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Objective

Ã To understand the functions and purpose of  the 

PAWS and SAWS Blueprint and PLD design.

Ã To see how the Common Core is transforming 

Wyomingõs PAWS and SAWS test. 

Ã To question how released items may help teachers 

plan instruction so that students can achieve success 

on the State test. 



PAWS Reading Blueprints

Things to Note:

Ã The Blueprint strives to establish a balance between 

all text types and standards by 2015. 

Ã This balance will provide a comprehensive 

assessment of  the CCSS. 

Ã Standards in gray may not be measured on large-scale 

assessments. 

ÃThe largest shifts may be found in òLanguageó and 

òIntegration of Knowledge and Ideasó.



3rd Grade Reading Literature 

Anchor Standards



3rd Grade Language  



Grade 7 Integration of  Knowledge and 

Ideas



Performance Level Descriptors

Ã The PLD document was crafted from and can 

be used as a tool with the Blueprints.

Ã http://edu.wyoming.gov/educators/standards/l

anguage-arts/

http://edu.wyoming.gov/educators/standards/language-arts/


Grade 7 ELA PLDs

Anchor Standards



QUESTIONS AND 

ANSWERS



PAWS Assessment Shifts in the CCSS

1. Complexity: Regular practice with complex text 

and its qualitative dimensions. 

2. Evidence: Reading grounded in evidencefrom 

text, literary and informational. 

3. Academic Language: Demonstrate knowledge of  

academic language and decoding skills. 



Shift 1:Practice with complex text and its academic language

Ã Text complexity to ensure students are on track 

each year for college and career reading.

Ã Rewards careful, close reading rather than 

racing through passages.

Ã Focuses on academic language that pervades 

complex texts.



Defining Text Complexity

Ã Qualitative dimensions of  text 
complexity, such as levels of  
meaning, structure, language 
conventionality and clarity, and 
knowledge demands.

Ã Quantitative measures of  text 
complexity, such as word 
frequency and sentence length, 
which are typically measured by 
computer software.

Ã Reader and task considerations, 
such as students' knowledge, 
motivation and interests.



Measures of  Qualitative Analysis  

Ã Structure:  complex texts tend to have implicit and unconventional 
structures. (Manipulations of  time and sequence, multiple points of  
view, and intricate charts and/graphics in informational texts)

Ã Language Conventionality and Clarity:  Complex texts rely on 
figurative, ironic, ambiguous, purposefully misleading, archaic, or 
otherwise unfamiliar language (jargon or academic vocabulary).

Ã Knowledge Demands: The background knowledge required to 
access a text (cultural/literary and content/discipline).

Ã Levels of  Meaning (literary texts) or Purpose (informational 
texts): Multiple layers and messages, such as satires, in which the 
authorõs literal message is intentionally at odds with his or her 
underlying message.  Informational texts may have an obscure 
purpose, an implicit or hidden message. 



Fourth Grade Text Complexity Analysis

ÃRead òThe Pet Sitteró 

and quickly circle areas 

in which the text falls 

on the Qualitative 

Measures Rubric. 

ÃRead òGrandma Ruthó 

and quickly circle areas 

in which the text falls 

on the Qualitative 

Measures Rubric. 

Ã Make note of  essential 

differences between 

the two passages. 



Smarter Balanced Placemat for òGrandma Ruthó



Shift 2: Reading grounded in evidencefrom text, literary and 

informational. 

Ã Focuses on students citing evidence from texts 

throughout the assessment.

Ã Prompts students to identify key details in the 

text which support the main idea or theme. 

Ã Requires writing to sources in addition to 

writing de-contextualized prompts. (SAWS)



Shift 2: 3rd Grade Sample Item



Item Information and Data



Shift 2: Grade 7 Sample Item



Item Information and Data



PARCC Sample Items 

Ã 3rd Grade Reading Item: Technology Enhanced Constructed Response 



Alignment to the Standards

Ã Specific CCSS alignment to:

Ä RI.3.1 (use of  evidence).

Ä RI.3.3 (relationship between events).

Ä RI.3.10 (complex texts).

Ä There are 16 ways a student can organize the stagesñ with only 
1/16 a correct response.  In a traditional selected response, 
students would have a ¼ opportunity for a correct response.  

Ä Students must apply their understanding from the text and use 
details from the text to accurately order the stagesñthereby 
constructing meaning from the informational text to demonstrate 
they can òanswer questions about a text using details from the 
text.ó 



Shift 2: SAWS 3rd Grade Sample Item



Shift 2: SAWS Grade 7 Sample Item



SAWS Item Information and Data



Shift 3: Demonstrate Knowledge of  Academic Language and 

Decoding Skills

Ã Stand-alone language items require students to 

demonstrate textual decoding skills (Greek and Latin 

roots, idioms, etc. ).  

Ã Stand-alone language items that prompt students to 

use dictionary resource guides to determine the 

meaning of  a word. 

Ã Passage-based language items ask students to 

demonstrate knowledge of  tone and literary devices. 



Shift 3: PAWS 3rd Grade Sample Item


