up (Tab A) 8:30 a.m.
2. BREAK 10:15 a.m.
3. Convene as State Board of Vocational Education - Sandra 10:30 a.m.
Barton (Please see separate agenda.) (Tabs B-E)
Working Lunch 12:30 p.m.
Transition Issues
BOARD MEETING
1. Call to Order — Sandy Barton Action 1:00 p.m.
¢ Pledge of Allegiance
¢ Roll Call
2. | Approval of Minutes - Sandy Barton (Tab F) Action
Approval of minutes from September 22, 2010 meeting
3. | Approval of Treasurer's Report ~ Jan Torres (Tab G) Action
. Approval of treasurer’s report ending October 31, 2010
4, Board Updates, Public Comment and Committee Work Group Information 1:30 p.m.
Updates
» Frontier State versus Rural State Task Force — Norine Kasperik
* Forthe Common Good Study Group — Dana Mann-Tavegia
* Govemmental Affairs Committee ~ Joe Reichardt
» Drop Out Media Campaign — Mike Hejtmanek, Phil Orton, and
Joe Reichardt
» Skills and Standards Team - Bill Anthony
» At-Risk Legislation — Jan Torres
e Select School Facilities Committee ~ Matt Garland
BREAK 2:30 p.m.
Standards Update — Alan Moore (TabH) | Information 2:45 p.m.
6. | Smarter Balance Update — Alan Moore (Tab 1) Information 3:15 p.m.
7. QOut of State Residential Treatment Centers —jo Ann Numoto Action 3:45 p.m.
e National Deaf Academy-Mt. Dora, FL (Tab J)
» Camelot of Kansas, Riverside Academy-Wichita, KS
s Macon Behavioral Health System-Macon, GA
8. | Chapter 28 Rules — Margie Simineo (Tab K) Action 4:00 p.m.
9. Review Legislative Materials — Mary Kay Hill (TabL) | Information 4:30 p.m.
.). ADJOURNMENT 5:00 p.m.



















ACTION SUMMARY SHEET
STATE BOARD OF VOCATIONAL EDUCATION

DATE: November 17, 2010

ISSUE: Approval of Minutes
BACKGROUND:
SUGGESTED MOTION/RECOMMENDATION:

To approve the minutes from the September 22, 2010 State Board of Vocational Education
Meeting held at the Vee Bar Guest Ranch in Laramie, Wyoming.

SUPPORTING INFORMATION ATTACHED:

e Minutes from September 22, 2010

PREPARED BY: gm
Teresa Canjar, Executive Assistant

APPROVED BY:
Mary Kay Hill
State Board of Education Liaison

ACTION TAKEN BY STATE BOARD: DATE:

COMMENTS:






' WYOMING STATE BOARD OF VOCATIONAL EDUCATION
. o September 22, 2010
Vee Bar Guest Ranch
Laramie, Wyoming

Wyoming State Board members present: Phil Orton, Bill Anthony, Norine Kasperik, Jan Torres,
Sandra Barton, Mike Hejtmanek, Dana Mann-Tavegia, Matt Garland, Jim McBride, Jim Rose
and Joe Reichardit

Wyoming State Board members absent: Larry McGarvin

Also present: Joe Simpson, Wyoming Department of Education (WDE); Teresa Canjar, WDE;
Joe Baker, WDE; Guy Jackson, WDE; Bill Pannell, WDE; Margie Simineo, WDE; Teri Wigert,
WDE; Tom Martin, WDE; Linda Scott, WDE; and John Shumway, Attorney General's Office
(AG)

Members of the Press and Public Present: Kathy Scheurmann, WEA

CALL TO ORDER
Chairwomen Sandra Barton called the meeting to order at 8:25 a.m.

. Teresa Canjar conducted roll call and established that a quorum was present.
APPROVAL OF MINUTES

Minutes from the June 16, 2010, State Board of Vocational Education meeting held at the
Fremont County Schoo! District #25 Board Room in Riverton were presented for approval.

Mike Hejtmanek moved that the minutes be approved, seconded by Joe Reichardt, motion
carried.

PERKINS MONITORING TEAM UPDATED
The audit findings were reviewed. The Board received a copy of the response.

The continuing issue of merging the State Board of Education and the State Board of Vocationa!
Education was discussed. The Department will look further into this issue.

INTRODUCTION

The presentations today will provide you with assistance and information so you can be an
action board. The CTE team was introduced. The brochure: Reflect, Transform, Lead: A new
vision for career technical education and the New Directions for High School Career and
Technical Education in Wyoming, A Strategic Plan were reviewed.






- SBVE OVERSIGHT—CTE STRATEGIC GOAL ALIGNMENT

The board was referred to Tab J-CTE Strategic Goal Alignment document. The white portion of
the document indicates the work of others and the gray areas are the responsibilities of the

board. This is a cross walk of the strategic plan requirements which have been mapped into the
national vision.

Joe Reichardt moved to provide recommendations to improve career guidance statewide via
policy and legislation, seconded by Dana Mann-Tavegia, motion carried.

SBVE NAME CHANGE

The board was provided the documentation submitted to the feds and their response regarding
the board name change.

Norine Kasperik moved that the board seek a legislative change in the board name from State
Board of Vocational Education to the State Board of Career Technical Education, seconded by
Matt Garland, motion defeated.

The Board received a copy of a draft bill for Hathaway Success Curriculum. The Board will be
advised as new information becomes available.

CTE DEMONSTRATION PROJECT

The first round (2008-2010) has two career clusters: Hospitality and Tourism (Restaurants and
Food/Beverage Services, and Lodging) and Agriculture, Food and Natural Resources (Power,
Structural and Technical Systems). The second round (2010-2013) has three clusters:
Architecture and Construction, Health Science, and Manufacturing.

A rubric was developed to provide objective overview of each projects progress. it contains 13
fundamental performance components. Formal evaluations of each project will be conducted by
the Department at the end of the third year.

CTE PROFESSIONAL DEVELOPMENT

The goals reiterate the fundamental reason the CTE team exists. The belief is education is
economic development. This piece fits into strategic goal alignment especially in teacher
preparation. We have a strong working relationship with WACTE and present at their annual
conference. We have contracted with LCCC to set up our entire professional development

system. We also work closely with the Department of Employment and Workforce Services as a
team.

Linda-Work on skill assessments started in 2008. Work groups of teachers were brought back
together last week to complete the final editing of the technical skills. We then decided to offer

professional development for those teachers in these specific areas (also open to any CTE
teacher) to help obtain certifications, etc.

Joe-Putting together the competencies and then the assessments for highly evolved curriculum
development require understanding in these groups. Over time these groups have come
together and there is a flow of what is taught. They understand each other’s roles better.






- An invitation was extended to the Board to accompany Department staff on project visits to the
various schools across the State. A schedule was distributed.

Jan Torres moved to adjourn as the State Board of Vocational Education, seconded by Bil
Anthony, motion carried.

State Board of Vocational Education adjourned at 11:52 a.m.
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WYOMING CAREER
TECHNICAL EDUCATION

Pathways to a Bright Future
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- The objective of career guidanceisto =~ The Career Cluster initiative combines

~ lead and assist others to make choices  counseling and curriculum into the same

that lead to a quality life froma context. B

financial/occupational standpoint. | ' | -
R Initially students would determine their

Defining what constitutes a quality life =~ own interests, skills and aptitudes. They

- varies on an individual basis. We ' ‘would focus their efforts on course - -
recognize_'there are many factors that ~ taking and experiential learning through
contribute to a quality life and our secondary and post-secondary
choice in occupations is certainly one education. Ultimately they would gain
of them. . . employment or create a profitable
| S business within their chosen Career

- THE CAREER CLUSTER - -~ cluster.
INITIATIVE -

Occupations are grouped by industry
and by the type of work. Some
occupations are independent of a
specific industry and work across
industry sectors. An exampleis
computer support specialists. Others
are industry specific and movement
between occupations is within the
same industry. An example is nursing.

Career Clusters combine both methods
of grouping occupations and connect

education and occupations in a rational The major focus of the Wyoming Department of
manner. Education’s (WDE) Career Cluster efforts have been
devoted to Step 2 — Exploring Options.
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il The idea that
“there are two
tracks—
College and
~ Work unfairly
narrows
opportunities.

v [ “Wewantour
And, the vision B ngerto learn |
of bluecollar f mitderbook, |

versus white [§ tler paper, und g
collar jobs is [§ rmencil net

outdated and §
oversimplified
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Education programs and
jobs are aligned through
the 16 career clusters.
‘Within a career cluster
are several pathways. A
career pathwayisa
coherent sequence of
academic and technical
courses that leads to
post-secondary
education and training
and careers.




| ﬁ?ﬂ“ﬂiﬁ ﬂlﬁ ER
'I'EE!I!IIIHII. EDUCATION|

Seamless
Transitions

Students receive

~ appropriate career
guidance and learn
industry and
workplace
information in
middie school and
early high school.
They choosea
pathway in late high
school and decide
upon an area of
specialization for
post-secondary
which leads to a
career.

Some careers within
the cluster and
pathway require
college degrees and

some don't. Health Science Example
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UNIVERSITY
- OF WYOMING
o New Thinking

National Association of State Directors’
of Career Technical Education Consortium

Tha Wyoming Department of Education does not discriminate on tha basls of race, color, naticnat onigin,
sax, aga, or disabllity In admission or access to, or treatment of employmant in its programs or activities.
Inquiries conceming Title V1, Title IX, Section 504, and ADA may be referred to Wyomning Department of
Education, Office for Civil Rights Goordinator, 2300 Capitol Ave., Chayenne, WY, B2002-0050 or 307-
777-7673, or the Offica of Clvil Rights, Region Vitl, U. S, Department of Education, Federal Bullding,
Sulte 310, 1244 Speer Boulevard, Denver, CO B0204-3582, or 303-844-5685 or TDD 303-844-3417. This
Information will ba provided in an altemative fermat upon request.










HTTP://EDU.WYOMING.GOV

Click the Career Guidance Tab
Includes:

» Wyoming specific Job and education/
training information for career
planning

» Links to scholarship resources
» Links to Miiitary Options

» Schooi and Counseior Resources

Click on Career Cluster Resources for
additional information and Career
Ciuster Guides

Wyoming Careers

rtcut: ht

WYOMING CAREER|
Web Site TECHNICAL EDUCATION
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Kelly Walsh Career

Center Services and WYOMING CAREER
DE Initiatives  TECHNICALEDBCATION

Adrienne Ryder-Moffett
Overview:

The Kelly Walsh Career Center is staffed by a Career Experience Facilitator and a part- :
time secretary. These are both classified positions, although I am a nationally certified
Global Career Development Facilitator. We provide career services for students,

(approx. 1450 at KW) and faculty, and are an integral factor in meeting school and

- district initiatives. We are independent of the Counseling Office, but work closely with
them on student issues and even share some duties. We are funded through the
Perkins Grant, though we occasionally receive some building funds when we are working
on projects that are requested by the Principal. We are answerable to the district
Director of Career and Technical Education (CTE), although we work cooperatively with

- the building principals. The KWCC is also responsible for assisting Roosevelt High
School with any of their career advising needs or projects. I will be addressing the

- things we do at KW and RHS. Although NCHS has some similar activities, I cannot speak
- with any detail on specific activities of that Career Center,

The KWCC has a multitude of career resources, all avallable for check out to students,
staff and parents. We have a video library, many career information books, numerous
pamphlets and handouts on job acquisition and retention, brochures on a large variety
of careers and industries, resources for apprenticeships, a dedicated resource area for
Casper College and a job board on which we list jobs called in from the community. We
also have a bank of computers for students or parents to use when doing research or -
other career planning activities.

School Wide Initiatives:

Career planning has been an important priority for Kelly Walsh. Several years ago we
developed Career Plans of Study (CPS) based on the 16 career pathways from the
States Career Clusters Initiative. We selected each of the pathways within the 16 Career
Clusters and then aligned each of the classes at KWHS and created a corresponding
CPS. These were put into binders, along with the Career Cluster Booklets created by the
Dept. of Ed., to be distributed to all Home Room (TROY) teachers to assist their groups
during registration time and to have information when questions arose. As courses are .
added, deleted or names changed, we edit accordingly. These documents are kept
current every year.

Natrona County School District uses an online career program called Career Information
System (CIS) in all its Junior and Senior Highs. At the lower levels it is an important
part of the Hathaway Career Unit that is required in 8" grade. The records are
transferable, so we at the high schools can continue to follow up with students on
previous assessments or occupational interests.



We selected this program based on several factors, but primarily because of fts :
versatility, user friendiiness and assessments offered. Each year, every Freshman and . .
Sophomore take an Interest Inventory, either for the first time If they are new students,

orto upc!ate a previous assessment.

The TROY teachers are then asked to review the results or have me come into their
class to discuss it. Teachers all have binders with detailed information about interest
inventories and basic interpretation information. We rely on teachers to do some of this
work because of sheer numbers. I cannot possibly personally see each of our 1400+
students to do this and actually give them the time they individually deserve.

As part of the Perkins Grant mandate all CTE concentrators, those students who have
taken at least three courses in a vocational sequence, must have individual career plans
developed for them, as well as significant follow up through a federal report which the
CC secretary completes. I start with a short questionnaire then have one or more
individual meetings with these identified students to create an individual career plan.
Many of these students also meet with their counselor as a routine part of their post
high school planning. The counselors generally take care of the logistics such as
transcripts, graduation requirements, etc., and I go more in depth with post high school
training and career options. This is one area in which we work cooperatively with
student issues. -

Managing the Perklns data and requirements is a hugely consumlng task. Many schools

have this as an added duty for a teacher or counselor, who I can imagine would have a

hard time completing all the complex requirements, Again, it is because we have staff .
-assigned to do this throughout the year that we can accomplish so much with such

accuracy.

Testing:

Most testing is coordinated through the Counseling office, with two exceptions, the
ASVAB and Work Keys. We have always planned, given and interpreted the ASVAB. We
schedule the date, arrange logistics, and then I provide the interpretation for students in
small group sessions. For those interested in the military as a career, we help connect
them with the appropriate recruiter.

I am the primary contact for the Work Keys (WK) assessment. - Once the counselors
have Identified those juniors who have opted for the WK rather than the ACT for their
free test, then I coordinate all testing logistics for that group. When the State offered a
pilot test last year for seniors, it was also coordinated though our office. I also assist
individual students to get WK testing through an agreement I put together with Casper
College and the local Workforce Services office. This is particularly useful for those
seniors who have not made the minimum score on ACT but still want to go on to
college. I meet a lot of these folks in our CTE classes, especially during those Career
Plan meetings. I also help anyone who qualifies to get his or her Career Readiness
Certificates through the State Dept. of Workforce Services.



Partnerships:

We have developed many close working partnerships with Casper College, from WK
~ testing to career fairs, to job shadows, and many other activities. I work closely with
- their Hathaway coordinator to get kids connected to that program and assist them with
- registering if that is thelr chosen school. Casper College has been a great partner in
many endeavors and are generally open to my off the wall proposals and requests.

Our other close partner out of district has been the local Workforce Services Office. _

They have provided us with job orders, WK testing funds, referrals for services and job

~ hunting materials. We have a long and successful hlStOl'\/ of partnenng on many
projects.

One of the biggest and most successful partnerships is with our local business

- community. I have spent many years cultivating relationships with hundreds of different
businesses across many industries. I have generally found that most businesses are
willing to help out students with career exploration. It is often as simple as just asking,
and surprisingly most businesses are willing to give of their time and human resources.
Asking for direct monetary help for something Is another issue, one which most
businesses are reluctant to give. I have sat on many board and committees. This has

- raised the profile of our CC and encouraged relationships that I may never have had.
This is a fundamental part of our success. Very rarely does a business come knocking at
my door with offers of help. I have to reach out to them. Getting to know what is
important to them is essential in enlisting their assistance on what is important to us.

- Another important partnership has been with the Wyoming Association for Career and
Technical Education. Though voluntary, I have found that belng a part of a teacher’s
organization has helped me not only to get to know individual CTE teachers in my
district and around the state, but it has given me a greater insight into what their needs -
and concerns are so I can better assist them through my work in the Career Center.

Basic Student Services:

There are some basic services that are a part of our everyday duties. One of the most
popular is job shadowing. I work with teachers who require job shadowing as part of
their curriculum, as well as students that come in independently. This activity is a very
important component of the career exploration process, and one that I continually seek
to expand.

- I also coordinate our Work Experience Program. This allows students to earn elective
credit for their part time jobs. The credit involves a minimum of 180 hours of work per
semester and attendance at a work skills seminar held once a week either before school,
at lunch or after school. I conduct all the seminars and coordinate all the paperwork
and other aspects of the program.

Two years ago we instituted a Senior Internship program. Itis also governed by the
district policy for work credit, although these internships are by selection process.
Students must meet specific criteria for entrance into the program.



Once accepted, I individually tallor a placement for them, (Hugely time consuming, but
" necessary) They go to their work site for one to two class blocks each day. We meet as
a class once a month to update paperwork, check in and conduct lessons. Thls program
has been extremely successful for the students that have participated, even resulting in
employment for several of them. These are not merely observational experiences; they
~ provide real hands on experience in their chosen field. It has begun slowly with hmlted
numbers, but I hope to grow the program over time,

Asl mentloned earller, we maintain a job board. This consists of jobs called in from the
community, listings from the Casper Workforce Center and advertisements from the '
local paper. We scan the want ads weekly for student-appropriate jobs and post them
for the students who may not get the paper. We assist students with creating resumes,
filing out job applications and improving employability skills.

Thé KWCC is also the liaison for the military. We coordinate all recruiter visits_and :
- provide them with any other assistance they might require, like contacting teachers, etc.
We have an area specifically for military information and printed materials. -

Teacher Services:

The KWCC also assists teachers with any kind of career information. I go into
classrooms and conduct career presentations and mini seminars on a variety of topics. 1
provide them with Labor Market Information or other resources for their content area.
As mentioned earlier, I often will go to homerooms to help provide career planning
assistance for the students, I also help schedule field trips and guest speakers, help
chaperone groups to career events, and pass along pertinent information about activities
off campus related to their content area, For several years we have assisted the
business teachers with the planning and coordination of the State DECA conferences.
We try to be flexible and make ourselves available to assist teachers with whatever
requests they come up with,

Another ongoing project is coordinating the career fairs at Roosevelt High School each
semester. I have been charged with creating a theme, arranging for presenters and
coordinating the schedule for each event. I try to have a new and different theme for
each semester so the students are exposed to as wide a variety of information as
possible. As a footnote, any of the faculty or student services I have outlined for KW, I
also do for RHS.

Summary:

Kelly Walsh has tried very hard to meet the career planning and postsecondary needs of
its students. We provide comprehensive services that are only possible because we
have dedicated staff full time to that endeavor and a physical location that is solely for
that purpose. A school counselor or teacher assigned career advising as an extra duty
would never be able to do what a full Career Center can. Comprehensive does mean
complete, however. There are always areas for improvement and we seek to update

our programs and services as needed, and to be creative about ways to expand and
improve what we do.



This creative freedom can be _attri_buted' to the trust that the building p'ri.ncipa_'ls and the -
CTE director have in us. They are open to any sound, creative idea and give us the
room to try it out. Leadership support is really the key to much of our success. _

There are several areas at which we are looking to improve our services. One of which
is figuring out a way to create electronic portfolios for all students that can be expanded
and added to each of their four years in high school. We already possess the tools
through CIS; we just need to figure out the implementation part. Providing those

~ evermore in depth services will be a trick for us, but we will attack it with our same zeal
and creativity. ' . : R






Wind River Ms/Hs -
Career Guidance
' Program
Fremont School District #6
Pavillion, WY - .
Ceatriss Wall, Principal o - Betty Gion, Guldance Counselor

" The nuts and bolts, of Wind River MS/HS Career Guidance Program, centers around
- the Student Career Portfolio. A Career Portfollo is a tool for students to help them think -
through and plan for thelr future education and career, Listed below are the strengths, which
enables Wind River's Career Counseling program to be effective.

. The Student Career Portfollo
. -is a graduation requirement for all senlors, Including transfer
. students, special needs, etc.
-Incorporates the Career Vocational Body of E\ndenoe standards.
-Includes a Career Project based on the student’s Interest.
(pl‘OJECtS need prior-approval from advisors) '
- -all Career Guldance Activities are embedded In the student portfolio
o ' ' -students are assigned to a staff advisor.
' -Career Portfolio deadline: Spring of Junior year
-Student’s must receive a proficient grade In all areas of ‘Portfolio Check
List’ {(see attachment).
-Exit Interviews conducted by staff advisors.

» Physical aspect of the Student Career Portfollos are assembled in 3 ring
binders (provided by the schoal).
~Plastic sheets are used to hold all documents certificates, etc.
-Portfollos are kept in Advisor's room
-Senior year; portfollos are kept in the Guidance Office
*students may check out their Career Portfollos like a llbrary book

» Career Portfollo adjustments for the 2010-2011 school year;

-beglnning at 6" grade, students wlll recelve thelr 3 ring Career Portfalio
binders.
-Job Shadow has been approved as an addltional requirement for the
2011-2012 Student Career Portfolio.
-All seniors are required to have a document Indicating a post high
school plan, examples ~college acceptance letter, apprenticeship,

' military service, vocational program or workforce employment.



Portfolio Check List

v Career Survey
v Career Plan
v Resume
v Caréer__ Fair
v’ Job Application
v College Application
v Transcript
v Career Project |
~ v Self Reflection
v’ Letters of Recommendation
v" Award Certificates/ Recognition
v Portfolio will be Due March 12",

*No exit interview will be conducted without receiving a proficient grade and must include all of -
the fields above. ' '



Vocational BOE Outline

Career'Survey

~® Online -
0 Create an account on the Bridges Web Slte - :
= www.bridges.com (see Chatﬁeld Frazier, Gosnell for password and site
ID.5
O Bridges online survey completec! and results printed.
O Summarize Information using media format: Word, Power Point, or Pubhsher
(What did you learn about yourself)

Career Plan

» 5 year plan: What do you plan to-do during your senior year. College, Trac!e School
"~ Work Force, Military, life experiences.

Resume

- » - Should include: self summary, education (chronologlcal order, most recent first), any
work experience, skills that apply to the position you're applylng for, volunteer work, 2
‘references, and personal interests,

= Must be composed in a professional and quahty format.

Career Fair

Prepare 5 Interview questions to be approved by sponsors.

Interview at least 5 different vendors.

Must have documentation of discussion (Vendor Signed sheet)

Write up of most interesting/ intriguing interview or interviews (2 pages).

Job/ College Application and Letter of Intent

» 2 required applications (1 for College and 1 for a local job).
o The application needs to be pre-approved by sponsors.
o Letter of Intent to attend College.

o This is a letter stating your “intent” to attend that specific college (/2 page).
Standard Performance Record (Transcript)

¢ Visit with Mrs. Shaw about your future. Discuss items such as credits to graduate, GPA,
college plans, and your plans for your senior year.
o Take notes and have them initialed by Mrs. Shaw
» Transcript showing first 2.5 years of high school performance.



Career Project

s Personal Budget based upon Project in School.
o Woods, Welding, Auto, Media, Fish, Agriculture, FFA.

o}

Or Pre—approvec! budget outside of school.

Project should mclude proof of the followmg Ma naqement areas

- QO

0000

Time _
Resources

~ Facilities
~Safety

Ethics

Self Reflection Summarv of Career Plan

DlSCLISS courses taken in high school and future study on track toward a career.

Display a working knowledge of your research about a career and your process
throughout this portfolio. :

Experience or Training related to this career.
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3

2

1

Student completes a resume’ .

toinclude:
s .- objective or
summary

work experience
education

interests
references
chronological order
fits one page

Uses grade appropriate

spelling, capitallzation,

punctuation, and grammar.

‘Avoids abbreviations.

Document style displays
current resume trends.

personal infarmation .

Student completes-a resume” to
include: .

s personal informatlon
work experience
education
interests
references

Uses grade appropriate spelling,
capitalization, punctuation, and
grammar. Document style

displays-current resume trends.

Student completes a partial
resume’ to include:

* personal information
work experience
education
interests
references

Format does not represent
current and innovative style and
design. Attempts to use
appropriate spelling and
punctuation. :

Student’s resume does not
Include one or more of the
following.

s personal information
work experience
education
interests
references

Does not use appropriate
spelling and punctuation. Uses
abbreviations.

Career Fair

Student Interviews 5 or more

different vendors documenting 5 .

or more key questlons about
each vendor, and summarizes
thelr.vendor discusslonsina 2
page document outlining most
Interesting career opportunity.
major responsibliities, benefits,
requirements, and opportunitles
relatedto at least 2 career flelds.

Develops a clear and
focused maln Idea, with .
descriptlve detalls to enrich the
Idea development. Writes a-
effective beginning, middle, and
end with sequencing Ideas.
Conslistently uses grade .
appropriate spelling, grammar,
and punctuation.

Student Interviews 5 different
vendors documenting 5 key
concepts about each vendor, and
summarlzes thelr vendor
discusslonsina 1-1/2 page
document outlining major
responslblliitles, benefits and
requirements for the specific
careers discussed. :
Presents main Idea and uses
relevant detalls. Attempts

beginning, middle, and ending with -

logical sequence. Uses grade
appropriate spelilng, grammar, and
punctuation.

Student interviews 5 different
vendors documenting 5 key
concepts about each vendor, and
summarizes thelr vendor
discussions In & 1 page document
outlining major responsibllities,
benefits, requirements, and
opportunities related to at least 1
career fleld.

Attempts to presents main dea and
uses limited relevant details.

Student intervlews 5 different
vendors documenting 5 key
concepts about each vendor, and
summarlizes thelr vendor
discussions in minimum 1/2 page or
more outlining some keys factors
related to at least 1 career field.
Presents a begInning or ending with
some evidence of sequencing of
ideas. Uses limited grade level
punctuation, spelling and grammar.

Job _
Application
and letter of
Intent

Student completes 2 applications
one fora job and the second for
college application, with an

attached % page letter of intent.

Student uses blue or black Ink
and completes the applications In

Student completes 2 applications
one for a job and the second for
college applicatlon, with at least a
well developed paragraph and
letter of Intent attached. Job
Applicatlons have minimal errors.

Student completes 2 applications
fora job and for a college, with an
attached brlef letter of intent. Job
application has mistakes and visIble
Issues. Attempts to presents main
idea and uses lImited relevant
details.

Student completes 2 applicatlons
for 3 job and for college. Letter of
intent less than 2 paragraphs
Presents a beginning or ending with
some evidence of sequencing of
Ideas. Uses limited grade |evel
punctuatlon, spelling and grammar.

a neat orderly fashlon.
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4 : 3 2 1

.Letters of : : - Student has 2 letters of
Recommendation . recommendation. Only one may be
. from a Wind River Staff member.
Letters may not be from a relative.
Letters must be authentic and
factual with reasons as to why they
are belng recommended.
Transcript . . Student has proof of Interview with

S - Mrs. Shaw. This includes slgned
notes from thelr discussion. Notes
include credits to graduate, GPA,
college plans, senior year plans.
Transcript includes first 2.5 years of
high school.

: Portfolio Expectations
Al umvm_a Em.__ be Times _,__mE _wo_.sms__‘ 12pt font, m:n p_.q__n_. margins***
Al m:.:.._m:_»m m..m_ .._mn_-__._.ma »o_ have _..o_io_mom :.mmﬁ_< organized in a new or clean 1%” or 2” 3 ring binder***
***Name must be located on the mE:m. of the rm:nm_.*** |
ok >= papers _i:_mﬁ be in new u.mmm protectors front and back™***
- All documents must be put in “portfolio oﬁ_n:ma order. NO mx_mv._._OZm_***

***Must receive a minimum score of “21” in all areas and “2” for Letters of Recommendation and Transcript to score
proficient***



Career Pathways

Collaboration Project WYOMING CAREER
ovarie County Schoo Disrict #1ng_TEGHNICAL EDUCATION

. Patiyways 10 & Brigiht Feinee
Laramie County Community College '
{(LCCO)

Brenda A_bbott

The Career Pathways Collaboration Project in southeastern Wyoming was a true
partnership from the beginning. A dedicated team, highly quallfied in Career Cluster efforts,
scheduled one day a week for elght months to work on seamlessly aligning courses in each
program of study (POS). The post-secondary (Laramie County Community College) and the
" secondary (Laramie County School District #1) members had recelved Career Pathways :
Leadership Certification from CORD. Each worked closely on other career pathways efforts and
tools as part of their dally work duties and had received professional development training at
national career cluster/pathways conferences for several years. Daily exposure to Perkins and
other grants, business and industry partnerships, dual enroliment, statewide graduation
standards and scholarship requirements, CTE programs, and other transitional tools allowed the
team to bring a myriad of skills and knowledge to bear on a common goal: Create seamless
educational pathways to viable careers for ALL students, including adult learners!

- Similar projects around the country appeared to be unevenly focused on secondary or post-

- secondary depending on who had created them. A project primarily created by secondary
educators might be highly informative with regard to the high school courses a student should
take but might not provide useful details about post-secondary certifications or training. _
Projects created by post-secondary educators usually offered little or no guldance for choosing
the best preparatory courses in high school beyond earning a diploma. In both cases, the
alignment of currlcula with the needs of business and industry in mind, if It existed, was
invisible to the learner. The strategy of the Wyoming Career Pathways Collaboration Project
was to work backwards from industry through education, creating a career coaching tooI for
each POS that could be indlvidualized to fit every student’s needs.

The College and Career Transition Initiative’s (CCTI) career pathways templates were used as
the base model. All college courses for each POS were placed on a master grid in the lower
half of the template; all high school courses that met graduation and state scholarship
requirements were placed on the grid in grades nine through twelve along with its state-
mandated SCED code, Secondary School Course (lassification System: School Codes for the
Exchange of Data (SCED). (The use of national SCED codes allows a broader use of the final
product statewide and from state to state.) If an approved concurrent enroliment course was
included in the requirements for the industry approved degree or certificate program at the
college, that course became the "recommended” course wherever it appeared in the template
grid. Others in the same grid square were removed as options for a student following that
particular career pathway. Dozens of Individual meetings with curriculum coordinators and lead
instructors in every subject and at both levels followed as the next step.



These meetings generated well-informed discussions about the best choices in math or science

- for a student to make at each grade; again, the other “options” were dropped from that square
of the grid. Any student following a roadmap would be fully prepared to be successful in a

- post-secondary POS. For example, students on a diesel technology pathway were encouraged
~ to take a conceptual physics course which no one had ever suggested that they do!

All Project participants were dedicated to preventing dropouts, eliminating the need for
remediation, and motivating students to use their senior year of high school wisely. . The result

“was a set of well-researched roadmaps designed to help every student make the most of his or
her dual credit options, eIectIves and core seIectlons within a particular career pathway. .

When the Career Pathways roadmaps were ﬁnished, the Project team realized that to-be fuIIy

- effective as a comprehensive career coaching tool, the roadmaps should be disseminated in

conjunction with other career exploration and diagnostic services. Ideally, this happens when
the roadmaps are used in a high school career office where advising and counseling services

are offered; however, life-long learners have no age boundarles. To meet this need the -
college establashed the LCCC Career Pathways Hub, a community-oriented (free) entrance
point for learners of all ages who need help finding a career path, assessing their current

- strengths and weaknesses, objectively determining their need for additional training, and
planning their career pathway. Some clients want to change careers, so a coaching session or
two combined with a Work Keys and Kuder Career Exploration assessment can help them focus
that change of direction and go directly back into the workforce. Other clients are looking for
help effectively planning the required coursework to a degree or credential. Staffed by
enthusiastic professlonals with credentials In career coaching, counseling, and academic
advising, the Hub helps learners make sense of the often confusing selection of college and
workforce services designed to help them succeed. Whether the client eventually enrolls in a
college POS with the goal of reaching a degree, goes straight to Workforce services, selects
from a myriad of avallable assistance or educational services, or needs a course or two too
improve math or English skills, the Hub offers a supportive, comfortable, non-threatening place
to begin the journey. Major funding for the Career Pathways Hub was provided by State funds
from the Wyoming Department of Educatlon

Since opening the LCCC Career Pathways Hub on May 15, 2010, 120 clients have been without
any advertising other than word of mouth. LCCC is currently working on an ad campaign that
will encompass print media, Internet (website), TV and radio.



The South Carolina
Comprehensive Developmental
: Gmdance a.nd Counsehng Program Model

A Guide for South Caroling
School Counseling Programs

Prekindergarten
through
Grade Twelve

South Caroling
Depariment of Education




The.Four Components of a Comprehenéiire School Counselfng Program

GUIDANCE
CURRICULUM

Provides guidance content
in a systematic way to all
studenis through
‘classroom and/or group
activities :

Purpose

-Awareness, skill

development, and

application needed for the

following three student-

development areas: -

o Learning to Live
(Personal/Social
Development)

» ' Learning to Learn
(Academic’
Development)

« Learning to Work
(Career Development)

Counselor Role
Guidance

Consultation

Program implementation
and facilitation

INDIVIDUAL
PLANNING
Assists students in
monitoring and
understanding their
development for next-step
decisions

Purpose

Student planning and. goal

setting

issues Addressed

Personal/Social .

» Development of healthy
self-concept '

s Development of both
short- and long-term
goals

Academic _ .

s Acquisition of study
skills

= Awareness of
educational
opportunities

» Appropriate course
selection

» Lifelong learning

« Utilization of test scores
and data

Career
« Knowledge of career
_ opportunities

1 s Knowledgeof

occupational training
s Knowledge of labor
market information
« Development of an
education/career plan

Counselor Role

Guidance
Consultation
Assessment
Placement

RESPONSIVE
SERVICES

Addresses immediate

_concerns of students

Purpose
Prevention, intervention

Issues Addressed

Personal/Social

s Relationships
Abuse

Grief, loss, death
Substance abuse
Family
problems/concerns
» Coping skills

. Academic

« tardiness

« absences and truancy

« schoo! and classroom
conduct

s dropout prevention

Counselor Role

Counseling
Consultation
Coordination
Referral

SYSTEM SUPPORT

Includes program and staff
support activities and

-services

Purpose

Program delivery and
support

Tssues Addressed

» Guidance program
development '

» Parent education -

s Teacher/administrator
consultation

s Staff development for
educators .

s Schoo! improvement

~ planning

s Counselor's
professional
development

» Research and
publishing

« Community outreach

» Public relations

« Funding and budget

Counselor Role

Program management '
Consultation
Coordination

Adapted from Norman C. Gysbers and Patricia Henderson. Developing and Managing Your School Guidance
Program. 2nd ed. (Alexandria, VA: American Schoo! Counseling Association. 1994},
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A Model for Program/Curriculum Development

Adapied lrom New Hampdeers State Modet for Unidarice l‘mgﬁm

15



Student Standards Organized by Student .D_eve'l_opment Afeas

Standards in the Learning to Live (Personal/Social Development) area provide the foundation for

personal growth and enhance the academic- and career development of the student in

prekindergarten through grade twelve.

'LEARNING TOLIVE
(Personal/Soclal Development)

Students w;ll understand and appreciate self.
Students will understand and respect others,
- Students Will understand and appreciate home and family.
Students will. dévelop a sense of 'éommunity. _
Students will make decisions, set goals, and take actions.

Students will develop safety and 'sur\__rival skills.

The Learning to Leamn (Academic Development) area includes standards that require students in
prekindergarten through grade twelve to have a command of decision-making, problem-solving,
goal setting, critical thinking, logical reasoning, and interpersonal communication skills.

Standards in this area guide the student to maximize each learning situation. The student
experiences success and enhances educational potential through effort and commitment to
producing high-quality work.

LEARNING TO LEARN
(Academic Development)

Students will develop personal quahtles that contribute to being an
effective learner.
Students will employ strategies to achieve school success.

Students will understand the interrelationship among life in the
school, home, community, and society as a whole.

Business and industry recognize the need for students to make successful transitions from school
to work. Whether students choose to continue their education after high school or enter the work
force, essential employment skills are necessary. The Learning to Work (Career Development)

38
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area includes standards that target a positive attitude toward work. This area emphasiz.es the
development of skills that will enable students in prekindergarten through grade twelve to make a

- successful transition from school to the world of work, and from job to job, across the life career
span. - ' : o - .

'LEARNING TO WORK
{Career Development)

_ Students will understand the relatfonships among personal qualities, -
education and lraining, and the world of work.

Students will demonstrate decision-making, goal-settmg, problem- '
solving, and communication skills.

Students will explore careers and th'e connection of school to work.

* Students will demonstrate a posntwe attltude toward work and the
ability to work together. '

Students will understand how community awareness relates to work.

39




' Aﬁp@dﬁA
* APPENDIX A |
ASCA Natlonal Model Grapluc

' The ASCA National Model graphic represents the opcratlonal stmcture and components of
ASCA'’s National Model for School Counseling Programs The graphic contains three levels and
four squa'res each representing one of the major systems of the ASCA National Model; the
arrows in each square point to the systems they influence as in a bmldmg—block approach. Note
the arrows for the foundation (the first level) lead to the management and delivery systems (the
‘'second level). These in turn lead to the accountability system (the third level). Finally, looking -

. closely, one can see how the black arrow pomts from accountability down to the foundation
- component. This stresses the importance of using information learned through the accountability

- process to refine the foundation of an effective school counseling program. The border of the

graphic represents school counselor skills and attitudes of leadership, advocacy and
collaboration, which lead to systemic change. These overriding concepts surround and affect the

~ blocks rcprcscntmg the mterdepeudence of the four systems
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APPENDIX B

Appropriéite and Indppropt'iate o
School Counseling Program Activities

A school counselmg program recommends counselors spend most of their tlme in d:rect service
to and éontact with students. Therefore, school counselors’ duties are focused on the overall -
delivery of the total program through guidance curriculum, individual student planning and .
responsive services. A small amount of their time is devoted to indirect services called system
_support, Prevention education is best accomplished by implementing school guidance curriculum
in the classroom and by coordinating prevention education.programs such as the conflict
resolution and anti-violence programs at school sites. Eliminate or reassign certain inappropriate
program tasks, if possible, so school counselors can focus on the prevention needs of their
program. Figure 5.3 [below] represents a comparison between the two similar types of activities
and serves as a helpful teaching tool when explaining the school counseling program activities.

For'example, when considering discipline, counseling students who have discipline problems is  '

_ the role of the school counselor while performmg the drscnplmary action ltself is the role of the
administrator.

Appropriate Activities for . Inappropriate Activities for
School Counselors - : School Counselors

¢ individual student academic program | ¢ registration and schedulmg of all new
planning _students .

* interpreting cognitive, aptitude and ¢ coordinating or admmlstermg
achievement tests cognitive, aptitude and achievement
. : . tests

¢ counseling students who are tardy or + responsibility for signing excuses for
absent - . students who are tardy or absent

+ counseling students who have -+ performing disciplinary actions
disciplinary problems - _

+ counseling students as to appropriate + sending students home who are not
school dress _appropriately dressed

¢ collaborating with teachers to present + teaching classes when teachers are
guidance curriculum lessons absent

¢ analyzing grade-point averages in ¢ computing grade-point averages
relationship to achievement

¢ _interpreting student records | ¢ maintaining student records

+ providing teachers with suggestions for | ¢ supervising study halls
better management of study halls

¢ ensuring that student records are ¢ clerical record keeping
maintained as per state and federal
regulations

+ assisting the school principal with + assisting with duties in the principal’s
identifying and resolving student office

From The ASCA National Model: A Framework for School Caunseling Programs. Used with permission. 136
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Appropriate Activities for
School Counselors -

Inappropriate Activities for
School Counselors :

issues, needs, and problems

¢ working with students to provide small-
and large- group counseling services -

‘work with one student at a time in a

therapeutic clinical mode

¢ advocating for students at individual

education plan meetings, student study

teams and school attendance review
boards

preparation of individual education
plans, student study teams and school
attendance review boards -

data enfry

¢ . disaggregated data analysis

From The ASCA National Model: A Framework for School € ounseling Programs. Used with permission.
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ACTION SUMMARY SHEET
' STATE BOARD OF EDUCATION

DATE: November 17, 2010

ISSUE: Approval of Minutes
BACKGROUND:
SUGGESTED MOTION/RECOMMENDATION:

To approve the minutes from the September 22, 2010 State Board of Education meeting held at the
Vee Bar Guest Ranch in Laramie, Wyoming.

SUPPORTING INFORMATION ATTACHED:

» Minutes of September 22, 2010

PREPARED BY: Yoraiw Canjar

Teresa Canjar, Executive Assistant

APPROVED BY:
Mary Kay Hill
State Board of Education Liaison

ACTION TAKEN BY STATE BOARD: DATE:

COMMENTS:






WYOMING STATE BOARD OF EDUCATION
September 22, 2010
Vee Bar Guest Ranch
Laramie, Wyoming

Wyoming State Board members present: Phil Orton, Bill Anthony, Norine Kasperik, Jan Torres,
Sandra Barton, Mike Hejtmanek, Dana Mann-Tavegia, Matt Garland, Jim McBride, and Joe
Reichardt

Wyoming State Board members absent: Larry McGarvin
Also present. Joe Simpson, Wyoming Department of Education (WDE); Teresa Canjar, WDE;
Joe Baker, WDE; Guy Jackson, WDE; Bill Pannell, WDE; Margie Simineo, WDE; Teri Wigert,

WDE; Tom Martin, WDE; Linda Scott, WDE; and John Shumway, Attorney General's Office
(AG)

Members of the Press and Public Present: Kathy Scheurmann, WEA

CALL TO ORDER

Chairwomen Sandra Barton called the meeting to order at 12:35 p.m.

Teresa Canjar conducted roll call and established that a quorum was present.
APPROVAL OF MINUTES

Minutes from the June 16, 2010, State Board of Education meeting held at the Fremont County
School District #25 Board Room in Riverton were presented for approval.

The creation of the AYP Determination Subcommittee which consisted of Jan Torres, Michelle
Hoffman, Bill Anthony, Joe Reichardt, and Sandy Barton needs to be reflected in the minutes.

Norine Kasperik moved that the minutes be approved with noted correction, seconded by Mike
Hejtmanek, motion carried.

APPROVAL OF TREASURER'S REPORT

Treasurer Jan Torres presented the treasurer’s report ending July 31, 2010 with an ending
balance of $48,724.01 and the treasurer's report ending August 31, 2010 with an ending
balance of $200,100.46.

Jan Torres moved that the Treasurer's Reports be approved as presented, seconded by Bill
Anthony, mation carried.

BOARD UPDATES, PUBLIC COMMENT, AND COMMITTEE WORK GROUP UPDATES

» Frontier State versus Rural State Task Force — Norine Kasperik
e For the Common Good Study Group — Dana Mann-Tavegia






Governmental Affairs Committee — Joe Reichardt

State BOE Committee — Sandra Barton

Drop Out Media Campaign — Mike Hejtmanek, Phil Orton, Joe Reichardt
Skills and Standards Team — Bill Anthony

At-Risk Legislation — Jan Torres

Select School Facilities Committee — Matt Garland

CHAPTER 29 RULES

The Board was directed to Tab G. Changes to the rules were outlined. The comment period
ends October 15, 2010. Meetings have been scheduled to help identify input on student
performance. The attendees will report back and gather input for the next meeting.

During the June Board meeting, the recommended timelines for Chapter 29 was approved.
There was a misunderstanding and teachers and principals have to be in place by 2011, but
other certified personnel won't have to be in place until 2012. Workshops are scheduled
throughout the state to provide assistance to districts on their systems (October 15 and
Novernber 9). The next phase which will occur in December or January will determine how we

report to the federal government our percentage of teachers who are highly effective teachers
and leaders.

DROP OUT MEDIA CAMPAIGN KIT

Ernie Over and Susan Kinneman were introduced. The Board received a booklet outlining the
toolkit. Susan went through the booklet in detail by PowerPoint and answered any questions.

The website address will be www.Wyomingdropoutprevention.org and this link will be made
public as soon as it is finished. The next step is to identify the dates and locations of the
trainings (3). Ernie and Susan were commended for the work they have done.

Bill Anthony was recognized for attending the drop out summit last August where the toolkit
project began.

ADJOURN

Bill Anthony moved to adjourn the meeting, seconded by Matt Garland, motion carried.

The State Board of Education adjourned at 2:40 p.m.












ACTION SUMMARY SHEET
STATE BOARD OF EDUCATION

DATE: November 17,2010

ISSUE: Approval of Treasurer’s Report

BACKGROUND: The State Board of Education budget for the period ending October 31, 2010
shows a balance of $189,668.51.

SUGGESTED MOTION/RECOMMENDATION:

To approve the Treasurer’s Repotts as submitted.

SUPPORTING INFORMATION ATTACHED:

e State Board Budget Summary through October 31, 2010
e State Board Budget Expense Report September 1, 2010 through October 31, 2010

PREPARED BY: Jeresa Ganjar

Teresa Canjar, Executive Assistant

APPROVED BY:

Mary Kay Hill
State Board of Education Liaison

ACTION TAKEN BY STATE BOARD: DATE:

COMMENTS:






WYOVMJNG DEPARTMENT OF EDUCATION

State Board of Education
FY09 Blennium Budget
September 1, 2010 thru October 31, 2010
. | REMAINING
DESCRIPTION BUDGETED EXPENDED BALANCE
Supportive Services (200 series)
Teleconference {0203) 300.00 64.58 235.42
Communications (204) 5,625.00 25.60 5,599.40
Professional Development & Training (207) 34,258.00 2,086.25 32,191.75
Advertising (208) 3,700.00 3,318.08 380.91
State Employee In-State Travel Reimbursement {221) 51,127.00 3,242.70 47,884.30
State Employee Out-of-State Travel Reimbursement (222) 28,474.00 1,206.74 27,267.26
Supplies (230-239) 2,083.00 220.00 1,863.00
Awards, Prizes (271) 2,384.00 0.00 2,384.00
Data Processing Charges (400 series)
Data Processing (400-440) 1,432.00 171.80 1,260.20
"rofessional Services (900 serles)
Professional & Consulting Services (901) 71,091.00 488.73 70,602.27
TOTAL 200,174.00 10,805.49 189,668.51







September 1, 2010 through October 31, 2010

State Board of Educatio

n Expenditures

9/8/2010{Motorpool Expense $175.00
9/13/2010|5taples Office Supplles $101.58
9/13/2010|Actlon Ads-New Bags $181.93
9/13/2010|NASBE Registration/Dana Mann-Tavegia S688.75
9/13/2010|Fed Ex Shipping Charges $B.25
-9/13/2010|Leaderphone Teleconference $64.5B
9/13/2010|NASBE Registration/Sandra Barton 5688.75
9/13/2010|NASBE Reglstration/Joe Relchardt $688.75
9/15/2010]Alrline Tickets/Joe Reichardt 5362.40
9/23/2010]Chapter 29 Rules Ad-WY Press Advertising Svs §3,137.16
9/30/2010|Jan Torres-Laramle $302.00
9/30/2010|Dana Mann-Tavegla-Laramle $356.00
9/30/2010/John Shumway-Laramie $74.00
9/30/2010|Mike Hejtmanek-Casper $467.70
9/30/2010)Phil Orton-Laramle $403.00
9/30/2010|Bill Anthony-Laramle $243.00
9/30/2010)Norine Kasperik-Laramie $344.00
9/30/2010}Joe Relchardt-Laramle $172.00
9/30/2010jMike Hejtmanek-Laramle 5404.00
9/30/2010[Teresa Canjar-Laramje $74.00
10/14/2010|Fed Ex/Kinkos-Binding for Law Books $61.36
10/21/2010|Telecommunicatian Charges $100.67
10/26/2010|Lodging/Meals at Vee Bar $488.73
10/26/2010|Teresa Canjar-5LC $844.34

TOTAL EXPENDITURES $10,431.95

$200,100.46

Balance 8/31/10

$189,668.51

Balance 10/31/10

$10,431.95

TOTAL EXPENDITURES

























National Deaf Academy
Prepared by Jo Ann Numoto
Page 1 of 2

ACTION SUMMARY REVIEW
STATE BOARD of EDUCATION

November 2010

ISSUE:

Wyoming State Statute 21-13-315 requires the Wyoming Department of Education (WDE) to
adopt reasonable rules prescribing minimum standards and allowable costs for educational
program services in support of Court Ordered Placement of Students. Chapter 14, State Board
of Education rules and regulations, lists these minimum standards. For new, out-of-state
facilities, written verification of information provided to the WDE and an on-site review are
required. WDE representative Jo Ann Numoto visited the National Deaf Academy, Mount Dora,
Florida on June 28, 2010. Documentation is on file at the WDE; the State Board of Education
reviews this information, and either approves or denies the applicant.

BACKGROUND:

The National Deaf Academy is enrolled with Wyoming Medicaid as an out-of-state Psychiatric
Residential Treatment Facility (PRTF) provider. The National Deaf Academy (NDA) is located at
19650 US Highway 441, Mount Dora, Florida. NDA is a private residential treatment center for
both male and female youth between the ages of six through twenty-one, and adults eighteen
and older. NDA serves five unique populations which include deaf and blind individuals,
treatment resistant behavior disorders, deaf individuals dually diagnosed with psychiatric and
addiction disorders, autistic individuals not necessarily deaf, but who may benefit from a
"signing” environment. Over 70 percent of the staff "sign” using American Sign Language (ASL).

NDA is owned and operated by National Deaf Academy, LLC.

NDA's on-site school is a private, non-profit school with this year as its first year labeled as a
“Prep School’. At the time of the review, the accreditation process had begun and NDA's current
status is *Candidacy” from the Southern Association of Colleges and Schools (SACS). Full
accreditation is expected as no concerns or problems are foreseen. One hundred percent of
NDA's students have an Individualized Education Plan (IEP) and the school is Exceptional
Student Education (ESE) oriented; the school is staffed with four deaf education teachers, two
ESE teachers, and one Physical Education teacher, all appropriately certified. A fully certified
elementary teacher will be added in the near future.

KEY FACTS:
= NDA is currently at "Candidacy” status from SACS.

» NDA is accredited by the Joint Commission for Behavioral Health Care Accreditation
Program.

= NDA is licensed by the State of Florida Agency for Health Care Administration.






National Deaf Academy
Prepared by Jo Ann Numeoto
Page 1 of 2

SUGGESTED MOTION:

Recommend that the State Board of Education (SBOE) designate the National Deaf Academy
as an approved facility for court ordered placement of students and subsequent educational

payments pursuant to Section 9 and 10 of Chapter 14, SBOE rules and regulations and
completion of the on-site review.

SUPPORTING DOCUMENTATION IS FOUND ON FILE AT THE WDE, HATHAWAY
BUILDING, SECOND FL.OOR.

APPROVED BY:

Mary Kay Hill, Board Liaison

ACTION TAKEN BY STATE BOARD:
DATE:

COMMENTS:







Macon Behavioral Health System
Prepared by Jo Ann Numoto
" Pagelof2

. ACTION SUMMARY REVIEW
STATE BOARD of EDUCATION

November 2010

ISSUE:

Wyoming State Statute 21-13-315 requires the Wyoming Department of Education (WDE) to
adopt reasonable rules prescribing minimum standards and allowable costs for educational
program services in support of Court Ordered Placement of Students. Chapter 14, State Board
of Education rules and regulations, lists these minimum standards. For new out-of-state
facilities, written verification of information provided to the WDE and an on-site review are
required. WDE representative Jo Ann Numoto visited the Macon Behavioral Health System,
Macon, Georgia on November 1, 2010. Documentation is on file at the WDE; the State Board of
Education reviews this information, and either approves or denies the applicant.

BACKGROUND:

The Macon Behavioral Health System is enrolled with Wyoming Medicaid as an out-of-state
Psychiatric Residential Treatment Facility (PRTF) provider. Macon Behavioral Health System
{Macon BHS) is located at 3500 Riverside Drive, Macon, Georgia. Macon BHS is a not for profit
residential treatment center for both male and female youth between the ages of seven through

eighteen, providing a full array of mental health, substance abuse and behavioral health care
services.

Macon BHS is owned and operated by Ramsay Youth Services of Georgia, Inc., currently a
subsidiary of Psychiatric Solutions, Inc.

Macon BHS's on-site schoo!, under Georgia Senate Bill 618, is a district school aligning and
participating in all regulated expectations of Bibb County School District, Macon, Georgia. Each
classroom at Macon Academy is assigned a ceriified Special Education teacher with certified
regular education teachers rotating to the classrooms.

KEY FACTS:

=  Macon BHS/Macon Academy is accredited by the Southern Association of Colleges and
Schools (SACS), a division of AdvancED, and is a ceriified Special Education School by
the Georgia Department of Education.

= Macon BHS is accredited by the Joint Commission for Behavioral Health Care
Accreditation Program.

= Macon BHS is licensed by the State of Georgia Department of Human Resources as a
Child Caring Institution and as a Psychiatric Hospital.







Macon Behavioral Heaith System
Prepared by Jo Ann Numoto
Page 1 of 2

SUGGESTED MOTION:
Recommend that the State Board of Education (SBOE) designate Macon Behavioral Health
System as an approved facility for court ordered placement of students and subsequent

educational payments pursuant to Section 9 and 10 of Chapter 14, SBOE rules and regulations
and completion of the review.

SUPPORTING DOCUMENTATION !S FOUND ON FILE AT THE WDE, HATHAWAY
BUILDING, SECOND FLOOR.

APPROVED BY:

Mary Kay Hill, Board Liaison

ACTION TAKEN BY STATE BOARD:
DATE:

COMMENTS:







Camelot of Kansas
Prepared by Jo Ann Numoto
Page 1 of 2

ACTION SUMMARY REVIEW
STATE BOARD of EDUCATION

November 2010

ISSUE:

Wyoming State Statute 21-13-315 requires the Wyoming Department of Education (WDE) to
adopt reasonable rules prescribing minimum standards and allowable costs for educational
program services in support of Court Ordered Placement of Students. Chapter 14, State Board
of Education rules and regulations, lists these minimum standards. For new out-of-state
facilities, written verification of information provided to the WDE and an on-site review are
required. WDE representative Jo Ann Numoto visited Camelot of Kansas, Wichita, Kansas on
November 3, 2010. Required review documentation is on file at the WDE; the State Board of
Education reviews this information, and either approves or denies the applicant.

BACKGROUND:

Camelot of Kansas is enrolled with Wyoming Medicaid as an out-of-state Psychiatric Residential
Treatment Facility (PRTF) provider. Camelot of Kansas is a private residential treatment center
for both male and female youth between the ages of seven through eighteen, providing a full
array of mental health, substance abuse, and behavioral health care services.

Camelot of Kansas is owned and operated by Charter Camelot, LLC & John Harcourt.

Camelot of Kansas’ on-site school, Riverside Academy, has contracted with the Wichita Public
Schools USD 259 to provide educational services for the residents. These services include
general education and special education services including all related services. All staff hold
professional licensure/certification through the Kansas Department of Education. All Wichita
Public Schools are accredited by North Central Accreditation, a division of AdvancED.

KEY FACTS:

»  Camelot of Kansas/Riverside Academy is completing its first year with the Wichita Public
Schools and is considered a schoo! within the local school district. Previously, the school
was entirely virtual; thus, the transition continues for approximately one more year as a
schoo! building is in the planning stages to be erected on site.

=  Camelot of Kansas is accredited by the Joint Commission for Behavioral Health Care
Accreditation Program.

= Camelot of Kansas is licensed by the Kansas Department of Health and Environment.







Camelot of Kansas
Prepared by Jo Ann Numoto
Page 1 of 2

SUGGESTED MOTION:
Recommend that the State Board of Education (SBOE) designate Camelot of Kansas as an
approved facility for court ordered placement of students and subsequent educational payments

pursuant to Section 9 and 10 of Chapter 14, SBOE rules and regulations and completion of the
on-site review.

SUPPORTING DOCUMENTATION IS ON FILE AT THE WDE, HATHAWAY BUILDING,
SECOND FLOOR.

APPROVED BY:

Mary Kay Hill, Board Liaison

ACTION TAKEN BY STATE BOARD:
DATE:

COMMENTS:













" ACTION SUMMARY SHEET
STATE BOARD OF EDUCATION

DATE: November 17, 2010

- ISSUE Chapter 29 Rules for Certlfied Personnel Evaluat:on Systems

BACKGROUND: A statewnde task force has been workmg on new rules for Personnel
Evaluation Systems for several years. Last November, the State Board of Education was
presented with draft rules, which have been widely distributed. Two public comment
periods were completed and a public hearing was held on March 25, 2010. In June, it was
agreed that the rules needed some clarification. After including those clarifications, another
~ public comment period was completed. No further public comments were received and
‘Chapter 29 Rules are now ready for final adoption.

Additionally, in June, the State Board approved a motion to give districts two years to
complete the process of revising their current systems so that they align with the new rules.
“Since that time, it has been discovered that in order to receive certain federal funds, WDE
- had to assure that evaluation systems for teachers and principals include a review of student

achievement by the 20011-12 school year. Therefore, the State Board should revise their
original motion.

SUGGESTED MOTION/RECOMMENDATION: I move to approve Chapter 29 Rules for
Personnel Evaluation Systems, as modified. Further, school districts must submit their
revised Evaluation Systems for elementary classroom teachers, secondary core teachers, and
all principals to the Wyoming Department of Education no later than May 1, 2011, for
approval, and implement these revised systems no later than the 2011-2012 school year.

Districts will have one additional year to include all other certified and licensed staff in their
evaluation systems.

SUPPORTING INFORMATION ATTACHED: Revised Chapter 29 Rules. PowerPoint

presentation used in eight regional workshops for districts to understand the revised rules
and to begin work on their own evaluation systems. (All but 5 districts attended.)

PREPARED BY: Wargle Siminco

APPROVED BY:
Mary Kay Hill
State Board of Education Liaison

ACTION TAKEN BY STATE BOARD: DATE:

COMMENTS:
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Chapter 29
CERTIFIED PERSONNEL EVALUATION SYSTEMS

- Section 1. Authority. These rules and regulatlons are promulgated pursuant to the_.
Wyoming Education Code of 1969 as amended, W.S, 21-2-304.

Section 2. Applicability. These rules and regulations pertain to the development,
assessment and approval of Certified Personnel Evaluation Systems.

Section 3. Promulgatlon, Amendment, or Repeal of Rules. Any amendments to

these rules shall become effective as provided by the Wyoming Administrative Procedure

Act (W.S. 16-3-101 through W.S. 16-3-115) and when mgned by the Governor and filed
w1th the Secretary of State’s Office.

Section 4. Definitions.

(a) Best Practice — means practices that have produced outstanding, documented |
results in a siinilar situation and could be replicated. '

(b) Certified Personnel — means all personnel, including classroom teachers and
others who are required by the State of Wyoming to hold licensure through the Wyoming
Professional Teaching Standards Board or a Wyoming professional licensing agency
(counselors, media specialists, principals, etc., exclusive of extra-duty positions).

(c) Department — means the Wyoming Department of Education (WDE).

(d) Equitable — means dealing fairly and equally with all concerned.

(e} Evaluation Cycle — means the timelines and timeframes under which the
various components of the evaluation process occur. Also included in the cycle will be
the different activities and responsibilities that may occur in various stages of the
Certified Personnel’s career (such as action research one year, intensive assistance,
clinical supervision cycles, etc.).

(f) Evaluation System — means a standard structure and set of procedures by
which a school district initiates, designs, implements and uses evaluations of its Certified

Personnel for the purposes of professional growth and continued employment.

(g) Performance Criteria means the areas on which Certified Personnel are to be
evaluated.

(h) Reliable — means dependable; obtaining the same results in successive trials,

(1) Research Based — means basic or applied research that:
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experts;
(it} Has been replicated by other researchers; and |

(ifi)Has a consensus in the research commumty that the study’s findings are
supported by a critical mass of addltlona.l studles '

)] Slgmﬁcantly Amended means an Evaluatlon System that replaces in whole
~ or in part an existing system or plan, _

(k) Stakeholder — means an md1v1dual who w111 be directly impacted by the
Eva.luatron System.

(1) “Student Performance Growth Data” means data which shows outcomes for
students. This data may be student achievement test scores and other non-academic
measures of student outcomes. :

_(m) Summative Evaluation ~ means the written surhmary of pei'formance based

on data collected during the Evaluation Cycle.

Section 5. Certified Personnel Evaluation System. The Evaluation Systems for
each of the major certified job categories shall be designed to measure the effectiveness
with which Certified Personnel in those categories perform their roles. Criteria on which
these positions are evaluated shall be reflective of the nature of these positions. The
Department shall review each Evaluation System on the criteria identified below:

(a) Was develhped and/or adopted with the involvement of stakeholders;

(b) Defines the Performance Crit.eria on which Certified Personnel are evaluated
and that the criteria are Research-Based and/or considered Best Practice;

(c) Facilitates professional growth and continuous improvement;
(d) Is Reliable and Equitable;

“(e) Includes evaluation instruments and processes that support the ability to
generate the required documentation to make employment decisions;

(f) Provides a description of evaluation procedures including how data will be
collected to complete the Summative Evaluation. This may include analysis of
observations of job performance, use of various types of data, employee-produced
artifacts, etc;

(g) Includes Student Performance Growth Data, relevant to the nature of each

Certified Personnel’s position which is a measure of a significant function of the position,
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(i) Has been published in a peer-reviewed journal or approved by a panel of




and indicates how it is used by the Certified Personnel to improve teaching and/or
. learning; and _ _ : '

(h) Provides a description of the district’s complete Evaluation Cycle, which
includes frequency of evaluations for initial and continuing contract teachers and other
Certified Personnel and may include cycles of clinical supervision, action research,
intensive assistance, etc, : '

Section 6. Submission of Certifled Personnel Evaluation Systems. Each school
district within the state shall submit a copy of its Evaluation Systems for all Certified Personnel to
the Department. Once established and filed with the Department, the Evaluation Systerm wiil
stand unless changed or Significantly Amended by the district at which time the new system or
Significantly Amended system must be resubmitted. Each district shall include in its submission
the following documentation, corresponding to each criteria described in Section 5:

(a) A list of members of the committee that was used to deveiop and/or adopt the
Evaluation System. The list contains appropriate representation of Stakeholders;

(b) A list of Performance Criteria on which_the Certified Personnel are evaluated. The
criteria are defined sufficiently so that an outside reader will clearly understand each criterion.
Evidence is provided that each criterion is Research-Based or reflective of Best-Practice;

(c) A description of how the evaluation process is linked to individual and collective
professional growth. The description must aiso include how and when the system provides
feedback to each Certified Personnei member and provides opportunities to identify area(s) for .
improvement and suggestions for how improvement can occur;

(d) Evidence that evaluators are trained on the evaluation process and trained to view
criteria similarly so that Certified Personnei across the district are evaluated with consistency;

(e) A description of how the Evaluation System provides for collection of data critical for
use in making employment decisions, such as retention or termination. The evaluation
instruments and types and amount of data to be collected must be sufficient to provide the
required documentation;

.(f) A list that details the types of data and how it will be collected in order to make
decisions about the Summative Evaluations;

(g) Identification of the types of Student Performance Growth Data, specific to each
Certified Personnel’s position, that is used in the evaluation process. The Summative Evaluations
will identify the outcome of reviewing Student Performance Growth Data, such as identification
of a professional development goal, modification of instructional practice, or identification of
groups of students that need remediation or enrichment; and

(h) The details of the Evaluation System include the differentiation in evaluations
between initial-contract and continuing-contract teachers; the frequency of observations during
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Evaluation Cycles; any type of assistance or remediation that is provided; and any other
requirements of the Evaluation Cycles used by the district, such as action research or portfolios.

Section 7. Approval Criteria. The department shall determine the approval of the
Evaluation System based upon the previous stated criteria. Approval shall be at the
following levels: _ _ h -

(2) Full approval;
| (b) Conditional approval with conditions noted for remediation;
(c) Disapproval with deficiencies noted;'_and
(d) Non Compliahce.
Section 8. Technical Assistance. It is fecog_nized that some districts may already
have systems which are fully compliant. These may be submitted to the Department for
assessment and consideration. Technical assistance will be made available to school districts

. by the Department to help them develop Evaluation Systems that comply with the requirements
of this chapter.. ' :
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PERSONNEL EVALUATION
SYSTEMS

. How We Help Our Staff Become More
Eﬁecﬂve

P " MargleSlrsneo - Juze and October, 2010

10/22/2010

OBJECTIVES FOR PARTICIPANTS

©'To understand the purpose.nf.evalﬁaﬁan. e

© To know the background about evaluation

©To identify which components of their
current evaluation aystem that need to be
added or revised

oTo understand the exemplary components
identified by atate committees

oTohaves planin place to return to the -

district and begin ravmmg your evaluation

systems

How DOES YOUR GARDEN GrROW?

" How is a quality teacher like a garden? .

BACKGROUND IN WYOMING

o Statute 21.3-110 — outlinea the purpose
» "Performance evaluation required shall serve
as - basis for improvement of instruction . . .
measurement botb individual teacher
performance and profeasional growth and
development and the performance lavel of all
teachers...”

BACEGROUND IN WYOMING

o Chapter 29 Rules — outlines the process
+ Last adopted in 1988
+ State Board charge in 2006
o Growth is essentin) in evaluating all certified staff
o Use and analysis of data, induding student
achievement data, is eritical for pmfesmnal growth
o WDE should provide/disseminate cxemplary pmcti
» Taak Force formed to work on revised ralea
that incorporate atate board requests and
current research

November, 2010

« New Chapter 29 Rules to be formally adopted . .

BACKGROUND FEDERALLY

oESEA
» Required all teachers to be highly qualified by
end of 2005-2006 echool year
+ HQ —certified and demonstrate content
mastery in core academic areas taught
through testing
o Current Advocacy
+ Move from highly qualified to highly effective
+ Move from credentials to measuring
effectiveness

i
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BACKGROUND FEDERALLY

oRTT defined effective as teachsrs whose -
students gained 1 yr growth and highly

effective as those with 1 % yr growthin a yr

o Blueprint for Reform, USDE, 2010

“We are calling on states and districts to develop an
implement systema of teacher and principal

. evalustion and support and to identify effective

and highly effective teachers and principals on .
the basis of student growth and other factors.
These systems will inform professional
development and help teachera and principals -
improve student learning.”

CHAPTER 29 RULES

. @ Draft Timelines

» Diatricts revise evaluation systems for elem
classroom teachers, sec core teachers, and
principals and submit to WDE by May, 2011
{all other cartified staff by May, 2012}

» Peer raviewn of revised evaluation systems
May, 2011 {or May, 2012) )

» WDE and districts train certified staff Juns,
2011 throughb October, 2012

» Districts implement new systema in 2011-12
and 2012-18

STUDENT ACBIEVEMENT RESEARCH

o Waters, T, Marzano, R.J., & MeNulty, B. (2003).
Balanced leadership: What 30 years of research tells
us about the effect of leadership on student
achisvement. Aurora, CO: Mid-cootinent Research for
Education and Learning, www. merelopg

» *Consider two schools A & school B} with siroilar
ptudent and teachor populations. Both demonstrate
achievement on a atandardized, norm-reforenced test et
the 5 percentila. Printipals in both achools are also
average ~ that is, thoir abilities in the 21 kay leadership

responsibilities are ranked at the 50* percentile. Now
apgume that the principal of achoo] B improves ber
demonstrated abilities 1o all 21 reaponaibilities by exnctly
one standard deviation. Our researth findings indicate
that this inerense in lepdership ability would traoslale iolo
meap studeot achievemaot at school B that is 10 percentile
pointa bigher thao school A.° (0. 8}

10/22/2010

CHAPTER 29 RULES

" oFEight Components of sttnct Evaluatlon
‘Syatems Tl

» Irvolvement of stakeholders in development

» Performance criteria that are ressarch-based

« Facilitatea professional growth
» Isreliable and equitable (evaluator tmmmg)
» Collects encugh documentation for peraonnel

» How data will be used for the Summativa
Evaluation

» Includes use of atndent parﬁ:rmance data
. » Describes evaluation cycles

STUDENT ACHIEVEMENT RESEARCH

o Marzano, R.J. (2008). What works in schools:
Translating research into action. Alexandria, VA:
Association for Supervision and Curriculum
Devulopment,

+ Inclassrooms headed by teachers characterizad as
*munst effective,® studants posted achievement gaine
of 63 pointa over the course of one academic year,
wherens in claserooms led by “least effective”

tudent achis t gains avaraged 14
perceotage pointa.

TIME 70 WORK — STEP 1

o WDE Scoring Rubric for Evaluation Syatems
o District Decigsion.Making Process
o District Planning Document

o Determining Stakeholder Involvement

« Ch 29— Submit a list of bers of the committes
that was used to develop and/or adopt the
Evaluation System. The list must contain
appropriats representation of Stakeholders,
District discussion

» Districtplanning

SRR







STEP 2 —~ EVALUATION INSTRU’MZENT '

.0 Ch20—-Submita hétngerﬁ)rmanna Cntenﬁ on
which the cartified amployees are evaluated. The
criteria are defined sufficiently so that an outside
reader will clearly undarstand each criterion.
Evidence is provided that the eriterion are
research-based or reflective of hast practice.

o Evaluation Rubrice with exemplar criteria for
teachers
o Evaluation Rubrics with exemplar c-.ntana ﬁ:r
principala .
o Other ce_mﬁed staff
@ District review and discussion
o District pianning )

10/22/2010

STEP 3 — PROFESSIONAL GROWTH

@.Ch 28 — Submit a description of how the .. .
avaluation process is linked to individual and
collective professinng] growth. The description
must also include how and when the system
provides feedbeck to aach staff member and
provides opportunities to identify area(s) for
improvement and suggestions for how
improvement can occur. _

o Professional Growth dpcumentation samplea

o dob-Embedded professional davelopment spiions

o District review and discussion

o District planning

NEXT STEPS

o Evaluator Training
. chzg_ﬂ . £y <. thﬁ.tu 1, "‘Km.-_. A
on the evaluation process and trained to view criteria
similarly o thet certified personnel acroas the diatrict
arna evainated with consistency.
o Data Collection for Employment Decisions
+ Cb 29— Submit e description of how ths Evaluetion
Syatem provides for eollection of data critical for use in
making employment decisi such as retention or
termination. The evaluation instroments and typea
-and amount of data to be collectad muat be sufficiant
to provide the required documentation.

NgxT STEPS

o Summative Evaluations
+ Ch 2D — Submit a list that details the typea of data
and how it will be collected in order to complete the
Summative Evaluation
o Student Performanee Data
+ Ch 29 — Identify the types of student performance
data thet in used in the evaluotion process. The
Summative Evaluntiona will identify the outcome of
reviewing student performance date, such as
idectification of & professional development goal,
modification of instructional practice, or
identification of groupa of students that nesd
remediation or enrichmeot.

NEXT STEPS

o Evaluation Cycles
¢ Cb29- Provide tlm details of the Evaluation System

that include the diffsrentistion in evaluations batween
initinl-contract teechers end continuing contract
teachers; the frequency of tbeervations during
evaluation cycles; any type of assistancs or
remediation that is provided; and any other
requirements of the evaluation cycles used by the
dintrict, auch as action research or portiolios,

RESOURCES

o Fusion Community
o Margie Simineo’s
contact information
* maimineofgmalicom

+ Phone: 421-5837















