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Programs Included in the Consolidated State Plan

Instructions: Indicate below by checking the appropriate box(es) which programs the SEA included in its
consolidated State plan. If an SEA elected not to include one or more of the programs below in its
consolidated State plan, but is eligible and wishes to receive funds under the program(s), it must submit
individual program plans for those programs that meet all statutory and regulatory requirements with its
consolidated State plan in a single submission.

Check this box if the Wyoming Department of Education (WDE)/SEA has included all of the
following programs in its consolidated State plan.

or

If all programs are not included, check each program listed below that the SEA includes in its
consolidated State plan:

L] Title I, Part A: Improving Basic Programs Operated by Local Educational Agencies
L] Title I, Part C: Education of Migratory Children

L1 Title I, Part D: Prevention and Intervention Programs for Children and Youth Who Are Neglected,
Delinquent, or At-Risk

L] Title I1, Part A: Supporting Effective Instruction
L1 Title HI, Part A: English Language Acquisition, Language Enhancement, and Academic Achievement

L] Title IV, Part A: Student Support and Academic Enrichment Grants

L1 Title IV, Part B: 21st Century Community Learning Centers

L] Title V, Part B, Subpart 2: Rural and Low-Income School Program

L] Title V11, Subpart B of the McKinney-Vento Homeless Assistance Act: Education for Homeless
Children and Youth Program (McKinney-Vento Act)

Instructions

Each SEA must provide descriptions and other information that address each requirement listed below
for the programs included in its consolidated State plan. Consistent with ESEA section 8302, the
Secretary has determined that the following requirements are absolutely necessary for consideration of a
consolidated State plan. An SEA may add descriptions or other information, but may not omit any of the
required descriptions or information for each included program.



WYOMING

DEPARTMENT OF EDUCATION

A. TITLE I, PART A: IMPROVING BASIC PROGRAMS OPERATED BY LOCAL
EDUCATIONAL AGENCIES (LEAS)

Section A outlines Wyoming’s plan for meeting the requirements under Title 1, Part A of the Elementary
and Secondary Education Act (ESEA) as amended by the Every Student Succeeds Act (ESSA). The
components included in this section are intended to maintain and enhance an accountability system that
meets the needs of Wyoming schools, districts, educators, students, parents, and local communities.

This section describes Wyoming’s plan for challenging state academic standards and assessments,
producing the state assessment in languages other than English, long-term accountability goals and
interim targets for all students and all subgroups, indicators included in the accountability model
(including the indicator of school quality or student success), the identification of schools for
comprehensive and targeted support, providing equitable access to excellent educators, ensuring a safe
and healthy school environment, and assisting students as they transition from pre-school through high
school graduation and beyond.

1. Challenging State Academic Standards and Assessments (ESEA section 1111(b)(1) and
(2) and 34 CFR §§ 200.1-200.8.)*

Wyoming has challenging academic standards in nine content areas: English/language arts, mathematics,
science, social studies, foreign language, fine & performing arts, career & vocational education, health,
and physical education. They are reviewed on a nine-year review cycle and approved by the SBE. The
WDE facilitates the standards review process by convening a review committee consisting of parents,
business members, community members, and educators who teach pre-kindergarten through
postsecondary grades, including educators of special populations like special education and English
Learners. Prior to the review committee’s first meeting, the WDE collects educator and public input about
the current standards for the committee’s consideration as they begin the review process. The WDE also
hosts regional community input meetings to collect specific feedback and information on what the public
would like the review committee to know as they review and revise the standards. The review
committee’s recommendations are reviewed by the SBE and released for public input. The public
feedback is shared with the SBE as part of their review. If approved, the standards are released for official
public comment for a minimum of forty-five days. Then, the SBE reviews those comments as they decide
final approval of the standards. Once approved by the SBE, the Governor has seventy-five days to sign
them into law.

The WDE first convenes the review committee via webinar to provide a training on standards and
education language to ensure all committee members have the same understanding, specifically the
difference between standards and benchmarks and curriculum. The WDE also emphasizes the importance
of ensuring rigorous college and career ready standards. This information is revisited at the first face-to-
face meeting and is provided at all review committee meetings.

The assessed content areas are English Language Arts (ELA), Mathematics, and Science. The Wyoming
state content standards can be found on the WDE’s Standards Webpage at
edu.wyoming.gov/educators/standards/ or individually on the ELA Webpage, the Mathematics Webpage,
and the Science Webpage. The summative assessment in grades 3-8 assesses achievement in the content
areas, and the summative assessment in grades 9-11 assesses college readiness and achievement. Starting
in the 2017-18 school year, the summative assessment in grades 3-10 will assess achievement in the

! The Secretary anticipates collecting relevant information consistent with the assessment peer review process in 34 CFR §
200.2(d). An SEA need not submit any information regarding challenging State academic standards and assessments at this time.
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content areas and students in grade 11 will continue to take a standardized college readiness exam, which
will only be used to assess college readiness.

2. Eighth Grade Math Exception (ESEA section 1111(b)(2)(C) and 34 CFR § 200.5(b)(4)):
i Does the State administer an end-of-course mathematics assessment to meet the
requirements under section 1111(b)(2)(B)(v)(1)(bb) of the ESEA?
O Yes
No

ii.  If a State responds “yes” to question 2(i), does the State wish to exempt an eighth-
grade student who takes the high school mathematics course associated with the
end-of-course assessment from the mathematics assessment typically administered
in eighth grade under section 1111(b)(2)(B)(v)(l)(aa) of the ESEA and ensure that:
a. The student instead takes the end-of-course mathematics assessment the State

administers to high school students under section 1111(b)(2)(B)(v)(l)(bb) of
the ESEA,;

b. The student’s performance on the high school assessment is used in the year in
which the student takes the assessment for purposes of measuring academic
achievement under section 1111(c)(4)(B)(i) of the ESEA and participation in
assessments under section 1111(c)(4)(E) of the ESEA,;

¢. In high school:

1. The student takes a State-administered end-of-course assessment or
nationally recognized high school academic assessment as defined in 34
CFR § 200.3(d) in mathematics that is more advanced than the assessment
the State administers under section 1111(b)(2)(B)(v)(I)(bb) of the ESEA,;

2. The State provides for appropriate accommodations consistent with 34
CFR § 200.6(b) and (f); and

3. The student’s performance on the more advanced mathematics assessment
is used for purposes of measuring academic achievement under section
1111(c)(4)(B)(i) of the ESEA and participation in assessments under
section 1111(c)(4)(E) of the ESEA.

L Yes

O No

Not Applicable

iii.  If a State responds “yes” to question 2(ii), consistent with 34 CFR § 200.5(b)(4),
describe, with regard to this exception, its strategies to provide all students in the
State the opportunity to be prepared for and to take advanced mathematics
coursework in middle school.

Not Applicable.
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3. Native Language Assessments (ESEA section 1111(b)(2)(F) and 34 CFR § 200.6(f)(2)(ii)):

i.  Provide its definition for “languages other than English that are present to a
significant extent in the participating student population,” and identify the
specific languages that meet that definition.

Only 2.88% of Wyoming students took ACCESS (Assessing Comprehension and Communication in
English State-to-State) for ELLs (English Language Learners) in the 2015-16 school year. Based on the
ACCESS for ELLs 2015-16 data, 75.21% (n-size = 2,039) of the students taking the assessment identified
Spanish as their native language. The next closest non-English language identified was Chinese Mandarin
with 0.77% of students (n-size = 21). Approximately 45 non-English languages were identified, and
besides Spanish, all others were equal to or less than 0.02% of all students in Wyoming and less than
0.77% of ACCESS students. Thirty-nine of the identified non-English languages had an n-size of fewer
than 10 students. The other six have an n-size of fewer than 21 students.

With this and other data below, it is evident that Wyoming does not have a high number of non-English
students beyond the Spanish-speaking population, to a significant extent. Furthermore, in reviewing the
most recent data from the WDE’s annual state data collection cycles, Spanish was also the most
frequently listed non-English home language among the EL subpopulations of Native American ELSs,
immigrant ELs, and migrant ELs. Using the data from the ACCESS for ELLs assessment, Wyoming has
determined “significant extent” includes native languages that represent greater than or equal to 1% of the
total student population taking the assessment. Based on this definition, Wyoming does not have any
other non-English languages that are identified to a significant extent that are not assessed.

ii.  Identify any existing assessments in languages other than English, and specify for
which grades and content areas those assessments are available.

The Wyoming statewide summative assessment is offered in Spanish audio. Grades 3-10 have a Spanish
audio version for the mathematics and science assessments. For grades 9-10 there are Spanish text and
audio options. The grade 11 assessment is mandated by state law to be a standardized college readiness
exam, and this assessment has Spanish audio versions of the mathematics and science sections, as well as
for general test directions. Fully translated Spanish versions of English Language Arts assessments are
not available due to any such translation representing a change in the overall construct of the assessment.

A new statewide summative assessment will be used in the 2017-2018 school year. Linguistic
accommaodations such as side-by-side translations and pop-up glossaries are being explored as possible
options for this assessment.

iii.  Indicate the languages identified in question 3(i) for which yearly student
academic assessments are not available and are needed.

No languages were identified in question 3(i) due to the fact that no language other than Spanish was
found to be present to a “significant extent” in Wyoming.
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iv.  Describe how it will make every effort to develop assessments, at a minimum, in
languages other than English that are present to a significant extent in the
participating student population including by providing
a. The State’s plan and timeline for developing such assessments, including a

description of how it met the requirements of 34 CFR § 200.6(f)(4);

b. A description of the process the State used to gather meaningful input on the
need for assessments in languages other than English, collect and respond to
public comment, and consult with educators; parents and families of English
learners; students, as appropriate; and other stakeholders; and

c. Asapplicable, an explanation of the reasons the State has not been able to
complete the development of such assessments despite making every effort.

Since no additional languages were identified in question 3(i), no plan or timeline is needed for
developing such assessments. Stakeholder input was gathered during multiple public comment
opportunities, including various town hall meetings and public hearings. Participants included educators
from K-12 and higher education, community members, parents, advocacy groups, and business members.

Spanish audio options are available for all statewide summative assessments in grades 3-11.
Requirements were met for 34 CFR § 200.6(f)(4) by choosing the “most populous language other than
English spoken by the State’s participating student population”, in this case, Spanish. All languages
present in the aforementioned ACCESS native language data were considered in determining which
languages met the “significant extent” definition. Only Spanish met the requirement of having at least 1%
participation.

4. Statewide Accountability System and School Support and Improvement Activities
(ESEA section 1111(c) and (d)):
i.  Subgroups (ESEA section 1111(c)(2)):
a. List each major racial and ethnic group the State includes as a subgroup of
students, consistent with ESEA section 1111(c)(2)(B).

The following racial and ethnic groups are accounted for in Wyoming’s accountability model:

Native Hawaiian/Pacific Islander
Asian

Black

Native American

Two or More Races

Hispanic

White

Nook~wdE

b. If applicable, describe any additional subgroups of students other than the
statutorily required subgroups (i.e., economically disadvantaged students,
students from major racial and ethnic groups, children with disabilities, and
English learners) used in the Statewide accountability system.

Not Applicable.
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c. Does the State intend to include in the English learner subgroup the results of
students previously identified as English learners on the State assessments
required under ESEA section 1111(b)(2)(B)(v)(l) for purposes of State
accountability (ESEA section 1111(b)(3)(B))? Note that a student’s results may
be included in the English learner subgroup for not more than four years after
the student ceases to be identified as an English learner.

X Yes
] No

The WDE currently has a formal process in place to monitor and report the academic progress of former
English Learners (ELs) for two years after demonstrating proficiency on an English language assessment
(ACCESS for ELLs). Starting in 2017-18, students will be monitored for four years instead of two.
School districts report monitoring status for the EL students three times per year through the WDE’s
student demographic collection.

d. If applicable, choose one of the following options for recently arrived English
learners in the State:

X Applying the exception under ESEA section 1111(b)(3)(A)(i); or
1 Applying the exception under ESEA section 1111(b)(3)(A)(ii); or
LI Applying the exception under ESEA section 1111(b)(3)(A)(i) or under

ESEA section 1111(b)(3)(A)(ii). If this option is selected, describe how the
State will choose which exception applies to a recently arrived English learner.

On the state assessment, EL students can be exempt from the reading portion of the grade 3-8 assessment
(grade 3-10 assessment starting in the 2017-18 school year), and the Reading, English Language Arts, and
Writing portions of the standardized college readiness exam only if they have been enrolled in U.S.
schools for less than one year and they participate in the ACCESS for ELLs assessment. The students
must still participate in the math and science assessments, but are allowed accommodations like
translation to allow them to access the content of the assessment.

ii.  Minimum N-Size (ESEA section 1111(c)(3)(A)):

a. Provide the minimum number of students that the State determines are
necessary to be included to carry out the requirements of any provisions
under Title I, Part A of the ESEA that require disaggregation of information
by each subgroup of students for accountability purposes.

The minimum n-size is 10 students for all indicators. A minimum n-size higher than 10 would make
accountability determinations difficult in Wyoming because there are many schools that serve very small
populations; therefore, a minimum n-size greater than 10 would exclude too many schools in Wyoming.
While there may be less stability for schools with a low n-size count, using a higher number would create
a bias against larger schools because, due to the significant number of small schools in Wyoming, more
schools would be excluded from the accountability model. This approach has been vetted and accepted in
Wyoming for accountability purposes.
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Percent of Schools that do not meet the minimum N-Size on at least one indicator

Subgroup N=10 N=15 N=20 N=25
Native Hawaiian/Pacific Islander 100% 100% 100% 100%
Asian 85% 96% 100% 100%
Black 82% 96% 98% 99%
Native American 80% 92% 94% 95%
EL 71% 86% 93% 96%
Two or More Races 67% 89% 96% 97%
Hispanic 32% 46% 63% 70%
IEP (individualized education program) 20% 32% 47% 60%
(I;_RL (used as indicator for economically 15% 2306 28% 35%
isadvantaged students)
White 13% 18% 21% 24%
All Students 6% 14% 18% 21%

*Including Two Lookback Periods, 358 Schools Total, 2015-16 Results

Number of Schools that do not meet the minimum N-Size on at least one indicator

Subgroup N=10 N=15 N=20 N=25
Native Hawaiian/Pacific Islander 357 358 358 358
Asian 304 344 357 358
Black 295 342 352 355
Native American 288 329 338 341
EL 253 307 333 344
Two or More Races 241 317 344 347
Hispanic 114 165 224 252
IEP 70 114 169 215
FRL (used as indicator for economically 53 84 100 127
disadvantaged students)

White 48 63 74 85
All Students 21 51 63 75

* Including Two Lookback Periods, 358 Schools Total, 2015-16 Results
b. Describe how the minimum number of students is statistically sound.

For schools that do not meet the minimum n-size provided, a “lookback” approach occurs independently
for each indicator provided the data required is available. The minimum n-size lookback procedure is to
first look back one year to see if the minimum n-size is reached. If the minimum n-size is not reached
with a one year lookback period, the lookback will go back a second year. If the minimum n-size is still
not reached on an indicator by looking back two years, the school will not have a score on that indicator
for accountability.

Having a minimum n-size of 10 (using lookback periods as needed) ensures maximum inclusion of All
Students and each subgroup; small schools may be paired in order to be included (this process is
described in a subsequent section).

c. Describe how the minimum number of students was determined by the State,
including how the State collaborated with teachers, principals, other school
leaders, parents, and other stakeholders when determining such minimum
number.



WYOMING

DEPARTMENT OF EDUCATION

The minimum n-size of 10 is consistent with Wyoming’s state accountability model, which has been in
place since 2011 and even earlier as part of Wyoming’s accountability workbook for adequate yearly
progress (AYP) under No Child Left Behind. The minimum n-size of 10 was revisited during multiple
town hall meetings and public hearings. Participants included educators from K-12 and higher education,
community members, parents, advocacy groups, and business members.

d. Describe how the State ensures that the minimum number is sufficient to not
reveal any personally identifiable information.?

Wyoming uses a combination of standard techniques which work together to provide protection against
identification of an individual student’s educational outcomes through “reverse engineering” of single or
multiple aggregated performance metrics published by the WDE.

Methods used in combination by Wyoming include:

e Recoding
0 Top and bottom recoding
= Example: To protect individual identification of all members of a group as
having scored non-proficient, percentages are appropriately capped where
required. For instance, suppose there are twenty students in a group (a school or
any subgroup in a school). When zero students or only one student scores
proficient, the group proficiency percentage is reported as “<=5%", it is not
possible to ascertain when the entire membership of the group has tested as non-
proficient.
0 Range recoding
= Example: Counts of the numbers of students tested are reported as ranges. For
example, “10 to 19” is reported where the count is between 10 and 19.
e Suppression
0 Suppression of small group outcomes
= Example: Where there is a range of “0 to 5” tested students, the associated
performance percentages are all left blank or reported as “N/R” or some other
identification of “not reportable”.
0 Suppression of complementary group outcomes
= Example: In the case of two mutually exclusive, complementary subgroups, such
as IEP and non-IEP students in a school, where one of the groups has “0 to 5”
tested students, the other has all but “0 to 5” tested students (say “75 to 80" tested
students for this example), and results must be suppressed for both groups to
protect against identification of individual outcomes.
0 Suppression of small category outcomes
= Example: Referencing the discussion of top and bottom recoding, above,
consider a case where proficient and non-proficient percentages are reported as
“<=5%" and “>=95%". The more reporting of more granular performance
category outcomes, such as below basic and basic (both non-proficient) and

2 Consistent with ESEA section1111(i), information collected or disseminated under ESEA section 1111 shall be collected and
disseminated in a manner that protects the privacy of individuals consistent with section 444 of the General Education Provisions
Act (20 U.S.C. 12329, commonly known as the “Family Educational Rights and Privacy Act of 1974”). When selecting a
minimum n-size for reporting, States should consult the Institute for Education Sciences report “Best Practices for Determining
Subgroup Size in Accountability Systems While Protecting Personally Identifiable Student Information” to identify appropriate
statistical disclosure limitation strategies for protecting student privacy.
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proficient and advanced (both proficient) must be suppressed and reported as
“N/R” or blank.

The success of these methods in providing desired protection most critically involves coordinated
implementation, in concert and cascading through the multi-level subgroup and category results
hierarchy. As is illustrated above and in Wyoming’s public reporting, Wyoming supports (through
implementation) strategies outlined in USED document “Statistical Methods for Protecting Personally
Identifiable Information in Aggregate Reporting”, published as document NCES 2011-603 (2011603.pdf)
in December of 2010.

e. If the State’s minimum number of students for purposes of reporting is lower
than the minimum number of students for accountability purposes, provide
the State’s minimum number of students for purposes of reporting.

Not Applicable

iii.  Establishment of Long-Term Goals (ESEA section 1111(c)(4)(A)):

The long-term goals for academic achievement and English Language Proficiency (ELP) included in this
plan are based on the performance data from Wyoming’s current assessment system, which was
administered for the last time in the 2016-17 school year. Wyoming is implementing a new assessment
system in 2017-18, and the state will be revisiting the goals for academic achievement and ELP once new
cut scores have been established.

The establishment of the long-term goals for graduation rate and academic achievement were based on
similar approaches. The following steps provide guidance for developing long-term and interim-goals for
graduation rate:

1. Display the distribution of the most recent available school graduation rates.

2. ldentify a minimum acceptable long-term goal and a maximum acceptable long-term goal. The
minimum acceptable long-term goal should be the most recent graduation rate of a school at a
percentile rank considerably above the median (50" percentile) school graduation rate. This
ensures an ambitious long-term goal in that the majority of Wyoming schools will need to
demonstrate improvement over time. The maximum acceptable long-term goal should be the
most recent graduation rate of a school at a percentile rank considerably below the top-ranked
school (i.e., the school with the highest graduation rate). This ensures an attainable long-term goal
in that a considerable proportion of Wyoming schools has actually already achieved the long-term
goal.

3. Display the distribution of improvement in school graduation rate over the period for which
historical data are available for the panel to consider.

4. Identify a minimum acceptable improvement target and a maximum acceptable improvement
target for a low-performing school. The minimum acceptable improvement target should be both
greater than zero and greater than the median improvement at least to some degree. This ensures
an ambitious target improvement in that all schools not yet at the long-term graduation rate goal
will be expected to improve over time and to do so at a rate that is at least above the historical
average rate of improvement. The maximum acceptable improvement target should be
considerably lower than the top-ranked school (i.e., the school with the largest improvement in
graduate rate). This ensures that the improvement rate target even for schools with very low
graduation rates is an improvement rate that is attainable because a considerable proportion of
Wyoming schools have achieved the target improvement rate in recent years.
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5. ldentify a specific long-term goal, a specific improvement target for a low-performing school,
and the number of years allowed to achieve the long-term goal. This is done by jointly examining
the range of acceptable long-term goals, the range of acceptable annual improvement for a low-
performing school to determine how long it would take a low-performing school to reach the
long-term goal by achieving the annual improvement target.

6. Establish school-specific improvement rate targets by first calculating the distance between the
school’s most recent graduation rate and the long-term goal. This distance is then divided by the
number of years allowed to calculate the school’s improvement target.

7. Monitor the system for any critical issues with the accountability system arising from unexpected
trends in annual data. If this occurs, revisit long-term and interim goals based on the most recent
data with the purpose of addressing the critical issues.

The same process described for graduation rate will be used for achievement (replacing “graduation rate”
with “achievement™), where goal setting is conducted separately for each subject area, but with one
difference. Projected future annual improvement in reading/language arts and mathematics should be
approximated by calculating the difference in percent proficient from the first to second year of the state
assessment using the new cut scores.

The WDE provides districts with information on adequate growth toward achievement on reports and in
data files to facilitate discussions across grade levels in school districts. Reporting on comparisons of
median adequate growth percentiles to median student growth percentiles may be useful in understanding
whether students are on average making adequate progress on achievement.

a. Academic Achievement. (ESEA section 1111(c)(4)(A)(i)(1)(aa))

1. Describe the long-term goals for improved academic achievement, as
measured by proficiency on the annual statewide reading/language arts
and mathematics assessments, for all students and for each subgroup of
students, including: (1) the timeline for meeting the long-term goals, for
which the term must be the same multi-year length of time for all students
and for each subgroup of students in the State, and (2) how the long-term
goals are ambitious.

For the All Students group, all Wyoming schools will perform as well or better than schools that
performed at or above the 65" percentile in reading and math during the baseline year (2015-16) within
15 years.

The long-term goals for the All Students group in achievement are:
Grade 3-8 Math = 59% of students Proficient or Better
Grade 3-8 Reading = 65% of students Proficient or Better
High School Math = 46% of students Proficient or Better
High School Reading = 39% of students Proficient or Better

These goals are ambitious because every Wyoming school will have to perform as well or better than the
schools that were performing among the top 35% in the baseline year. The baseline data for the grades 3-
8 goals are based on students’ performance on Wyoming’s statewide assessment in 2015-16. The baseline
data for the high school goals are based on 11" grade students’ performance on ACT assessment in 2015-
16. A proficient score on the ACT is 21 for math and 23 for reading.

For each subgroup, all Wyoming schools will perform as well or better than a school that performed at or
above the 80" percentile in reading and math during the baseline year (2015-16) within 15 years. The
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long-term goals for each Subgroup are included in Appendix A.

For the Subgroups, all Wyoming schools that meet the minimum n for each subgroup will have to
perform as well or better than the schools that were performing among the top 20% in the baseline year.
The baseline data for the grades 3-8 goals are based on students’ performance on Wyoming’s statewide
assessment in 2015-16. The baseline data for the high school goals are based on 11" grade students’
performance on ACT assessment in 2015-16. A proficient score on the ACT is 21 for math and 23 for
reading.

While the goals for All Students and Subgroups are ambitious, they are also attainable because all
Wyoming schools not currently meeting the long-term goals, including the lowest-performing schools,
have 15 years to meet the goal. Appendix A illustrates that the interim targets are reasonable when they
are spread out over a 15-year period for All Students and Subgroups.

2. Provide the measurements of interim progress toward meeting the long-
term goals for academic achievement in Appendix A.

An example of interim targets for All Students and Subgroups are included in Appendix A and are based
on schools that performed in the 15th percentile during the baseline year (2015-16).

For All Students and Subgroups, the interim targets will vary from school to school based on their
percentile rank during the baseline year (2015-16). For example, the school at the 65" percentile for the
All Students group in 2015-16 for grades 3-8 math had 59% of its students proficient or advanced.
Because the goal for the All Students group for all Wyoming schools is to be at or above the school that
was at the 65" percentile in the baseline year, a school that performed at the 15" percentile during the
baseline year would need to make gains of 4.5% every three years in order to meet the long-term goal for
All Students in grades 3-8 math within 15 years.

The measurements of interim progress for the All Students group for schools that were performing at the
15" percentile in the baseline year are included in Appendix A.

3. Describe how the long-term goals and measurements of interim progress
toward the long-term goals for academic achievement take into account
the improvement necessary to make significant progress in closing
statewide proficiency gaps.

Performing at or above 80% of all Wyoming schools within 15 years will significantly narrow the gap
between the Subgroups and the All Students group in most cases. For specific subgroups where
application of 80" percentile goal does not reduce the gap by at least 30%, then a different goal will be
applied, such as “All Wyoming schools will narrow the gap for Subgroup X by 30% within 15 years.”
This is represented in Appendix A and are based on schools that performed in the 15th percentile during
the baseline year (2015-16). For All Students and Subgroups, the actual interim targets will vary from
school to school based on their percentile rank during the baseline year.
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b. Graduation Rate. (ESEA section 1111(c)(4)(A)(i)(1)(bb))

1. Describe the long-term goals for the four-year adjusted cohort graduation
rate for all students and for each subgroup of students, including: (1) the
timeline for meeting the long-term goals, for which the term must be the
same multi-year length of time for all students and for each subgroup of
students in the State, and (2) how the long-term goals are ambitious.

For the All Students group, all Wyoming schools will perform as well or better than a school that was at
or above the 65" percentile for a four-year, on-time graduation rate in the baseline year (2015-16) within
15 years.

The long-term goal for the All Students group for graduation is:
e Four-Year, On-Time, Adjusted Cohort Graduation Rate = 88%

This goal is ambitious because every Wyoming school will have to perform as well or better than the
schools that were among the top 35% in the baseline year.

For each Subgroup, all Wyoming schools will perform as well or better than a school that was at or above
the 80" percentile for a four-year, on-time graduation rate in the baseline year (2015-16) within 15 years.
The long-term goals for each Subgroup are included in Appendix A.

This goal is ambitious because every Subgroup that meets the minimum n in all Wyoming schools will
have to perform as well or better than the schools that were performing among the top 20% in the baseline
year (2015-16) within 15 years.

While these goals are ambitious, they are also attainable because all Wyoming schools not currently
meeting the long-term goals, including the lowest-performing schools, have 15 years to meet the goal.
Appendix A illustrates that the interim targets are reasonable when they are spread out over a 15-year
period for All Students and Subgroups.

2. If applicable, describe the long-term goals for each extended-year adjusted
cohort graduation rate, including (1) the timeline for meeting the long-
term goals, for which the term must be the same multi-year length of time
for all students and for each subgroup of students in the State; (2) how the
long-term goals are ambitious; and (3) how the long-term goals are more
rigorous than the long-term goal set for the four-year adjusted cohort
graduation rate.

Not Applicable

3. Provide the measurements of interim progress toward the long-term goals
for the four-year adjusted cohort graduation rate and any extended-year
adjusted cohort graduation rate in Appendix A.

An example of interim targets for the All Students and Subgroups are included in Appendix A and are
based on schools that were performing at the 15th percentile in the baseline year (2015-16).
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4. Describe how the long-term goals and measurements of interim progress
for the four-year adjusted cohort graduation rate and any extended-year
adjusted cohort graduation rate take into account the improvement
necessary to make significant progress in closing statewide graduation rate

gaps.

Performing at or above 80% of all Wyoming schools within 15 years will significantly narrow the gap
between the Subgroups and the All Students group in most cases. For specific subgroups where
application of 80" percentile goal does not reduce the gap by at least 30%, then a different goal will be
applied, such as “All Wyoming schools will narrow the gap for Subgroup X by 30% within 15 years.”
This is represented in Appendix A.

c. English Language Proficiency. (ESEA section 1111(c)(4)(A)(ii))

1. Describe the long-term goals for English learners for increases in the
percentage of such students making progress in achieving English
language proficiency, as measured by the statewide English language
proficiency assessment, including: (1) the State-determined timeline for
such students to achieve English language proficiency and (2) how the
long-term goals are ambitious.

In addition to using a student’s incoming English proficiency level to determine the length of time it
should take to achieve English proficiency, it is important to account for other research-based student
characteristics to identify an appropriate timeframe for individual students to achieve English proficiency.
However, given the very small population of English Learners (ELs) in Wyoming public schools,
Wyoming collaborated with other states in the WIDA consortium to take advantage of the much larger
population of ELs across all states that administer WIDA ACCESS for ELLSs.

The WDE agrees with the general approach being recommended by WIDA, which is based on the
following general steps:

1. Run a statistical model to estimate the average time necessary to become English proficient based
on incoming English proficiency, time in language instruction education programs, grade level,
age, native language proficiency level, and/or limited or interrupted formal education.

2. Using the results of the statistical model from step 1, create a set of equations to determine the
appropriate number of years to achieve English proficiency for each newly identified EL (or x).

3. Set the long-term goal for each newly identified student as the proficient cut score on WIDA
ACCESS for ELLs in the grade level “x” years out from the student’s current grade.

4. Use a mathematical calculation (to be developed on the basis of research about what are
appropriate expectations for the degree of growth in early years versus later years) to set interim
goals that place the student on target to become proficient in English by the deadline developed in
step 2.

The WDE will monitor Wyoming-specific performance data over time (as enough data becomes
available) to determine if there are any critical differences in trends for Wyoming as compared to trends
for the WIDA consortium as a whole to determine whether EL goals should be revisited.

For the English Language Proficiency goal, all Wyoming schools will perform as well or better than a
school that performed as well or better than 65% of all Wyoming schools during the baseline year (2015-
16) within 15 years.
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Based on the performance data from the baseline year, a school in the 65th percentile is expected to have
44% of its EL students making acceptable progress toward English Language Proficiency. The
measurement of acceptable progress is based on the WIDA ACCESS for ELLs. This goal is applicable to
all EL students in grades 3-8 and high school.

2. Provide the measurements of interim progress toward the long-term goal
for increases in the percentage of English learners making progress in
achieving English language proficiency in Appendix A.

A school’s interim target for the English language proficiency goal will be based on the percentage of EL
students making “acceptable progress” toward English language acquisition based on the students’
performance on the WIDA ACCESS for ELLs. A table illustrating progress toward ELP for an EL
student based on his/her starting point is included in Appendix A.

A school in the 15th percentile during the baseline year will need to achieve an improvement target of
5.1% every three years in order to meet the long-term goal within 15 years. Each school’s interim goal
will vary based on its starting point. A table illustrating the measurement of interim progress for a school
in the 15th percentile during the baseline year is included in Appendix A.

iv.  Indicators (ESEA section 1111(c)(4)(B))

For each indicator listed below, schools will be assigned one of three levels of performance: above
average, average, or below average. Cut scores to determine above average (top third), average (middle
third), and below average (bottom third) on each indicator will be based on baseline performance data
from the 2017-18 school year. The score for the school that 33.3% of schools scored lower than will
become the cut score for the average level of performance. The score for the school that 66.7% of schools
scored lower than will become the cut score for the above average level of performance. Separate cut
scores will be identified for the All Students group and for each subgroup in this manner. The cut scores
identified during the baseline year will be used in future school years.

Schools will be assigned to one of these three levels for the All Students group and each subgroup. To
determine an overall score for each school the three levels will be assigned scores of 1 for below average,
2 for average, and 3 for above average. The overall school score will be the average indicator category
score (AICS). The AICS will be the average of indicator scores earned by the school rounded to one digit.
The indicators will be weighted equally. Schools must meet the minimum n on at least two indicators to
get an AICS score. The averaging of indicator scores results in an equal weighting of the indicators at a
school. When a school meets the minimum n for some but not all indicators, the averaging of the
remaining indicators ensures that the remaining indicators are equally weighted when the AICS is
computed.

a. Academic Achievement Indicator. Describe the Academic Achievement
indicator, including a description of how the indicator (i) is based on the long-
term goals; (ii) is measured by proficiency on the annual Statewide
reading/language arts and mathematics assessments; (iii) annually measures
academic achievement for all students and separately for each subgroup of
students; and (iv) at the State’s discretion, for each public high school in the
State, includes a measure of student growth, as measured by the annual
Statewide reading/language arts and mathematics assessments.
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Achievement: For grades 3-8, there is one overall school Achievement score for each school that
represents student performance on the state assessment in all tested grades and content areas. The
Achievement indicator score for each school is based on the percent of student scores that are “proficient
or above” in reading and math. The long-term goal for the All Students group for Achievement in grades
3-8 is for every school to have 59% of its students proficient or above in math and 65% of its student
proficient or above in reading. The long-term goals for each Subgroup are included in Appendix A.

In high school, there is one overall school Achievement score for each high school that represents student
performance on the reading and math subject-area tests of the college-entrance exam in grade 11. The
Achievement indicator score for schools is the percent of student scores that are “proficient or above” on
the subject-area tests of the college-entrance exam in grade 11. The long-term goal for Achievement in
high school is for every school to have 46% of its students proficient or above in math and 39% of its
student proficient or above in reading.

The same number of students take each subject-area test in grades 3-8 and high school; therefore the
weighting of the Achievement indicator for math is the same for reading. Scores are used to make
accountability determinations and are reported for All Students and disaggregated for all Subgroups.

NOTE: Wyoming will be implementing a new state assessment in 2017-18. Students in grades 3-10 will
participate in a summative, computer-adaptive assessment with multiple item types for reading/language
arts and math. Interim assessments will be available in grades 1-10. Science will be given in grades 4, 8,
and 10.

Growth: Growth is measured as Student Growth Percentiles (SGPs). An SGP indicates how an individual
student’s growth compared with that of all Wyoming public school students from that particular year in
the same grade who had similar math/reading scores in previous years. Students in the same grade with a
similar test score history are referred to as “academic peers”. SGPs range from 1 to 99 with lower scores
indicating lower growth and higher scores indicating higher growth relative to the academic peers. An
SGP of 50 would indicate the student scored as well as or better than 50 percent of their academic peers.
This measure of Growth is independent of the prior achievement level performance of students. Students
with low achievement may have low or high growth. Likewise, students with high achievement may have
low or high growth. Regardless of how high or low a student’s test scores in past years were, they still
may earn any of the SGPs from 1 to 99 depending upon how the changes in their scaled scores compare to
that of their academic peers.

In high school, student Growth in mathematics and reading is measured in grades 10 and 11. In order to
compute Growth scores, students must have at least two consecutive years of mathematics scores for math
growth and two consecutive years of reading scores for reading growth. Grade 10 Growth will be
measured from the prior year’s performance on the state test in grade 9 to the current year’s test in grade
10. Grade 11 Growth will be measured from the grade 9 test two years prior to the grade 10 test one year
prior to the current year grade 11 standardized college readiness exam. The Growth indicator will be
disaggregated for each subgroup.

A school’s Growth score is the mean growth percentile (MGP) at a school. To compute the MGP for the
school all reading and math SGPs for full academic year students at the school are combined and the SGP
that 50% of SGPs fall below and 50% of SGPs fall above is the MGP.

Starting in 2017-18, Grow