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AGENDA | January 17, 2019 
1:00 – 4:00 p.m. via teleconference 

Opening Items 
• Call to order 
• Roll Call 
• Pledge 
• Welcome 
• Approve Agenda 

Consent Agenda 
• Minutes 
• Treasurer’s Report 

Public Comment on Agenda Items 

Reports 
• State Superintendent’s Update 
• Coordinator’s Report 

o Legislative Session 
o Administrative Procedures Outline  

• Committees 
o Communications Committee 
o Administrative Committee 

Discussion Items 
• Computer Science Standards Update 
• State and Federal Accountability Results 
• Process to Avoid Lobbying  

Action Items  
• SBE Communications Policies (Sections 21 & 29) 
• Early Learning Resolution 

Future Items  
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• Next Meeting – February 21-22 in Cheyenne with officer elections 
• Legislative Session Schedule 

Board Member Comments  

(Comments about meetings or workshops attended, topics of concern, public 
recognition) 

Public Comment  

(Final comments from the public) 

Adjournment 
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WYOMING STATE BOARD OF EDUCATION 
November 16, 2018 
Via Teleconference  

 
Wyoming State Board of Education members present: Chairman Wilcox, Sue Belish, Max Mickelson, 
Superintendent Balow, Robin Schamber, Scotty Ratliff, Dan McGlade, Nate Breen, Dr. Sandra Caldwell, 
Ryan Fuhrman, Ken Rathbun, Kathryn Sessions, and Forrest Smith. 
 
Members absent: Dean Ray Reutzel.  
 
Also present: Kylie Taylor, WDE; Dr. Thomas Sachse; Kari Eakins, WDE; and Julie Magee, WDE. 
 
 
November 16, 2018 
 
CALL TO ORDER 
 
Chairman Wilcox called the State Board of Education to order at 1:06 p.m. 
 
Kylie Taylor conducted roll call and established that a quorum was present.  
 
APPROVAL OF AGENDA 
 
Sue Belish moved to approve the agenda as presented, seconded by Ken Rathbun; the motion carried. 
 
APPROVAL OF MINUTES  
 
Minutes from the October 12, 2018 State Board of Education meeting were presented for approval. 
 
Sue Belish moved to approve the minutes with amendment to include “the SBE discussed preference of 
teacher evaluation and possible legislation going forward”, seconded by Dan McGlade; the motion carried. 
Ken Rathbun, Ryan Fuhrman, and Forrest Smith did not vote because they were not present at the October 
meeting.  
 
TREASURER’S REPORT 
 
SBE Treasurer, Max Mickelson, presented the summary review and expenditures report for the board’s 
budgets, and went over the remaining balances and time left in the current biennium.  
 
Ken Rathbun moved to approve the presented Treasurer’s Report, seconded by Scotty Ratliff; the motion 
carried.  
 
State Superintendent’s Update 
Superintendent Balow updated the SBE on the accountability results for 2017-18 and the significant 
changes to accountability in Wyoming. She also updated the board on the 2018 WY-TOPP optional fall 
interim assessment that was successfully executed with an increase in participation.  
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Coordinator’s Report 
Dr. Tom Sachse, SBE Coordinator, began his report with an update on November’s Joint Education Interim 
Committee reports. Tom submitted the Professional Judgment Panel report with completed School 
Performance level descriptors. Tom also submitted a report prepared by the Wyoming Department of 
Education (WDE) on the State System of Support for Alternative Schools.  
 
Tom drafted an early childhood education resolution as directed by the board in September. The resolution 
promotes early childhood education as a means of advancing equity and supporting the WDE’s effort to 
combine early childhood education programs throughout the state. Tom finished his report by giving a quick 
update on the Curriculum Directors’ input on the Basket of Goods and Services, updating the Policies of 
Governance, and the 2018 annual NASBE conference.  
 
BOARD REPORTS AND UPDATES 
  
ESSA State Plan Update 
Julie Magee, WDE, presented the ESSA update to the SBE, the proposed changes to Wyoming’s 
consolidated State Plan for ESSA were out for public comment. Wyoming is resubmitting its ESSA State 
Plan in compliance with the requirements of its approval letter and to reflect the new baseline data provided 
by WY-TOPP in long-term goals for Achievement.  
 
2017-18 Accountability Report  
On November 1, 2018 the 2017-18 accountability results were publicly released and submitted to the 
Legislative Services Office. Julie Magee presented the Accountability Report that summarizes the results of 
Wyoming schools’ performance for the 2017-18 school year.   
 
SBE COMMITTEE UPDATES 
 
Administrative Committee 
Sue Belish informed the SBE on board member terms and indicated that Ken Rathbun will coordinate a 
committee for board officer nominations, officer election will take place during the board’s February 
meeting. Sue will also work on drafting a proposal for meeting locations and dates for 2019-20. 
 
PUBLIC COMMENT 
 
Kathy Vetter, Wyoming Education Association, thanked the board for a very informative meeting.   
 
NEXT MEETING 
The board’s next meeting will take place via Teleconference on January 17, 2019 
 
The State Board of Education adjourned at 3:45 p.m. 



WYOMING DEPARTMENT OF EDUCATION
State Board of Education
FY19  Budget
30 June 2018 thru 07 January 2019

REMAINING Percentage

DESCRIPTION BUDGETED EXPENDED ENCUMBERED BALANCE
Personal Services (0100 series)

 [App Unit 001] 30,000.00 15,097.90 14,902.10 49.67%
Supportive Services (0200 series)

 [App Unit 001] 157,275.00 49,691.20 107,583.80 68.40%
Data Processing Charges (0400 series)

 [App Unit 001] 5,401.00 932.86 4,468.14 82.73%
Professional Services (0900 series)
 [App Unit 001] 50,794.00 1,500.00 0.00 49,294.00 97.05%

243,470.00 67,221.96 0.00 176,248.04 72.39%

REMAINING Percentage

DESCRIPTION BUDGETED EXPENDED ENCUMBERED BALANCE
Professional Services (0900 series)

 [App Unit 009] 145,848.00 0.00 0.00 145,848.00 100.00%
[App Unit 002] 23,422.00 0.00 8,100.00 15,322.00 65.42%

 [App Unit 001] 248,428.00 56,221.54 0.00 192,206.46 77.37%

TOTAL 417,698.00 41,243.32 8,100.00 368,354.68 88.19%

SUMMARY   REPORT
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Memorandum 
 
To:   State Board of Education 
 
From: Jillian Balow, Supt of Public Instruction 
 
Date: January 9, 2019 
 
Subject: State Superintendent’s Update 
 
Item Type: Informational  
 
I apologize that I am unable to participate in this State 
Board of Education (SBE) meeting due to a conflict with 
both the State Loan and Investment Board and State 
Board of Land Commissioners. 
  
As we rang in 2019, we said farewell to Chief Operations 
Officer, Dianne Bailey, and Chief Policy Officer, Megan 
Degenfelder. Congratulations to Kari Eakins who officially 
began in her role as Chief Policy Officer. Also, please 
welcome Michelle Panos as our new Communications 
Director. Michelle joins us from former Governor Mead’s 
office where she worked on policy and communications 
during her tenure there. 
 
Last month, in accordance with requirements in the Every 
Student Succeeds Act (ESSA), Wyoming released its 
statewide report card. Report card information is available 
in a user-friendly format at wyomingmeasuresup.com. 
Visitors to the new statewide report card can view 
information from the 2017-18 school year at the state, 
district, and school levels. Sections of the report card 
include school performance, assessments, enrollment, 
graduation, teachers, and more.  
 

On January 7, 2019, the five statewide elected officials 
were sworn in, including Governor Mark Gordon, Secretary 
of State Ed Buchanan, Auditor Kristi Racines, Treasurer 
Curt Meier, and myself. During his Inaugural speech, 

https://wyomingmeasuresup.com/
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Governor Gordon mentioned his interest in education funding and in visiting schools. 
During his State-of-the-State address, Governor Gordon supported efforts related to 
student safety, an increase in the external cost adjustment, and developing a skilled 
workforce. 

 

Last week, I had an opportunity to lay out my priorities for this legislative session at 
legislator caucuses. They are: 

• Expansion of the Hathaway Scholarship success curriculum to include Career 
and Technical Education (CTE) course options. 

• Virtual education amendments 
• School safety and security 
• Government efficiency 

 



 

 

January 7, 2017 

 

To: State Board Members 
 

From: Tom Sachse, Ph.D. 

 

RE: Legislative Topics 

 

There are several topics I want to address regarding the legislature. First, I want to 
provide a brief recap of the November Joint Education Interim Committee (JEIC). The 
full board has not met since that event. Second, I want to get the Board’s direction on 
several bills now before the state legislature. Third, I want to ask the board to consider 
several options for getting board direction for new bills as they arise between meetings 
of the board. 

November JEIC: The JEIC met the last week of November to consider several 
bills of interest to the state board. Two bills of particular interest included, the now, 
House Bill 22 on Teacher Accountability and House Bill 23 on Education Accountability. 
You may recall that House Bill 22 used the term “data protocol” in describing elements 
that districts might use in evaluating teachers’ performance. The person before me 
raised the same definitional question and when no one (including LSO staff) could offer 
a definition, they struck the language. At the end, two senators voted against the bill, 
though it carried. That bill, like all house bills, will start in the House and move to the 
Senate. House Bill 23 makes minor refinements to the Wyoming Accountability in 
Education Act (WAEA), including language that would permit the State Superintendent 
to set the accountability targets. It retains language requiring the state board to 
assemble a Professional Judgment Panel to set targets on occasions where there are 
major changes in the statewide assessment and/or in the accountability system. I noted 
this ambiguity, but they took no action to amend the bill and it currently has the same 
dualist language. 

Current Bills: As of this writing there are several other bills before the education 
committees. In addition to House Bills 22 and 23, there are House Bills 24 (on National 
Board Techer Certification) and 25 (on Virtual Education Amendments). Both are 
technical corrections to exiting statutes and do not appear to require advocacy or 
information from the State Board of Education. 

On the Senate side, there are Senate File 22 and Senate File 43. SF 22 allows 
persons not currently under contract to a local district to assist in addressing gun 
violence on school property. Senate File 43 is the same as a bill from last year offered to 
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enable Career and Technical Education (C&TE) classes to “count” towards eligibility for 
a Hathaway Scholarship. The bill is now sponsored by Senate Education, so it will have a 
greater chance of success in the general session. Given the initial pace emanating from 
the Legislative Service Office, there may be many more bills dealing with education 
matters—specifically addressing matters of import to the state board. Thus, my third 
legislative topic: 

Rapid Response Options: It is very important that I advocate for the state board 
when members are not present. Even when individual members of the board are there 
to provide testimony, they may be representing their views and not necessarily the 
consensus of the full board. At the last meeting of the Administrative Committee, I 
proposed a legislative “rapid response proposal” to get thoughts from a subset of the 
board. That proposal was flawed in some important ways, so they decided not to discuss 
that proposal with the full board. But the committee was understanding of my dilemma 
and wanted to discuss other options with the full board. They also wanted to “vet” any 
response mechanism with Mackenzie, so as not to avoid any legal or ethical 
entanglements.  

I’m not certain whether any rapid response system will work, but here are two 
possibilities. One option might be for me to send an email to the entire board with a 
summary of the bill (and a link to the entire bill on the LSO website), along with a 
summary of the issue and a recommended course of action. Voting members of the 
board could then email their response to me and the Board Chair. Once eight members 
agreed, I would confirm that with the board chair and make that the substance of my 
next testimony.  

Another option would be to adapt the nice work that Kylie has started on a 
legislative matrix to enable board members to see and comment on legislative issues of 
import to the board. 

It currently has columns for: 

Bill #  Title    Sponsor     Description    Status Report   Agency Contact   Fiscal Note 

 

 I could make a copy with the following columns: 

Bill #   Sponsor   Description   SBE Impact   Specific Language   Recommended Action 

Then, the Board chair and I could get email responses from board members and once 
eight voting members agreed, the board chair would direct my testimony accordingly.  

I would be content to employ these or other means or wait for the next board meeting. 

 



 

 

January 7, 2017 

 

To: State Board Members 
 

From: Tom Sachse, Ph.D. 

 

RE: Draft Table of Contents for an Administrative Procedures document 

 

As the Board concludes the review and revision of the Policies of Governance document, 
it seems timely to begin work on a companion document that contains less formal 
“standard operating procedures” the board typically follows. Because they are informal, 
they can be changed, by the chair, committees, or even individual board members. This 
will serve as a gentle reminder of how and why the board has operated in the past, with 
the expectation that improvements will be made as the board continues to refine its 
procedures. 

Structurally, they will be like the policies where a short description is followed by 
embedded (linked) documents that have more detail. For example, under “Notable 
Documents” there will be a one or two sentence description of the significance of the 
document, with a link to the entire report.  

At this point, I am interested in getting feedback from board members about this draft 
table of contents, along with other ideas for inclusion. As with the policies revision, I will 
ask a board committee to review the draft segment and then bring it back to the full 
board for information and then action. I will bring these forward in groups of two to five 
segments per month starting with the February meeting. 

 



 

 

 

 

 

 

State Board Administrative Procedures Manual 

Table of Contents--January 7, 2019 Draft 

 

 

Current members list (with terms and officers noted) 

 

State Board meetings 

 Agenda development process 

 Calendar design elements 

 Current year calendar 

 Agenda format 

 Roberts Rules of Order 

 

State Board committees 

 Chair’s prerogative regarding committees 

 Extant committees 

 Duties and members 

 Administrative committee protocol 

 Communications committee protocol 

 

Board members’ reimbursement procedures 

 Meeting attendance salary 

 Travel reimbursements 

 Professional development approval 
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Communications 

 Zoom 

 Board Docs 

 

Budgeting 

 State Board budget overview 

 State Board expenditures 

 State Board biennial budget request 

 

Staffing/Roles 

 State Board Coordinator 

 State Board Education Program Specialist 

 SBE WDE liaison 

 

Recent major events 

 2018 Rollout of the new state assessment system—WY-TOPP 

 2017 Adoption of the Wyoming version of the Next-Generation Science Standards 

 2014 Election of State Superintendent Balow 

 2013 Adoption of the Wyoming version of the Common Core State Standards 

 2011 Wyoming Accountability in Education Act 

  

Notable documents 

2019 Technical Advisory Group Report (on alternative high school 
accountability) 

2018 School Performance Rating Model (WAEA Implementation Manual) 

 2018 Advisory Committee (Catchpole) Report 
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2018 Professional Judgment Panel Report 

2016 Report to the JEIC on State Board Governance 

2015 Assessment Task Force Report 

 



 
Administrative Committee Minutes 

December 11, 2018 
Attendance: Walt Wilcox, Robin Schamber, Kenny Rathbun, Nate Breen, Tom Sachse, Julie 
Magee, Kari Eakins, Mackenzie Williams, Megan Degenfelder, Sue Belish 

 
 

1. January 17, 2019 Meeting Agenda and logistics. 
a. The committee reviewed the proposed items for the January meeting.  Several items 

were reserved for the February meeting which will be an in-person meeting in 
Cheyenne. Based on the proposed items, it was decided that the January 17, 2019 
meeting will be conducted virtually and scheduled for 1:00-4:00.  

2. Coordinator Items  
a. Tom discussed several subjects with the Committee including the document he is 

developing to outline various SBE Administrative Procedures, his attendance at the 
legislative session this year, and a suggestion for a “rapid response process” to issues 
that arise during the legislative session.  The Committee discussed the rapid response 
process and suggested that Tom bring this to the attention of the entire board at the 
January meeting.  Tom has a challenging job representing the SBE on issues or bills that 
have not been previously discussed by the entire board.  He has a suggestion for 
improving this process.  The Committee would like other board members to weigh in on 
his proposal.   

b. The Committee reviewed the revisions to the two communications policies (21 and 29) 
which will be presented to the board for approval in January.  

c. Tom and Julie were tasked with completing two LSO required informational reports 
concerning funds expended for participants on the Professional Judgement Panels.  
Since those reports are informational only, they were not presented to the entire board 
prior to submittal. 

3. WDE Items  
a. The Committee discussed several meeting preparation responsibilities to decide if the 

tasks were needed and if needed should it be performed by the SBE Coordinator, 
(currently Tom) or by WDE staff (currently Kylie) 

i. Hotel rooms – the Committee proposes that each SBE member be responsible for 
making his/her own hotel reservation and that reserving a block of rooms is no longer 
a needed task. 

ii. Meals, refreshments and snacks – it was suggested that instead of catering lunch or 
providing refreshments during the day, the Board schedule an hour lunch break during 
each meeting and that individual board members provide their own snacks. Pros – 
each member takes care of their own needs, board members already receive per 
diem, it would save money, there would be no need to make special arrangements for 



members with specific dietary needs, it would be one less responsibility for either the 
coordinator or the WDE.  Cons – it would extend meetings, in some areas of the state 
it might be hard to find places to accommodate the group, it would impact the flow of 
the meetings, it would cut down on time to communicate with audience members.  
The Committee felt that the entire board should discuss this item, especially as it 
pertains to the lunch break.   

iii. Dinner reservations – the Committee proposes that board members take over this 
responsibility. 

iv. Printing agendas – the Committee believes that it is important to have printed copies 
of agendas for the public when we have in-person meetings and asks that the WDE 
continue to perform this task. 

v. Coordinator travel form requests – the Committee suggests that the Coordinator 
complete his own travel form requests, but that the WDE provide training for 
completing the process.  (Tom will meet with WDE staff during the legislative session) 

vi. Board member reimbursement forms – it was suggested that the WDE develop a 
process so that individual board members can complete their own reimbursement 
forms and transmit them electronically to the chairman for processing.  There appear 
to be some challenges with the state accepting electronic signatures and with the 
design of the form.  The WDE will investigate further. 

vii. Invitation of speakers to meetings – the Committee suggests that the Coordinator 
work with the Communications Committee to issue invitations. 

4. Future SBE Meetings – Locations and themes 
a. Tom and Sue will meet in December to outline a suggestion for locations and themes for 

the 2019 meeting schedule.  The proposed outline will be presented to the board in 
January for approval at the February meeting. 

5. Other 
a. The Committee thanked Megan for her work on behalf of the department and the Board 

and wished her great success in her new endeavor. 
b. The Committee congratulated Kari on her new position, succeeding Megan in the role as 

Chief Policy Officer for WDE.  Kari and Julie will continue working closely with the SBE. 
c. SBE members should be reminded of our role during the legislative session.  We will ask 

Mackenzie to review this at our January meeting. 
 
 

 
 



 

 

 

 

Draft 2019-2020 SBE Calendar 

 

 

Date  Location  Theme   Business 

 

July   Laramie  Teacher Education Interim Topics 

18-19     Retreat Topics  SBE Goals (Eval?) 

  

August  TBD   TBD 

 

September Riverton  WCCC?   Assessment Results 

19-20     K-14 Articulation  Acct. Results 

      

 

October Cody   Interim Topics 

24-25    

 

November Virtual  WSBA Collaboration 

21 

 

December TBA   TBA 

 

January  Virtual   Legislative Priorities 

24 
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February  Cheyenne  Legislative Positions Election of  

27-28   Officers &   
  Invite Governor 

 

March  Casper  Legislative Impacts Preliminary  

26-27         Budget 

 

April   Douglas  Early Learning    

27-28 

 

May 22    Virtual   State System of  

     Support 

 

June   Rock Springs      Accreditation &  

18-19         Alternative calendars 

         Final budget request 
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Memorandum 
 
To:   State Board of Education 
 
From: Kari Eakins, Chief Policy Officer  

 Laurie Hernandez, Director of Standards and  
  Assessment Division 
 
Date: January 17, 2019 
 
Subject: Updated on Proposed 2019 Computer Science 
  Standards Review 
 
Item Type: Informational  
 
Background: 
The Board is charged with evaluating and reviewing the 
uniformity and quality of the educational standards 
imposed under W.S. 21-9-101 including the student 
content and performance standards. HEA 48 was signed 
by Governor Mead on March 14, 2018, which required the 
addition of Computer Science Standards and a couple of 
changes to W.S. 21-9-101(a)(i), as outlined below.  

(i)  Common Core of Knowledge 
(M) Applied technology (repealed) 
(O) Computer science (added)  

(iii)   Common Core of Skills 
(C) Keyboarding (removed) Computational thinking 

(added) and computer applications (remains) 
 
Section 3 of the bill requires the state board of education to 
promulgate uniform content and performance standards for 
computer science by January 1, 2022, to be effective 
beginning with the 2022-23 school year. 
 
Statutory Reference: 
HEA 48 (SF0029) 
W.S. 21-2-304(c) 
 
Work Prior to the Committee Work: 
The WDE Standards Team started the review process by 
releasing a survey (April 3-June 3, 2018) to collect 

http://legisweb.state.wy.us/2018/Enroll/SF0029.pdf
https://wyoleg.gov/NXT/gateway.dll?f=templates&fn=default.htm&f=templates&fn=default.htm


 

2 

community input prior to convening the Computer Science Standards Review 
Committee (CSSRC).  The Team also conducted five regional community input 
meetings across Wyoming in mid-May to inform the public of the standards review 
process and to gather input for the CSSRC’s consideration. Stakeholders were given a 
twenty-minute presentation, including a video from Superintendent Balow. All 
community feedback was collected on the following two questions: 1) Why is computer 
science education important? and 2) What do you want the committee to know as they 
develop computer science standards? In total, 23 stakeholders attended the regional 
meetings and 33 online responses were collected. The information collected was 
shared with the CSSRC during their first face-to face meeting in July. 
 
A Call for Participants was issued from April 1 to May 15, 2018. WDE received 104 
applications, including from business members from Wyoming and across the Nation, 
parents, and educators, both K-12 and post-secondary. With the review committee 
selection process, WDE reviewed and selected committee members to represent the 
diversity of Wyoming, geographically and professionally.  
 
Committee Work: 
The 40-member CSSRC attended their first meeting via webinar May 29, 2018 to 
become familiar with the standards review process. This committee met face-to-face 
over two, 3-day meetings, as well as through seven subgroup webinars and one whole 
committee webinar. 
 
After the committee reviewed various states standards, as well as national standards 
such as those from the Computer Science Teachers Association (CSTA) and the 
International Society for Technology in Education (ISTE), the group agreed to use the 
CSTA and Oklahoma’s Computer Science Standards as a starting point for developing 
Wyoming’s standards. The edits and additions made during the process led to the 
creation of a set of standards unique to Wyoming. 
 
The Proposed 2019 Computer Science Standards consist of 16 standards under five 
domains (core concepts to be studied in computer science). The document includes 
benchmarks, the skills students must master in order to demonstrate proficiency of the 
content standards throughout the grade band. The committee chose to arrange the 
benchmarks by the following grade bands: K-2, 3-5, 6-8, and two levels for 9-12. 
 
The Performance Level Descriptors (PLDs), which describe the performance 
expectations of students for each of the four (4) performance level categories: 
advanced, proficient, basic, and below basic, are located at the end of each grade-band 
section. 
 
Public Input: 
The 2019 Wyoming Computer Science Content and Performance Standards document 
is in draft form and ready to be submitted for stakeholder review, found at 
edu.wyoming.gov. Input can be given through an online survey until 11:59 p.m. on 
March 5, 2019 or at any of the five regional meetings.  

https://edu.wyoming.gov/
https://docs.google.com/forms/d/e/1FAIpQLSfw6sNS3VlTiIEBtf8pc5Gk8iJWBCXUI9GWo-oYaJhMCXYZ9Q/viewform?usp=sf_link
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Public input meetings will be held 6:00-7:30 p.m. at the following locations:  

• February 25, Green River - SCSD #2 Central Admin. Office, 351 Monroe 
Avenue 

• February 25, Buffalo - JCSD#1 Buffalo High School, 29891 Old Hwy 87 
• February 26, Meeteetse - PCSD #16 School Building, 2107 Idaho Street 
• February 26, Douglas - CCSD #1, Admin. Building, 615 Hamilton Street 
• February 28, Cheyenne - LCSD #1, Storey Gym, 2811 House Avenue 

 
After collection, public input will be presented to the SBE at its March meeting. If the 
Board moves to adopt the revised standards, an additional public comment period will 
follow prior to the final adoption. 
 
Supporting Documents / Attachments: 

• Google Slides Presentation: Update on Proposed 2019 Wyoming Computer 
Science Content & Performance Standards 

• PDF: Proposed 2019 Wyoming Computer Science Standards 
 
For questions or additional information: 
Contact Barb Marquer at barb.marquer@wyo.gov or (307) 777-5506 or Brian Cole at 
brian.cole@wyo.gov or (307) 777-5036. 

mailto:barb.marquer@wyo.gov
mailto:brian.cole@wyo.gov
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mailto:catherine.palmer@wyo.gov
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EDU.WYOMING.GOV

Overview

● Update on the Standards Review Timeline
● Update on Community Input
● Update on the Standards Review Process
● Present Proposed 2019 Computer Science 

Standards 
● Next Step: Collect Public Input



EDU.WYOMING.GOV

Standards Review 
Timeline



EDU.WYOMING.GOV

Nine Year Cycle - Timeline



EDU.WYOMING.GOV

Nine Year Cycle - Snapshot



EDU.WYOMING.GOV

HEA 48 was signed by Governor Mead on March 14, 2018, which requires 
the addition of Computer Science Standards and a couple of changes to the 
Basket of Goods in W.S. 21-9-101(a)(i), as outlined below. 

(i)Common Core of Knowledge
(M) Applied technology (repealed)
(O) Computer science (added)

   (iii) Common Core of Skills
(C) Keyboarding Computational thinking and computer 

applications

Section 3 of the bill requires the state board of education to promulgate 
uniform content and performance standards for computer science by 
January 1, 2022, to be effective beginning with the 2022-23 school year.

New Wyoming Computer Science 
Content and Performance Standards



EDU.WYOMING.GOV

CS Standards Review Timeline



EDU.WYOMING.GOV

Community 
Input
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Community Input Meetings

Purpose: Collect Information for the Computer 
Science Standards Review Committee

Collected input on 2 questions:
● Why is computer science education important?
● What do you want the committee to know as 

they develop computer science standards?



EDU.WYOMING.GOV

Community Input Video 

Jillian Balow 
State Superintendent of Public 

Instruction

Ryan Fuhrman
State Board of Education - 
Representing Appointment 

District #2

https://www.youtube.com/watch?v=29fWyFyPvzQ
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Community Input Meetings

Date (6-8 pm) Location
# in 

Attendance
# that gave 
Comment

May 14, 2018 Pinedale 8 8

May 15, 2018 Rock Springs 4 4

May 15, 2018 Powell 5 2

May 16, 2018 Cheyenne 5 5

May 16, 2018 Sheridan 7 4

May 17, 2018 Casper 2 0

Sub-Total 31 23

Apr. 3 - June 3, 2018 Collected Online on WDE Website 30

TOTAL 53



EDU.WYOMING.GOV

Community Input - Comments
• “Computer Science Education is an important component for creating 

students who are problem solvers and life-long learners. It also creates 
relevant experiences for abstract thinking, problem solving, and vocational 
opportunities.”

• “Without computer science, we are sending our students into the future 
ill-prepared for tomorrow's workforce. Most of today's careers require 
some level of computer skills, and this requirement will only continue to 
multiply. Computer science is complex with many facets. Students need to 
be able to understand both how to work a computer and how a computer 
works.”

• “Like the other sciences, computer science is both highly logical, highly 
creative... and highly complex. We need students to develop innate skills in 
this area to succeed in an increasingly complex business environment. As a 
business leader, I (and others) are starting to expect a certain baseline of 
computer science related skills, knowledge, and abilities from every 
applicant.” 
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Community Input - Comments 
(cont.)

• Define computer science; it is not just coding and robotics.
• Standards should be broad and flexible enough to adjust to a quickly 

evolving science.
• Don’t start from scratch. Districts are already implementing computer 

science. CSTA and ISTE have established standards. Let’s leverage the 
standards that are already created.

• Consider cross-curricular integration, particularly in math and science. 
• Don’t focus on a programming language; focus on the skills needed to 

work with any programming language.
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Standards 
Review Process
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Content Committee Selection

Number of Members (40)
➢ Content Area Considerations (Computer Science)

➢ Ensure Diversity of Content Committees
– Large school / Small school

– Veteran / Rookie educators

– All corners of the state + central

– Grade levels – alignment throughout K-12 education

➢ Content Experts 
– School district personnel

– University and community college personnel

➢ Wyoming Citizens
– Parents / grandparents

– Business & industry members

– Retired & community members
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Aimed for in Committee Selection
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Computer Science Review Committee Members 
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CSSRC First Steps

The CSSRC worked in grade-band groups and in 
full committee to complete the following:

– Reviewed and evaluated other states’ standards

– Reviewed CSTA and ISTE national standards 

– Decided direction (from options on next page)
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Committee Options & Decision

1) Adopt standards from a different state

2) Revise standards from a different state 
(revised from OK)

3) Use multiple pieces from different states

4) Adopt or revise CSTA or ISTE national 
standards (revised from CSTA)

5) Create own set of standards
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Standards Review Meetings

Meeting Type Date
Length of 
Meeting

Location

Webinar May 29, 2018 3 hours Video Conference

Face-to-Face July 15-17, 2018 3 days Casper

Face-to-Face October 25-27, 2018 3 days Casper

Webinars (4) November 2018 2-4 hours Video Conference

Webinars (3) December 2018 2-4 hours Video Conference

Webinar (CSSRC) December 13, 2018 6 hours Video Conference
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Proposed 2019 Wyoming 
Computer Science Content 
& Performance Standards
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2019 Computer Science Domains 

& Standards
Computing Systems Networks & The 

Internet

Data Analysis Algorithms & 

Programming

Impacts of 

Computing

CS.D—Devices

CS.HS—Hardware & 

Software

CS.T— 

Troubleshooting

NI.NCO— Network 

Communication & 

Organization

NI.C— 

Cybersecurity

DA.S—Storage

DA.CVT—Collection, 

Visualization, & 

Transformation

DA.IM—Inference & 

Models

AP.A—Algorithms

AP.V—Variables

AP.C—Control

AP.M—Modularity

AP.PD—Program 

Development

IC.C—Culture

IC.SI—Social 

Interactions

IC.SLE—Safety, 

Law, & Ethics
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How to Read This Document (Grades K-8) 
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How to Read This Document (Grades 9-12) 
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Standard: 

Benchmark

The Below Basic 

student:
The Basic student:

The Proficient 

student:

In addition to the 

Proficient Level, the 

Advanced student:

Social Interactions: 

2.IC.SI.01 Practice 

grade-level 

appropriate behavior 

and responsibilities 

while participating in 

an online 

community. Identify 

and report 

inappropriate 

behavior.

provides little to 

no evidence in 

addressing the 

expectation(s).

with guidance:

- makes appropriate 

choices when 

participating in an 

online community.

- identifies 

inappropriate 

behavior and 

reporting 

procedures.

- makes appropriate 

choices when 

participating in an 

online community.

- identifies 

inappropriate 

behavior and 

reporting procedures.

demonstrates 

in-depth inferences 

and applications 

that go beyond the 

understanding or 

context of the 

standard.

Performance Level Descriptors (PLDs)

Grade Band: K-2
 



EDU.WYOMING.GOV

Computer Science Practices 

Practice 1. Fostering an Inclusive Computing Culture

Practice 2. Collaborating Around Computing

Practice 3. Recognizing and Defining Computational 
Problems

Practice 4. Developing and Using Abstractions

Practice 5. Creating Computational Artifacts

Practice 6. Testing and Refining Computational Artifacts

Practice 7. Communicating About Computing
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Appendix A: Glossary
Appendix B: Wyoming Digital Learning 
Guidelines

Appendices
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Wyoming Digital Learning Guidelines 
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Public Input
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Next Steps in the Process

● Collect Public Input
- Online Survey (January 22 - March 5)
- 5 Regional Meetings (February 25-28)

● Report back to SBE (March)



EDU.WYOMING.GOV

Next Steps in the Process

Date & Time Location & Address Room

February 25, 2019
6-7:30 p.m.

Green River - SCSD #2 Central Admin. Office
351 Monroe Avenue

Boardroom

February 25, 2019
6-7:30 p.m.

Buffalo - JCSD #1 Buffalo High School
29891 Old Hwy 87

Commons Area

February 26, 2019
6-7:30 p.m.

Meeteetse - PCSD #16 School Building
2107 Idaho Street

Cafeteria 

February 26, 2019
6-7:30 p.m.

Douglas - CCSD #1 Admin. Building
615 Hamilton Street

Central 
Boardroom

February 28, 2019
6-7:30 p.m.

Cheyenne -  LCSD #1 Storey Gym
2811 House Avenue

Boardroom
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Laurie Hernandez, M.Ed.
Standards & Assessment Director

Laurie.Hernandez@wyo.gov  
(307) 777-3469

Barb Marquer, M.Ed.
Standards Team Supervisor

Barb.Marquer@wyo.gov  
(307) 777-5506

mailto:Laurie.Hernandez@wyo.gov
mailto:Barb.Marquer@wyo.gov
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INTRODUCTION: 

The Wyoming Computer Science Content and Performance Standards 

(WYCPS) were developed in accordance with Wyoming State Statute W.S. 

21-2-304(c). The 2019 Wyoming Computer Science Standards were

developed collaboratively through the contributions of the Computer

Science Standards Review Committee (CSSRC) which included Wyoming

parents, educators, and community members, as well as business

members from across the state and nation.  The committee’s work was

informed and guided by initial public input through community forums, as

well as input solicited from specific stakeholder groups.

RATIONALE: 

The committee’s (CSSRC) vision is that every student in every school has the 

opportunity to learn computer science. We believe that computing is 

fundamental to understanding and participating in an increasingly 

technological society, and it is essential for every Wyoming student to learn 

as part of a modern education. We see computer science as a subject that 

provides students with a critical lens for interpreting the world around them 

and challenges them to explore how computing and technology can expand 

Wyoming’s impact on the world. 

The standards we (CSSRC) present here provide the necessary foundation for 

local school district decisions about curriculum, assessment, and instruction. 

Implementation of these standards will better prepare Wyoming high school 

graduates for the rigors of college and/or career. In turn, Wyoming employers 

will be able to hire workers with a strong foundation in Computer Science—

both in specific content areas and in critical thinking and inquiry-based 

problem solving. 

In grades K-8, the committee (CSSRC) provides suggested progressions 

embedded within each grade band. The purpose is to show how each grade 

level could address the standard in a sequential and logical manner as well as 

to emphasize the importance of repetition of specific skills. Assessments 

should align to the end-of-grade-band benchmark, highlighted in gold on the 

right-hand side of the document.  

In grades 9-12, the committee provides level 1 and level 2 benchmarks. Level 1 

benchmarks include introductory skills. The level 2 benchmarks are intended 

for students who wish to advance their study of Computer Science. All level 1 

and level 2 benchmarks are intended to be assessed for students taking 

courses covering the skills described in the benchmark. 

ORGANIZATION OF THE COMPUTER SCIENCE (CS) STANDARDS: 

Content Standards 

Content standards define what students are expected to know and be 

able to do throughout their study of computer science. They do not 

dictate what methodology or instructional materials should be used, nor 

how the material is delivered. 

Benchmarks 

Benchmarks are the skills students must master in order to demonstrate 

proficiency of the content standards throughout the grade band.  In this 

standards document, you will find end-of-grade band benchmarks for 

grades K-8, along with suggested progressions for meeting the end-of-

grade band benchmark, highlighted in gold. In grades 9-12, benchmarks 

are organized into 2 levels.  Mostly,  Level 1 is intended to represent the 

introductory level while Level 2 reaches a deeper level. 

Performance Level Descriptors (PLDs) 

Performance Level Descriptors (PLDs) describe the performance 

expectations of students for each of the four (4) performance level 

categories: advanced, proficient, basic, and below basic. 

Clarification Statement 

Statements which provide further explanation or examples to support 

teachers in instruction. 
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Domain 

The core concepts to be studied in computer science are as follows: 1) Computing Systems; 2) Networks and the Internet; 3) Data and Analysis; 4) 

Algorithms and Programming; and 5) Impacts of Computing. 

WYOMING 2019 COMPUTER SCIENCE DOMAINS & STANDARDS 

COMPUTER SCIENCE (CS) PRACTICES: 

There are seven (7) CS Practices that are to be embedded in curriculum and instruction as the standards and benchmarks are taught and measured. The seven 

(7) CS Practices are listed below, and are more deeply explored on the next several pages.  These CS Practices are also displayed on the introductory pages in 

front of each grade-band set of standards.  For each grade-band, only the CS Practices that relate are in black text and the others are grayed so the reader can 

still see them as a set, but will know which ones apply to that particular set of standards. 

Practice 1. Fostering an Inclusive Computing Culture  

Practice 2. Collaborating Around Computing 

Practice 3. Recognizing and Defining Computational Problems  

Practice 4. Developing and Using Abstractions 

Practice 5. Creating Computational Artifacts 

Practice 6. Testing and Refining Computational Artifacts 

Practice 7. Communicating About Computing 

Computing Systems 
Networks & The 

Internet 
Data Analysis 

Algorithms & 

Programming 
Impacts of Computing 

CS.D—Devices 

CS.HS—Hardware & 

Software 

CS.T—Troubleshooting 

NI.NCO—Network 

Communication & 

Organization 

NI.C—Cybersecurity 

DA.S—Storage 

DA.CVT—Collection, 

Visualization, & 

Transformation 

DA.IM—Inference & 

Models 

AP.A—Algorithms 

AP.V—Variables 

AP.C—Control 

AP.M—Modularity 

AP.PD—Program 

Development 

IC.C—Culture 

IC.SI—Social Interactions 

IC.SLE—Safety, Law, & 

Ethics 
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WYOMING CROSS-DISCIPLINARY CONNECTIONS  

At the bottom of each standard’s page, you will find where these computer 

science standards tie in with other content areas, such as the following: 

Math Science 

Career & Vocational Education ELA 

Social Studies P.E.  

Fine & Performing Arts Health 

These standards can be found on the WDE website at                            

http://edu.wyoming.gov/standards. 

INTERNATIONAL SOCIETY FOR TECHNOLOGY IN EDUCATION (ISTE) 

STANDARDS / WY DIGITAL LEARNING (DL) GUIDELINES 

The Committee suggests educators use the following ISTE Standards 

for Students in their computer science curriculum, instruction, and 

activities, where appropriate.  A committee was convened and 

developed the Wyoming Digital Learning Guidelines to assist 

educators in what education technology should be used at each 

grade level to best prepare students. (see Appendix B) 

2016 ISTE STANDARDS FOR STUDENTS 

1. Empowered Learner 

2. Digital Citizen 

3. Knowledge Constructor 

4. Innovative Designer 

5. Computational Thinker 

6. Creative Communicator 

7. Global Collaborator 

COMPUTER SCIENCE: 

Computer Science is the study of computing principles, design, and 

applications (hardware & software); the creation, access, and use of 

information through algorithms and problem solving, and the impact of 

computing on society. 

COMPUTATIONAL THINKING: 

Computational thinking is a necessary and meaningful 21st century skill.  

Computational thinking is defined as the thought processes involved in 

formulating a problem and expressing its solutions in such a way that a 

computer (human or machine) can effectively carry them out. 

Computational thinking develops into competencies in problem solving, 

critical thinking, productivity, and creativity. Over time, engaging in 

computational thought builds a student’s capacity to persevere, work 

efficiently, gain confidence, recognize and resolve ambiguity, generalize 

concepts, and communicate effectively.  In order to adapt to global 

advancements in technology, students will need to use their computational 

thinking skills to formulate, articulate, and discuss solutions in a meaningful 

manner. 

APPENDICES 

APPENDIX A: GLOSSARY 

APPENDIX B: WYOMING DIGITAL LEARNING GUIDELINES (based on the 2016 

ISTE Standards for Students) 

RESOURCES / REFERENCES 

K-12 Computer Science Framework, (2016). Retrieved from http://k12cs.org/.  

[Ch. 5 Practices]. 

International Society for Technology in Education (ISTE) Standards for 

Students, (2016). Retrieved from http://www.iste.org/. 

Computer Science Teachers Association (CSTA), (2017). Retrieved from     

http://www.csteachers.org/page/standards. DRAFT D
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Domain 
Cluster related to the 
standard. 

Content Standards 
Content standards define 
what students are expected 
to know and be able to do 
throughout their study of 
computer science. They do 
not dictate what 
methodology or 
instructional materials 
should be used, nor how the 
material is delivered. 

Benchmarks 
Benchmarks are the skills 
students must master in 
order to demonstrate 
proficiency of the content 
standards throughout the 
grade band. 

Clarification Statement 
Statements provide further 
explanation or examples to 
support educators. 

Cross-Disciplinary Connections 
Connections to real-world concepts and standards. These are intended to 
be suggestions and may be relevant depending on the curriculum and 
instruction. 

2016 ISTE Standards / WY DL Guidelines 
The ISTE Standards for Students are designed to empower student voice and ensure that learning is a student-
driven process. Wyoming Digital Learning Guidelines assist educators in what education technology should be 
used at each grade level to best prepare students. 

Grade Band 

Computer Practices 
There are seven (7) CS 
Practices that are to be 
embedded in curriculum 
and instruction as the 
standards and benchmarks 
are taught and measured. 

Benchmark Labeling 
8.AP.PD.O1
8 (Grade Level)
AP (Domain - Algorithms & 
Programming)
PD (Standard - Program 
Development)
01 (Benchmark #1 in the 
Standard)

Gold Benchmark 
In this standards document, 
you will find end-of-grade 
band benchmarks for grades 
K-8, along with suggested 
progressions for meeting 
the end-of-grade band 
benchmark, highlighted in 
gold. In grades 9-12,
benchmarks are organized 
by levels.

How to Read This Document (Grades K-8) 
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Domain 
Cluster related to the 
standard. 

Content Standards 
Content standards define 
what students are expected 
to know and be able to do 
throughout their study of 
computer science. They do 
not dictate what 
methodology or 
instructional materials 
should be used, nor how the 
material is delivered. 

Benchmarks 
Benchmarks are the skills 
students must master in 
order to demonstrate 
proficiency of the content 
standards throughout the 
grade band. 

Clarification Statement 
Statements provide further 
explanation or examples to 
support educators. 

Cross-Disciplinary Connections 
Connections to real-world concepts and standards. These are intended to 
be suggestions and may be relevant depending on the curriculum and 
instruction. 

2016 ISTE Standards / WY DL Guidelines 
The ISTE Standards for Students are designed to empower student voice and ensure that learning is a student-
driven process. Wyoming Digital Learning Guidelines assist educators in what education technology should be 
used at each grade level to best prepare students. 

Grade Band 

Computer Practices 
There are seven (7) CS 
Practices that are to be 
embedded in curriculum 
and instruction as the 
standards and benchmarks 
are taught and measured. 

Benchmark Labeling 
L2.AP.A.01 
L2 (HS Level #2) 
AP (Domain - Algorithms & 
Programming) 
PD (Standard - Algorithms) 
01 (Benchmark #1 in the 
Standard) 

Gold Benchmarks 
In grades 9-12, benchmarks 
are organized into 2 levels.  
Mostly,  Level 1 is intended 
to be at the introductory 
level, and Level 2 reaches at 
a deeper level. 

How to Read This Document (Grades 9-12) 
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DESCRIPTION OF COMPUTER SCIENCE (CS) PRACTICES 

CS Practice 1. Fostering an Inclusive Computing Culture 

Overview: Building an inclusive and diverse computing culture requires 

strategies for incorporating perspectives from people of different genders, 

ethnicities, and abilities. Incorporating these perspectives involves 

understanding the personal, ethical, social, economic, and cultural contexts in 

which people operate. Considering the needs of diverse users during the 

design process is essential to producing inclusive computational products. 

By the end of Grade 12, students should be able to: 

1.1 Include the unique perspectives of others and reflect on one’s own 

perspectives when designing and developing computational products. 

At all grade levels, students should recognize that the choices people make 

when they create artifacts are based on personal interests, experiences, and 

needs. Young learners should begin to differentiate their technology 

preferences from the technology preferences of others. Initially, students 

should be presented with perspectives from people with different 

backgrounds, ability levels, and points of view. As students progress, they 

should independently seek diverse perspectives throughout the design process 

for the purpose of improving their computational artifacts. Students who are 

well-versed in fostering an inclusive computing culture should be able to 

differentiate backgrounds and skill sets and know when to call upon others, 

such as to seek out knowledge about potential end users or intentionally seek 

input from people with diverse backgrounds. 

1.2 Address the needs of diverse end users during the design process to 

produce artifacts with broad accessibility and usability. 

At any level, students should recognize that users of technology have different 

needs and preferences and that not everyone chooses to use, or is able to use, 

the same technology products. For example, young learners, with teacher 

guidance, might compare a touchpad and a mouse to examine differences in 

usability. As students progress, they should consider the preferences of people 

who might use their products. Students should be able to evaluate the 

accessibility of a product to a broad group of end users, such as people with 

various disabilities. For example, they may notice that allowing an end user to 

change font sizes and colors will make an interface usable for people with low 

vision. At the higher grades, students should become aware of professionally 

accepted accessibility standards and should be able to evaluate computational 

artifacts for accessibility. Students should also begin to identify potential bias 

during the design process to maximize accessibility in product design. For 

example, they can test an app and recommend to its designers that it respond 

to verbal commands to accommodate users who are blind or have physical 

disabilities. 

1.3 Employ self- and peer-advocacy to address bias in interactions, product 

design, and development methods. 

After students have experience identifying diverse perspectives and including 

unique perspectives (P1.1), they should begin to employ self-advocacy 

strategies, such as speaking for themselves if their needs are not met. As 

students progress, they should advocate for their peers when 

accommodations, such as an assistive-technology peripheral device, are 

needed for someone to use a computational artifact. Eventually, students 

should regularly advocate for both themselves and others. 

CS Practice 2. Collaborating Around Computing 

Overview: Collaborative computing is the process of performing a 

computational task by working in pairs and on teams. Because it involves 

asking for the contributions and feedback of others, effective collaboration can 

lead to better outcomes than working independently. Collaboration requires 

individuals to navigate and incorporate diverse perspectives, conflicting ideas, 

disparate skills, and distinct personalities. Students should use collaborative 

tools to effectively work together and to create complex artifacts. DRAFT D
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By the end of Grade 12, students should be able to: 

2.1 Cultivate working relationships with individuals possessing diverse 

perspectives, skills, and personalities. 

At any grade level, students should work collaboratively with others. Early on, 

they should learn strategies for working with team members who possess 

varying individual strengths. For example, with teacher support, students 

should begin to give each team member opportunities to contribute and to 

work with each other as co-learners. Eventually, students should become more 

sophisticated at applying strategies for mutual encouragement and support. 

They should express their ideas with logical reasoning and find ways to 

reconcile differences cooperatively. For example, when they disagree, they 

should ask others to explain their reasoning and work together to make 

respectful, mutual decisions. As they progress, students should use methods 

for giving all group members a chance to participate. Older students should 

strive to improve team efficiency and effectiveness by regularly evaluating 

group dynamics. They should use multiple strategies to make team dynamics 

more productive. For example, they can ask for the opinions of quieter team 

members, minimize interruptions by more talkative members, and give 

individuals credit for their ideas and their work. 

2.2 Create team norms, expectations, and equitable workloads to increase 

efficiency and effectiveness.  

After students have had experience cultivating working relationships within 

teams (P2.1), they should gain experience working in particular team roles. 

Early on, teachers may help guide this process by providing collaborative 

structures. For example, students may take turns in different roles on the 

project, such as note taker, facilitator, or “driver” of the computer. As students 

progress, they should become less dependent on the teacher assigning roles 

and become more adept at assigning roles within their teams. For example, 

they should decide together how to take turns in different roles. Eventually, 

students should independently organize their own teams and create common 

goals, expectations, and equitable workloads. They should also manage project 

workflow using agendas and timelines and should evaluate workflow to 

identify areas for improvement. 

2.3 Solicit and incorporate feedback from, and provide constructive feedback 

to, team members and other stakeholders. 

At any level, students should ask questions of others and listen to their 

opinions. Early on, with teacher scaffolding, students should seek help and 

share ideas to achieve a particular purpose. As they progress in school, 

students should provide and receive feedback related to computing in 

constructive ways. For example, pair programming is a collaborative process 

that promotes giving and receiving feedback. Older students should engage in 

active listening by using questioning skills and should respond empathetically 

to others. As they progress, students should be able to receive feedback from 

multiple peers and should be able to differentiate opinions. Eventually, 

students should seek contributors from various environments. These 

contributors may include end users, experts, or general audiences from online 

forums. 

2.4 Evaluate and select technological tools that can be used to collaborate on 

a project. 

At any level, students should be able to use tools and methods for 

collaboration on a project. For example, in the early grades, students could 

collaboratively brainstorm by writing on a white-board. As students progress, 

they should use technological collaboration tools to manage team-work, such 

as knowledge-sharing tools and online project spaces. They should also begin 

to make decisions about which tools would be best to use and when to use 

them. Eventually, students should use different collaborative tools and 

methods to solicit input from not only team members and classmates but also 

others, such as participants in online forums or local communities. 

CS Practice 3. Recognizing and Defining Computational Problems 

Overview: The ability to recognize appropriate and worthwhile opportunities 

to apply computation is a skill that develops over time and is central to 

computing. Solving a problem with a computational approach requires 

defining the problem, breaking it down into parts, and evaluating each part to  
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determine whether a computational solution is appropriate. 

By the end of Grade 12, students should be able to: 

3.1 Identify complex, interdisciplinary, real-world problems that can be 

solved computationally. 

At any level, students should be able to identify problems that have been 

solved computationally. For example, young students can discuss a technology 

that has changed the world, such as email or mobile phones. As they progress, 

they should ask clarifying questions to understand whether a problem or part 

of a problem can be solved using a computational approach. For example, 

identify real-world problems that span multiple disciplines, such as increasing 

bike safety with new helmet technology, and can be solved computationally. 

3.2 Decompose complex real-world problems into manageable sub-problems 

that could integrate existing solutions or procedures. 

At any grade level, students should be able to break problems down into their 

component parts. In the early grade levels, students should focus on breaking 

down simple problems. For example, in a visual programming environment, 

students could break down (or decompose) the steps needed to draw a shape. 

As students progress, they should decompose larger problems into 

manageable smaller problems. For example, young students may think of an 

animation as multiple scenes and thus create each scene independently. 

Students can also break down a program into subgoals: getting input from the 

user, processing the data, and displaying the result to the user. Eventually, as 

students encounter complex real-world problems that span multiple 

disciplines or social systems, they should decompose complex problems into 

manageable subproblems that could potentially be solved with programs or 

procedures that already exist. For example, students could create an app to 

solve a community problem that connects to an online database through an 

application programming interface (API).  

3.3 Evaluate whether it is appropriate and feasible to solve a problem 

computationally. 

After students have had some experience breaking problems down (P3.2) and 

identifying subproblems that can be solved computationally (P3.1), they 

should begin to evaluate whether a computational solution is the most 

appropriate solution for a particular problem. For example, students might 

question whether using a computer to determine whether someone is telling 

the truth would be advantageous. As students progress, they should 

systematically evaluate the feasibility of using computational tools to solve 

given problems or subproblems, such as through a cost-benefit analysis. 

Eventually, students should include more factors in their evaluations, such as 

how efficiency affects feasibility or whether a proposed approach raises ethical 

concerns. 

CS Practice 4. Developing and Using Abstractions 

Overview: Abstractions are formed by identifying patterns and extracting 

common features from specific examples to create generalizations. Using 

generalized solutions and parts of solutions designed for broad reuse simplifies 

the development process by managing complexity. 

By the end of Grade 12, students should be able to: 

4.1 Extract common features from a set of interrelated processes or complex 

phenomena. 

Students at all grade levels should be able to recognize patterns. Young 

learners should be able to identify and describe repeated sequences in data or 

code through analogy to visual patterns or physical sequences of objects. As 

they progress, students should identify patterns as opportunities for 

abstraction, such as recognizing repeated patterns of code that could be more 

efficiently implemented as a loop. Eventually, students should extract common 

features from more complex phenomena or processes. For example, students 

should be able to identify common features in multiple segments of code and 

substitute a single segment that uses variables to account for the differences. 

In a procedure, the variables would take the form of parameters. When 

working with data, students should be able to identify important aspects and 

find patterns in related data sets such as crop output, fertilization methods, 

and climate conditions. 
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4.2 Evaluate existing technological functionalities and incorporate them into 

new designs. 

At all levels, students should be able to use well-defined abstractions that hide 

complexity. Just as a car hides operating details, such as the mechanics of the 

engine, a computer program’s “move” command relies on hidden details that 

cause an object to change location on the screen. As they progress, students 

should incorporate predefined functions into their designs, understanding that 

they do not need to know the underlying implementation details of the 

abstractions that they use. Eventually, students should understand the 

advantages of, and be comfortable using, existing functionalities (abstractions) 

including technological resources created by other people, such as libraries 

and application programming interfaces (APIs). Students should be able to 

evaluate existing abstractions to determine which should be incorporated into 

designs and how they should be incorporated. For example, students could 

build powerful apps by incorporating existing services, such as online 

databases that return geolocation coordinates of street names or food 

nutrition information. 

4.3 Create modules and develop points of interaction that can apply to 

multiple situations and reduce complexity.  

After students have had some experience identifying patterns (P4.1), 

decomposing problems (P3.2), using abstractions (P4.2), and taking advantage 

of existing resources (P4.2), they should begin to develop their own 

abstractions. As they progress, students should take advantage of 

opportunities to develop generalizable modules. For example, students could 

write more efficient programs by designing procedures that are used multiple 

times in the program. These procedures can be generalized by defining 

parameters that create different outputs for a wide range of inputs. Later on, 

students should be able to design systems of interacting modules, each with a 

well-defined role, that coordinate to accomplish a common goal. Within an 

object-oriented programming context, module design may include defining 

interactions among objects. At this stage, these modules, which combine both 

data and procedures, can be designed and documented for reuse in other 

programs. Additionally, students can design points of interaction, such as a 

simple user interface, either text or graphical, that reduces the complexity of a 

solution and hides lower-level implementation details. 

4.4 Model phenomena and processes and simulate systems to understand 

and evaluate potential outcomes. 

Students at all grade levels should be able to represent patterns, processes, or 

phenomena. With guidance, young students can draw pictures to describe a 

simple pattern, such as sunrise and sunset, or show the stages in a process, 

such as brushing your teeth. They can also create an animation to model a 

phenomenon, such as evaporation. As they progress, students should 

understand that computers can model real-world phenomena, and they 

should use existing computer simulations to learn about real-world systems. 

For example, they may use a preprogrammed model to explore how 

parameters affect a system, such as how rapidly a disease spreads. Older 

students should model phenomena as systems, with rules governing the 

interactions within the system. Students should analyze and evaluate these 

models against real-world observations. For example, students might create a 

simple producer–consumer ecosystem model using a programming tool. 

Eventually, they could progress to creating more complex and realistic 

interactions between species, such as predation, competition, or symbiosis, 

and evaluate the model based on data gathered from nature. 

CS Practice 5. Creating Computational Artifacts 

Overview: The process of developing computational artifacts embraces both 

creative expression and the exploration of ideas to create prototypes and solve 

computational problems. Students create artifacts that are personally relevant 

or beneficial to their community and beyond. Computational artifacts can be 

created by combining and modifying existing artifacts or by developing new 

artifacts. Examples of computational artifacts include programs, simulations, 

visualizations, digital animations, robotic systems, and apps. DRAFT D
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By the end of Grade 12, students should be able to: 

5.1 Plan the development of a computational artifact using an iterative 

process that includes reflection on and modification of the plan, taking 

into account key features, time and resource constraints, and user 

expectations. 

At any grade level, students should participate in project planning and the 

creation of brainstorming documents. The youngest students may do so with 

the help of teachers. With scaffolding, students should gain greater 

independence and sophistication in the planning, design, and evaluation of 

artifacts. As learning progresses, students should systematically plan the 

development of a program or artifact and intentionally apply computational 

techniques, such as decomposition and abstraction, along with knowledge 

about existing approaches to artifact design. Students should be capable of 

reflecting on and, if necessary, modifying the plan to accommodate end goals. 

5.2 Create a computational artifact for practical intent, personal expression, 

or to address a societal issue. 

Students at all grade levels should develop artifacts in response to a task or a 

computational problem. At the earliest grade levels, students should be able to 

choose from a set of given commands to create simple animated stories or 

solve pre-existing problems. Younger students should focus on artifacts of 

personal importance. As they progress, student expressions should become 

more complex and of increasingly broader significance. Eventually, students 

should engage in independent, systematic use of design processes to create 

artifacts that solve problems with social significance by seeking input from 

broad audiences. 

5.3 Modify an existing artifact to improve or customize it. 

At all grade levels, students should be able to examine existing artifacts to 

understand what they do. As they progress, students should attempt to use 

existing solutions to accomplish a desired goal. For example, students could 

attach a programmable light sensor to a physical artifact they have created to 

make it respond to light. Later on, they should modify or remix parts of existing 

programs to develop something new or to add more advanced features and 

complexity. For example, students could modify prewritten code from a single-

player game to create a two-player game with slightly different rules. 

CS Practice 6. Testing and Refining Computational Artifacts 

Overview: Testing and refinement is the deliberate and iterative process of 

improving a computational artifact. This process includes debugging 

(identifying and fixing errors) and comparing actual outcomes to intended 

outcomes. Students also respond to changing needs and expectations of end 

users and improve the performance, reliability, usability, and accessibility of 

artifacts. 

By the end of Grade 12, students should be able to: 

6.1 Systematically test computational artifacts by considering all scenarios 

and using test cases. 

At any grade level, students should be able to compare results to intended 

outcomes. Young students should verify whether given criteria and constraints 

have been met. As students progress, they should test computational artifacts 

by considering potential errors, such as what will happen if a user enters 

invalid input. Eventually, testing should become a deliberate process that is 

more iterative, systematic, and proactive. Older students should be able to 

anticipate errors and use that knowledge to drive development. For example, 

students can test their program with inputs associated with all potential 

scenarios.  

6.2 Identify and fix errors using a systematic process. 

At any grade level, students should be able to identify and fix errors in 

programs (debugging) and use strategies to solve problems with computing 

systems (troubleshooting). Young students could use trial and error to fix 

simple errors. For example, a student may try reordering the sequence of 

commands in a program. In a hardware context, students could try to fix a 

device by resetting it or checking whether it is connected to a network. As 

students progress, they should become more adept at debugging programs 

and begin to consider logic errors: cases in which a program works, but not as  

desired. In this way, students will examine and correct their own thinking. For 
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example, they might step through their program, line by line, to identify a loop 

that does not terminate as expected. Eventually, older students should 

progress to using more complex strategies for identifying and fixing errors, 

such as printing the value of a counter variable while a loop is running to 

determine how many times the loop runs. 

6.3 Evaluate and refine a computational artifact multiple times to enhance its 

performance, reliability, usability, and accessibility. 

After students have gained experience testing (P6.2), debugging, and revising 

(P6.1), they should begin to evaluate and refine their computational artifacts. 

As students progress, the process of evaluation and refinement should focus 

on improving performance and reliability. For example, students could observe 

a robot in a variety of lighting conditions to determine that a light sensor 

should be less sensitive. Later on, evaluation and refinement should become 

an iterative process that also encompasses making artifacts more usable and 

accessible (P1.2). For example, students can incorporate feedback from a 

variety of end users to help guide the size and placement of menus and 

buttons in a user interface. 

CS Practice 7. Communicating About Computing 

Overview: Communication involves personal expression and exchanging 

ideas with others. In computer science, students communicate with diverse 

audiences about the use and effects of computation and the appropriateness 

of computational choices. Students write clear comments, document their 

work, and communicate their ideas through multiple forms of media. Clear 

communication includes using precise language and carefully considering 

possible audiences. 

By the end of Grade 12, students should be able to: 

7.1 Select, organize, and interpret large data sets from multiple sources to 

support a claim. 

At any grade level, students should be able to refer to data when 

communicating an idea. Early on, students should, with guidance, present 

basic data through the use of visual representations, such as storyboards, 

flowcharts, and graphs. As students progress, they should work with larger 

data sets and organize the data in those larger sets to make interpreting and 

communicating it to others easier, such as through the creation of basic data 

representations. Eventually, students should be able to select relevant data 

from large or complex data sets in support of a claim or to communicate the 

information in a more sophisticated manner. 

7.2 Describe, justify, and document computational processes and solutions 

using appropriate terminology consistent with the intended audience and 

purpose. 

At any grade level, students should be able to talk about choices they make 

while designing a computational artifact. Early on, they should use language 

that articulates what they are doing and identifies devices and concepts they 

are using with correct terminology (e.g., program, input, and debug).  Younger 

students should identify the goals and expected outcomes of their solutions. 

Along the way, students should provide documentation for end users that 

explains their artifacts and how they function, and they should both give and 

receive feedback. For example, students could provide a project overview and 

ask for input from users. As students progress, they should incorporate clear 

comments in their product and document their process using text, graphics, 

presentations, and demonstrations. 

7.3 Articulate ideas responsibly by observing intellectual property rights and 

giving appropriate attribution. 

All students should be able to explain the concepts of ownership and sharing. 

Early on, students should apply these concepts to computational ideas and 

creations. They should identify instances of remixing, when ideas are 

borrowed and iterated upon, and give proper attribution. They should also 

recognize the contributions of collaborators. Eventually, students should 

consider common licenses that place limitations or restrictions on the use of 

computational artifacts. For example, a downloaded image may have 

restrictions that prohibit modification of an image or using it for commercial 

purposes. 
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Computer Science | K-2 Introduction 

K-2 Students may be most familiar with touch devices.  These students may not yet understand the use of 

computing devices beyond playing games. They may have emerging problem-solving skills and introductory 

level sequencing abilities, but their understanding of programming concepts may be limited. 

By the end of 2nd grade, students can: 

 Select appropriate programs for appropriate tasks 

 Understand the relationship between hardware and software 

 Identify, deconstruct, and troubleshoot problems 

 Connect and use devices and peripherals 

 Begin developing keyboarding skills and utilizing other input devices 

 Protect and safeguard their information 

 Collect, organize, and present information through creating a computational artifact 

 Organize files and analyze data 

 Follow and write step-by-step instructions 

 Understand that real-world circumstances can be represented using computer programs 

 Understand the steps involved in the iterative process 

 Understand that computer technology has positive and negative effects 

 Work respectfully and responsibly with others in an online environment 

WYOMING 2019 COMPUTER SCIENCE DOMAINS & STANDARDS 

K-2 Computer Science 

Practices  

There are seven (7) CS Practices that are to be 

embedded in curriculum and instruction as 

the standards and benchmarks are taught and 

measured. The seven (7) CS Practices are 

listed below, and are more deeply explored on 

the next several pages.  For each grade-band, 

only the CS Practices that relate are in black 

text and the others are grayed so the reader 

can still see them as a set, but will know which 

ones apply to that particular set of standards. 

Practice 1. Fostering an Inclusive Computing 

Culture 

Practice 2. Collaborating Around Computing 

Practice 3. Recognizing and Defining 

Computational Problems 

Practice 4. Developing and Using 

Abstractions 

Practice 5. Creating Computational Artifacts 

Practice 6. Testing and Refining 

Computational Artifacts 

Practice 7. Communicating About Computing 

Computing Systems 
Networks & The 

Internet 
Data Analysis 

Algorithms & 

Programming 

Impacts of 

Computing 

CS.D—Devices 

CS.HS—Hardware & 

Software 

CS.T—

Troubleshooting 

NI.NCO—Network 

Communication & 

Organization 

NI.C—Cybersecurity 

DA.S—Storage 

DA.CVT—Collection, 

Visualization, & 

Transformation 

DA.IM—Inference & 

Models 

AP.A—Algorithms 

AP.V—Variables 

AP.C—Control 

AP.M—Modularity 

AP.PD—Program 

Development 

IC.C—Culture 

IC.SI—Social 

Interactions 

IC.SLE—Safety, Law, 

& Ethics 
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DESCRIPTION OF K-2 COMPUTER SCIENCE (CS) PRACTICES 

CS Practice 1. Fostering an Inclusive Computing Culture 

Overview: Building an inclusive and diverse computing culture requires 

strategies for incorporating perspectives from people of different genders, 

ethnicities, and abilities. Incorporating these perspectives involves 

understanding the personal, ethical, social, economic, and cultural contexts in 

which people operate. Considering the needs of diverse users during the 

design process is essential to producing inclusive computational products. 

By the end of Grade 12, students should be able to: 

1.1 Include the unique perspectives of others and reflect on one’s own 

perspectives when designing and developing computational products. 

At all grade levels, students should recognize that the choices people make 

when they create artifacts are based on personal interests, experiences, and 

needs. Young learners should begin to differentiate their technology 

preferences from the technology preferences of others. Initially, students 

should be presented with perspectives from people with different 

backgrounds, ability levels, and points of view. As students progress, they 

should independently seek diverse perspectives throughout the design process 

for the purpose of improving their computational artifacts. Students who are 

well-versed in fostering an inclusive computing culture should be able to 

differentiate backgrounds and skill sets and know when to call upon others, 

such as to seek out knowledge about potential end users or intentionally seek 

input from people with diverse backgrounds. 

1.2 Address the needs of diverse end users during the design process to 

produce artifacts with broad accessibility and usability. 

At any level, students should recognize that users of technology have different 

needs and preferences and that not everyone chooses to use, or is able to use, 

the same technology products. For example, young learners, with teacher 

guidance, might compare a touchpad and a mouse to examine differences in 

usability. As students progress, they should consider the preferences of people 

who might use their products. Students should be able to evaluate the 

accessibility of a product to a broad group of end users, such as people with 

various disabilities. For example, they may notice that allowing an end user to 

change font sizes and colors will make an interface usable for people with low 

vision. At the higher grades, students should become aware of professionally 

accepted accessibility standards and should be able to evaluate computational 

artifacts for accessibility. Students should also begin to identify potential bias 

during the design process to maximize accessibility in product design. For 

example, they can test an app and recommend to its designers that it respond 

to verbal commands to accommodate users who are blind or have physical 

disabilities. 

1.3 Employ self- and peer-advocacy to address bias in interactions, product 

design, and development methods. 

After students have experience identifying diverse perspectives and including 

unique perspectives (P1.1), they should begin to employ self-advocacy 

strategies, such as speaking for themselves if their needs are not met. As 

students progress, they should advocate for their peers when 

accommodations, such as an assistive-technology peripheral device, are 

needed for someone to use a computational artifact. Eventually, students 

should regularly advocate for both themselves and others. 

CS Practice 2. Collaborating Around Computing 

Overview: Collaborative computing is the process of performing a 

computational task by working in pairs and on teams. Because it involves 

asking for the contributions and feedback of others, effective collaboration can 

lead to better outcomes than working independently. Collaboration requires 

individuals to navigate and incorporate diverse perspectives, conflicting ideas, 

disparate skills, and distinct personalities. Students should use collaborative 

tools to effectively work together and to create complex artifacts. DRAFT D
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By the end of Grade 12, students should be able to: 

2.1 Cultivate working relationships with individuals possessing diverse 

perspectives, skills, and personalities. 

At any grade level, students should work collaboratively with others. Early on, 

they should learn strategies for working with team members who possess 

varying individual strengths. For example, with teacher support, students 

should begin to give each team member opportunities to contribute and to 

work with each other as co-learners. Eventually, students should become more 

sophisticated at applying strategies for mutual encouragement and support. 

They should express their ideas with logical reasoning and find ways to 

reconcile differences cooperatively. For example, when they disagree, they 

should ask others to explain their reasoning and work together to make 

respectful, mutual decisions. As they progress, students should use methods 

for giving all group members a chance to participate. Older students should 

strive to improve team efficiency and effectiveness by regularly evaluating 

group dynamics. They should use multiple strategies to make team dynamics 

more productive. For example, they can ask for the opinions of quieter team 

members, minimize interruptions by more talkative members, and give 

individuals credit for their ideas and their work. 

2.2 Create team norms, expectations, and equitable workloads to increase 

efficiency and effectiveness.  

After students have had experience cultivating working relationships within 

teams (P2.1), they should gain experience working in particular team roles. 

Early on, teachers may help guide this process by providing collaborative 

structures. For example, students may take turns in different roles on the 

project, such as note taker, facilitator, or “driver” of the computer. As students 

progress, they should become less dependent on the teacher assigning roles 

and become more adept at assigning roles within their teams. For example, 

they should decide together how to take turns in different roles. Eventually, 

students should independently organize their own teams and create common 

goals, expectations, and equitable workloads. They should also manage project 

workflow using agendas and timelines and should evaluate workflow to 

identify areas for improvement. 

2.3 Solicit and incorporate feedback from, and provide constructive feedback 

to, team members and other stakeholders. 

At any level, students should ask questions of others and listen to their 

opinions. Early on, with teacher scaffolding, students should seek help and 

share ideas to achieve a particular purpose. As they progress in school, 

students should provide and receive feedback related to computing in 

constructive ways. For example, pair programming is a collaborative process 

that promotes giving and receiving feedback. Older students should engage in 

active listening by using questioning skills and should respond empathetically 

to others. As they progress, students should be able to receive feedback from 

multiple peers and should be able to differentiate opinions. Eventually, 

students should seek contributors from various environments. These 

contributors may include end users, experts, or general audiences from online 

forums. 

2.4 Evaluate and select technological tools that can be used to collaborate on 

a project. 

At any level, students should be able to use tools and methods for 

collaboration on a project. For example, in the early grades, students could 

collaboratively brainstorm by writing on a white-board. As students progress, 

they should use technological collaboration tools to manage team-work, such 

as knowledge-sharing tools and online project spaces. They should also begin 

to make decisions about which tools would be best to use and when to use 

them. Eventually, students should use different collaborative tools and 

methods to solicit input from not only team members and classmates but also 

others, such as participants in online forums or local communities. 

CS Practice 3. Recognizing and Defining Computational Problems 

Overview: The ability to recognize appropriate and worthwhile opportunities 

to apply computation is a skill that develops over time and is central to 

computing. Solving a problem with a computational approach requires 

defining the problem, breaking it down into parts, and evaluating each part to  
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determine whether a computational solution is appropriate. 

By the end of Grade 12, students should be able to: 

3.1 Identify complex, interdisciplinary, real-world problems that can be 

solved computationally. 

At any level, students should be able to identify problems that have been 

solved computationally. For example, young students can discuss a technology 

that has changed the world, such as email or mobile phones. As they progress, 

they should ask clarifying questions to understand whether a problem or part 

of a problem can be solved using a computational approach. For example, 

identify real-world problems that span multiple disciplines, such as increasing 

bike safety with new helmet technology, and can be solved computationally. 

3.2 Decompose complex real-world problems into manageable sub-problems 

that could integrate existing solutions or procedures. 

At any grade level, students should be able to break problems down into their 

component parts. In the early grade levels, students should focus on breaking 

down simple problems. For example, in a visual programming environment, 

students could break down (or decompose) the steps needed to draw a shape. 

As students progress, they should decompose larger problems into 

manageable smaller problems. For example, young students may think of an 

animation as multiple scenes and thus create each scene independently. 

Students can also break down a program into subgoals: getting input from the 

user, processing the data, and displaying the result to the user. Eventually, as 

students encounter complex real-world problems that span multiple 

disciplines or social systems, they should decompose complex problems into 

manageable subproblems that could potentially be solved with programs or 

procedures that already exist. For example, students could create an app to 

solve a community problem that connects to an online database through an 

application programming interface (API).  

3.3 Evaluate whether it is appropriate and feasible to solve a problem 

computationally. 

After students have had some experience breaking problems down (P3.2) and 

identifying subproblems that can be solved computationally (P3.1), they 

should begin to evaluate whether a computational solution is the most 

appropriate solution for a particular problem. For example, students might 

question whether using a computer to determine whether someone is telling 

the truth would be advantageous. As students progress, they should 

systematically evaluate the feasibility of using computational tools to solve 

given problems or subproblems, such as through a cost-benefit analysis. 

Eventually, students should include more factors in their evaluations, such as 

how efficiency affects feasibility or whether a proposed approach raises ethical 

concerns. 

CS Practice 4. Developing and Using Abstractions 

Overview: Abstractions are formed by identifying patterns and extracting 

common features from specific examples to create generalizations. Using 

generalized solutions and parts of solutions designed for broad reuse simplifies 

the development process by managing complexity. 

By the end of Grade 12, students should be able to: 

4.1 Extract common features from a set of interrelated processes or complex 

phenomena. 

Students at all grade levels should be able to recognize patterns. Young 

learners should be able to identify and describe repeated sequences in data or 

code through analogy to visual patterns or physical sequences of objects. As 

they progress, students should identify patterns as opportunities for 

abstraction, such as recognizing repeated patterns of code that could be more 

efficiently implemented as a loop. Eventually, students should extract common 

features from more complex phenomena or processes. For example, students 

should be able to identify common features in multiple segments of code and 

substitute a single segment that uses variables to account for the differences. 

In a procedure, the variables would take the form of parameters. When 

working with data, students should be able to identify important aspects and 

find patterns in related data sets such as crop output, fertilization methods, 

and climate conditions. 
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4.2 Evaluate existing technological functionalities and incorporate them into 

new designs. 

At all levels, students should be able to use well-defined abstractions that hide 

complexity. Just as a car hides operating details, such as the mechanics of the 

engine, a computer program’s “move” command relies on hidden details that 

cause an object to change location on the screen. As they progress, students 

should incorporate predefined functions into their designs, understanding that 

they do not need to know the underlying implementation details of the 

abstractions that they use. Eventually, students should understand the 

advantages of, and be comfortable using, existing functionalities (abstractions) 

including technological resources created by other people, such as libraries 

and application programming interfaces (APIs). Students should be able to 

evaluate existing abstractions to determine which should be incorporated into 

designs and how they should be incorporated. For example, students could 

build powerful apps by incorporating existing services, such as online 

databases that return geolocation coordinates of street names or food 

nutrition information. 

4.3 Create modules and develop points of interaction that can apply to 

multiple situations and reduce complexity.  

After students have had some experience identifying patterns (P4.1), 

decomposing problems (P3.2), using abstractions (P4.2), and taking advantage 

of existing resources (P4.2), they should begin to develop their own 

abstractions. As they progress, students should take advantage of 

opportunities to develop generalizable modules. For example, students could 

write more efficient programs by designing procedures that are used multiple 

times in the program. These procedures can be generalized by defining 

parameters that create different outputs for a wide range of inputs. Later on, 

students should be able to design systems of interacting modules, each with a 

well-defined role, that coordinate to accomplish a common goal. Within an 

object-oriented programming context, module design may include defining 

interactions among objects. At this stage, these modules, which combine both 

data and procedures, can be designed and documented for reuse in other 

programs. Additionally, students can design points of interaction, such as a 

simple user interface, either text or graphical, that reduces the complexity of a 

solution and hides lower-level implementation details. 

4.4 Model phenomena and processes and simulate systems to understand 

and evaluate potential outcomes. 

Students at all grade levels should be able to represent patterns, processes, or 

phenomena. With guidance, young students can draw pictures to describe a 

simple pattern, such as sunrise and sunset, or show the stages in a process, 

such as brushing your teeth. They can also create an animation to model a 

phenomenon, such as evaporation. As they progress, students should 

understand that computers can model real-world phenomena, and they 

should use existing computer simulations to learn about real-world systems. 

For example, they may use a preprogrammed model to explore how 

parameters affect a system, such as how rapidly a disease spreads. Older 

students should model phenomena as systems, with rules governing the 

interactions within the system. Students should analyze and evaluate these 

models against real-world observations. For example, students might create a 

simple producer–consumer ecosystem model using a programming tool. 

Eventually, they could progress to creating more complex and realistic 

interactions between species, such as predation, competition, or symbiosis, 

and evaluate the model based on data gathered from nature. 

CS Practice 5. Creating Computational Artifacts 

Overview: The process of developing computational artifacts embraces both 

creative expression and the exploration of ideas to create prototypes and solve 

computational problems. Students create artifacts that are personally relevant 

or beneficial to their community and beyond. Computational artifacts can be 

created by combining and modifying existing artifacts or by developing new 

artifacts. Examples of computational artifacts include programs, simulations, 

visualizations, digital animations, robotic systems, and apps. DRAFT D
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By the end of Grade 12, students should be able to: 

5.1 Plan the development of a computational artifact using an iterative 

process that includes reflection on and modification of the plan, taking 

into account key features, time and resource constraints, and user 

expectations. 

At any grade level, students should participate in project planning and the 

creation of brainstorming documents. The youngest students may do so with 

the help of teachers. With scaffolding, students should gain greater 

independence and sophistication in the planning, design, and evaluation of 

artifacts. As learning progresses, students should systematically plan the 

development of a program or artifact and intentionally apply computational 

techniques, such as decomposition and abstraction, along with knowledge 

about existing approaches to artifact design. Students should be capable of 

reflecting on and, if necessary, modifying the plan to accommodate end goals. 

5.2 Create a computational artifact for practical intent, personal expression, 

or to address a societal issue. 

Students at all grade levels should develop artifacts in response to a task or a 

computational problem. At the earliest grade levels, students should be able to 

choose from a set of given commands to create simple animated stories or 

solve pre-existing problems. Younger students should focus on artifacts of 

personal importance. As they progress, student expressions should become 

more complex and of increasingly broader significance. Eventually, students 

should engage in independent, systematic use of design processes to create 

artifacts that solve problems with social significance by seeking input from 

broad audiences. 

5.3 Modify an existing artifact to improve or customize it. 

At all grade levels, students should be able to examine existing artifacts to 

understand what they do. As they progress, students should attempt to use 

existing solutions to accomplish a desired goal. For example, students could 

attach a programmable light sensor to a physical artifact they have created to 

make it respond to light. Later on, they should modify or remix parts of existing 

programs to develop something new or to add more advanced features and 

complexity. For example, students could modify prewritten code from a single-

player game to create a two-player game with slightly different rules. 

CS Practice 6. Testing and Refining Computational Artifacts 

Overview: Testing and refinement is the deliberate and iterative process of 

improving a computational artifact. This process includes debugging 

(identifying and fixing errors) and comparing actual outcomes to intended 

outcomes. Students also respond to changing needs and expectations of end 

users and improve the performance, reliability, usability, and accessibility of 

artifacts. 

By the end of Grade 12, students should be able to: 

6.1 Systematically test computational artifacts by considering all scenarios 

and using test cases. 

At any grade level, students should be able to compare results to intended 

outcomes. Young students should verify whether given criteria and constraints 

have been met. As students progress, they should test computational artifacts 

by considering potential errors, such as what will happen if a user enters 

invalid input. Eventually, testing should become a deliberate process that is 

more iterative, systematic, and proactive. Older students should be able to 

anticipate errors and use that knowledge to drive development. For example, 

students can test their program with inputs associated with all potential 

scenarios.  

6.2 Identify and fix errors using a systematic process. 

At any grade level, students should be able to identify and fix errors in 

programs (debugging) and use strategies to solve problems with computing 

systems (troubleshooting). Young students could use trial and error to fix 

simple errors. For example, a student may try reordering the sequence of 

commands in a program. In a hardware context, students could try to fix a 

device by resetting it or checking whether it is connected to a network. As 

students progress, they should become more adept at debugging programs 

and begin to consider logic errors: cases in which a program works, but not as  

desired. In this way, students will examine and correct their own thinking. For 
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example, they might step through their program, line by line, to identify a loop 

that does not terminate as expected. Eventually, older students should 

progress to using more complex strategies for identifying and fixing errors, 

such as printing the value of a counter variable while a loop is running to 

determine how many times the loop runs. 

6.3 Evaluate and refine a computational artifact multiple times to enhance its 

performance, reliability, usability, and accessibility. 

After students have gained experience testing (P6.2), debugging, and revising 

(P6.1), they should begin to evaluate and refine their computational artifacts. 

As students progress, the process of evaluation and refinement should focus 

on improving performance and reliability. For example, students could observe 

a robot in a variety of lighting conditions to determine that a light sensor 

should be less sensitive. Later on, evaluation and refinement should become 

an iterative process that also encompasses making artifacts more usable and 

accessible (P1.2). For example, students can incorporate feedback from a 

variety of end users to help guide the size and placement of menus and 

buttons in a user interface. 

CS Practice 7. Communicating About Computing 

Overview: Communication involves personal expression and exchanging 

ideas with others. In computer science, students communicate with diverse 

audiences about the use and effects of computation and the appropriateness 

of computational choices. Students write clear comments, document their 

work, and communicate their ideas through multiple forms of media. Clear 

communication includes using precise language and carefully considering 

possible audiences. 

By the end of Grade 12, students should be able to: 

7.1 Select, organize, and interpret large data sets from multiple sources to 

support a claim. 

At any grade level, students should be able to refer to data when 

communicating an idea. Early on, students should, with guidance, present 

basic data through the use of visual representations, such as storyboards, 

flowcharts, and graphs. As students progress, they should work with larger 

data sets and organize the data in those larger sets to make interpreting and 

communicating it to others easier, such as through the creation of basic data 

representations. Eventually, students should be able to select relevant data 

from large or complex data sets in support of a claim or to communicate the 

information in a more sophisticated manner. 

7.2 Describe, justify, and document computational processes and solutions 

using appropriate terminology consistent with the intended audience and 

purpose. 

At any grade level, students should be able to talk about choices they make 

while designing a computational artifact. Early on, they should use language 

that articulates what they are doing and identifies devices and concepts they 

are using with correct terminology (e.g., program, input, and debug).  Younger 

students should identify the goals and expected outcomes of their solutions. 

Along the way, students should provide documentation for end users that 

explains their artifacts and how they function, and they should both give and 

receive feedback. For example, students could provide a project overview and 

ask for input from users. As students progress, they should incorporate clear 

comments in their product and document their process using text, graphics, 

presentations, and demonstrations. 

7.3 Articulate ideas responsibly by observing intellectual property rights and 

giving appropriate attribution. 

All students should be able to explain the concepts of ownership and sharing. 

Early on, students should apply these concepts to computational ideas and 

creations. They should identify instances of remixing, when ideas are 

borrowed and iterated upon, and give proper attribution. They should also 

recognize the contributions of collaborators. Eventually, students should 

consider common licenses that place limitations or restrictions on the use of 

computational artifacts. For example, a downloaded image may have 

restrictions that prohibit modification of an image or using it for commercial 

purposes. 
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Standard: 

Devices 

K.CS.D.01 With guidance, follow 

directions and start to make 

appropriate choices to use 

computing devices to perform a 

variety of tasks (e.g., turn on, select, 

open and close programs, logon 

and logoff). 

1.CS.D.01 With guidance, select and use 

a computing device to perform a variety 

of tasks for an intended outcome (e.g., 

turn on, select, open and close 

programs, logon and logoff). 

2.CS.D.01 Independently select and use a 

computing device to perform a variety of 

tasks for an intended outcome (e.g., create 

an artifact). 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: People use computing devices to perform a variety of tasks accurately and quickly. Students should be able to select the appr opriate app/program 

to use for tasks they are required to complete. For example, if students are asked to draw a picture, they should be able to open and use a drawing app/program to complete 

this task, or if they are asked to create a presentation, they should be able to open and use presentation software. In addition, with teacher guidance, students should 

compare and discuss preferences for software with the same primary functionality. Students could compare different programs (e.g., web browsers, word processing, 

presentation, or drawing).  

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

 K-2-ETS1-3  1d - Empowered Learner 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

 SS2.6.3 FPA4.1.D.6  

Domain: Computing Systems Practice(s): 1.1 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: K-2 

By end of Grade 2 
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Standard: 

Hardware & 
Software 

K.CS.HS.01 Use appropriate 

terminology to identify and use 

common computing devices, 

components, and software in a 

variety of environments (e.g., 

desktop computer, laptop 

computer, tablet device, monitor, 

keyboard, mouse, or printer). 

1.CS.HS.01 Use appropriate terminology 

in naming and demonstrate the function 

of common computing devices, 

components, and software (e.g., use of a 

printer, appropriate input device use, or 

common operating system features). 

2.CS.HS.01 Demonstrate and describe the 

function of common components of 

computing systems (hardware and software) 

(e.g. use a browser, search engine). 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: A computing system is composed of hardware and software. Hardware consists of physical components. Software consists of the p rograms and 

applications that run on the hardware. Students should be able to identify and describe the function of external hardware, such as desktop computers, laptop computers, 

tablet devices, monitors, keyboards, mice, and printers. Students should understand the relationship between hardware and software. Software consists of the programs that 

give the hardware useful functionality. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

   1d - Empowered Learner 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

W.2.2, L.2.1, L.2.2, L.2.3, L.2.4, L.2.5, L.2.6    

Domain: Computing Systems Practice(s): 7.2 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: K-2 

By end of Grade 2 
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Standard: 

Troubleshooting 

K.CS.T.01 Recognize computing 

systems might not work as 

expected and identify and 

effectively communicate simple 

hardware or software problems. 

Implement solutions with guidance 

(e.g., volume turned down on 

headphones, monitor turned off). 

1.CS.T.01 Recognize computing systems 

might not work as expected and identify 

and effectively communicate simple 

hardware or software problems. 

Implement solutions with guidance (e.g., 

app or program is not working as 

expected, no sound is coming from the 

device, caps lock turned on). 

2.CS.T.01 Recognize computing systems 

might not work as expected and identify and 

effectively communicate simple hardware or 

software problems. Implement solutions with 

guidance (e.g., app or program is not working 

as expected, no sound is coming from the 

device, caps lock turned on) and discuss 

problems with peers and adults.  

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Problems with computing systems have different causes. Students at this level do not need to understand those causes, but the y should be able to 

communicate a problem with accurate terminology (e.g., when an app or program is not working as expected, a device will not turn on, the sound does not work, etc.). 

Ideally, students would be able to use simple troubleshooting strategies, including turning a device off and on to reboot it, closing and reopening an app, turning on speakers, 

or plugging in headphones. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

  CV5.3.3, CV5.4.3 1c, 1d - Empowered Learner 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

L.2.3, L.2.6   HE2.2.2 

Domain: Computing Systems Practice(s): 6.2, 7.2 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: K-2 

By end of Grade 2 
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Standard: 

Network 
Communication & 

Organization 

K.NI.NCO.01 Recognize and discuss 

that computing devices can be 

connected together. 

1.NI.NCO.01 Identify and describe that 

by connecting computing devices 

together they can share information 

(e.g., remote storage, printing, the 

internet).  

2.NI.NCO.01 Identify and describe that 

computing devices can be connected in a 

variety of ways (e.g., Bluetooth, Wi-Fi, home 

and school networks, the internet). 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Computing devices are connected in a variety of ways. Students at this level need to understand that connectivity is part of the overall computing 

environment and that different protocols (e.g., wired, wireless, Wi-Fi, Bluetooth) are used depending on the device purpose.  

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

  CV5.4.3 1d - Empowered Learner 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

W.2.2, L.2.1, L.2.2, L.2.3, L.2.4, L.2.5, L.2.6    

Domain: Networks & the Internet Practice(s): 6.2 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: K-2 

By end of Grade 2 
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Standard: 

Cybersecurity 

K.NI.C.01 Discuss what 

authentication factors are and why 

we do not share them with others. 

With guidance, use them to access 

technological devices, apps, etc. 

1.NI.C.01 Identify what authentication 

factors are, explain why they are not 

shared, and discuss what makes 

authentication effective. Independently 

use them to access technological 

devices, apps, etc. 

2.NI.C.01 Explain what authentication 

factors are, why we use them, and apply 

authentication to protect devices and 

information (personal and private) from 

unauthorized access. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Learning to protect one's device or information from unwanted use by others is an essential first step in learning about cybe rsecurity. Students 

should appropriately use and protect the authentication methods that are required. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

  CV5.4.3 2d - Digital Citizen 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

W.2.2, L.2.1, L.2.2, L.2.3, L.2.4, L.2.5, L.2.6    

Domain: Networks & the Internet Practice(s): 7.3 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: K-2 

By end of Grade 2 
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Standard: 

Storage 

K.DA.S.01 With guidance, locate, 

open, modify and save an existing 

file with a computing device. 

1.DA.S.01 With guidance, locate, open, 

modify and save an existing file, and use 

appropriate file-naming conventions. 

Recognize that the file exists within an 

organizational structure (drive, folder, 

file). 

2.DA.S.01 With guidance, develop and 

modify an organizational structure by 

creating, copying, moving, and deleting files 

and folders. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: All information stored and processed by a computing device is referred to as data. Data can be images, text documents, audio files, software 

programs or apps, video files, etc. As students use software to complete tasks on a computing device, they will be manipulating data in files. They will be organizing that 

information in folders and a file structure. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

  CV5.1.4 1d - Empowered Learner 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

    

Domain: Data Analysis Practice(s): 4.2 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: K-2 

By end of Grade 2 
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Standard: 

Collection, 
Visualization, & 
Transformation 

K.DA.CVT.01 With guidance, collect 

data and present it visually. 

1.DA.CVT.01 With guidance, collect data 

and present it in more than one way 

(e.g. written and visual presentation). 

2.DA.CVT.01 With guidance, collect data and 

independently present the same data in 

various visual formats. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: The collection and use of data about the world around them is a routine part of life and influences how people live. Students  could collect data on 

the weather, such as sunny days versus rainy days, the temperature at the beginning of the school day and end of the school day, or the inches of rain over the course of a 

storm. Students could count the number of pieces of each color of candy in a bag of candy, such as Skittles or M&Ms. Students could create surveys of things that interest 

them, such as favorite foods, pets, or TV shows, and collect answers to their surveys from their peers and others. The data collected could then be organized into two or more 

visualizations, such as a bar graph, pie chart, or pictograph. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

1.MD.J.4, 2.MD.I.10a K-2-ETS1-3, K-PS2-1, K-PS2-2, K-PS3-1, K-

LS1-1, K-ESS2-1, K-ESS2-2 

CV5.4.1 3c - Knowledge Constructor 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

 SS2.5.1   

Domain: Data Analysis Practice(s): 4.4, 7.1 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: K-2 

By end of Grade 2 
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Standard: 

Inference & 
Models 

K.DA.IM.01 With guidance, draw 

conclusions and make predictions 

based on picture graphs or patterns 

with or without a computing device 

(e.g., make predictions based on 

weather data presented in a picture 

graph or complete a pattern). 

1.DA.IM.01 With guidance, identify and 

interpret data from a chart or graph 

(visualization) in order to make a 

prediction, with or without a computing 

device. 

2.DA.IM.01 With guidance, interpret data 

and present it in a chart or graph 

(visualization) in order to make a prediction, 

with or without a computing device. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Data can be used to make inferences or predictions about the world. Students could analyze a graph or pie chart of the colors  in a bag of candy or 

the averages for colors in multiple bags of candy, identify the patterns for which colors are most and least represented, and then make a prediction as to which colors will 

have most and least in a new bag of candy. Students could analyze graphs of temperatures taken at the beginning of the school day and end of the school day, identify the 

patterns of when temperatures rise and fall, and predict if they think the temperature will rise or fall at a particular time of the day, based on the patterns observed. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

1.MD.J.4, 2.MD.I.10a K-2-ETS1-3, K-PS2-1, K-PS3-1, K-LS1-1, K-

ESS3-3 

CV5.4.1, CV5.4.4 6c - Creative Communicator 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

RI.2.7 SS2.5.1   

Domain: Data Analysis Practice(s): 4.1 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: K-2 

By end of Grade 2 
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Standard: 

Algorithms 

K.AP.A.01 With guidance, model 

daily processes and follow 

algorithms (sets of step-by-step 

instructions) to complete tasks 

(e.g., verbally, kinesthetically, with 

robot devices, or a programing 

language). 

1.AP.A.01 With guidance, identify and 

model daily processes and follow 

algorithms (sets of step-by-step 

instructions) to complete tasks (e.g., 

verbally, kinesthetically, with robot 

devices, or a programing language). 

2.AP.A.01 With guidance, identify and 

model daily processes by creating and 

following algorithms (sets of step-by- step 

instructions) to complete tasks (e.g., verbally, 

kinesthetically, with robot devices, or a 

programing language). 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Students model daily processes by creating and following algorithms (sets of step-by-step instructions) to complete tasks. Students could create 

and follow algorithms for making simple foods, brushing their teeth, getting ready for school, or participating in clean-up time. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

K.G.H.1, 2.G.J.3a, 2.G.J.3b, 2.G.J.3c, 

2.NBT.E.9 

K-2-ETS1-1, K-LS1-1, K-ESS3-3 CV5.4.1 4a - Innovative Designer 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

RI.2.3, W.2.6, SL.2.5, RI.2.7  FPA4.1.A.1, FPA4.1.A.2, FPA4.1.D.5, 

FPA4.1.M.4, FPA4.1.T.1, FPA4.1.T.2 

 

Domain: Algorithms & Programming Practice(s): 4.4 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: K-2 

By end of Grade 2 
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Standard: 

Variables 

K.AP.V.01 With guidance, 

demonstrate that data may be 

represented by symbols (e.g., 

thumbs up/down as 

representations of yes/no, arrows 

when writing algorithms to 

represent direction, or encode and 

decode words using numbers, 

pictographs, or other symbols to 

represent letters or words). 

1.AP.V.01 With guidance, demonstrate 

that computers represent data using 

numbers, letters, words, or other 

symbols (e.g., thumbs up/down as 

representations of yes/no, arrows when 

writing algorithms to represent 

direction, or encode and decode words 

using numbers, pictographs, or other 

symbols to represent letters or words). 

2.AP.V.01 Model the way programs store 

and manipulate data by using numbers or 

other symbols to represent information (e.g., 

thumbs up/down as representations of yes/

no, arrows when writing algorithms to 

represent direction, or encode and decode 

words using numbers, pictographs, or other 

symbols to represent letters or words). 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Information in the real world can be represented in computer programs. Students could use thumbs up/down as representations o f yes/no, use 

arrows when writing algorithms to represent direction, or encode and decode words using numbers, pictographs, or other symbols to represent letters or words. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

K.G.H.1, K.CC.B.4, K.CC.B.4a, K.CC.B.4b, 

K.CC.B.4c, 1.MD.J.4, 1.OA.A.1, 1.OA.C.5, 

1.OA.C.6, 1.G.K.1, 1.G.K.2, 2.G.J.2, 

2.OA.A.1, 2.G.J.3a, 2.G.J.3b, 2.G.J.3c  

K-PS3-1, K-LS1-1, K-ESS3-1, K-ESS3-3   

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

RI.2.7    

Domain: Algorithms & Programming Practice(s): 4.1 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: K-2 

By end of Grade 2 
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Standard: 

Control 

K.AP.C.01 With guidance, 

independently or collaboratively 

create programs to accomplish 

tasks using sequencing 

(emphasizing the beginning, middle, 

and end). 

1.AP.C.01 With guidance, independently 

or collaboratively create programs to 

accomplish tasks using sequencing, 

conditionals, and repetition (e.g., 

program a robot device, or 

algorithmically describe an unplugged 

activity). 

2.AP.C.01 With guidance, independently 

and collaboratively create programs to 

accomplish tasks using a programming 

language, robot device, or unplugged activity 

that includes sequencing, conditionals, and 

repetition. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Programming is used as a tool to create products that reflect a wide range of interests. Control structures specify the order  in which instructions 

are executed within a program. Sequences are the order of instructions in a program. For example, if dialogue is not sequenced correctly when programming a simple 

animated story, the story will not make sense. If the commands to program a robot are not in the correct order, the robot will not complete the task desired. Loops allow for 

the repetition of a sequence of code multiple times. For example, in a program to show an animation of a butterfly, a loop could be combined with move commands to allow 

continual but controlled movement of the character. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

K.G.H.1, 1.MD.J.4, 1.OA.A.1, 1.G.K.1, 

1.G.K.2, 2.OA.A.1 

K-2-ETS1-3, K-PS2-1, K-PS2-2 CV5.4.1 4a - Innovative Designer 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

RI.2.3, W.2.6, SL.2.5  FPA4.1.A.1, FPA4.1.A.2, FPA4.1.D.5, 

FPA4.1.M.4, FPA4.1.T.1, FPA4.1.T.2 

 

Domain: Algorithms & Programming Practice(s): 5.2 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: K-2 

By end of Grade 2 
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Standard: 

Modularity 

K.AP.M.01 Using grade appropriate 

content and complexity, 

decompose (breakdown) the steps 

needed to solve a problem into a 

precise sequence of instructions 

(e.g., to show the life cycle of a 

plant - plant seed in dirt, water dirt, 

plant begins to grow with sunlight). 

1.AP.M.01 Using grade appropriate 

content and complexity, decompose 

(breakdown) the steps needed to solve a 

problem into a precise sequence of 

instructions (e.g., given a deck of cards, 

have students sort them by multiple 

methods - color, suit, or rank). 

2.AP.M.01 Using grade appropriate content 

and complexity, decompose (breakdown) the 

steps needed to solve a problem into a 

precise sequence of instructions (e.g., 

develop a set of instructions on how to play 

your favorite game). 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Learning to program in modules first involves learning to break problems into steps. Decomposition is the act of breaking dow n tasks into simpler 

tasks. Students could break down the steps needed to make a peanut butter and jelly sandwich, to brush their teeth, to draw a shape, to move a character across the screen, 

or to solve a level of a coding app. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

K.G.I.5, K.MD.F.1, K.CC.B.4, K.CC.B.4a, 

K.CC.B.4b, K.CC.B.4c, 1.MD.H.2, 1.MD.J.4, 

1.OA.A.1, 1.OA.C.5, 1.OA.C.6, 1.G.K.1, 

1.G.K.2, 2.MD.F.1, 2.G.J.2, 2.G.J.3a, 

2.G.J.3b, 2.G.J.3c, 2.OA.A.1 

K-2-ETS1-1, K-2-ETS1-2, K-PS3-2 CV5.4.3 5c - Computational Thinker 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

W.2.5  FPA4.1.A.3  

Domain: Algorithms & Programming Practice(s): 3.2 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: K-2 

By end of Grade 2 
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Standard: 

Program 
Development 

K.AP.PD.01 With guidance, develop 

plans that describe a program's 

sequence of events, goals, and 

expected outcomes. 

1.AP.PD.01 Independently or with 

guidance, develop plans that describe a 

program's sequence of events, goals, 

and expected outcomes. 

2.AP.PD.01 Develop plans that describe a 

program's sequence of events, goals, and 

expected outcomes. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Creating a plan for what a program will do clarifies the steps that will be needed to create a program and can be used to check if a program is 

correct. Students could create a planning document, such as a story map, a storyboard, or a sequential graphic organizer, to illustrate what their program will do. Students at 

this stage may complete the planning process with help from their teachers. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

 K-2-ETS1-1, K-PS2-1, K-PS3-2, K-ESS3-3 CV5.4.3 4a - Innovative Designer 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

W.2.2  FPA4.1.A.3, FPA4.1.T.5  

Domain: Algorithms & Programming Practice(s): 5.1, 7.2 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: K-2 

By end of Grade 2 
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Standard: 

Program 
Development 

K.AP.PD.02 Independently or with 

guidance, give credit to ideas, 

creations, and solutions of others 

while developing algorithms. 

1.AP.PD.02 Independently or with 

guidance, give credit to ideas, creations, 

and solutions of others while writing 

and/or developing programs. 

2.AP.PD.02 Give credit to ideas, creations, 

and solutions of others while writing and 

developing programs. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Using computers comes with a level of responsibility. Students should credit artifacts that were created by others, such as p ictures, music, and 

code. Credit could be given orally, if presenting their work to the class, or in writing or orally, if sharing work on a class blog or website. Proper attribution at this stage does 

not require a formal citation, such as in a bibliography or works cited document. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

 K-ESS2-2, K-ESS3-1  2c - Digital Citizen 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

W.2.2, W.2.5    

Domain: Algorithms & Programming Practice(s): 7.3 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: K-2 

By end of Grade 2 
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Standard: 

Program 
Development 

K.AP.PD.03 With guidance, 

independently or collaboratively 

debug (identify and fix errors) 

algorithms using a programming 

language and/or unplugged activity. 

1.AP.PD.03 With guidance, 

independently or collaboratively debug 

(identify and fix errors) programs using a 

programming language and/or 

unplugged activity. 

2.AP.PD.03 Independently and 

collaboratively debug (identify and fix errors) 

programs using a programming language. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Algorithms or programs may not always work correctly. Students should be able to use various strategies, such as changing the  sequence of the 

steps, following the algorithm in a step-by-step manner, or trial and error to fix problems in algorithms and programs. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

K.G.H.1, 1.MD.J.4, 1.OA.A.1, 1.G.K.1, 

2.G.J.2, 2.OA.A.1 

 CV5.4.2, CV5.4.3 4c - Innovative Designer 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

    

Domain: Algorithms & Programming Practice(s): 6.2 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: K-2 

By end of Grade 2 
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Standard: 

Program 
Development 

K.AP.PD.04 Use correct 

terminology (beginning, middle, 

end) in the development of an 

algorithm. 

1.AP.PD.04 Use correct terminology 

(first step, second step, third step) and 

explain the choices made in the 

development of an algorithm. 

2.AP.PD.04 Use correct terminology (debug, 

program input/output, code) to explain the 

development of a program or an algorithm 

(e.g., in an unplugged activity, hands on 

manipulatives, or a programming language). 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: At this stage, students should be able to talk or write about the goals and expected outcomes of the programs they create and  the choices that 

they made when creating programs. This could be done using coding journals, discussions with a teacher, class presentations, or blogs. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

  CV5.4.2, CV5.4.3 3d - Knowledge Constructor 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

L.2.4, L.2.6    

Domain: Algorithms & Programming Practice(s): 7.2 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: K-2 

By end of Grade 2 
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Standard: 

Culture 

K.IC.C.01 Discuss different ways in 

which technology is used in your 

daily life. 

1.IC.C.01 Identify how people use 

different types of technologies in their 

daily work and personal lives. 

2.IC.C.01 Describe how people use different 

types of technologies in their daily work and 

personal lives. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Computing technology has positively and negatively changed the way people live and work. In the past, if students wanted to r ead about a topic, 

they needed access to a library to find a book about it. Today, students can view and read information on the Internet about a topic or they can download e-books about it 

directly to a device. Such information may be available in more than one language and could be read to a student, allowing for greater accessibility. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

 K-2-ETS1-1, K-ESS3-2, K-ESS3-3   

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

W.2.2, L.2.1, L.2.2, L.2.3, L.2.4, L.2.5, L.2.6 SS2.3.3, SS2.4.2   HE2.4.8 

Domain: Impacts of Computing Practice(s): 3.1 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: K-2 

By end of Grade 2 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/


Page 39 2019 Computer Science Standards edu.wyoming.gov/standards 

 

Standard: 

Social 
Interactions 

K.IC.SI.01 With guidance, identify 

appropriate manners while 

participating in an online 

environment. 

1.IC.SI.01 With guidance, identify 

appropriate and inappropriate behavior. 

Act responsibly while participating in an 

online community and know how to 

report concerns. 

2.IC.SI.01 Practice grade-level appropriate 

behavior and responsibilities while 

participating in an online community. 

Identify and report inappropriate behavior. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Online communication facilitates positive interactions, such as sharing ideas with many people, but the public and anonymous nature of online 

communication also allows intimidating and inappropriate behavior in the form of cyberbullying. Students could share their work on blogs or in other collaborative spaces 

online, taking care to avoid sharing information that is inappropriate or that could personally identify them to others. Students could provide feedback to others on their work 

in a kind and respectful manner and could tell an adult if others are sharing things they should not share or are treating others in an unkind or disrespectful manner on online 

collaborative spaces. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

  CV5.2.3, CV5.2.4, CV5.5.3, CV5.5.4 2b - Digital Citizen 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

SL.2.1.a  FPA4.1.A.5, FPA4.4.M.1, FPA4.4.T.2 PE 2.3.1   

HE2.3.3 

Domain: Impacts of Computing Practice(s): 2.1 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: K-2 

By end of Grade 2 
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Performance Level Descriptors (PLDs) 

Grade Band: K-2 

Standard: Benchmark 
The Below 

Basic student: 
The Basic student: The Proficient student: 

In addition to the 

Proficient Level, the 

Advanced student: 

Devices: 2.CS.D.01 Independently 

select and use a computing device to 

perform a variety of tasks for an 

intended outcome (e.g., create an 

artifact). 

provides little to no 

evidence in 

addressing the 

expectation(s). 

with guidance, uses a computing 

device to complete assignments 

or teacher led activities. 

regularly uses a computing device 

to independently 

- power on and off devices. 

- authenticate, when applicable. 

- open appropriate programs. 

- complete assignments or teacher 

led activities. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., can recognize 

capabilities of multiple devices and 

can perform similar tasks with 

them). 

Hardware & Software: 2.CS.HS.01 

Demonstrate and describe the function 

of common components of computing 

systems (hardware and software) (e.g. 

use a browser, search engine). 

provides little to no 

evidence in 

addressing the 

expectation(s). 

with guidance: 
- identifies hardware 
components and software 
applications. 
- utilizes hardware components 
and software applications. 

can identify and utilize: 

- a variety of hardware components 

(e.g., input devices, printers). 

- software applications (e.g., 

browsers, apps). 

- navigation to browser search 

engines and applications. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., justifies hardware 

and software choices). 

Troubleshooting: 2.CS.T.01 Recognize 

that computing systems might not 

work as expected and identify and 

effectively communicate simple 

hardware or software problems and 

implement solutions (e.g., app or 

program is not working as expected, no 

sound is coming from the device, caps 

lock turned on) and discuss problems 

with peers and adults. 

provides little to no 

evidence in 

addressing the 

expectation(s). 

- can recognize that computing 

systems may not work as 

expected. 

- with guidance, identifies and 

effectively communicates simple 

hardware and software 

problems. 

- with guidance, implements 

solutions to simple hardware or 

software issues. 

- can recognize that computing 

systems may not work as expected.  

- identifies and effectively 

communicates simple hardware and 

software problems. 

- implements solutions to simple 

hardware or software issues. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., helps others in 

troubleshooting issues, can 

troubleshoot more complex issues 

like connectivity or advanced 

software features). 
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Performance Level Descriptors (PLDs) 

Grade Band: K-2 

Standard: Benchmark 
The Below Basic 

student: 
The Basic student: The Proficient student: 

In addition to the 

Proficient Level, the 

Advanced student: 

Network Communication & 

Organization: 2.NI.NCO.01 

Identify and describe that 

computing devices can be 

connected in a variety of ways 

(e.g., Bluetooth, Wi-Fi, home and 

school networks, the internet). 

provides little to no 

evidence in addressing 

the expectation(s). 

- can identify that computing 

devices can be connected in a 

variety of ways. 

- with guidance, can describe a 

connectivity option (e.g., Wi-Fi 

or Bluetooth). 

- can identify that computing 

devices can be connected in a 

variety of ways. 

- can describe different connectivity 

options (e.g., Bluetooth, internet). 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., evaluates the 

appropriateness of different 

connectivity options for a variety of 

tasks). 

Cybersecurity: 2.NI.C.01 Explain 

what authentication factors are, 

why we use them, and apply 

authentication to protect devices 

and information (personal and 

private) from unauthorized access. 

provides little to no 

evidence in addressing 

the expectation(s). 

-identifies what authentication 

factors are. 

- with guidance, applies 

authentication factors to 

appropriate apps and devices. 

- explains what authentication 

factors are and why we use them.  

- applies authentication factors to 

appropriate apps and devices. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., can compare 

authentication methods, one factor 

versus two factors). 

Storage: 2.DA.S.01 With guidance, 

develop and modify an 

organizational structure by 

creating, copying, moving, and 

deleting files and folders. 

provides little to no 

evidence in addressing 

the expectation(s). 

while working with a 

computing device and with 

guidance: 

- locates existing files. 

- opens existing files. 

- modifies existing files. 

- saves changes to a file. 

with guidance, develops and 

modifies an organizational structure 

by: 

- creating folders. 

- copying existing folders and files. 

- moving existing folders and files. 

- deleting folders and files. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., can independently 

create organizational structure). DRAFT D
oc

um
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for
 Pub

lic 
Inp

ut
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Performance Level Descriptors (PLDs) 

Grade Band: K-2 

Standard: Benchmark 
The Below Basic 

student: 
The Basic student: The Proficient student: 

In addition to the 

Proficient Level, the 

Advanced student: 

Collection, Visualization, & 

Transformation: 2.DA.CVT.01 

With guidance, collect data and 

independently present the same 

data in various visual formats. 

provides little to no 

evidence in addressing 

the expectation(s). 

with guidance: 

- creates a data set, 

and 

- presents that data. 

- with guidance, creates a data set, 

and 

- independently presents that data 

in multiple formats (e.g., as a table 

and graph or as a table and chart). 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., independently 

creates and presents their own data 

sets). 

Inference & Models: 2.DA.IM.01 

With guidance, interpret data and 

present it in a chart or graph 

(visualization) in order to make a 

prediction, with or without a 

computing device. 

provides little to no 

evidence in addressing 

the expectation(s). 

with guidance: 

- interprets data, 

and 

- presents it in a chart or graph 

(visualization). 

with guidance: 

- interprets data. 

- presents it in a chart or graph 

(visualization). 

- makes a prediction based on the 

data. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., independently 

perform any of the proficient 

student steps). 

Algorithms: 2.AP.A.01 With 

guidance, identify and model daily 

processes by creating and 

following algorithms (sets of step-

by- step instructions) to complete 

tasks (e.g., verbally, kinesthetically, 

with robot devices, or a 

programing language). 

provides little to no 

evidence in addressing 

the expectation(s). 

with guidance: 

- follows algorithms to 

complete tasks. 

with guidance: 

- follows algorithms to complete 

tasks. 

- creates algorithms to complete 

tasks. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., independently 

creates algorithms via one or more 

of the following techniques: verbally, 

kinesthetically, with robot devices, 

or a programing language). 
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Performance Level Descriptors (PLDs) 

Grade Band: K-2 

Standard: Benchmark 
The Below Basic 

student: 
The Basic student: The Proficient student: 

In addition to the 

Proficient Level, the 

Advanced student: 

Variables: 2.AP.V.01 Model the way 

programs store and manipulate data by 

using numbers or other symbols to 

represent information (e.g. thumbs up/

down as representations of yes/no, 

arrows when writing algorithms to 

represent direction, or encode and 

decode words using numbers, 

pictographs, or other symbols to 

represent letters or words). 

provides little to no 

evidence in addressing 

the expectation(s). 

with guidance: 

- uses symbols to represent 

information. 

- understands that inferred 

meanings of the symbols can 

change or can represent 

missing information. 

- creates expressions with 

symbols to convey data, 

information, or processes. 

- uses symbols to represent 

information. 

- understands that inferred 

meanings of the symbols can 

change or can represent missing 

information. 

- creates expressions with symbols 

to convey data, information, or 

processes. 

demonstrates in-depth inferences 

and applications that go beyond 

the understanding or context of 

the standard (e.g., creates 

complex expressions with 

symbols). 

Control: 2.AP.C.01 With guidance, 

independently and collaboratively create 

programs to accomplish tasks using a 

programming language, robot device, or 

unplugged activity that includes 

sequencing, conditionals, and repetition. 

provides little to no 

evidence in addressing 

the expectation(s). 

with guidance, create: 

- programs that include 

sequencing, conditionals, or 

repetition. 

- tasks that include 

sequencing, contidionals, or 

repetition. 

with guidance: 

- individually create programs or 

tasks that include sequencing, 

conditionals, and repetition. 

- collaboratively create programs 

that include sequencing, 

conditionals, and repetition. 

demonstrates in-depth inferences 

and applications that go beyond 

the understanding or context of 

the standard (e.g., independently 

creates programs that include 

sequencing, conditionals, and 

repetition). 

Modularity: 2.AP.M.01 Using grade 

appropriate content and complexity, 

decompose (breakdown) the steps 

needed to solve a problem into a precise 

sequence of instructions (e.g., develop a 

set of instructions on how to play your 

favorite game). 

provides little to no 

evidence in addressing 

the expectation(s). 

with guidance: 

- decomposes a problem. 

- creates a precise sequence 

of instructions to solve that 

problem. 

- decomposes a problem. 

- creates a precise sequence of 

instructions to solve that problem. 

demonstrates in-depth inferences 

and applications that go beyond 

the understanding or context of 

the standard (e.g., can create 

different instruction sets that 

accomplish the same task). 
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Performance Level Descriptors (PLDs) 

Grade Band: K-2 

Standard: Benchmark 
The Below Basic 

student: 
The Basic student: The Proficient student: 

In addition to the 

Proficient Level, the 

Advanced student: 

Program Development: 

2.AP.PD.01 Develop plans that 

describe a program's sequence of 

events, goals, and expected 

outcomes. 

Program Development: 

2.AP.PD.02 Give credit to ideas, 

creations, and solutions of others 

while writing and developing 

programs. 

Program Development: 

2.AP.PD.03 Independently and 

collaboratively debug (identify and 

fix errors) programs using a 

programming language. 

Program Development: 

2.AP.PD.04 Use correct 

terminology (debug, program 

input/output, code) to explain the 

development of a program or an 

algorithm (e.g., in an unplugged 

activity, hands on manipulatives, 

or a programming language). 

provides little to no 

evidence in addressing 

the expectation(s). 

with guidance, demonstrates 

program development by: 

- creating a plan for a program. 

- writing the program. 

- giving credit for the resources 

used. 

- debugging the program. 

demonstrates program 

development by: 

- creating a plan for a program. 

- writing the program. 

- giving credit for the resources 

used. 

- debugging the program. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., demonstrates the 

development process on different 

platforms, languages, or mediums). 
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Performance Level Descriptors (PLDs) 

Grade Band: K-2 

Standard: Benchmark 
The Below Basic 

student: 
The Basic student: The Proficient student: 

In addition to the 

Proficient Level, the 

Advanced student: 

Culture: 2.IC.C.01 Describe how 

people use different types of 

technologies in their daily work 

and personal lives. 

provides little to no 

evidence in addressing 

the expectation(s). 

identifies how people use 

different types of technologies 

(e.g., cell phones, computers) 

in their daily work and 

personal lives. 

describes how people use different 

types of technologies (e.g., cell 

phones, computers) in their daily 

work and personal lives. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., identifies and 

describes the potential impacts of 

different technologies). 

Social Interactions: 2.IC.SI.01 

Practice grade-level appropriate 

behavior and responsibilities while 

participating in an online 

community. Identify and report 

inappropriate behavior. 

provides little to no 

evidence in addressing 

the expectation(s). 

with guidance:  

- makes appropriate choices 

when participating in an online 

community.  

- identifies inappropriate 

behavior and reporting 

procedures.  

- makes appropriate choices when 

participating in an online 

community.  

- identifies inappropriate behavior 

and reporting procedures.  

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard. 
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Computer Science | 3-5 Introduction 

Throughout grades 3-5, students engage in creative applications of Computer Science concepts and practices 

introduced in K-2. By the end of fifth grade, students will be able to model and discuss internal and external 

computing systems, as well as troubleshoot problems that may occur. Students will be able to explore and discuss real

-world problems and processes related to networks and the internet. In addition, students will also be able to collect 

and analyze data to support inferences and models. Building on their previous understanding of algorithms and 

programming (coding), students will work collaboratively and independently to create and modify increasing complex 

programs for a variety of purposes. Students will be able explain cultural, social, and ethical impacts of computing. 

By the end of 5th grade, students can: 

 Describe how internal and external parts of computing devices function to form a system 

 Model hardware and software information translation, transmission, and processing 

 Develop, apply, and explain strategies for troubleshooting problems 

 Model and explain how information is sent and received over physical or wireless paths 

 Identify and implement strategies for protecting personal information 

 Justify the format and location for storing different data 

 Use data to highlight or propose relationships, predict outcomes, communicate an idea, or support a claim 

 Collaboratively and independently create and modify (remix) programs through an iterative process 

 Describe both design and debugging choices made during program development 

 Explain cultural impacts of computing technologies 

 Seek diverse perspectives when developing, testing, and refining digital artifacts or devices 

 Work respectfully and responsibly with others in an online environment and discuss the social impact of 

violating intellectual property rights  

WYOMING 2019 COMPUTER SCIENCE DOMAINS & STANDARDS 

 

3-5 Computer 

Science Practices  

There are seven (7) CS Practices that 

are to be embedded in curriculum and 

instruction as the standards and 

benchmarks are taught and 

measured. The seven (7) CS Practices 

are listed below, and are more deeply 

explored on the next several pages.  

For each grade-band, only the CS 

Practices that relate are in black text 

and the others are grayed so the 

reader can still see them as a set, but 

will know which ones apply to that 

particular set of standards. 

Practice 1. Fostering an Inclusive 

Computing Culture 

Practice 2. Collaborating Around 

Computing 

Practice 3. Recognizing and Defining 

Computational Problems 

Practice 4. Developing and Using 

Abstractions 

Practice 5. Creating Computational 

Artifacts 

Practice 6. Testing and Refining 

Computational Artifacts 

Practice 7. Communicating About 

Computing 

Computing Systems Networks & The Internet Data Analysis Algorithms & Programming Impacts of Computing 

CS.D—Devices 

CS.HS—Hardware & 

Software 

CS.T—

Troubleshooting 

NI.NCO—Network 

Communication & 

Organization 

NI.C—Cybersecurity 

DA.S—Storage 

DA.CVT—Collection, 

Visualization, & 

Transformation 

DA.IM—Inference & 

Models 

AP.A—Algorithms 

AP.V—Variables 

AP.C—Control 

AP.M—Modularity 

AP.PD—Program Development 

IC.C—Culture 

IC.SI—Social 

Interactions 

IC.SLE—Safety, Law, & 

Ethics 
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DESCRIPTION OF 3-5 COMPUTER SCIENCE (CS) PRACTICES 

CS Practice 1. Fostering an Inclusive Computing Culture 

Overview: Building an inclusive and diverse computing culture requires 

strategies for incorporating perspectives from people of different genders, 

ethnicities, and abilities. Incorporating these perspectives involves 

understanding the personal, ethical, social, economic, and cultural contexts in 

which people operate. Considering the needs of diverse users during the 

design process is essential to producing inclusive computational products. 

By the end of Grade 12, students should be able to: 

1.1 Include the unique perspectives of others and reflect on one’s own 

perspectives when designing and developing computational products. 

At all grade levels, students should recognize that the choices people make 

when they create artifacts are based on personal interests, experiences, and 

needs. Young learners should begin to differentiate their technology 

preferences from the technology preferences of others. Initially, students 

should be presented with perspectives from people with different 

backgrounds, ability levels, and points of view. As students progress, they 

should independently seek diverse perspectives throughout the design process 

for the purpose of improving their computational artifacts. Students who are 

well-versed in fostering an inclusive computing culture should be able to 

differentiate backgrounds and skill sets and know when to call upon others, 

such as to seek out knowledge about potential end users or intentionally seek 

input from people with diverse backgrounds. 

1.2 Address the needs of diverse end users during the design process to 

produce artifacts with broad accessibility and usability. 

At any level, students should recognize that users of technology have different 

needs and preferences and that not everyone chooses to use, or is able to use, 

the same technology products. For example, young learners, with teacher 

guidance, might compare a touchpad and a mouse to examine differences in 

usability. As students progress, they should consider the preferences of people 

who might use their products. Students should be able to evaluate the 

accessibility of a product to a broad group of end users, such as people with 

various disabilities. For example, they may notice that allowing an end user to 

change font sizes and colors will make an interface usable for people with low 

vision. At the higher grades, students should become aware of professionally 

accepted accessibility standards and should be able to evaluate computational 

artifacts for accessibility. Students should also begin to identify potential bias 

during the design process to maximize accessibility in product design. For 

example, they can test an app and recommend to its designers that it respond 

to verbal commands to accommodate users who are blind or have physical 

disabilities. 

1.3 Employ self- and peer-advocacy to address bias in interactions, product 

design, and development methods. 

After students have experience identifying diverse perspectives and including 

unique perspectives (P1.1), they should begin to employ self-advocacy 

strategies, such as speaking for themselves if their needs are not met. As 

students progress, they should advocate for their peers when 

accommodations, such as an assistive-technology peripheral device, are 

needed for someone to use a computational artifact. Eventually, students 

should regularly advocate for both themselves and others. 

CS Practice 2. Collaborating Around Computing 

Overview: Collaborative computing is the process of performing a 

computational task by working in pairs and on teams. Because it involves 

asking for the contributions and feedback of others, effective collaboration can 

lead to better outcomes than working independently. Collaboration requires 

individuals to navigate and incorporate diverse perspectives, conflicting ideas, 

disparate skills, and distinct personalities. Students should use collaborative 

tools to effectively work together and to create complex artifacts. DRAFT D
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By the end of Grade 12, students should be able to: 

2.1 Cultivate working relationships with individuals possessing diverse 

perspectives, skills, and personalities. 

At any grade level, students should work collaboratively with others. Early on, 

they should learn strategies for working with team members who possess 

varying individual strengths. For example, with teacher support, students 

should begin to give each team member opportunities to contribute and to 

work with each other as co-learners. Eventually, students should become more 

sophisticated at applying strategies for mutual encouragement and support. 

They should express their ideas with logical reasoning and find ways to 

reconcile differences cooperatively. For example, when they disagree, they 

should ask others to explain their reasoning and work together to make 

respectful, mutual decisions. As they progress, students should use methods 

for giving all group members a chance to participate. Older students should 

strive to improve team efficiency and effectiveness by regularly evaluating 

group dynamics. They should use multiple strategies to make team dynamics 

more productive. For example, they can ask for the opinions of quieter team 

members, minimize interruptions by more talkative members, and give 

individuals credit for their ideas and their work. 

2.2 Create team norms, expectations, and equitable workloads to increase 

efficiency and effectiveness.  

After students have had experience cultivating working relationships within 

teams (P2.1), they should gain experience working in particular team roles. 

Early on, teachers may help guide this process by providing collaborative 

structures. For example, students may take turns in different roles on the 

project, such as note taker, facilitator, or “driver” of the computer. As students 

progress, they should become less dependent on the teacher assigning roles 

and become more adept at assigning roles within their teams. For example, 

they should decide together how to take turns in different roles. Eventually, 

students should independently organize their own teams and create common 

goals, expectations, and equitable workloads. They should also manage project 

workflow using agendas and timelines and should evaluate workflow to 

identify areas for improvement. 

2.3 Solicit and incorporate feedback from, and provide constructive feedback 

to, team members and other stakeholders. 

At any level, students should ask questions of others and listen to their 

opinions. Early on, with teacher scaffolding, students should seek help and 

share ideas to achieve a particular purpose. As they progress in school, 

students should provide and receive feedback related to computing in 

constructive ways. For example, pair programming is a collaborative process 

that promotes giving and receiving feedback. Older students should engage in 

active listening by using questioning skills and should respond empathetically 

to others. As they progress, students should be able to receive feedback from 

multiple peers and should be able to differentiate opinions. Eventually, 

students should seek contributors from various environments. These 

contributors may include end users, experts, or general audiences from online 

forums. 

2.4 Evaluate and select technological tools that can be used to collaborate on 

a project. 

At any level, students should be able to use tools and methods for 

collaboration on a project. For example, in the early grades, students could 

collaboratively brainstorm by writing on a white-board. As students progress, 

they should use technological collaboration tools to manage team-work, such 

as knowledge-sharing tools and online project spaces. They should also begin 

to make decisions about which tools would be best to use and when to use 

them. Eventually, students should use different collaborative tools and 

methods to solicit input from not only team members and classmates but also 

others, such as participants in online forums or local communities. 

CS Practice 3. Recognizing and Defining Computational Problems 

Overview: The ability to recognize appropriate and worthwhile opportunities 

to apply computation is a skill that develops over time and is central to 

computing. Solving a problem with a computational approach requires 

defining the problem, breaking it down into parts, and evaluating each part to  
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determine whether a computational solution is appropriate. 

By the end of Grade 12, students should be able to: 

3.1 Identify complex, interdisciplinary, real-world problems that can be 

solved computationally. 

At any level, students should be able to identify problems that have been 

solved computationally. For example, young students can discuss a technology 

that has changed the world, such as email or mobile phones. As they progress, 

they should ask clarifying questions to understand whether a problem or part 

of a problem can be solved using a computational approach. For example, 

identify real-world problems that span multiple disciplines, such as increasing 

bike safety with new helmet technology, and can be solved computationally. 

3.2 Decompose complex real-world problems into manageable sub-problems 

that could integrate existing solutions or procedures. 

At any grade level, students should be able to break problems down into their 

component parts. In the early grade levels, students should focus on breaking 

down simple problems. For example, in a visual programming environment, 

students could break down (or decompose) the steps needed to draw a shape. 

As students progress, they should decompose larger problems into 

manageable smaller problems. For example, young students may think of an 

animation as multiple scenes and thus create each scene independently. 

Students can also break down a program into subgoals: getting input from the 

user, processing the data, and displaying the result to the user. Eventually, as 

students encounter complex real-world problems that span multiple 

disciplines or social systems, they should decompose complex problems into 

manageable subproblems that could potentially be solved with programs or 

procedures that already exist. For example, students could create an app to 

solve a community problem that connects to an online database through an 

application programming interface (API).  

3.3 Evaluate whether it is appropriate and feasible to solve a problem 

computationally. 

After students have had some experience breaking problems down (P3.2) and 

identifying subproblems that can be solved computationally (P3.1), they 

should begin to evaluate whether a computational solution is the most 

appropriate solution for a particular problem. For example, students might 

question whether using a computer to determine whether someone is telling 

the truth would be advantageous. As students progress, they should 

systematically evaluate the feasibility of using computational tools to solve 

given problems or subproblems, such as through a cost-benefit analysis. 

Eventually, students should include more factors in their evaluations, such as 

how efficiency affects feasibility or whether a proposed approach raises ethical 

concerns. 

CS Practice 4. Developing and Using Abstractions 

Overview: Abstractions are formed by identifying patterns and extracting 

common features from specific examples to create generalizations. Using 

generalized solutions and parts of solutions designed for broad reuse simplifies 

the development process by managing complexity. 

By the end of Grade 12, students should be able to: 

4.1 Extract common features from a set of interrelated processes or complex 

phenomena. 

Students at all grade levels should be able to recognize patterns. Young 

learners should be able to identify and describe repeated sequences in data or 

code through analogy to visual patterns or physical sequences of objects. As 

they progress, students should identify patterns as opportunities for 

abstraction, such as recognizing repeated patterns of code that could be more 

efficiently implemented as a loop. Eventually, students should extract common 

features from more complex phenomena or processes. For example, students 

should be able to identify common features in multiple segments of code and 

substitute a single segment that uses variables to account for the differences. 

In a procedure, the variables would take the form of parameters. When 

working with data, students should be able to identify important aspects and 

find patterns in related data sets such as crop output, fertilization methods, 

and climate conditions. 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/


Page 50 2019 Computer Science Standards edu.wyoming.gov/standards 

 

4.2 Evaluate existing technological functionalities and incorporate them into 

new designs. 

At all levels, students should be able to use well-defined abstractions that hide 

complexity. Just as a car hides operating details, such as the mechanics of the 

engine, a computer program’s “move” command relies on hidden details that 

cause an object to change location on the screen. As they progress, students 

should incorporate predefined functions into their designs, understanding that 

they do not need to know the underlying implementation details of the 

abstractions that they use. Eventually, students should understand the 

advantages of, and be comfortable using, existing functionalities (abstractions) 

including technological resources created by other people, such as libraries 

and application programming interfaces (APIs). Students should be able to 

evaluate existing abstractions to determine which should be incorporated into 

designs and how they should be incorporated. For example, students could 

build powerful apps by incorporating existing services, such as online 

databases that return geolocation coordinates of street names or food 

nutrition information. 

4.3 Create modules and develop points of interaction that can apply to 

multiple situations and reduce complexity.  

After students have had some experience identifying patterns (P4.1), 

decomposing problems (P3.2), using abstractions (P4.2), and taking advantage 

of existing resources (P4.2), they should begin to develop their own 

abstractions. As they progress, students should take advantage of 

opportunities to develop generalizable modules. For example, students could 

write more efficient programs by designing procedures that are used multiple 

times in the program. These procedures can be generalized by defining 

parameters that create different outputs for a wide range of inputs. Later on, 

students should be able to design systems of interacting modules, each with a 

well-defined role, that coordinate to accomplish a common goal. Within an 

object-oriented programming context, module design may include defining 

interactions among objects. At this stage, these modules, which combine both 

data and procedures, can be designed and documented for reuse in other 

programs. Additionally, students can design points of interaction, such as a 

simple user interface, either text or graphical, that reduces the complexity of a 

solution and hides lower-level implementation details. 

4.4 Model phenomena and processes and simulate systems to understand 

and evaluate potential outcomes. 

Students at all grade levels should be able to represent patterns, processes, or 

phenomena. With guidance, young students can draw pictures to describe a 

simple pattern, such as sunrise and sunset, or show the stages in a process, 

such as brushing your teeth. They can also create an animation to model a 

phenomenon, such as evaporation. As they progress, students should 

understand that computers can model real-world phenomena, and they 

should use existing computer simulations to learn about real-world systems. 

For example, they may use a preprogrammed model to explore how 

parameters affect a system, such as how rapidly a disease spreads. Older 

students should model phenomena as systems, with rules governing the 

interactions within the system. Students should analyze and evaluate these 

models against real-world observations. For example, students might create a 

simple producer–consumer ecosystem model using a programming tool. 

Eventually, they could progress to creating more complex and realistic 

interactions between species, such as predation, competition, or symbiosis, 

and evaluate the model based on data gathered from nature. 

CS Practice 5. Creating Computational Artifacts 

Overview: The process of developing computational artifacts embraces both 

creative expression and the exploration of ideas to create prototypes and solve 

computational problems. Students create artifacts that are personally relevant 

or beneficial to their community and beyond. Computational artifacts can be 

created by combining and modifying existing artifacts or by developing new 

artifacts. Examples of computational artifacts include programs, simulations, 

visualizations, digital animations, robotic systems, and apps. DRAFT D
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By the end of Grade 12, students should be able to: 

5.1 Plan the development of a computational artifact using an iterative 

process that includes reflection on and modification of the plan, taking 

into account key features, time and resource constraints, and user 

expectations. 

At any grade level, students should participate in project planning and the 

creation of brainstorming documents. The youngest students may do so with 

the help of teachers. With scaffolding, students should gain greater 

independence and sophistication in the planning, design, and evaluation of 

artifacts. As learning progresses, students should systematically plan the 

development of a program or artifact and intentionally apply computational 

techniques, such as decomposition and abstraction, along with knowledge 

about existing approaches to artifact design. Students should be capable of 

reflecting on and, if necessary, modifying the plan to accommodate end goals. 

5.2 Create a computational artifact for practical intent, personal expression, 

or to address a societal issue. 

Students at all grade levels should develop artifacts in response to a task or a 

computational problem. At the earliest grade levels, students should be able to 

choose from a set of given commands to create simple animated stories or 

solve pre-existing problems. Younger students should focus on artifacts of 

personal importance. As they progress, student expressions should become 

more complex and of increasingly broader significance. Eventually, students 

should engage in independent, systematic use of design processes to create 

artifacts that solve problems with social significance by seeking input from 

broad audiences. 

5.3 Modify an existing artifact to improve or customize it. 

At all grade levels, students should be able to examine existing artifacts to 

understand what they do. As they progress, students should attempt to use 

existing solutions to accomplish a desired goal. For example, students could 

attach a programmable light sensor to a physical artifact they have created to 

make it respond to light. Later on, they should modify or remix parts of existing 

programs to develop something new or to add more advanced features and 

complexity. For example, students could modify prewritten code from a single-

player game to create a two-player game with slightly different rules. 

CS Practice 6. Testing and Refining Computational Artifacts 

Overview: Testing and refinement is the deliberate and iterative process of 

improving a computational artifact. This process includes debugging 

(identifying and fixing errors) and comparing actual outcomes to intended 

outcomes. Students also respond to changing needs and expectations of end 

users and improve the performance, reliability, usability, and accessibility of 

artifacts. 

By the end of Grade 12, students should be able to: 

6.1 Systematically test computational artifacts by considering all scenarios 

and using test cases. 

At any grade level, students should be able to compare results to intended 

outcomes. Young students should verify whether given criteria and constraints 

have been met. As students progress, they should test computational artifacts 

by considering potential errors, such as what will happen if a user enters 

invalid input. Eventually, testing should become a deliberate process that is 

more iterative, systematic, and proactive. Older students should be able to 

anticipate errors and use that knowledge to drive development. For example, 

students can test their program with inputs associated with all potential 

scenarios.  

6.2 Identify and fix errors using a systematic process. 

At any grade level, students should be able to identify and fix errors in 

programs (debugging) and use strategies to solve problems with computing 

systems (troubleshooting). Young students could use trial and error to fix 

simple errors. For example, a student may try reordering the sequence of 

commands in a program. In a hardware context, students could try to fix a 

device by resetting it or checking whether it is connected to a network. As 

students progress, they should become more adept at debugging programs 

and begin to consider logic errors: cases in which a program works, but not as  

desired. In this way, students will examine and correct their own thinking. For 
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example, they might step through their program, line by line, to identify a loop 

that does not terminate as expected. Eventually, older students should 

progress to using more complex strategies for identifying and fixing errors, 

such as printing the value of a counter variable while a loop is running to 

determine how many times the loop runs. 

6.3 Evaluate and refine a computational artifact multiple times to enhance its 

performance, reliability, usability, and accessibility. 

After students have gained experience testing (P6.2), debugging, and revising 

(P6.1), they should begin to evaluate and refine their computational artifacts. 

As students progress, the process of evaluation and refinement should focus 

on improving performance and reliability. For example, students could observe 

a robot in a variety of lighting conditions to determine that a light sensor 

should be less sensitive. Later on, evaluation and refinement should become 

an iterative process that also encompasses making artifacts more usable and 

accessible (P1.2). For example, students can incorporate feedback from a 

variety of end users to help guide the size and placement of menus and 

buttons in a user interface. 

CS Practice 7. Communicating About Computing 

Overview: Communication involves personal expression and exchanging 

ideas with others. In computer science, students communicate with diverse 

audiences about the use and effects of computation and the appropriateness 

of computational choices. Students write clear comments, document their 

work, and communicate their ideas through multiple forms of media. Clear 

communication includes using precise language and carefully considering 

possible audiences. 

By the end of Grade 12, students should be able to: 

7.1 Select, organize, and interpret large data sets from multiple sources to 

support a claim. 

At any grade level, students should be able to refer to data when 

communicating an idea. Early on, students should, with guidance, present 

basic data through the use of visual representations, such as storyboards, 

flowcharts, and graphs. As students progress, they should work with larger 

data sets and organize the data in those larger sets to make interpreting and 

communicating it to others easier, such as through the creation of basic data 

representations. Eventually, students should be able to select relevant data 

from large or complex data sets in support of a claim or to communicate the 

information in a more sophisticated manner. 

7.2 Describe, justify, and document computational processes and solutions 

using appropriate terminology consistent with the intended audience and 

purpose. 

At any grade level, students should be able to talk about choices they make 

while designing a computational artifact. Early on, they should use language 

that articulates what they are doing and identifies devices and concepts they 

are using with correct terminology (e.g., program, input, and debug).  Younger 

students should identify the goals and expected outcomes of their solutions. 

Along the way, students should provide documentation for end users that 

explains their artifacts and how they function, and they should both give and 

receive feedback. For example, students could provide a project overview and 

ask for input from users. As students progress, they should incorporate clear 

comments in their product and document their process using text, graphics, 

presentations, and demonstrations. 

7.3 Articulate ideas responsibly by observing intellectual property rights and 

giving appropriate attribution. 

All students should be able to explain the concepts of ownership and sharing. 

Early on, students should apply these concepts to computational ideas and 

creations. They should identify instances of remixing, when ideas are 

borrowed and iterated upon, and give proper attribution. They should also 

recognize the contributions of collaborators. Eventually, students should 

consider common licenses that place limitations or restrictions on the use of 

computational artifacts. For example, a downloaded image may have 

restrictions that prohibit modification of an image or using it for commercial 

purposes. 
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Standard: 

Devices 

3.CS.D.01 With guidance and 

following directions, identify how 

internal and external parts of 

computing devices function to form 

a system. 

4.CS.D.01 With guidance, describe how 

internal and external parts of computing 

devices function to form a system. 

5.CS.D.01 Independently, describe how 

internal and external parts of computing 

devices function to form a system. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Computing devices often depend on other devices or components. For example, a robot depends on a physically attached light sensor to detect 

changes in brightness, whereas the light sensor depends on the robot for power. Keyboard input or a mouse click could cause an action to happen or information to be 

displayed on a screen; this could only happen because the computer has a processor to evaluate what is happening externally and produce corresponding responses. Students 

should describe how devices and components interact using correct terminology. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

  CV5.4.2, CV5.4.3 1d - Empowered Learner 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

RI.5.4, RI.5.7, W.5.2, W.5.4, W.5.7, W.5.8, 

W.5.9, SL.5.4, SL.5.5, SL.5.6, L.5.1, L.5.2, 

L.5.3, L.5.4, L.5.5, L.5.6 

   

Domain: Computing Systems Practice(s): 7.2 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 3-5 

By end of Grade 5 
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Standard: 

Hardware & 
Software 

3.CS.HS.01 Model how information 

flows through hardware and 

software to accomplish tasks. 

4.CS.HS.01 Model how computer 

hardware and software work together as 

a system to accomplish tasks. 

5.CS.HS.01 Model how information is 

translated, transmitted, and processed in 

order to flow through hardware and software 

to accomplish tasks. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: In order for a person to accomplish tasks with a computer, both hardware and software are needed. At this stage, a model shou ld only include the 

basic elements of a computer system, such as input, output, processor, sensors, and storage. Students could draw a model on paper or in a drawing program, program an 

animation to demonstrate it, or demonstrate it by acting this out in some way. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

  CV5.4.3 1d - Empowered Learner 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

    

Domain: Computing Systems Practice(s): 4.4 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 3-5 

By end of Grade 5 
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Standard: 

Troubleshooting 

3.CS.T.01 Identify hardware and 

software problems that may occur 

during everyday use, then develop, 

apply, and explain strategies for 

solving these problems (e.g., 

refresh the screen, closing and 

reopening an application or file, 

unmuting or adjusting the volume 

on headphones). 

4.CS.T.01 Identify hardware and 

software problems that may occur 

during everyday use, then develop, 

apply, and explain strategies for solving 

these problems (e.g., rebooting the 

device, checking the power, force shut 

down of an application). 

5.CS.T.01 Identify hardware and software 

problems that may occur during everyday 

use, then develop, apply, and explain 

strategies for solving these problems. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Although computing systems may vary, common troubleshooting strategies can be used on all of them. Students should be able to  identify 

solutions to problems such as the device not responding, no power, no network, app crashing, no sound, or password entry not working. Should errors occur at school, the 

goal would be that students would use various strategies, such as rebooting the device, checking for power, checking network availability, closing and reopening an app, 

making sure speakers are turned on or headphones are plugged in, and making sure that the caps lock key is not on, to solve these problems, when possible. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

 3-5-ETS1-3 CV5.3.3, CV5.4.3 1d - Empowered Learner 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

SL5.6    

Domain: Computing Systems Practice(s): 6.2 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 3-5 

By end of Grade 5 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Network 
Communication & 

Organization 

3.NI.NCO.01 Use observations of 

everyday situations to illustrate that 

information is sent and received 

over physical or wireless paths. 

4.NI.NCO.01 Discuss how information is 

sent and received across physical or 

wireless path (i.e., It is broken down into 

smaller pieces called packets and 

transmitted from one location to 

another). 

5.NI.NCO.01 Model and explain how 

information is broken down into smaller 

pieces, transmitted as packets through 

multiple devices over networks and the 

internet, and reassembled at the destination. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Information is sent and received over physical or wireless paths. It is broken down into smaller pieces called packets, which  are sent 

independently and reassembled at the destination. Students should demonstrate their understanding of this flow of information by, for instance, drawing a model of the way 

packets are transmitted, programming an animation to show how packets are transmitted, or demonstrating this through an unplugged activity which has them act it out in 

some way. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

 4-PS4-3 CV5.4.2, CV5.4.3 5c - Computational Thinker 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

SL5.6    

Domain: Networks & the Internet Practice(s): 4.4 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 3-5 

By end of Grade 5 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Cybersecurity 

3.NI.C.01 Identify cybersecurity 

problems that relate to 

inappropriate use of computing 

devices and networks. 

4.NI.C.01 Identify and explain 

cybersecurity issues related to 

responsible use of technology and 

information, and describe personal 

consequences of inappropriate use. 

5.NI.C.01 Discuss real-world cybersecurity 

problems and identify and implement 

appropriate strategies for how personal 

information can be protected. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Just as we protect our personal property offline, we also need to protect our devices and the information stored on them. Inf ormation can be 

protected using various security measures. These measures can be physical and/or digital. Students could discuss or use a journaling or blogging activity to explain, orally or in 

writing, topics that relate to personal cybersecurity issues. Discussion topics could be based on current events related to cybersecurity or topics that are applicable to 

students, such as the necessity of backing up data to guard against loss, how to create strong passwords and the importance of not sharing passwords, or why we should 

install and keep anti-virus software updated to protect data and systems. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

  CV5.4.3 2d - Digital Citizen 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

SL 5.1    

Domain: Networks & the Internet Practice(s): 3.1 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 3-5 

By end of Grade 5 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Storage 

3.DA.S.01 Demonstrate that 

different types of information are 

stored in different formats that 

have associated programs (e.g., 

documents open in a word 

processor) and different storage 

requirements. 

4.DA.S.01 Choose different storage 

locations (physical, shared, or cloud) 

based on the type of file, storage 

requirements (e.g., file size, availability, 

or available memory), and sharing 

requirements. 

5.DA.S.01 Justify the format and location for 

storing data based on sharing requirements 

and the type of information (e.g., images, 

videos, text). 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Data may be stored locally on a computer in the classroom, on a school network, or "in the cloud." Each location affects how easily the data may 

be shared and how secure, or not, it is. Different types of data such as photos or documents each have their own variety of file formats which affect file size and the number 

and types of programs that can access that data. Students should understand and be able to explain/justify why a particular location or format is appropriate for the data they 

are creating or using. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

  CV5.4.2, CV5.4.3  

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

RI 5.7    

Domain: Data Analysis Practice(s): 4.2 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 3-5 

By end of Grade 5 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Collection, 
Visualization, & 
Transformation 

3.DA.CVT.01 Independently collect 

and present data in various visual 

formats. 

4.DA.CVT.01 Organize and present 

collected data in a variety of ways (e.g., 

sonification, visualization) to highlight 

relationships. 

5.DA.CVT.01 Organize and present collected 

data to highlight relationships and support a 

claim. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Raw data has little meaning on its own. Data is often sorted or grouped to provide additional clarity. Organizing data can ma ke interpreting and 

communicating it to others easier. Data points can be clustered by a number of commonalities. The same data could be manipulated in different ways to emphasize particular 

aspects or parts of the data set. For example, a data set of sports teams could be sorted by wins, points scored, or points allowed, and a data set of weather information could 

be sorted by high temperatures, low temperatures, or precipitation. As another example, seismographic data of an earthquake can be presented through sonification (i.e., the 

audible representation of data) of an earthquake's size, strength, and duration to highlight relationships and support a claim. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

3.MD.H.3 3-5-ETS1-3, 3-PS2-2, 3-LS1-1, 3-LS2-1, 3-

LS3-1, 3-LS3-2, 3-LS4-1, 3-LS4-3, 3-LS4-4, 

3-ESS2-1, 3-ESS3-1, 4-LS1-1, 4-ESS1-1 

CV5.4.1, CV5.4.2 6a, 6c - Creative Communicator 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

W 5.5 SS5.4.2   

Domain: Data Analysis Practice(s): 7.1 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 3-5 

By end of Grade 5 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Inference & 
Models 

3.DA.IM.01 With guidance, use 

data to make predictions and 

discuss whether there is adequate 

data to make reliable predictions. 

4.DA.IM.01 Determine how the 

accuracy of conclusions is influenced by 

the amount of data collected. 

5.DA.IM.01 Use data to highlight or propose 

relationships, predict outcomes, or 

communicate an idea. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: The accuracy of data analysis is related to how realistically data is represented. Inferences or predictions based on data ar e less likely to be 

accurate if the data is not sufficient or if the data is incorrect in some way. Students should be able to refer to data when communicating an idea (e.g., in order to explore the 

relationship between speed, time, and distance, students could operate a robot at uniform speed, and at increasing time intervals to predict how far the robot travels at that 

speed. In order to make an accurate prediction, one or two attempts of differing times would not be enough. The robot may also collect temperature data from a sensor, but 

that data would not be relevant for the task. Students must also make accurate measurements of the distance the robot travels in order to develop a valid prediction. Another 

example, students could record the temperature at noon each day as a basis to show that temperatures are higher in certain months of the year. If temperatures are not 

recorded on non-school days or are recorded incorrectly or at different times of the day, the data would be incomplete and the ideas being communicated could be 

inaccurate. Students may also record the day of the week on which the data was collected, but this would have no relevance to whether temperatures are higher or lower. In 

order to have sufficient and accurate data on which to communicate the idea, students might want to use data provided by a governmental weather agency.).  

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

 3-5-ETS1-1, 3-5-ETS1-2, 3-5-ETS1-3, 3-PS2

-1, 3-PS2-3, 3-PS2-4, 3-LS1-1, 3-LS2-1, 3-

LS3-1, 3-LS3-2, 3-LS4-1, 3-LS4-2, 3-LS4-3, 

3-LS4-4, 3-ESS2-2, 4-PS4-1, 4-PS4-2, 4-

PS4-3, 4-LS1-1, 4-LS1-2, 4-ESS2-1, 4-ESS2-

2, 4-ESS3-1, 4-ESS3-2 

CV5.4.2, CV5.4.4 6c, 6d - Creative Communicator 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

W 5.5 SS5.4.2   

Domain: Data Analysis Practice(s): 7.1 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 3-5 

By end of Grade 5 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Algorithms 

3.AP.A.01 Using grade appropriate 

content and complexity, compare 

and refine multiple algorithms for 

the same task and determine which 

is the most appropriate. 

4.AP.A.01 Using grade appropriate 

content and complexity, compare and 

refine multiple algorithms for the same 

task and determine which is the most 

appropriate. 

5.AP.A.01 Using grade appropriate content 

and complexity, compare and refine multiple 

algorithms for the same task and determine 

which is the most appropriate. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Different algorithms can achieve the same result, though sometimes one algorithm might be most appropriate for a specific sit uation. Students 

should be able to look at different ways to solve the same task and decide which would be the best solution. For example, students could use a map and plan multiple 

algorithms to get from one point to another. They could look at routes suggested by mapping software and change the route to something that would be better, based on 

which route is shortest or fastest or would avoid a problem. Students might compare algorithms that describe how to get ready for school. Another example might be to write 

different algorithms to draw a regular polygon and determine which algorithm would be the easiest to modify or repurpose to draw a different polygon. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

3.NBT.E.2, 4.NBT.E.4, 4.NBT.E.5, 

4.NBT.E.5a, 4.NBT.E.5b, 4.NBT.E.5c, 

4.NBT.E.6, 4.MD.I.3, 4.MD.K.7, 5.NBT.D.5, 

5.NBT.D.6, 5.NBT.D.7, 5.MD.I.5a, 

5.MD.I.5b 

3-5-ETS1-2, 3-5-ETS1-3, 3-PS2-1, 4-PS4-3  4a - Innovative Designer 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

  FPA4.1.A.2, FPA4.1.D.5, FPA4.1.T.1  

Domain: Algorithms & Programming Practice(s): 3.3, 6.3 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 3-5 

By end of Grade 5 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Variables 

3.AP.V.01 Using grade appropriate 

content and complexity, create 

programs that use variables to store 

and modify data.  

4.AP.V.01 Using grade appropriate 

content and complexity, create 

programs that use variables to store and 

modify data.  

5.AP.V.01 Using grade appropriate content 

and complexity, create programs that use 

variables to store and modify data.  

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Variables are used to store and modify data. At this level, understanding how to use variables is sufficient. For example, st udents may use 

mathematical operations to add to the score of a game or subtract from the number of lives available in a game. The use of a variable as a countdown timer is another 

example.  

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

3.OA.D.8, 3.OA.D.8a, 4.OA.A.3, 4.OA.A.3a  CV5.4.1 4a - Innovative Designer 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

    

Domain: Algorithms & Programming Practice(s): 5.2 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 3-5 

By end of Grade 5 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Control 

3.AP.C.01 Using grade appropriate 

content and complexity, create 

programs that include sequences, 

events, loops, and conditionals, 

both individually and 

collaboratively. 

4.AP.C.01 Using grade appropriate 

content and complexity, create 

programs that include sequences, 

events, loops, and conditionals, both 

individually and collaboratively. 

5.AP.C.01 Using grade appropriate content 

and complexity, create programs that include 

sequences, events, loops, and conditionals, 

both individually and collaboratively. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Control structures specify the order (sequence) in which instructions are executed within a program and can be combined to su pport the creation 

of more complex programs. Events allow portions of a program to run based on a specific action. For example, students could write a program to explain the water cycle and 

when a specific component is clicked (event), the program would show information about that part of the water cycle. Conditionals allow for the execution of a portion of 

code in a program when a certain condition is true. For example, students could write a math game that asks multiplication fact questions and then uses a conditional to 

assign a point if the answer that was entered is correct. Loops allow for the repetition of a sequence of code multiple times. For example, in a program that produces an 

animation about a famous historical character, students could use a loop to have the character walk across the screen as they introduce themself. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

3.OA.D.9, 4.OA.C.5 3-5-ETS1-2, 4-PS3-4, 4-ESS3-2 CV5.4.1 4a - Innovative Designer 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

    

Domain: Algorithms & Programming Practice(s): 5.2 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 3-5 

By end of Grade 5 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Modularity 

3.AP.M.01 Using grade appropriate 

content and complexity, 

decompose (break down) problems 

into smaller, manageable 

subproblems to facilitate the 

program development process. 

4.AP.M.01 Using grade appropriate 

content and complexity, decompose 

(break down) problems into smaller, 

manageable subproblems to facilitate 

the program development process. 

5.AP.M.01 Using grade appropriate content 

and complexity, decompose (break down) 

problems into smaller, manageable 

subproblems to facilitate the program 

development process. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Decomposition is the act of breaking down tasks into simpler tasks. For example, students could create an animation by separa ting a story into 

different scenes. For each scene, they would select a background, position of characters, and program actions. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

3.G.K.1, 3.G.K.2, 3.OA.A.3, 4.NBT.E.4, 

4.NBT.E.5, 4.NBT.E.5a, 4.NBT.E.5b, 

4.NBT.E.5c, 4.MD.I.3, 4.MD.K.7, 5.G.K.3, 

5.G.K.4, 5.NBT.D.5, 5.NBT.D.6, 5.NBT.D.7, 

5.OA.A.1, 5.OA.A.2 

3-5-ETS1-1, 3-5-ETS1-2, 3-5-ETS1-3, 3-PS2

-1, 3-PS2-3, 3-PS2-4, 3-LS1-1, 3-LS3-1, 3-

LS4-3, 4-PS3-4, 4-PS4-1, 4-PS4-2, 4-ESS1-

1, 4-ESS2-1, 4-ESS3-1, 4-ESS3-2 

 5c - Computational Thinker 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

    

Domain: Algorithms & Programming Practice(s): 3.2 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 3-5 

By end of Grade 5 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/


Page 65 2019 Computer Science Standards edu.wyoming.gov/standards 

 

Standard: 

Modularity 

3.AP.M.02 Using grade appropriate 

content and complexity, modify, 

remix, or incorporate portions of an 

existing program into one's own 

work, to develop something new or 

add more advanced features.  

4.AP.M.02 Using grade appropriate 

content and complexity, modify, remix, 

or incorporate portions of an existing 

program into one's own work, to 

develop something new or add more 

advanced features.  

5.AP.M.02 Using grade appropriate content 

and complexity, modify, remix, or 

incorporate portions of an existing program 

into one's own work, to develop something 

new or add more advanced features.  

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Programs can be created or modified using parts from existing programs (i.e. the process of remixing). For example, students could modify 

prewritten code from a single-player game to create a two-player game with slightly different rules, remix and add another scene to an animated story, use code from another 

program to a make a ball bounce in a new basketball game, or modify an image created by another student. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

 3-PS2-1, 3-PS2-2, 3-PS2-3, 3-PS2-4, 4-

PS3-4 

 6b - Creative Communicator 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

    

Domain: Algorithms & Programming Practice(s): 5.3 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 3-5 

By end of Grade 5 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Program 
Development 

3.AP.PD.01 Use an iterative 

process to plan the development of 

a program. 

4.AP.PD.01 Use an iterative process to 

plan the development of a program that 

includes user preferences. 

5.AP.PD.01 Use an iterative process to plan 

the development of a program by including 

others' perspectives and considering user 

preferences. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Planning is an important part of the iterative process of program development. Students could outline key features, time and resource 

constraints, and user expectations. Students could document the plan (e.g., as a storyboard, flowchart, pseudocode, or story map). 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

 3-PS2-1, 3-PS2-2, 3-PS2-4  4c - Innovative Designer 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

    

Domain: Algorithms & Programming Practice(s): 6.2 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 3-5 

By end of Grade 5 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Program 
Development 

3.AP.PD.02 Using grade 

appropriate content and 

complexity, observe intellectual 

property rights and give 

appropriate credit when creating or 

remixing programs. 

4.AP.PD.02 Using grade appropriate 

content and complexity, observe 

intellectual property rights and give 

appropriate credit when creating or 

remixing programs. 

5.AP.PD.02 Using grade appropriate content 

and complexity, observe intellectual property 

rights and give appropriate credit when 

creating or remixing programs. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Intellectual property rights can vary by country, but copyright laws give the creator of a work a set of rights that limits h ow others may use the 

work. Students should identify instances of remixing, when ideas are borrowed and iterated upon, and credit the original creator. Students should also consider common 

licenses that place limitations or restrictions on the use of computational artifacts, such as images and music downloaded from the Internet. At this stage, attribution should 

be written in the format required by the teacher and should always be included in any programs shared online. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

 3-ESS2-1, 4-ESS3-1, 4-ESS3-2  2c - Digital Citizen 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

  FPA4.1.A.5  

Domain: Algorithms & Programming Practice(s): 5.2, 7.3 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 3-5 

By end of Grade 5 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Program 
Development 

3.AP.PD.03 Using grade 

appropriate content and 

complexity, test and debug (i.e., 

identify and fix errors) a program or 

algorithm to ensure it runs as 

intended. 

4.AP.PD.03 Using grade appropriate 

content and complexity, test and debug 

(i.e., identify and fix errors) a program or 

algorithm to ensure it runs as intended. 

5.AP.PD.03 Using grade appropriate content 

and complexity, test and debug (i.e., identify 

and fix errors) a program or algorithm to 

ensure it runs as intended. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: As students develop programs, they should continuously test those programs (to see that they do what was expected) and fix (d ebug) any errors. 

Students should also be able to successfully debug simple errors in programs created by others. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

 3-5-ETS1-2, 3-5-ETS1-3, 3-PS2-1, 3-PS2-2, 

3-5-ETS1-1, 4-PS3-4, 4-PS4-1, 4-PS4-3 

 4a - Innovative Designer 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

RI.5.7    

Domain: Algorithms & Programming Practice(s): 6.1, 6.2 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 3-5 

By end of Grade 5 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Program 
Development 

3.AP.PD.04 Using grade 

appropriate content and 

complexity, describe choices made 

during program development using 

code comments, presentations, and 

demonstrations. 

4.AP.PD.04 Using grade appropriate 

content and complexity, describe choices 

made during program development 

using code comments, presentations, 

and demonstrations. 

5.AP.PD.04 Using grade appropriate content 

and complexity, describe choices made 

during program development using code 

comments, presentations, and 

demonstrations. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: People communicate about their code to help others understand and use their programs. Another purpose of communicating one's design choices 

is to show an understanding of one's work. These explanations could manifest themselves as in-line code comments for collaborators and assessors, or as part of a summative 

presentation, such as a code walk-through or coding journal. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

 3-5-ETS1-1, 3-5-ETS1-2, 3-5-ETS1-3, 3-PS2

-1, 3-PS2-4,  4-PS3-4, 4-PS4-1, 4-PS4-3 

CV5.4.2, CV5.4.3 3d - Knowledge Constructor 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

RI.5.3, W.5.6  FPA4.1.A.6  

Domain: Algorithms & Programming Practice(s): 7.2 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 3-5 

By end of Grade 5 
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Standard: 

Program 
Development 

3.AP.PD.05 Using grade 

appropriate content and 

complexity, with teacher guidance, 

perform varying roles when 

collaborating with peers during the 

design, implementation, and review 

stages of program development. 

4.AP.PD.05 Using grade appropriate 

content and complexity, with teacher 

guidance, perform varying roles when 

collaborating with peers during the 

design, implementation, and review 

stages of program development. 

5.AP.PD.05 Using grade appropriate content 

and complexity, with teacher guidance, 

perform varying roles when collaborating 

with peers during the design, 

implementation, and review stages of 

program development. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Collaborative computing is the process of performing a computational task by working in pairs or on teams. Because it involves asking for the 

contributions and feedback of others, effective collaboration can lead to better outcomes than working independently. Students should take turns in different roles during 

program development, such as note taker, facilitator, program tester, or “driver” of the computer. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

 3-5-ETS1-2, 3-5-ETS1-3, 3-PS2-1, 3-PS2-2, 

3-PS2-3, 3-LS1-1 

 7a - Global Collaborator 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

W.5.6  FPA4.1.A.4, FPA4.1.A.6, FPA4.1.T.4  

Domain: Algorithms & Programming Practice(s): 2.2 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 3-5 

By end of Grade 5 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/


Page 71 2019 Computer Science Standards edu.wyoming.gov/standards 

 

Standard: 

Culture 

3.IC.C.01 Identify computing 

technologies that have changed the 

world and express how those 

technologies influence and are 

influenced by cultural practices. 

4.IC.C.01 Give examples of computing 

technologies that have changed the 

world and express how those 

technologies influence and are 

influenced by cultural practices. 

5.IC.C.01 Give examples and explain how 

computing technologies have changed the 

world and express how those technologies 

influence and are influenced by cultural 

practices. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: New computing technology is created and existing technologies are modified for many reasons (e.g., increasing their benefits,  decreasing their 

risks, and meeting societal needs). With guidance, students could discuss topics that relate to the history of technology and the changes in the world due to technology. 

Topics could be based on current news content, such as robotics, wireless Internet, mobile computing devices, GPS systems, wearable computing, artificial intelligence, or 

how social media has influenced social and political changes. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

 3-5-ETS1-1 CV5.4.2 7a - Global Collaborator 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

RI.5.9, W.5.1 SS5.3.3, SS5.4.2 FPA4.3.A.3, FPA4.3.M.3  

Domain: Impacts of Computing Practice(s): 3.1 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 3-5 

By end of Grade 5 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/


Page 72 2019 Computer Science Standards edu.wyoming.gov/standards 

 

Standard: 

Culture 

3.IC.C.02 Identify possible 

problems and propose how 

computing devices could have built-

in features for increasing 

accessibility to all users. 

4.IC.C.02 Brainstorm problems and 

ways to improve computing devices to 

increase accessibility to all users. 

5.IC.C.02 Develop, test, and refine digital 

artifacts or devices to improve accessibility 

and usability for diverse end users. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: The development and modification of computing technologies are driven by people ’s needs and wants and can affect groups differently. 

Anticipating the needs and wants of diverse end users requires students to purposefully consider potential perspectives of users with different backgrounds, ability levels, 

points of view, and disabilities. For example, students may consider using both speech and text when they wish to convey information in a game. They could also vary the 

types of programs they create, knowing that not everyone shares their own tastes or (dis)abilities. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

   4c - Innovative Designer 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

    

Domain: Impacts of Computing Practice(s): 1.2 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 3-5 

By end of Grade 5 
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Standard: 

Social 
Interactions 

3.IC.SI.01 Identify how 

computational products may be, or 

have been, improved to incorporate 

diverse perspectives. 

4.IC.SI.01 As a team or individually, 

consider other perspectives on 

improving a computational product. 

5.IC.SI.01 Seek diverse perspectives for the 

purpose of improving computational 

artifacts. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Computing provides the possibility for collaboration and sharing of ideas and allows the benefit of diverse perspectives. For  example, students 

could seek feedback from other groups in their class or students at another grade level. With guidance, students could use video conferencing tools or other online 

collaborative spaces (e.g., blogs, wikis, forums, or website comments) to gather feedback from individuals and groups about programming projects. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

   7a - Global Collaborator 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

   PE 5.3.2 

Domain: Impacts of Computing Practice(s): 1.1 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 3-5 

By end of Grade 5 
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Standard: 

Social 
Interactions 

3.IC.SI.02 Practice grade-level 

appropriate behavior and 

responsibilities while participating 

in an online community. Identify 

and report inappropriate behavior. 

4.IC.SI.02 Practice grade-level 

appropriate behavior and responsibilities 

while participating in an online 

community. Identify and report 

inappropriate behavior. 

5.IC.SI.02 Practice grade-level appropriate 

behavior and responsibilities while 

participating in an online community. 

Identify and report inappropriate behavior. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Examples of "online communities" can be small and simple, such as using a shared hard drive or thumb drive within the classro om. They can also 

extend to sharing folders in cloud-based storage, writing for a school-wide blog, or collaborating with another classroom across the country or around the world using video 

conferencing. Examples of inappropriate behavior might include sharing another person's private data, providing inappropriate feedback on another person's project, or 

posting content under another person's name or account. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

  CV5.2.3, CV5.2.4, CV5.5.3, CV5.5.4 2b - Digital Citizen 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

  FPA4.1.A.5, FPA4.4.A.4, FPA4.4.M.1, 

FPA4.4.T.2 

PE 5.3.2  

HE4.4.9 

Domain: Impacts of Computing Practice(s): 2.1 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 3-5 

By end of Grade 5 
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Standard: 

Safety, Law, & 
Ethics 

3.IC.SLE.01 Identify types of digital 

data that may have intellectual 

property rights that prevent 

copying or require attribution. 

4.IC.SLE.01 Recognize and appropriately 

use public domain and/or creative 

commons media and discuss the social 

impact of violating intellectual property 

rights. 

5.IC.SLE.01 Recognize and appropriately use 

public domain and creative commons media 

and discuss the social impact of violating 

intellectual property rights. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Ethical complications arise from the opportunities provided by computing. The ease of sending and receiving copies of media o n the Internet, such 

as video, photos, and music, creates the opportunity for unauthorized use, such as online piracy and the disregard of copyrights. Students should consider the licenses on 

computational artifacts that they wish to use. For example, the license on a downloaded image or audio file may have restrictions that prohibit modification, require 

attribution, or prohibit use entirely. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

  CV5.2.4, CV5.5.3, CV5.5.4 2c - Digital Citizen 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

    

Domain: Impacts of Computing Practice(s): 7.3 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 3-5 

By end of Grade 5 
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Performance Level Descriptors (PLDs) 

Grade Band: 3-5 

Standard: Benchmark 
The Below Basic 

student: 
The Basic student: The Proficient student: 

In addition to the 

Proficient Level, the 

Advanced student: 

Devices: 5.CS.D.01 Independently, 

describe how internal and external 

parts of computing devices 

function to form a system. 

provides little to no 

evidence in addressing 

the expectation(s). 

with guidance, describes with 

some errors how internal and 

external parts of computing 

devices function to form a 

system. 

independently describes with few 

to no errors how internal and 

external parts of computing devices 

function to form a system. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., demonstrates on 

different types of devices). 

Hardware & Software: 5.CS.HS.01 

Model how information is 

translated, transmitted, and 

processed in order to flow through 

hardware and software to 

accomplish tasks. 

provides little to no 

evidence in addressing 

the expectation(s). 

partially models how 

information is translated, 

transmitted, and processed in 

order to flow through 

hardware and software to 

accomplish tasks. 

accurately models how information 

is translated, transmitted, and 

processed in order to flow through 

hardware and software to 

accomplish tasks. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., compare and contrast 

different devices). 

Troubleshooting: 5.CS.T.01 

Identify hardware and software 

problems that may occur during 

everyday use, then develop, apply, 

and explain strategies for solving 

these problems. 

provides little to no 

evidence in addressing 

the expectation(s). 

partially: 

- identifies hardware and 

software problems that may 

occur during everyday use. 

- attempts to solve identified 

problems, when applicable. 

accurately: 

- identifies hardware and software 

problems that may occur during 

everyday use. 

- develops, applies, and explains 

strategies for solving identified 

problems, when applicable. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., develops a 

troubleshooting guide, helps others 

with troubleshooting issues 

efficiently, suggests preventative 

measures). 
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Performance Level Descriptors (PLDs) 

Grade Band: 3-5 

Standard: Benchmark 
The Below Basic 

student: 
The Basic student: The Proficient student: 

In addition to the 

Proficient Level, the 

Advanced student: 

Network Communication  

Organization: 5.NI.NCO.01 Model 

and explain how information is 

broken down into smaller pieces, 

transmitted as packets through 

multiple devices over networks 

and the internet, and reassembled 

at the destination. 

provides little to no 

evidence in addressing 

the expectation(s). 

partially models and explains how 

information is: 

- broken down into smaller 

pieces, 

and 

- transmitted as packets through 

multiple devices over networks 

and the internet, 

and/or 

- reassembled at the destination. 

accurately models and explains how 

information is: 

- broken down into smaller pieces. 

- transmitted as packets through 

multiple devices over networks and 

the internet. 

- reassembled at the destination. 

demonstrates in-depth inferences 

and applications that go beyond 

the understanding or context of 

the standard (e.g., compares and 

contrasts different connection 

types). 

Cybersecurity: 5.NI.C.01 Discuss 

real-world cybersecurity problems 

and identify and implement 

appropriate strategies for how 

personal information can be 

protected. 

provides little to no 

evidence in addressing 

the expectation(s). 

- generally discusses real-world 

cybersecurity problems, 

and/or 

- identifies appropriate strategies 

for how personal information can 

be protected. 

- discusses with specificity real-
world cybersecurity problems. 
- discusses personal consequences 
of inappropriate use. 
- identifies and implements 
appropriate strategies for how 
personal information can be 
protected. 

demonstrates in-depth inferences 

and applications that go beyond 

the understanding or context of 

the standard (e.g., compares and 

contrasts a variety of approaches 

to authentication, evaluates 

current practices). 
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Performance Level Descriptors (PLDs) 

Grade Band: 3-5 

Standard: Benchmark 
The Below Basic 

student: 
The Basic student: The Proficient student: 

In addition to the 

Proficient Level, the 

Advanced student: 

Storage: 5.DA.S.01 Justify the 

format and location for storing 

data based on sharing 

requirements and the type of 

information (e.g., images, videos, 

text). 

provides little to no 

evidence in addressing 

the expectation(s). 

describes the format, location, 

sharing requirements, or the 

type of information when 

storing data. 

justifies the format and location for 

storing data based on sharing 

requirements and the type of 

information. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., determines the best 

file type for a given purpose, 

suggests strategies to solve a 

problem, creates a document in a 

variety of formats, converts files). 

Collection, Visualization, & 

Transformation: 5.DA.CVT.01 

Organize and present collected 

data to highlight relationships and 

support a claim. 

provides little to no 

evidence in addressing 

the expectation(s). 

organizes and presents 

collected data. 

organizes and presents collected 

data to: 

- highlight comparisons. 

- highlight relationships. 

- to support a claim. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., helps others organize 

collected data, suggests 

improvements on how to organize 

collected data to a specific 

audience). 

Inference & Models: 5.DA.IM.01 

Use data to highlight or propose 

relationships, predict outcomes, or 

communicate an idea. 

provides little to no 

evidence in addressing 

the expectation(s). 

with guidance, uses data to: 

- highlight relationships, 

and/or 

- communicate an idea. 

independently uses data to: 

- highlight or propose relationships, 

and/or 

- predict outcomes, 

and/or 

- communicate an idea. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., proposes alternative 

models, proposes additional factors 

that could affect a relationship). 
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Performance Level Descriptors (PLDs) 

Grade Band: 3-5 

Standard: Benchmark 
The Below Basic 

student: 
The Basic student: The Proficient student: 

In addition to the 

Proficient Level, the 

Advanced student: 

Algorithms: 5.AP.A.01 Using grade 

appropriate content and 

complexity, compare and refine 

multiple algorithms for the same 

task and determine which is the 

most appropriate. 

provides little to no 

evidence in addressing 

the expectation(s). 

compares simple algorithms 

for the same task. 

- compares and refines multiple 

algorithms for the same task. 

- determines which algorithm is the 

most appropriate for the same task. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., develop alternative 

algorithms). 

Variables: 5.AP.V.01 Using grade 

appropriate content and 

complexity, create programs that 

use variables to store and modify 

data. 

provides little to no 

evidence in addressing 

the expectation(s). 

modifies programs that use 

variables to: 

- store data. 

- modify data. 

creates programs that use variables 

to: 

- store data. 

- modify data. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., uses a variety of 

variable types). 

Control: 5.AP.C.01 Using grade 

appropriate content and 

complexity, create programs that 

include sequences, events, loops, 

and conditionals, both individually 

and collaboratively. 

provides little to no 

evidence in addressing 

the expectation(s). 

- independently, create 

programs that include 

sequences and events. 

- collaboratively, create 

programs that include 

sequences and events. 

- independently, create programs 

that include combinations of 

sequences, events, loops, and 

conditionals. 

- collaboratively, create programs 

that include combinations of 

sequences, events, loops, and 

conditionals. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., incorporating nested 

loops and complex conditionals). DRAFT D
oc
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Performance Level Descriptors (PLDs) 

Grade Band: 3-5 

Standard: Benchmark 
The Below Basic 

student: 
The Basic student: The Proficient student: 

In addition to the 

Proficient Level, the 

Advanced student: 

Modularity: 5.AP.M.01 Using 

grade appropriate content and 

complexity, decompose (break 

down) problems into smaller, 

manageable subproblems to 

facilitate the program 

development process. 

Modularity: 5.AP.M.02 Using 

grade appropriate content and 

complexity, modify, remix, or 

incorporate portions of an existing 

program into one's own work, to 

develop something new or add 

more advanced features. 

provides little to no 

evidence in addressing 

the expectation(s). 

- decomposes (breaks down) 

problems into smaller, 

manageable subproblems to 

facilitate the program 

development process, 

and/or 

- modifies, remixes, or 

incorporates portions of an 

existing program into one's 

own work. 

- decomposes (breaks down) 

problems into smaller, manageable 

subproblems to facilitate the 

program development process.  

- modifies, remixes, or incorporates 

portions of an existing program into 

one's own work to develop 

something new or add more 

advanced features. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., helps others modify 

code, incorporates portions of 

multiple programs). 
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Performance Level Descriptors (PLDs) 

Grade Band: 3-5 

Standard: Benchmark 

The Below 

Basic 

student: 

The Basic student: The Proficient student: 

In addition to the 

Proficient Level, 

the Advanced 

student: 

Program Development: 5.AP.PD.01 Use an 

iterative process to plan the development of a 

program by including others' perspectives and 

considering user preferences. 

Program Development: 5.AP.PD.02 Using grade 

appropriate content and complexity, observe 

intellectual property rights and give appropriate 

credit when creating or remixing programs. 

Program Development: 5.AP.PD.03 Using grade 

appropriate content and complexity, test and 

debug (i.e., identify and fix errors) a program or 

algorithm to ensure it runs as intended. 

Program Development: 5.AP.PD.04 Using grade 

appropriate content and complexity, describe 

choices made during program development 

using code comments, presentations, and 

demonstrations.  

Program Development: 5.AP.PD.05 Using grade 

appropriate content and complexity, with 

teacher guidance, perform varying roles when 

collaborating with peers during the design, 

implementation, and review stages of program 

development. 

provides little to 

no evidence in 

addressing the 

expectation(s). 

- observes intellectual property rights 

and gives appropriate credit when 

creating or remixing programs, 

and 

- uses an iterative process to plan the 

development of a program by including 

other perspectives and considers user 

preferences, 

and/or 

- tests and debugs (identify and fix 

errors) a program or algorithm to 

ensure it runs as intended, 

and/or 

- describes choices made during 

program development using code 

comments, presentations, and 

demonstrations, 

and/or 

- with teacher guidance, performs 

varying roles when collaborating with 

peers during the design, 

implementation, and review stages of 

program development. 

- observes intellectual property 

rights and gives appropriate 

credit when creating or remixing 

programs. 

- uses an iterative process to 

plan the development of a 

program by including other 

perspectives and considers user 

preferences. 

- tests and debugs (identify and 

fix errors) a program or 

algorithm to ensure it runs as 

intended. 

- describes choices made during 

program development using 

code comments, presentations, 

and demonstrations. 

- with teacher guidance, 

performs varying roles when 

collaborating with peers during 

the design, implementation, and 

review stages of program 

development. 

demonstrates in-depth 

inferences and 

applications that go 

beyond the understanding 

or context of the 

standard. By way of 

examples, 

- justifies their own 

copyright on their work; 

-explains the different 

types of copyrights and 

the process of getting 

permission; 

- provides guidance to 

other students when 

testing and debugging a 

program or algorithm; 

- proposes alternatives 

and justifies why they 

went with their current 

code. DRAFT D
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Performance Level Descriptors (PLDs) 

Grade Band: 3-5 

Standard: Benchmark 
The Below Basic 

student: 
The Basic student: The Proficient student: 

In addition to the 

Proficient Level, the 

Advanced student: 

Culture: 5.IC.C.01 Give examples 

and explain how computing 

technologies have changed the 

world and express how those 

technologies influence and are 

influenced by cultural practices. 

Culture: 5.IC.C.02 Develop, test, 

and refine digital artifacts or 

devices to improve accessibility 

and usability for diverse end users. 

provides little to no 

evidence in addressing 

the expectation(s). 

- gives examples of how 

computing technologies have 

changed the world, 

and/or 

- expresses how technologies 

interact with cultural practices,  

and/or 

- tests digital artifacts or 

devices for accessibility and 

usability for diverse end users. 

- gives examples and explains how 

computing technologies have 

changed the world. 

- expresses how technologies 

influence and are influenced by 

cultural practices. 

- develops, tests, and refines digital 

artifacts or devices to improve 

accessibility and usability for 

diverse end users. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., makes and justifies 

predictions based on historical 

patterns, incorporates multiple 

forms of accessibility in one artifact). 

Social Interactions: 5.IC.SI.01 Seek 

diverse perspectives for the 

purpose of improving 

computational artifacts. 

Social Interactions: 5.IC.SI.02 

Practice grade-level appropriate 

behavior and responsibilities while 

participating in an online 

community. Identify and report 

inappropriate behavior. 

provides little to no 

evidence in addressing 

the expectation(s). 

- practices grade-level 

appropriate behavior and 

responsibilities while 

participating in an online 

community. 

- identifies and reports 

inappropriate behavior, when 

applicable. 

- seeks diverse perspectives for the 

purpose of improving 

computational artifacts. 

- practices grade-level appropriate 

behavior and responsibilities while 

participating in an online 

community. 

- identifies and reports 

inappropriate behavior, when 

applicable. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., creates resources 

that models or explains to peers how 

to participate in online communities 

or independently uses video 

conferencing tools or other online 

collaborative spaces, such as blogs, 

wikis, forums, or website comments, 

to gather feedback from individuals 

and groups). 
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Performance Level Descriptors (PLDs) 

Grade Band: 3-5 

Standard: Benchmark 
The Below Basic 

student: 
The Basic student: The Proficient student: 

In addition to the 

Proficient Level, the 

Advanced student: 

Safety, Law, & Ethics: 5.IC.SLE.01 

Recognize and appropriately use 

public domain and creative 

commons media and discuss the 

social impact of violating 

intellectual property rights. 

provides little to no 

evidence in addressing 

the expectation(s). 

identifies types of digital data 

that may have intellectual 

property rights that prevent 

copying or require attribution. 

- recognizes and appropriately uses 

public domain and creative 

commons media. 

- discusses the social impact of 

violating intellectual property 

rights. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., explain the process of 

contributing to a public domain or 

creative commons media, create and 

use a custom intellectual property 

rights system used by members of 

the class). 
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Computer Science | 6-8 Introduction 

Throughout grades 6-8, students continue to develop their understanding of algorithms and programming (coding). 

Students work collaboratively and independently to create and modify increasingly complex programs for a variety of 

purposes introduced in grades 3-5. 

By the end of 8th grade, students can: 

 Systematically identify, recommend, resolve, and document increasingly complex software and hardware 

problems with computing devices and their components 

 Model the role of protocols in transmitting data across networks and the internet 

 Critique physical and digital procedures that could be implemented to protect electronic data/information 

 Use and refine computational tools to transform collected data in order to make it more useful and reliable 

 Create flowcharts and pseudocode to design algorithms to solve complex problems 

 Create clearly named variables that represent different data types and perform operations on their values 

 Design and iteratively develop programs that combine control structures, including nested loops and 

compound conditionals 

 Decompose problems into parts to facilitate the design, implementation, and review of programs 

 Create procedures with parameters to organize code and make it easier to reuse 

 Seek and incorporate feedback from team members and users to refine a solution to a problem 

 Describe impacts associated with computing technologies that affect people's everyday activities and career 

options along with issues of bias and accessibility in the design of technologies 

 Practice grade-level appropriate behavior and responsibilities while participating in an online community, 

including identifying and reporting inappropriate behavior 

 Describe tradeoffs between allowing information to be public and keeping information private and secure 

 Discuss the legal, social, and ethical impacts associated with software development and use, including both 

positive and malicious intent  

 WY 2019 COMPUTER SCIENCE DOMAINS & STANDARDS 

6-8 Computer 

Science Practices  

There are seven (7) CS Practices that 

are to be embedded in curriculum 

and instruction as the standards and 

benchmarks are taught and 

measured. The seven (7) CS Practices 

are listed below, and are more deeply 

explored on the next several pages.  

For each grade-band, only the CS 

Practices that relate are in black text 

and the others are grayed so the 

reader can still see them as a set, but 

will know which ones apply to that 

particular set of standards. 

Practice 1. Fostering an Inclusive 

Computing Culture 

Practice 2. Collaborating Around 

Computing 

Practice 3. Recognizing and Defining 

Computational Problems 

Practice 4. Developing and Using 

Abstractions 

Practice 5. Creating Computational 

Artifacts 

Practice 6. Testing and Refining 

Computational Artifacts 

Practice 7. Communicating About 

Computing 

Computing Systems Networks & The Internet Data Analysis Algorithms & Programming Impacts of Computing 

CS.D—Devices 

CS.HS—Hardware & 

Software 

CS.T—

Troubleshooting 

NI.NCO—Network 

Communication & 

Organization 

NI.C—Cybersecurity 

DA.S—Storage 

DA.CVT—Collection, 

Visualization, & 

Transformation 

DA.IM—Inference & 

Models 

AP.A—Algorithms 

AP.V—Variables 

AP.C—Control 

AP.M—Modularity 

AP.PD—Program Development 

IC.C—Culture 

IC.SI—Social 

Interactions 

IC.SLE—Safety, Law, & 

Ethics 
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DESCRIPTION OF 6-8 COMPUTER SCIENCE (CS) PRACTICES 

CS Practice 1. Fostering an Inclusive Computing Culture 

Overview: Building an inclusive and diverse computing culture requires 

strategies for incorporating perspectives from people of different genders, 

ethnicities, and abilities. Incorporating these perspectives involves 

understanding the personal, ethical, social, economic, and cultural contexts in 

which people operate. Considering the needs of diverse users during the 

design process is essential to producing inclusive computational products. 

By the end of Grade 12, students should be able to: 

1.1 Include the unique perspectives of others and reflect on one’s own 

perspectives when designing and developing computational products. 

At all grade levels, students should recognize that the choices people make 

when they create artifacts are based on personal interests, experiences, and 

needs. Young learners should begin to differentiate their technology 

preferences from the technology preferences of others. Initially, students 

should be presented with perspectives from people with different 

backgrounds, ability levels, and points of view. As students progress, they 

should independently seek diverse perspectives throughout the design process 

for the purpose of improving their computational artifacts. Students who are 

well-versed in fostering an inclusive computing culture should be able to 

differentiate backgrounds and skill sets and know when to call upon others, 

such as to seek out knowledge about potential end users or intentionally seek 

input from people with diverse backgrounds. 

1.2 Address the needs of diverse end users during the design process to 

produce artifacts with broad accessibility and usability. 

At any level, students should recognize that users of technology have different 

needs and preferences and that not everyone chooses to use, or is able to use, 

the same technology products. For example, young learners, with teacher 

guidance, might compare a touchpad and a mouse to examine differences in 

usability. As students progress, they should consider the preferences of people 

who might use their products. Students should be able to evaluate the 

accessibility of a product to a broad group of end users, such as people with 

various disabilities. For example, they may notice that allowing an end user to 

change font sizes and colors will make an interface usable for people with low 

vision. At the higher grades, students should become aware of professionally 

accepted accessibility standards and should be able to evaluate computational 

artifacts for accessibility. Students should also begin to identify potential bias 

during the design process to maximize accessibility in product design. For 

example, they can test an app and recommend to its designers that it respond 

to verbal commands to accommodate users who are blind or have physical 

disabilities. 

1.3 Employ self- and peer-advocacy to address bias in interactions, product 

design, and development methods. 

After students have experience identifying diverse perspectives and including 

unique perspectives (P1.1), they should begin to employ self-advocacy 

strategies, such as speaking for themselves if their needs are not met. As 

students progress, they should advocate for their peers when 

accommodations, such as an assistive-technology peripheral device, are 

needed for someone to use a computational artifact. Eventually, students 

should regularly advocate for both themselves and others. 

CS Practice 2. Collaborating Around Computing 

Overview: Collaborative computing is the process of performing a 

computational task by working in pairs and on teams. Because it involves 

asking for the contributions and feedback of others, effective collaboration can 

lead to better outcomes than working independently. Collaboration requires 

individuals to navigate and incorporate diverse perspectives, conflicting ideas, 

disparate skills, and distinct personalities. Students should use collaborative 

tools to effectively work together and to create complex artifacts. DRAFT D
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By the end of Grade 12, students should be able to: 

2.1 Cultivate working relationships with individuals possessing diverse 

perspectives, skills, and personalities. 

At any grade level, students should work collaboratively with others. Early on, 

they should learn strategies for working with team members who possess 

varying individual strengths. For example, with teacher support, students 

should begin to give each team member opportunities to contribute and to 

work with each other as co-learners. Eventually, students should become more 

sophisticated at applying strategies for mutual encouragement and support. 

They should express their ideas with logical reasoning and find ways to 

reconcile differences cooperatively. For example, when they disagree, they 

should ask others to explain their reasoning and work together to make 

respectful, mutual decisions. As they progress, students should use methods 

for giving all group members a chance to participate. Older students should 

strive to improve team efficiency and effectiveness by regularly evaluating 

group dynamics. They should use multiple strategies to make team dynamics 

more productive. For example, they can ask for the opinions of quieter team 

members, minimize interruptions by more talkative members, and give 

individuals credit for their ideas and their work. 

2.2 Create team norms, expectations, and equitable workloads to increase 

efficiency and effectiveness.  

After students have had experience cultivating working relationships within 

teams (P2.1), they should gain experience working in particular team roles. 

Early on, teachers may help guide this process by providing collaborative 

structures. For example, students may take turns in different roles on the 

project, such as note taker, facilitator, or “driver” of the computer. As students 

progress, they should become less dependent on the teacher assigning roles 

and become more adept at assigning roles within their teams. For example, 

they should decide together how to take turns in different roles. Eventually, 

students should independently organize their own teams and create common 

goals, expectations, and equitable workloads. They should also manage project 

workflow using agendas and timelines and should evaluate workflow to 

identify areas for improvement. 

2.3 Solicit and incorporate feedback from, and provide constructive feedback 

to, team members and other stakeholders. 

At any level, students should ask questions of others and listen to their 

opinions. Early on, with teacher scaffolding, students should seek help and 

share ideas to achieve a particular purpose. As they progress in school, 

students should provide and receive feedback related to computing in 

constructive ways. For example, pair programming is a collaborative process 

that promotes giving and receiving feedback. Older students should engage in 

active listening by using questioning skills and should respond empathetically 

to others. As they progress, students should be able to receive feedback from 

multiple peers and should be able to differentiate opinions. Eventually, 

students should seek contributors from various environments. These 

contributors may include end users, experts, or general audiences from online 

forums. 

2.4 Evaluate and select technological tools that can be used to collaborate on 

a project. 

At any level, students should be able to use tools and methods for 

collaboration on a project. For example, in the early grades, students could 

collaboratively brainstorm by writing on a white-board. As students progress, 

they should use technological collaboration tools to manage team-work, such 

as knowledge-sharing tools and online project spaces. They should also begin 

to make decisions about which tools would be best to use and when to use 

them. Eventually, students should use different collaborative tools and 

methods to solicit input from not only team members and classmates but also 

others, such as participants in online forums or local communities. 

CS Practice 3. Recognizing and Defining Computational Problems 

Overview: The ability to recognize appropriate and worthwhile opportunities 

to apply computation is a skill that develops over time and is central to 

computing. Solving a problem with a computational approach requires 

defining the problem, breaking it down into parts, and evaluating each part to  
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determine whether a computational solution is appropriate. 

By the end of Grade 12, students should be able to: 

3.1 Identify complex, interdisciplinary, real-world problems that can be 

solved computationally. 

At any level, students should be able to identify problems that have been 

solved computationally. For example, young students can discuss a technology 

that has changed the world, such as email or mobile phones. As they progress, 

they should ask clarifying questions to understand whether a problem or part 

of a problem can be solved using a computational approach. For example, 

identify real-world problems that span multiple disciplines, such as increasing 

bike safety with new helmet technology, and can be solved computationally. 

3.2 Decompose complex real-world problems into manageable sub-problems 

that could integrate existing solutions or procedures. 

At any grade level, students should be able to break problems down into their 

component parts. In the early grade levels, students should focus on breaking 

down simple problems. For example, in a visual programming environment, 

students could break down (or decompose) the steps needed to draw a shape. 

As students progress, they should decompose larger problems into 

manageable smaller problems. For example, young students may think of an 

animation as multiple scenes and thus create each scene independently. 

Students can also break down a program into subgoals: getting input from the 

user, processing the data, and displaying the result to the user. Eventually, as 

students encounter complex real-world problems that span multiple 

disciplines or social systems, they should decompose complex problems into 

manageable subproblems that could potentially be solved with programs or 

procedures that already exist. For example, students could create an app to 

solve a community problem that connects to an online database through an 

application programming interface (API).  

3.3 Evaluate whether it is appropriate and feasible to solve a problem 

computationally. 

After students have had some experience breaking problems down (P3.2) and 

identifying subproblems that can be solved computationally (P3.1), they 

should begin to evaluate whether a computational solution is the most 

appropriate solution for a particular problem. For example, students might 

question whether using a computer to determine whether someone is telling 

the truth would be advantageous. As students progress, they should 

systematically evaluate the feasibility of using computational tools to solve 

given problems or subproblems, such as through a cost-benefit analysis. 

Eventually, students should include more factors in their evaluations, such as 

how efficiency affects feasibility or whether a proposed approach raises ethical 

concerns. 

CS Practice 4. Developing and Using Abstractions 

Overview: Abstractions are formed by identifying patterns and extracting 

common features from specific examples to create generalizations. Using 

generalized solutions and parts of solutions designed for broad reuse simplifies 

the development process by managing complexity. 

By the end of Grade 12, students should be able to: 

4.1 Extract common features from a set of interrelated processes or complex 

phenomena. 

Students at all grade levels should be able to recognize patterns. Young 

learners should be able to identify and describe repeated sequences in data or 

code through analogy to visual patterns or physical sequences of objects. As 

they progress, students should identify patterns as opportunities for 

abstraction, such as recognizing repeated patterns of code that could be more 

efficiently implemented as a loop. Eventually, students should extract common 

features from more complex phenomena or processes. For example, students 

should be able to identify common features in multiple segments of code and 

substitute a single segment that uses variables to account for the differences. 

In a procedure, the variables would take the form of parameters. When 

working with data, students should be able to identify important aspects and 

find patterns in related data sets such as crop output, fertilization methods, 

and climate conditions. 
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4.2 Evaluate existing technological functionalities and incorporate them into 

new designs. 

At all levels, students should be able to use well-defined abstractions that hide 

complexity. Just as a car hides operating details, such as the mechanics of the 

engine, a computer program’s “move” command relies on hidden details that 

cause an object to change location on the screen. As they progress, students 

should incorporate predefined functions into their designs, understanding that 

they do not need to know the underlying implementation details of the 

abstractions that they use. Eventually, students should understand the 

advantages of, and be comfortable using, existing functionalities (abstractions) 

including technological resources created by other people, such as libraries 

and application programming interfaces (APIs). Students should be able to 

evaluate existing abstractions to determine which should be incorporated into 

designs and how they should be incorporated. For example, students could 

build powerful apps by incorporating existing services, such as online 

databases that return geolocation coordinates of street names or food 

nutrition information. 

4.3 Create modules and develop points of interaction that can apply to 

multiple situations and reduce complexity.  

After students have had some experience identifying patterns (P4.1), 

decomposing problems (P3.2), using abstractions (P4.2), and taking advantage 

of existing resources (P4.2), they should begin to develop their own 

abstractions. As they progress, students should take advantage of 

opportunities to develop generalizable modules. For example, students could 

write more efficient programs by designing procedures that are used multiple 

times in the program. These procedures can be generalized by defining 

parameters that create different outputs for a wide range of inputs. Later on, 

students should be able to design systems of interacting modules, each with a 

well-defined role, that coordinate to accomplish a common goal. Within an 

object-oriented programming context, module design may include defining 

interactions among objects. At this stage, these modules, which combine both 

data and procedures, can be designed and documented for reuse in other 

programs. Additionally, students can design points of interaction, such as a 

simple user interface, either text or graphical, that reduces the complexity of a 

solution and hides lower-level implementation details. 

4.4 Model phenomena and processes and simulate systems to understand 

and evaluate potential outcomes. 

Students at all grade levels should be able to represent patterns, processes, or 

phenomena. With guidance, young students can draw pictures to describe a 

simple pattern, such as sunrise and sunset, or show the stages in a process, 

such as brushing your teeth. They can also create an animation to model a 

phenomenon, such as evaporation. As they progress, students should 

understand that computers can model real-world phenomena, and they 

should use existing computer simulations to learn about real-world systems. 

For example, they may use a preprogrammed model to explore how 

parameters affect a system, such as how rapidly a disease spreads. Older 

students should model phenomena as systems, with rules governing the 

interactions within the system. Students should analyze and evaluate these 

models against real-world observations. For example, students might create a 

simple producer–consumer ecosystem model using a programming tool. 

Eventually, they could progress to creating more complex and realistic 

interactions between species, such as predation, competition, or symbiosis, 

and evaluate the model based on data gathered from nature. 

CS Practice 5. Creating Computational Artifacts 

Overview: The process of developing computational artifacts embraces both 

creative expression and the exploration of ideas to create prototypes and solve 

computational problems. Students create artifacts that are personally relevant 

or beneficial to their community and beyond. Computational artifacts can be 

created by combining and modifying existing artifacts or by developing new 

artifacts. Examples of computational artifacts include programs, simulations, 

visualizations, digital animations, robotic systems, and apps. DRAFT D
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By the end of Grade 12, students should be able to: 

5.1 Plan the development of a computational artifact using an iterative 

process that includes reflection on and modification of the plan, taking 

into account key features, time and resource constraints, and user 

expectations. 

At any grade level, students should participate in project planning and the 

creation of brainstorming documents. The youngest students may do so with 

the help of teachers. With scaffolding, students should gain greater 

independence and sophistication in the planning, design, and evaluation of 

artifacts. As learning progresses, students should systematically plan the 

development of a program or artifact and intentionally apply computational 

techniques, such as decomposition and abstraction, along with knowledge 

about existing approaches to artifact design. Students should be capable of 

reflecting on and, if necessary, modifying the plan to accommodate end goals. 

5.2 Create a computational artifact for practical intent, personal expression, 

or to address a societal issue. 

Students at all grade levels should develop artifacts in response to a task or a 

computational problem. At the earliest grade levels, students should be able to 

choose from a set of given commands to create simple animated stories or 

solve pre-existing problems. Younger students should focus on artifacts of 

personal importance. As they progress, student expressions should become 

more complex and of increasingly broader significance. Eventually, students 

should engage in independent, systematic use of design processes to create 

artifacts that solve problems with social significance by seeking input from 

broad audiences. 

5.3 Modify an existing artifact to improve or customize it. 

At all grade levels, students should be able to examine existing artifacts to 

understand what they do. As they progress, students should attempt to use 

existing solutions to accomplish a desired goal. For example, students could 

attach a programmable light sensor to a physical artifact they have created to 

make it respond to light. Later on, they should modify or remix parts of existing 

programs to develop something new or to add more advanced features and 

complexity. For example, students could modify prewritten code from a single-

player game to create a two-player game with slightly different rules. 

CS Practice 6. Testing and Refining Computational Artifacts 

Overview: Testing and refinement is the deliberate and iterative process of 

improving a computational artifact. This process includes debugging 

(identifying and fixing errors) and comparing actual outcomes to intended 

outcomes. Students also respond to changing needs and expectations of end 

users and improve the performance, reliability, usability, and accessibility of 

artifacts. 

By the end of Grade 12, students should be able to: 

6.1 Systematically test computational artifacts by considering all scenarios 

and using test cases. 

At any grade level, students should be able to compare results to intended 

outcomes. Young students should verify whether given criteria and constraints 

have been met. As students progress, they should test computational artifacts 

by considering potential errors, such as what will happen if a user enters 

invalid input. Eventually, testing should become a deliberate process that is 

more iterative, systematic, and proactive. Older students should be able to 

anticipate errors and use that knowledge to drive development. For example, 

students can test their program with inputs associated with all potential 

scenarios.  

6.2 Identify and fix errors using a systematic process. 

At any grade level, students should be able to identify and fix errors in 

programs (debugging) and use strategies to solve problems with computing 

systems (troubleshooting). Young students could use trial and error to fix 

simple errors. For example, a student may try reordering the sequence of 

commands in a program. In a hardware context, students could try to fix a 

device by resetting it or checking whether it is connected to a network. As 

students progress, they should become more adept at debugging programs 

and begin to consider logic errors: cases in which a program works, but not as  

desired. In this way, students will examine and correct their own thinking. For 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/


Page 90 2019 Computer Science Standards edu.wyoming.gov/standards 

 

example, they might step through their program, line by line, to identify a loop 

that does not terminate as expected. Eventually, older students should 

progress to using more complex strategies for identifying and fixing errors, 

such as printing the value of a counter variable while a loop is running to 

determine how many times the loop runs. 

6.3 Evaluate and refine a computational artifact multiple times to enhance its 

performance, reliability, usability, and accessibility. 

After students have gained experience testing (P6.2), debugging, and revising 

(P6.1), they should begin to evaluate and refine their computational artifacts. 

As students progress, the process of evaluation and refinement should focus 

on improving performance and reliability. For example, students could observe 

a robot in a variety of lighting conditions to determine that a light sensor 

should be less sensitive. Later on, evaluation and refinement should become 

an iterative process that also encompasses making artifacts more usable and 

accessible (P1.2). For example, students can incorporate feedback from a 

variety of end users to help guide the size and placement of menus and 

buttons in a user interface. 

CS Practice 7. Communicating About Computing 

Overview: Communication involves personal expression and exchanging 

ideas with others. In computer science, students communicate with diverse 

audiences about the use and effects of computation and the appropriateness 

of computational choices. Students write clear comments, document their 

work, and communicate their ideas through multiple forms of media. Clear 

communication includes using precise language and carefully considering 

possible audiences. 

By the end of Grade 12, students should be able to: 

7.1 Select, organize, and interpret large data sets from multiple sources to 

support a claim. 

At any grade level, students should be able to refer to data when 

communicating an idea. Early on, students should, with guidance, present 

basic data through the use of visual representations, such as storyboards, 

flowcharts, and graphs. As students progress, they should work with larger 

data sets and organize the data in those larger sets to make interpreting and 

communicating it to others easier, such as through the creation of basic data 

representations. Eventually, students should be able to select relevant data 

from large or complex data sets in support of a claim or to communicate the 

information in a more sophisticated manner. 

7.2 Describe, justify, and document computational processes and solutions 

using appropriate terminology consistent with the intended audience and 

purpose. 

At any grade level, students should be able to talk about choices they make 

while designing a computational artifact. Early on, they should use language 

that articulates what they are doing and identifies devices and concepts they 

are using with correct terminology (e.g., program, input, and debug).  Younger 

students should identify the goals and expected outcomes of their solutions. 

Along the way, students should provide documentation for end users that 

explains their artifacts and how they function, and they should both give and 

receive feedback. For example, students could provide a project overview and 

ask for input from users. As students progress, they should incorporate clear 

comments in their product and document their process using text, graphics, 

presentations, and demonstrations. 

7.3 Articulate ideas responsibly by observing intellectual property rights and 

giving appropriate attribution. 

All students should be able to explain the concepts of ownership and sharing. 

Early on, students should apply these concepts to computational ideas and 

creations. They should identify instances of remixing, when ideas are 

borrowed and iterated upon, and give proper attribution. They should also 

recognize the contributions of collaborators. Eventually, students should 

consider common licenses that place limitations or restrictions on the use of 

computational artifacts. For example, a downloaded image may have 

restrictions that prohibit modification of an image or using it for commercial 

purposes. 
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Standard: 

Devices 

6.CS.D.01 Recommend 

improvements to the design of 

computing devices based on 

analysis of personal interaction with 

the device. 

7.CS.D.01 Recommend improvements 

to the design of computing devices 

based on analysis of how peers interact 

with the device. 

8.CS.D.01 Recommend improvements to the 

design of computing devices based on an 

analysis of how a variety of users interact 

with the device. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: The study of human–computer interaction (HCI) can improve the design of devices, including both hardware and software. Students should make 

recommendations for existing devices (e.g., a laptop, phone, or tablet) or design their own components or interface (e.g., create their own controllers). Teachers can guide 

students to consider usability through several lenses, including accessibility, ergonomics, and ease of use. For example, assistive devices provide capabilities such as scanning 

written information and converting it to speech. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

 MS-ETS1-4 CV8.2.1, CV8.5.3  

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

SL 8.1    

Domain: Computing Systems Practice(s): 3.3 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 6-8 

By end of Grade 8 
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Standard: 

Hardware & 
Software 

6.CS.HS.01 Identify ways that 

hardware and software are 

combined to collect and exchange 

data. 

7.CS.HS.01 Recommend improvements 

to software and hardware combinations 

used to collect and exchange data. 

8.CS.HS.01 Design and refine a project that 

combines hardware and software 

components to collect and exchange data. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Collecting and exchanging data involves input, output, storage, and processing. When possible, students should select the har dware and software 

components for their project designs by considering factors such as functionality, cost, size, speed, accessibility, and aesthetics. For example, components for a mobile app 

could include accelerometer, GPS, and speech recognition. The choice of a device that connects wirelessly through a Bluetooth connection versus a physical USB connection 

involves a tradeoff between mobility and the need for an additional power source for the wireless device. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

 MS-ETS1-3 CV8.4.4, CV8.5.3, CV8.5.4 4c - Innovative Designer 

5b - Computational Thinker 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

   PE 8.3.3 

Domain: Computing Systems Practice(s): 5.1 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 6-8 

By end of Grade 8 
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Standard: 

Troubleshooting 

6.CS.T.01 Identify and determine 

potential solutions for increasingly 

complex software and hardware 

problems with computing devices 

and their components. 

7.CS.T.01 Identify and resolve 

increasingly complex software and 

hardware problems with computing 

devices and their components. 

8.CS.T.01 Systematically identify, resolve, 

and document increasingly complex software 

and hardware problems with computing 

devices and their components. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Since a computing device may interact with interconnected devices within a system, problems may not be due to the specific co mputing device 

itself but to devices connected to it. Just as pilots use checklists to troubleshoot problems with aircraft systems, students should use a similar, structured process to 

troubleshoot problems with computing systems and ensure that potential solutions are not overlooked. Examples of troubleshooting strategies include following a 

troubleshooting flow diagram, making changes to software to see if hardware will work, checking connections and settings, and swapping in working components. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

 MS-ETS1-1, MS-ETS1-4, MS-ETS2-1 

 

CV8.2.1, CV8.3.1, CV8.4.3, CV8.5.3, CV8.5.4 3d - Knowledge Constructor 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

   PE 8.3.3 

Domain: Computing Systems Practice(s): 6.2 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 6-8 

By end of Grade 8 
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Standard: 

Network 
Communication & 

Organization 

6.NI.NCO.01 Model the role of 

protocols in transmitting data 

across networks and the internet 

(e.g., model a simple protocol for 

transferring information using 

packets). 

7.NI.NCO.01 Model the role of protocols 

in transmitting data across networks and 

the internet (e.g., explain how a system 

responds when a packet is lost and the 

effect it has on the transferred 

information). 

8.NI.NCO.01 Model the role of protocols in 

transmitting data across networks and the 

internet (e.g., explain protocols and their 

importance to data transmission; model how 

packets are broken down into smaller pieces 

and how they are delivered). 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Protocols are rules that define how messages between computers are sent. They determine how information is transmitted across  networks and 

the Internet, as well as how to handle errors in transmission. Students should model how data is sent using protocols to choose the fastest path, to deal with missing 

information, and to deliver sensitive data securely. For example, students could devise a plan for resending lost information or for interpreting a picture that has missing 

pieces. The priority at this grade level is understanding the purpose of protocols and how they enable secure and errorless communication. Knowledge of the details of how 

specific protocols work is not expected. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

 MS-PS4-3 CV8.2.1, CV8.4.3, CV8.5.3 5c - Computational Thinker 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

    

Domain: Networks & the Internet Practice(s): 4.4 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 6-8 

By end of Grade 8 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Cybersecurity 

6.NI.C.01 Identify existing 

cybersecurity concerns with the 

internet. 

7.NI.C.01 Explain how to protect 

electronic information, both physical and 

digital. Identify cybersecurity concerns 

and options to address issues. 

8.NI.C.01 Critique physical and digital 

procedures that could be implemented to 

protect electronic data/information. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Information that is stored online is vulnerable to unwanted access. Examples of physical security measures to protect data in clude keeping 

passwords hidden, locking doors, making backup copies on external storage devices, and erasing a storage device before it is reused. Examples of digital security measures 

include secure router admin passwords, firewalls that limit access to private networks, and the use of a protocol such as HTTPS to ensure secure data transmission. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

 MS-PS4-3 CV8.2.1, CV8.3.1, CV8.4.3, CV8.5.3  

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

RI.8.7   PE 8.3.3 

Domain: Networks & the Internet Practice(s): 7.2 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 6-8 

By end of Grade 8 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Cybersecurity 

6.NI.C.02 Explain the importance of 

cybersecurity and describe how one 

method of encryption works. 

7.NI.C.02 Identify and explain two or 

more methods of encryption used to 

ensure and secure the transmission of 

information. 

8.NI.C.02 Apply multiple methods of 

encryption to model the secure transmission 

of data. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Encryption can be as simple as letter substitution or as complicated as modern methods used to secure networks and the Intern et. Students 

should encode and decode messages using a variety of encryption methods, and they should understand the different levels of complexity used to hide or secure information. 

For example, students could secure messages using methods such as Caesar cyphers or steganography (e.g., hiding messages inside a picture or other data). They can also 

model more complicated methods, such as public key encryption, through unplugged activities. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

7.NS.B.1, 7.NS.B.3 MS-PS4-3 CV8.5.3, CV8.5.4  

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

    

Domain: Networks & the Internet Practice(s): 4.4 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 6-8 

By end of Grade 8 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Storage 

6.DA.S.01 Represent data using 

multiple encoding schemes (e.g., 

images are stored in multiple 

formats: .jpeg, .png, .gif). 

7.DA.S.01 Represent data using multiple 

encoding schemes (e.g., color names, 

RGB coding and hexadecimal). 

8.DA.S.01 Represent data using multiple 

encoding schemes (e.g., ASCII, binary). 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Data representations occur at multiple levels of abstraction, from the physical storage of bits to the arrangement of informa tion into organized 

formats (e.g., tables). Students should represent the same data in multiple ways. For example, students could represent the same color using binary, RGB values, hex codes 

(low-level representations), as well as forms understandable by people, including words, symbols, and digital displays of the color (high-level representations). 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

6.NS.D.7, 6.EE.E.2c, 7.NS.B.1, 7.NS.B.1a, 

7.NS.B.1c, 7.NS.B.1d, 7.NS.B.1e, 7.NS.B.3 

 CV8.2.1, CV8.5.3, CV8.5.4  

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

    

Domain: Data Analysis Practice(s): 4.4 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 6-8 

By end of Grade 8 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Collection, 
Visualization, & 
Transformation 

6.DA.CVT.01 Explore a variety of 

computational tools and the 

content of their data.  

7.DA.CVT.01 Collect data using 

computational tools. 

8.DA.CVT.01 Using computational tools, 

transform collected data to make it more 

useful and reliable.  

2019 Wyoming  

Computer Science Standards 

Clarification Statement: As students continue to build on their ability to organize and present data visually to support a claim, they will need to un derstand when and how 

to transform data for this purpose. Students should transform data to remove errors, highlight or expose relationships, and/or make it easier for computers to process. The 

cleaning of data is an important transformation for ensuring consistent format and reducing noise and errors (e.g., removing irrelevant responses in a survey). An example of a 

transformation that highlights a relationship is representing males and females as percentages of a whole instead of as individual counts.  

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

 MS-PS3-1, MS-LS2-1, MS-ESS1-3, MS-

ESS2-5, MS-ESS3-2 

CV8.4.4, CV8.5.4 5b - Computational Thinker 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

 SS8.6.3   PE 8.3.3 

Domain: Data Analysis Practice(s): 6.3 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 6-8 

By end of Grade 8 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Inference & 
Models 

6.DA.IM.01 Use models and 

simulations to formulate, refine, 

and test hypotheses. 

7.DA.IM.01 Test and analyze the effects 

of changing variables while using 

computational models. 

8.DA.IM.01 Refine computational models 

based on generated data. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: A model may be a programmed simulation of events or a representation of how various data is related. In order to refine a mod el, students need 

to consider which data points are relevant, how data points relate to each other, and if the data is accurate. For example, students may make a prediction about how far a ball 

will travel based on a table of data related to the height and angle of a track. The students could then test and refine their model by comparing predicted versus actual results 

and considering whether other factors are relevant (e.g., size and mass of the ball). Additionally, students could refine game mechanics based on test outcomes in order to 

make the game more balanced or fair. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

7.SP.I.6 MS-ESS2-5, MS-ESS3-2, MS-ETS1-3 CV8.5.3, CV8.5.4 4c - Innovative Designer 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

   PE 8.3.3 

Domain: Data Analysis Practice(s): 4.4, 5.3 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 6-8 

By end of Grade 8 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Algorithms 

6.AP.A.01 Use existing algorithms 

in natural language, flowcharts, or 

pseudocode to solve complex 

problems. 

7.AP.A.01 Select and modify existing 

algorithms in flowcharts or pseudocode 

to solve complex problems. 

8.AP.A.01 Create flowcharts and 

pseudocode to design algorithms to solve 

complex problems. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Complex problems are problems that would be difficult for students to solve computationally. Students should use pseudocode a nd/or flowcharts 

to organize and sequence an algorithm that addresses a complex problem, even though they may not actually program the solutions. For example, students might express an 

algorithm that produces a recommendation for purchasing sneakers based on inputs such as size, colors, brand, comfort, and cost. Testing the algorithm with a wide range of 

inputs and users allows students to refine their recommendation algorithm and to identify other inputs they may have initially excluded. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

 MS-PS1-2, MS-PS1-4, MS-PS3-3 CV8.4.1, CV8.4.3, CV8.4.4 6c - Creative Communicator 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

  FPA8.1.A.1, FPA8.1.A.2, FPA8.1.D.5, 

FPA8.1.M.4, FPA8.1.D.6 

 

Domain: Algorithms & Programming Practice(s): 4.1, 4.4 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 6-8 

By end of Grade 8 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Variables 

6.AP.V.01 Using grade appropriate 

content and complexity, create 

clearly named variables that 

represent different data types and 

perform operations on their values.  

7.AP.V.01 Using grade appropriate 

content and complexity, create clearly 

named variables that represent different 

data types and perform operations on 

their values.  

8.AP.V.01 Using grade appropriate content 

and complexity, create clearly named 

variables that represent different data types 

and perform operations on their values.  

2019 Wyoming  

Computer Science Standards 

Clarification Statement: A variable is like a container with a name, in which the contents may change, but the name (identifier) does not. When planni ng and developing 

programs, students should decide when and how to declare and name new variables. Students should use naming conventions to improve program readability. Examples of 

operations include adding points to the score, combining user input with words to make a sentence, changing the size of a picture, or adding a name to a list of people.  

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

6.EE.E.2, 6.EE.E.2a, 6.EE.G.9, 6.EE.F.6, 

7.EE.D.4, 7.EE.C.2, 8.EE.D.7, 8.F.E.1 

MS-PS1-2, MS-LS2-1, MS-ESS1-3, MS-

ETS1-3 

CV8.5.3, CV8.5.4  

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

    

Domain: Algorithms & Programming Practice(s): 5.1, 5.2 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 6-8 

By end of Grade 8 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Control 

6.AP.C.01 Using grade appropriate 

content and complexity, design and 

iteratively develop programs that 

combine control structures, 

including nested loops and 

compound conditionals. 

7.AP.C.01 Using grade appropriate 

content and complexity, design and 

iteratively develop programs that 

combine control structures, including 

nested loops and compound 

conditionals. 

8.AP.C.01 Using grade appropriate content 

and complexity, design and iteratively 

develop programs that combine control 

structures, including nested loops and 

compound conditionals. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Control structures can be combined in many ways. Nested loops are loops placed within loops. Compound conditionals combine tw o or more 

conditions in a logical relationship (e.g., using AND, OR, NOT), and nesting conditionals within one another allows the result of one conditional to lead to another. For 

example, when programming an interactive story, students could use a compound conditional within a loop to unlock a door only if a character has a key AND is touching the 

door. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

6.EE.E.2, 6.EE.E.4, 6.EE.F.8, 6.EE.G.9, 

7.NS.B.3, 8.EE.D.7 

MS-ETS1-4  4a - Innovative Designer 

5a - Computational Thinker 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

   PE 8.3.3 

Domain: Algorithms & Programming Practice(s): 5.1, 5.2 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 6-8 

By end of Grade 8 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Modularity 

6.AP.M.01 Using grade appropriate 

content and complexity, 

decompose problems and 

subproblems into parts to facilitate 

the design, implementation, and 

review of programs. 

7.AP.M.01 Using grade appropriate 

content and complexity, decompose 

problems and subproblems into parts to 

facilitate the design, implementation, 

and review of programs. 

8.AP.M.01 Using grade appropriate content 

and complexity, decompose problems and 

subproblems into parts to facilitate the 

design, implementation, and review of 

programs. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Students should break down problems into subproblems, which can be further broken down to smaller parts. Decomposition facili tates aspects of 

program development by allowing students to focus on one piece at a time (e.g., getting input from the user, processing the data, and displaying the result to the user). 

Decomposition also enables different students to work on different parts at the same time. For example, animations can be decomposed into multiple scenes, which can be 

developed independently. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

6.EE.E.2b, 6.G.H.1, 6.G.H.4, 7.NS.B.3, 

8.EE.D.7, 8.EE.D.8  

MS-ETS1-1, MS-ETS1-2, MS-ETS2-2  CV8.3.1, CV8.5.4  5c - Computational Thinker 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

   PE 8.3.3 

Domain: Algorithms & Programming Practice(s): 3.2 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 6-8 

By end of Grade 8 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Modularity 

6.AP.M.02 Using grade appropriate 

content and complexity, create 

procedures with parameters to 

organize code and make it easier to 

reuse.  

7.AP.M.02 Using grade appropriate 

content and complexity, create 

procedures with parameters to organize 

code and make it easier to reuse.  

8.AP.M.02 Using grade appropriate content 

and complexity, create procedures with 

parameters to organize code and make it 

easier to reuse.  

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Students should create procedures and/or functions that are used multiple times within a program to repeat groups of instructi ons. These 

procedures can be generalized by defining parameters that create different outputs for a wide range of inputs. For example, a procedure to draw a circle involves many 

instructions, but all of them can be invoked with one instruction, such as “drawCircle.” By adding a radius parameter, the user can easily draw circles of different sizes.  

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

6.EE.E.2, 6.EE.G.9, 7.NS.B.3, 8.F.E.1  CV8.3.1, CV8.4.4, CV8.5.3, CV8.5.4 5c - Computational Thinker 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

   PE 8.3.3 

Domain: Algorithms & Programming Practice(s): 4.1, 4.3 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 6-8 

By end of Grade 8 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Program 
Development 

6.AP.PD.01 Using grade 

appropriate content and 

complexity, seek and incorporate 

feedback from team members and 

users to refine a solution to a 

problem. 

7.AP.PD.01 Using grade appropriate 

content and complexity, seek and 

incorporate feedback from team 

members and users to refine a solution 

to a problem. 

8.AP.PD.01 Using grade appropriate content 

and complexity, seek and incorporate 

feedback from team members and users to 

refine a solution to a problem. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Development teams that employ user-centered design create solutions (e.g., programs and devices) that can have a large societal impact, such as an 

app that allows people with speech difficulties to translate hard-to-understand pronunciation into understandable language. Students should begin to seek diverse 

perspectives throughout the design process to improve their computational artifacts. Considerations of the end-user may include usability, accessibility, age-appropriate 

content, respectful language, user perspective, pronoun use, color contrast, and ease of use. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

 MS-ETS1-1, MS-ETS1-2, MS-ETS1-3, MS-

ETS1-4 

CV8.2.1, CV8.4.1 7b - Global Collaborator 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

W.8.7   PE 8.3.3 

HE8.2.1 

Domain: Algorithms & Programming Practice(s): 1.1, 2.3 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 6-8 

By end of Grade 8 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Program 
Development 

6.AP.PD.02 Incorporate existing 

code, media, or libraries into 

original programs and give 

attribution. 

7.AP.PD.02 Incorporate existing code, 

media, and/or libraries into original 

programs of increasing complexity and 

give attribution. 

8.AP.PD.02 Incorporate existing code, 

media, and libraries into original programs of 

increasing complexity and give attribution. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Building on the work of others enables students to produce more interesting and powerful creations. Students should use porti ons of code, 

algorithms, and/or digital media in their own programs and websites. At this level, they may also import libraries and connect to application program interfaces (APIs). For 

example, when creating a side-scrolling game, students may incorporate portions of code that create a realistic jump movement from another person's game, and they may 

also import Creative Commons-licensed images to use in the background. Students should give attribution to the original creators to acknowledge their contributions. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

  CV8.2.1, CV8.4.4, CV8.5.3, CV8.5.4 6b - Creative Communicator 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

    

Domain: Algorithms & Programming Practice(s): 4.2, 5.2, 7.3 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 6-8 

By end of Grade 8 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Program 
Development 

6.AP.PD.03 Test and refine 

programs using teacher provided 

inputs. 

7.AP.PD.03 Test and refine programs 

using a variety of student and peer 

created inputs. 

8.AP.PD.03 Systematically test and refine 

programs using a range of test cases. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Use cases and test cases are created and analyzed to better meet the needs of users and to evaluate whether programs function as intended. At 

this level, testing should become a deliberate process that is more iterative, systematic, and proactive than at lower levels. Students should begin to test programs by 

considering potential errors, such as what will happen if a user enters invalid input (e.g., negative numbers and 0 instead of positive numbers). 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

 MS-ETS1-4, MS-LS4-6  4c - Innovative Designer 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

   PE 8.3.3 

Domain: Algorithms & Programming Practice(s): 6.1 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 6-8 

By end of Grade 8 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Program 
Development 

6.AP.PD.04 Using grade 

appropriate content and 

complexity, document programs in 

order to make them easier to 

follow, test, and debug. 

7.AP.PD.04 Using grade appropriate 

content and complexity, document 

programs in order to make them easier 

to follow, test, and debug. 

8.AP.PD.04 Using grade appropriate content 

and complexity, document programs in order 

to make them easier to follow, test, and 

debug. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Documentation allows creators and others to more easily use and understand a program. Students should provide documentation f or end users 

that explains their artifacts and how they function. For example, students could provide a project overview and clear user instructions. They should also incorporate 

comments in their product and communicate their process using design documents, flowcharts, and presentations. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

  CV8.2.1, CV8.4.1, CV8.4.3, CV8.5.4  

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

   PE 8.3.3 

Domain: Algorithms & Programming Practice(s): 7.2 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 6-8 

By end of Grade 8 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Program 
Development 

6.AP.PD.05 Using a pre-written 

computational artifact, identify the 

project timeline tasks necessary for 

program development. 

7.AP.PD.05 Break down tasks and 

follow an individual timeline when 

developing a computational artifact. 

8.AP.PD.05 Distribute tasks and maintain a 

project timeline when collaboratively 

developing computational artifacts. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Collaboration is a common and crucial practice in programming development. Often, many individuals and groups work on the int erdependent 

parts of a project together. Students should assume pre-defined roles within their teams and manage the project workflow using structured timelines. With teacher guidance, 

they will begin to create collective goals, expectations, and equitable workloads. For example, students may divide the design stage of a game into planning the storyboard, 

flowchart, and different parts of the game mechanics. They can then distribute tasks and roles among members of the team and assign deadlines. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

  CV8.2.3, CV8.5.2 7c - Global Collaborator 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

   PE 8.3.3  

HE8.2.1 

Domain: Algorithms & Programming Practice(s): 2.2 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 6-8 

By end of Grade 8 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Culture 

6.IC.C.01 Explain how computing 

impacts people's everyday 

activities. 

7.IC.C.01 Explain how computing 

impacts innovation in other fields and 

career opportunities. 

8.IC.C.01 Describe impacts associated with 

computing technologies that affect people's 

everyday activities and career options. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Advancements in computer technology are neither wholly positive nor negative. However, the ways that people use computing technologies have 

tradeoffs. For example, students could compare tradeoffs associated with computing technologies that affect people's everyday activities and career options. Students should 

consider current events related to broad ideas, including privacy, communication, and automation. For example, driverless cars can increase convenience and reduce 

accidents, but they are also susceptible to hacking. The emerging industry will reduce the number of taxi and shared-ride drivers, but will create more software engineering 

and cybersecurity jobs. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

 MS-ETS1-1, MS-ETS2-2, MS-PS4-3 CV8.2.1  

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

 SS8.3.3 FPA8.3.M.3  

Domain: Impacts of Computing Practice(s): 7.2 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 6-8 

By end of Grade 8 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/


Page 111 2019 Computer Science Standards edu.wyoming.gov/standards 

 

Standard: 

Culture 

6.IC.C.02 Explore issues of bias and 

accessibility in the design of 

technologies. 

7.IC.C.02 Discuss issues of bias and 

accessibility in the design of 

technologies. 

8.IC.C.02 Describe issues of bias and 

accessibility in the design of technologies. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Students should test and discuss the usability of various technology tools (e.g., apps, games, and devices) with the teacher' s guidance. For 

example, facial recognition software that works better for lighter skin tones was likely developed with a homogeneous testing group and could be improved by sampling a 

more diverse population. When discussing accessibility, students may notice that allowing a user to change font sizes and colors will not only make an interface usable for 

people with low vision but also benefits users in various situations, such as in bright daylight or a dark room. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

 MS-PS4-3 CV8.2.1  

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

    

Domain: Impacts of Computing Practice(s): 1.2 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 6-8 

By end of Grade 8 
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Standard: 

Social 
Interactions 

6.IC.SI.01 Using grade appropriate 

content and complexity, collaborate 

using tools to connect with peers 

when creating a computational 

artifact. 

7.IC.SI.01 Using grade appropriate 

content and complexity, collaborate 

using tools to connect with peers when 

creating a computational artifact. 

8.IC.SI.01 Using grade appropriate content 

and complexity, collaborate using tools to 

connect with peers when creating a 

computational artifact. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Crowdsourcing is gathering services, ideas, or content from a large group of people, especially from the online community. It  can be done at the 

local level (e.g., classroom or school) or global level (e.g., age appropriate online communities). For example, a group of students could combine animations to create a digital 

community mosaic. They could also solicit feedback from many people through use of online communities and electronic surveys. Collaborating soft skills include an ability to 

function in teams, an understanding of professional and ethical responsibility, and an ability to communicate effectively. Effective conflict management involves attention to 

resources, objectives, and identify issues. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

  CV8.2.2, CV8.2.3, CV8.3.4, CV8.4.4, 

CV8.5.2, CV8.5.4 

7b - Global Collaborator 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

 SS8.6.3  FPA8.1.A.4, FPA8.1.T.4, FPA8.1.D.5, 

FPA8.1.D.6 

PE 8.3.3 

Domain: Impacts of Computing Practice(s): 2.4, 5.2 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 6-8 

By end of Grade 8 
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Standard: 

Social 
Interactions 

6.IC.SI.02 Practice grade-level 

appropriate behavior and 

responsibilities while participating 

in an online community. Identify 

and report inappropriate behavior. 

7.IC.SI.02 Practice grade-level 

appropriate behavior and responsibilities 

while participating in an online 

community. Identify and report 

inappropriate behavior. 

8.IC.SI.02 Practice grade-level appropriate 

behavior and responsibilities while 

participating in an online community. 

Identify and report inappropriate behavior. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Students engage in positive, safe, legal and ethical behavior when using technology and follow school district policy for rep orting inappropriate 

behavior. Students can also describe how they would report inappropriate behavior in an online community and/or to law enforcement. Examples of inappropriate behavior 

might include sharing or modifying another person's private data, providing inappropriate feedback on another person's project, posting content under another person's 

name or account, or sharing data without permission. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

  CV8.2.4, CV8.3.4, CV8.4.2, CV8.5.1 2b - Digital Citizen 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

 SS8.6.3  FPA8.1.A.5, FPA8.4.A.4, FPA8.4.M.1, 

FPA8.4.T.2 

PE 8.3.3  

HE6.4.8, HE6.4.9, HE8.4.9, HE8.4.10 

Domain: Impacts of Computing Practice(s): 2.1, 7.3 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 6-8 

By end of Grade 8 
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Standard: 

Safety, Law, & 
Ethics  

6.IC.SLE.01 Using grade 

appropriate content and 

complexity, describe tradeoffs 

between allowing information to be 

public and keeping information 

private and secure. 

7.IC.SLE.01 Using grade appropriate 

content and complexity, describe 

tradeoffs between allowing information 

to be public and keeping information 

private and secure. 

8.IC.SLE.01 Using grade appropriate content 

and complexity, describe tradeoffs between 

allowing information to be public and 

keeping information private and secure. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Sharing information online can help establish, maintain, and strengthen connections between people. For example, it allows ar tists and designers 

to display their talents and reach a broad audience. However, security attacks often start with personal information that is publicly available online. Social engineering is based 

on tricking people into revealing sensitive information and can be thwarted by being wary of attacks, such as phishing and spoofing. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

  CV8.2.1, CV8.2.4 2c - Digital Citizen 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

    

Domain: Impacts of Computing Practice(s): 7.2 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 6-8 

By end of Grade 8 
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Standard: 

Safety, Law, & 
Ethics  

6.IC.SLE.02 Using grade level 

appropriate content and 

complexity, discuss the legal, social, 

and ethical impacts associated with 

software development and use, 

including both positive and 

malicious intent. 

7.IC.SLE.02 Using grade level 

appropriate content and complexity, 

discuss the legal, social, and ethical 

impacts associated with software 

development and use, including both 

positive and malicious intent. 

8.IC.SLE.02 Using grade level appropriate 

content and complexity, discuss the legal, 

social, and ethical impacts associated with 

software development and use, including 

both positive and malicious intent. 

2019 Wyoming  

Computer Science Standards 

Clarification Statement: Ethics involves a focus on real-world applications of emerging technology, diverse academic perspectives, discussing existing industry standards for 

use as ethical guidelines, and developing systematic methods to analyze societal issues. Examples of positive impacts could include writing software or utilities to improve 

communication for people who have a disability, writing an application that manages money for a bank, or software that handles healthcare records. Examples of negative 

impacts could include distributing a virus, or writing backdoor code, malware, or ransomware. 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

  CV8.2.1, CV8.2.4, CV8.4.2 2a - Digital Citizen 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

    

Domain: Impacts of Computing Practice(s): 1.1, 7.2 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 6-8 

By end of Grade 8 
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Performance Level Descriptors (PLDs) 

Grade Band: 6-8 

Standard: Benchmark 
The Below Basic 

student: 
The Basic student: The Proficient student: 

In addition to the 

Proficient Level, the 

Advanced student: 

Devices: 8.CS.D.01 Recommend 

improvements to the design of 

computing devices based on an 

analysis of how a variety of users 

interact with the device. 

provides little to no 

evidence in addressing 

the expectation(s). 

- understands the needs of the 

users, but is unable to analyze, 

and/or 

- describes the parts of 

computing devices, but cannot 

recommend improvements to 

the design. 

- analyzes the needs of the users. 

- recommends improvements to the 

design of computing devices based 

on that analysis. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., recommend 

improvements to the design in more 

than one area (input, output, 

processing, storage) or group 

(special populations)). 

Hardware & Software: 8.CS.HS.01 

Design and refine a project that 

combines hardware and software 

components to collect and 

exchange data. 

provides little to no 

evidence in addressing 

the expectation(s). 

- describes how hardware and 

software components collect 

and exchange data, but cannot 

design a project, 

and/or 

- creates a project that 

combines hardware and 

software components to 

collect and exchange data but 

cannot refine. 

- designs a project that combines 

hardware and software 

components to collect and 

exchange data. 

- refines a project that combines 

hardware and software 

components to collect and 

exchange data. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., design a project that 

combines hardware and software 

components to collect and exchange 

data that affects the world around 

them, refine a project multiple times 

that combines hardware and 

software components to collect and 

exchange data to address real world 

usage). DRAFT D
oc
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Performance Level Descriptors (PLDs) 

Grade Band: 6-8 

Standard: Benchmark 
The Below Basic 

student: 
The Basic student: The Proficient student: 

In addition to the 

Proficient Level, 

the Advanced 

student: 

Troubleshooting: 8.CS.T.01 

Systematically identify, resolve, 

and document increasingly 

complex software and hardware 

problems with computing devices 

and their components. 

provides little to no 

evidence in addressing the 

expectation(s). 

can do some of the following: 

- identify software problems with 

computing devices and their 

components, 

- identify hardware problems with 

computing devices and their 

components, 

- resolve software problems with 

computing devices and their 

components, 

- resolve hardware problems with 

computing devices and their 

components, 

- document software problems with 

computing devices and their 

components, 

- document hardware problems with 

computing devices and their 

components. 

can systematically: 

- identify software problems with 

computing devices and their 

components, 

- identify hardware problems with 

computing devices and their 

components, 

- resolve software problems with 

computing devices and their 

components, 

- resolve hardware problems with 

computing devices and their 

components, 

- document software problems with 

computing devices and their 

components, 

- document hardware problems with 

computing devices and their 

components. 

demonstrates in-depth 

inferences and 

applications that go 

beyond the 

understanding or context 

of the standard (e.g., 

systematically assists 

others with hardware or 

software problems, 

creates a detailed 

troubleshooting 

document or tutorial, 

comes up with novel 

solutions). 
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Performance Level Descriptors (PLDs) 

Grade Band: 6-8 

Standard: Benchmark 
The Below Basic 

student: 
The Basic student: The Proficient student: 

In addition to the 

Proficient Level, the 

Advanced student: 

Network Communication & 

Organization: 8.NI.NCO.01 Model 

the role of protocols in 

transmitting data across networks 

and the internet (e.g. explain 

protocols and their importance to 

data transmission; model how 

packets are broken down into 

smaller pieces and how they are 

delivered). 

provides little to no 

evidence in addressing 

the expectation(s). 

- identifies protocols used in 

transmitting data across 

networks and the internet, 

and/or 

- explains the role of protocols 

in transmitting data across 

networks and the internet. 

- models the role of protocols in 

transmitting data across networks 

and the internet. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., research and 

compare/contrast multiple network 

protocols). 

Cybersecurity: 8.NI.C.01 Using 

grade appropriate content and 

complexity, create programs that 

use variables to store and modify 

data. 

Cybersecurity: 8.NI.C.02 Apply 

multiple methods of encryption to 

model the secure transmission of 

data.  

provides little to no 

evidence in addressing 

the expectation(s). 

- lists physical and digital 

procedures that could be 

implemented to protect 

electronic data/ information,  

and/or  

- describes multiple methods 

of encryption used to secure 

data.  

- critiques physical and digital 

procedures that could be 

implemented to protect electronic 

data/information.  

- applies multiple methods of 

encryption to model the secure 

transmission of data.  

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., explain the impacts of 

hacking, ransomware, scams, and 

ethical/legal concerns; compare the 

advantages and disadvantages of 

multiple methods of encryption to 

model the secure transmission of 

information).  DRAFT D
oc
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Performance Level Descriptors (PLDs) 

Grade Band: 6-8 

Standard: Benchmark 
The Below Basic 

student: 
The Basic student: The Proficient student: 

In addition to the 

Proficient Level, the 

Advanced student: 

Storage: 8.DA.S.01 Represent data 

using multiple encoding schemes 

(e.g., ASCII, binary). 

provides little to no 

evidence in addressing 

the expectation(s). 

- recognizes data is stored in 

multiple encoding schemes. 

- represents data using multiple 

encoding schemes. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., convert data between 

multiple encoding schemes; ASCII to 

binary, hex to rgb). 

Collection, Visualization, & 

Transformation: 8.DA.CVT.01 

Using computational tools, 

transform collected data to make it 

more useful and reliable. 

provides little to no 

evidence in addressing 

the expectation(s). 

- explores a variety of 

computational tools and the 

content of their data. 

- uses computational tools to 

collect data. 

determines appropriate 

computational tools to: 

- transform data to remove errors. 

- highlight or expose relationships in 

the data. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., error checking input 

during data collection process, 

export data to another format). 

Inference & Models: 8.DA.IM.01 

Refine computational models 

based on generated data. 

provides little to no 

evidence in addressing 

the expectation(s). 

- uses models and simulations 

to formulate, refine, and test 

hypotheses, 

and/or 

- tests and analyzes the effects 

of changing variables while 

using computational models. 

- refines computational models 

based on generated data. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., make multiple 

refinements). DRAFT D
oc
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Performance Level Descriptors (PLDs) 

Grade Band: 6-8 

Standard: Benchmark 
The Below Basic 

student: 
The Basic student: The Proficient student: 

In addition to the 

Proficient Level, the 

Advanced student: 

Algorithms: 8.AP.A.01 Create 

flowcharts and pseudocode to 

design algorithms to solve complex 

problems. 

provides little to no 

evidence in addressing 

the expectation(s). 

- uses flowcharts to modify 

existing algorithms, 

and/or 

- uses pseudocode to modify 

existing algorithms, 

and/or 

- uses natural language to 

modify existing algorithms. 

- creates flowcharts to design 

algorithms to solve complex 

problems. 

- writes pseudocode to design 

algorithms to solve complex 

problems. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., design algorithms to 

solve complex problems in multiple 

ways and determine and use the 

most effective planning tool). 

Variables: 8.AP.V.01 Using grade 

appropriate content and 

complexity, create clearly named 

variables that represent different 

data types and perform operations 

on their values. 

provides little to no 

evidence in addressing 

the expectation(s). 

- recognizes that variables can 

represent different data types, 

and/or 

- can create a variable, 

and/or 

- can perform operations on 

the values of variables. 

- clearly names variables.  

- creates variables that represent 

different data types.  

- performs operations on the values 

of variables. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., explain types of 

errors that can occur if improper 

data types are used in operations, 

understand structures or classes can 

contain multiple data types). 

Control: 8.AP.C.01 Using grade 

appropriate content and 

complexity, design and iteratively 

develop programs that combine 

control structures, including 

nested loops and compound 

conditionals. 

provides little to no 

evidence in addressing 

the expectation(s). 

designs and iteratively 

develops programs that: 

- use simple loops. 

- use simple conditionals. 

designs and iteratively develops 

programs that include: 

- nested loops. 

- compound conditionals. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., multiple examples of 

nested loops and compound 

conditions in a program, evidence of 

efficient code, clear documentation).  
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Performance Level Descriptors (PLDs) 

Grade Band: 6-8 

Standard: Benchmark 
The Below Basic 

student: 
The Basic student: The Proficient student: 

In addition to the 

Proficient Level, the 

Advanced student: 

Modularity: 8.AP.M.01 Using 

grade appropriate content and 

complexity, decompose problems 

and subproblems into parts to 

facilitate the design, 

implementation, and review of 

programs. 

Modularity: 8.AP.M.02 Using 

grade appropriate content and 

complexity, create procedures with 

parameters to organize code and 

make it easier to reuse. 

provides little to no 

evidence in addressing 

the expectation(s). 

- recognizes the inefficiency of 

repetition in programming, 

and/or 

- recognizes the organizational, 

readability and labor-saving 

advantages of code reuse. 

- decomposes problems and 

subproblems into parts. 

- creates procedures with 

parameters. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., create procedures 

with multiple parameters and/or 

return values). 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/


Page 122 2019 Computer Science Standards edu.wyoming.gov/standards 

 

Performance Level Descriptors (PLDs) 

Grade Band: 6-8 

Standard: Benchmark 
The Below 

Basic student: 
The Basic student: 

The Proficient 

student: 

In addition to the 

Proficient Level, the 

Advanced student: 

Program Development: 8.AP.PD.01 Using grade 

appropriate content and complexity, seek and 

incorporate feedback from team members and 

users to refine a solution to a problem. 

Program Development: 8.AP.PD.02 Incorporate 

existing code, media, and libraries into original 

programs of increasing complexity and give 

attribution. 

Program Development: 8.AP.PD.03 

Systematically test and refine programs using a 

range of test cases. 

Program Development: 8.AP.PD.04 Using grade 

appropriate content and complexity, document 

programs in order to make them easier to 

follow, test, and debug. 

provides little to no 

evidence in 

addressing the 

expectation(s). 

- recognizes the advantage of 

using existing code. 

- recognizes reasons for testing 

and refining programs. 

- recognizes the advantage of 

documenting programs. 

- recognizes the role of using 

feedback. 

- incorporates existing code, 

media, and libraries into 

original programs. 

- systematically tests and 

refines programs. 

- documents programs.  

- seeks and incorporates 

feedback. 

demonstrates in-depth 

inferences and applications that 

go beyond the understanding or 

context of the standard (e.g., 

seek open source libraries to 

include in their program, seek 

feedback from a wide audience). 

Program Development: 8.AP.PD.05 Distribute 

tasks and maintain a project timeline when 

collaboratively developing computational 

artifacts. 

provides little to no 

evidence in 

addressing the 

expectation(s). 

using a pre-written 

computational artifact: 

- identifies the project timeline 

tasks necessary for program 

development. 

- breaks down tasks and follows 

an individual timeline when 

developing a computational 

artifact. 

when collaboratively 

developing computational 

artifacts: 

- distributes tasks. 

- maintains a project timeline. 

demonstrates in-depth 

inferences and applications that 

go beyond the understanding or 

context of the standard (e.g., 

adjust the timeline and 

redistribute tasks to meet the 

deadline). 
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Performance Level Descriptors (PLDs) 

Grade Band: 6-8 

Standard: Benchmark 
The Below Basic 

student: 
The Basic student: The Proficient student: 

In addition to the 

Proficient Level, the 

Advanced student: 

Culture: 8.IC.C.01 Describe 

impacts associated with computing 

technologies that affect people's 

everyday activities and career 

options. 

Culture: 8.IC.C.02 Describe issues 

of bias and accessibility in the 

design of technologies. 

provides little to no 

evidence in addressing 

the expectation(s). 

- lists computing technologies 

that affect people's everyday 

activities, 

and/or 

- lists computing technologies 

that affect people's career 

options, 

and/or 

- identifies an accessibility 

issue related to technology. 

- describes impacts associated with 

computing technologies that affect 

people's everyday activities. 

- describes impacts associated with 

computing technologies that affect 

people's career options. 

- describes issues of bias and 

accessibility in the design of 

technologies. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., devise solutions to 

solve issues of bias in accessibility, 

reduce negative impacts of 

computing technology in everyday 

life). 

Social Interactions: 8.IC.SI.01 

Using grade appropriate content 

and complexity, collaborate using 

tools to connect with peers when 

creating a computational artifact. 

Social Interactions: 8.IC.SI.02 

Practice grade-level appropriate 

behavior and responsibilities while 

participating in an online 

community. Identify and report 

inappropriate behavior. 

provides little to no 

evidence in addressing 

the expectation(s). 

- collaborates with peers using 

a tool in an attempt to create a 

computational artifact. 

- intermittently collaborates 

and behaves within an online 

community. 

- collaborates using tools to connect 

with peers when creating a 

computational artifact. 

- practices grade-level appropriate 

behavior and responsibilities while 

participating in an online 

community. 

- identifies and reports 

inappropriate behavior while 

participating in an online 

community, when applicable. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., moderate, model 

appropriate behavior, and facilitate 

discussions in an online community). 
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Performance Level Descriptors (PLDs) 

Grade Band: 6-8 

Standard: Benchmark 
The Below 

Basic student: 
The Basic student: The Proficient student: 

In addition to the Proficient 

Level, the Advanced student: 

Safety, Law, & Ethics: 

8.IC.SLE.01 Using grade 

appropriate content and 

complexity, describe tradeoffs 

between allowing information 

to be public and keeping 

information private and 

secure. 

Safety, Law, & Ethics: 

8.IC.SLE.02 Using grade 

appropriate content and 

complexity, describe tradeoffs 

between allowing information 

to be public and keeping 

information private and 

secure. 

provides little to no 

evidence in 

addressing the 

expectation(s). 

- lists reasons for allowing 

information to be public and 

keeping information private and 

secure, 

and/or 

With regard to positive and/or 

malicious intent can: 

- name the legal impacts associated 

with software development and use, 

- name the social impacts associated 

with software development and use, 

- name the ethical impacts 

associated with software 

development and use. 

- describes tradeoffs between 

allowing information to be public and 

keeping information private and 

secure, 

and 

With regard to positive and malicious 

intent: 

- discusses the legal impacts 

associated with software 

development and use, 

- discusses the social impacts 

associated with software 

development and use, 

- discusses the ethical impacts 

associated with software 

development and use. 

demonstrates in-depth inferences and 

applications that go beyond the 

understanding or context of the 

standard (e.g., research and report on 

current legal, social, and ethical 

worldwide trends in software 

development; construct an argument 

for or against the use of personal data 

by commercial entities or government). 
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Computer Science | 9-12 Introduction 

In high school, students will continue to develop their knowledge of computing systems, their components, and how 

systems interact. Students will use their understanding about the basic principles of computation, that algorithms 

describe a step-by-step solution to a problem, that programs are algorithms written in a language that a computer can 

understand, and that the solution to many problems can be described as a program. A solid foundation of algebraic 

concepts is important for success in high school computer science courses. Students will expand their ability to 

identify patterns and create algorithms that can model the observed patterns.  

By the end of 12th grade, students can: 

 Create a computer program using sequencing, selection, and iteration 

 Decompose complex problems into smaller, more manageable sections 

 Use tools of coding to create, debug, and document the evolution of an artifact 

 Compare and contrast trade-offs in programming techniques 

 Develop complex computer program individually and as part of a group 

 Recognize how various components of a complex computing system work together 

 Use tools to analyze data and know how data is stored 

 Explain how cybersecurity issues affect networks and the internet 

 Justify how proliferation of computing affects privacy, rights, opportunities, and responsibility 

The high school standards are organized into 2 levels.  Mostly,  Level 1 is intended to be at the introductory level, and 

Level 2 reaches at a deeper level. 

WYOMING 2019 COMPUTER SCIENCE DOMAINS & STANDARDS 

9-12 Computer 

Science Practices  

There are seven (7) CS Practices that 

are to be embedded in curriculum and 

instruction as the standards and 

benchmarks are taught and 

measured. The seven (7) CS Practices 

are listed below, and are more deeply 

explored on the next several pages.  

For each grade-band, only the CS 

Practices that relate are in black text 

and the others are grayed so the 

reader can still see them as a set, but 

will know which ones apply to that 

particular set of standards. 

Practice 1. Fostering an Inclusive 

Computing Culture 

Practice 2. Collaborating Around 

Computing 

Practice 3. Recognizing and Defining 

Computational Problems 

Practice 4. Developing and Using 

Abstractions 

Practice 5. Creating Computational 

Artifacts 

Practice 6. Testing and Refining 

Computational Artifacts 

Practice 7. Communicating About 

Computing 

Computing Systems Networks & The Internet Data Analysis Algorithms & Programming Impacts of Computing 

CS.D—Devices 

CS.HS—Hardware & 

Software 

CS.T—

Troubleshooting 

NI.NCO—Network 

Communication & 

Organization 

NI.C—Cybersecurity 

DA.S—Storage 

DA.CVT—Collection, 

Visualization, & 

Transformation 

DA.IM—Inference & 

Models 

AP.A—Algorithms 

AP.V—Variables 

AP.C—Control 

AP.M—Modularity 

AP.PD—Program Development 

IC.C—Culture 

IC.SI—Social 

Interactions 

IC.SLE—Safety, Law, & 

Ethics 
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DESCRIPTION OF 9-12 COMPUTER SCIENCE (CS) PRACTICES 

CS Practice 1. Fostering an Inclusive Computing Culture 

Overview: Building an inclusive and diverse computing culture requires 

strategies for incorporating perspectives from people of different genders, 

ethnicities, and abilities. Incorporating these perspectives involves 

understanding the personal, ethical, social, economic, and cultural contexts in 

which people operate. Considering the needs of diverse users during the 

design process is essential to producing inclusive computational products. 

By the end of Grade 12, students should be able to: 

1.1 Include the unique perspectives of others and reflect on one’s own 

perspectives when designing and developing computational products. 

At all grade levels, students should recognize that the choices people make 

when they create artifacts are based on personal interests, experiences, and 

needs. Young learners should begin to differentiate their technology 

preferences from the technology preferences of others. Initially, students 

should be presented with perspectives from people with different 

backgrounds, ability levels, and points of view. As students progress, they 

should independently seek diverse perspectives throughout the design process 

for the purpose of improving their computational artifacts. Students who are 

well-versed in fostering an inclusive computing culture should be able to 

differentiate backgrounds and skill sets and know when to call upon others, 

such as to seek out knowledge about potential end users or intentionally seek 

input from people with diverse backgrounds. 

1.2 Address the needs of diverse end users during the design process to 

produce artifacts with broad accessibility and usability. 

At any level, students should recognize that users of technology have different 

needs and preferences and that not everyone chooses to use, or is able to use, 

the same technology products. For example, young learners, with teacher 

guidance, might compare a touchpad and a mouse to examine differences in 

usability. As students progress, they should consider the preferences of people 

who might use their products. Students should be able to evaluate the 

accessibility of a product to a broad group of end users, such as people with 

various disabilities. For example, they may notice that allowing an end user to 

change font sizes and colors will make an interface usable for people with low 

vision. At the higher grades, students should become aware of professionally 

accepted accessibility standards and should be able to evaluate computational 

artifacts for accessibility. Students should also begin to identify potential bias 

during the design process to maximize accessibility in product design. For 

example, they can test an app and recommend to its designers that it respond 

to verbal commands to accommodate users who are blind or have physical 

disabilities. 

1.3 Employ self- and peer-advocacy to address bias in interactions, product 

design, and development methods. 

After students have experience identifying diverse perspectives and including 

unique perspectives (P1.1), they should begin to employ self-advocacy 

strategies, such as speaking for themselves if their needs are not met. As 

students progress, they should advocate for their peers when 

accommodations, such as an assistive-technology peripheral device, are 

needed for someone to use a computational artifact. Eventually, students 

should regularly advocate for both themselves and others. 

CS Practice 2. Collaborating Around Computing 

Overview: Collaborative computing is the process of performing a 

computational task by working in pairs and on teams. Because it involves 

asking for the contributions and feedback of others, effective collaboration can 

lead to better outcomes than working independently. Collaboration requires 

individuals to navigate and incorporate diverse perspectives, conflicting ideas, 

disparate skills, and distinct personalities. Students should use collaborative 

tools to effectively work together and to create complex artifacts. DRAFT D
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By the end of Grade 12, students should be able to: 

2.1 Cultivate working relationships with individuals possessing diverse 

perspectives, skills, and personalities. 

At any grade level, students should work collaboratively with others. Early on, 

they should learn strategies for working with team members who possess 

varying individual strengths. For example, with teacher support, students 

should begin to give each team member opportunities to contribute and to 

work with each other as co-learners. Eventually, students should become more 

sophisticated at applying strategies for mutual encouragement and support. 

They should express their ideas with logical reasoning and find ways to 

reconcile differences cooperatively. For example, when they disagree, they 

should ask others to explain their reasoning and work together to make 

respectful, mutual decisions. As they progress, students should use methods 

for giving all group members a chance to participate. Older students should 

strive to improve team efficiency and effectiveness by regularly evaluating 

group dynamics. They should use multiple strategies to make team dynamics 

more productive. For example, they can ask for the opinions of quieter team 

members, minimize interruptions by more talkative members, and give 

individuals credit for their ideas and their work. 

2.2 Create team norms, expectations, and equitable workloads to increase 

efficiency and effectiveness.  

After students have had experience cultivating working relationships within 

teams (P2.1), they should gain experience working in particular team roles. 

Early on, teachers may help guide this process by providing collaborative 

structures. For example, students may take turns in different roles on the 

project, such as note taker, facilitator, or “driver” of the computer. As students 

progress, they should become less dependent on the teacher assigning roles 

and become more adept at assigning roles within their teams. For example, 

they should decide together how to take turns in different roles. Eventually, 

students should independently organize their own teams and create common 

goals, expectations, and equitable workloads. They should also manage project 

workflow using agendas and timelines and should evaluate workflow to 

identify areas for improvement. 

2.3 Solicit and incorporate feedback from, and provide constructive feedback 

to, team members and other stakeholders. 

At any level, students should ask questions of others and listen to their 

opinions. Early on, with teacher scaffolding, students should seek help and 

share ideas to achieve a particular purpose. As they progress in school, 

students should provide and receive feedback related to computing in 

constructive ways. For example, pair programming is a collaborative process 

that promotes giving and receiving feedback. Older students should engage in 

active listening by using questioning skills and should respond empathetically 

to others. As they progress, students should be able to receive feedback from 

multiple peers and should be able to differentiate opinions. Eventually, 

students should seek contributors from various environments. These 

contributors may include end users, experts, or general audiences from online 

forums. 

2.4 Evaluate and select technological tools that can be used to collaborate on 

a project. 

At any level, students should be able to use tools and methods for 

collaboration on a project. For example, in the early grades, students could 

collaboratively brainstorm by writing on a white-board. As students progress, 

they should use technological collaboration tools to manage team-work, such 

as knowledge-sharing tools and online project spaces. They should also begin 

to make decisions about which tools would be best to use and when to use 

them. Eventually, students should use different collaborative tools and 

methods to solicit input from not only team members and classmates but also 

others, such as participants in online forums or local communities. 

CS Practice 3. Recognizing and Defining Computational Problems 

Overview: The ability to recognize appropriate and worthwhile opportunities 

to apply computation is a skill that develops over time and is central to 

computing. Solving a problem with a computational approach requires 

defining the problem, breaking it down into parts, and evaluating each part to  
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determine whether a computational solution is appropriate. 

By the end of Grade 12, students should be able to: 

3.1 Identify complex, interdisciplinary, real-world problems that can be 

solved computationally. 

At any level, students should be able to identify problems that have been 

solved computationally. For example, young students can discuss a technology 

that has changed the world, such as email or mobile phones. As they progress, 

they should ask clarifying questions to understand whether a problem or part 

of a problem can be solved using a computational approach. For example, 

identify real-world problems that span multiple disciplines, such as increasing 

bike safety with new helmet technology, and can be solved computationally. 

3.2 Decompose complex real-world problems into manageable sub-problems 

that could integrate existing solutions or procedures. 

At any grade level, students should be able to break problems down into their 

component parts. In the early grade levels, students should focus on breaking 

down simple problems. For example, in a visual programming environment, 

students could break down (or decompose) the steps needed to draw a shape. 

As students progress, they should decompose larger problems into 

manageable smaller problems. For example, young students may think of an 

animation as multiple scenes and thus create each scene independently. 

Students can also break down a program into subgoals: getting input from the 

user, processing the data, and displaying the result to the user. Eventually, as 

students encounter complex real-world problems that span multiple 

disciplines or social systems, they should decompose complex problems into 

manageable subproblems that could potentially be solved with programs or 

procedures that already exist. For example, students could create an app to 

solve a community problem that connects to an online database through an 

application programming interface (API).  

3.3 Evaluate whether it is appropriate and feasible to solve a problem 

computationally. 

After students have had some experience breaking problems down (P3.2) and 

identifying subproblems that can be solved computationally (P3.1), they 

should begin to evaluate whether a computational solution is the most 

appropriate solution for a particular problem. For example, students might 

question whether using a computer to determine whether someone is telling 

the truth would be advantageous. As students progress, they should 

systematically evaluate the feasibility of using computational tools to solve 

given problems or subproblems, such as through a cost-benefit analysis. 

Eventually, students should include more factors in their evaluations, such as 

how efficiency affects feasibility or whether a proposed approach raises ethical 

concerns. 

CS Practice 4. Developing and Using Abstractions 

Overview: Abstractions are formed by identifying patterns and extracting 

common features from specific examples to create generalizations. Using 

generalized solutions and parts of solutions designed for broad reuse simplifies 

the development process by managing complexity. 

By the end of Grade 12, students should be able to: 

4.1 Extract common features from a set of interrelated processes or complex 

phenomena. 

Students at all grade levels should be able to recognize patterns. Young 

learners should be able to identify and describe repeated sequences in data or 

code through analogy to visual patterns or physical sequences of objects. As 

they progress, students should identify patterns as opportunities for 

abstraction, such as recognizing repeated patterns of code that could be more 

efficiently implemented as a loop. Eventually, students should extract common 

features from more complex phenomena or processes. For example, students 

should be able to identify common features in multiple segments of code and 

substitute a single segment that uses variables to account for the differences. 

In a procedure, the variables would take the form of parameters. When 

working with data, students should be able to identify important aspects and 

find patterns in related data sets such as crop output, fertilization methods, 

and climate conditions. 
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4.2 Evaluate existing technological functionalities and incorporate them into 

new designs. 

At all levels, students should be able to use well-defined abstractions that hide 

complexity. Just as a car hides operating details, such as the mechanics of the 

engine, a computer program’s “move” command relies on hidden details that 

cause an object to change location on the screen. As they progress, students 

should incorporate predefined functions into their designs, understanding that 

they do not need to know the underlying implementation details of the 

abstractions that they use. Eventually, students should understand the 

advantages of, and be comfortable using, existing functionalities (abstractions) 

including technological resources created by other people, such as libraries 

and application programming interfaces (APIs). Students should be able to 

evaluate existing abstractions to determine which should be incorporated into 

designs and how they should be incorporated. For example, students could 

build powerful apps by incorporating existing services, such as online 

databases that return geolocation coordinates of street names or food 

nutrition information. 

4.3 Create modules and develop points of interaction that can apply to 

multiple situations and reduce complexity.  

After students have had some experience identifying patterns (P4.1), 

decomposing problems (P3.2), using abstractions (P4.2), and taking advantage 

of existing resources (P4.2), they should begin to develop their own 

abstractions. As they progress, students should take advantage of 

opportunities to develop generalizable modules. For example, students could 

write more efficient programs by designing procedures that are used multiple 

times in the program. These procedures can be generalized by defining 

parameters that create different outputs for a wide range of inputs. Later on, 

students should be able to design systems of interacting modules, each with a 

well-defined role, that coordinate to accomplish a common goal. Within an 

object-oriented programming context, module design may include defining 

interactions among objects. At this stage, these modules, which combine both 

data and procedures, can be designed and documented for reuse in other 

programs. Additionally, students can design points of interaction, such as a 

simple user interface, either text or graphical, that reduces the complexity of a 

solution and hides lower-level implementation details. 

4.4 Model phenomena and processes and simulate systems to understand 

and evaluate potential outcomes. 

Students at all grade levels should be able to represent patterns, processes, or 

phenomena. With guidance, young students can draw pictures to describe a 

simple pattern, such as sunrise and sunset, or show the stages in a process, 

such as brushing your teeth. They can also create an animation to model a 

phenomenon, such as evaporation. As they progress, students should 

understand that computers can model real-world phenomena, and they 

should use existing computer simulations to learn about real-world systems. 

For example, they may use a preprogrammed model to explore how 

parameters affect a system, such as how rapidly a disease spreads. Older 

students should model phenomena as systems, with rules governing the 

interactions within the system. Students should analyze and evaluate these 

models against real-world observations. For example, students might create a 

simple producer–consumer ecosystem model using a programming tool. 

Eventually, they could progress to creating more complex and realistic 

interactions between species, such as predation, competition, or symbiosis, 

and evaluate the model based on data gathered from nature. 

CS Practice 5. Creating Computational Artifacts 

Overview: The process of developing computational artifacts embraces both 

creative expression and the exploration of ideas to create prototypes and solve 

computational problems. Students create artifacts that are personally relevant 

or beneficial to their community and beyond. Computational artifacts can be 

created by combining and modifying existing artifacts or by developing new 

artifacts. Examples of computational artifacts include programs, simulations, 

visualizations, digital animations, robotic systems, and apps. DRAFT D
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By the end of Grade 12, students should be able to: 

5.1 Plan the development of a computational artifact using an iterative 

process that includes reflection on and modification of the plan, taking 

into account key features, time and resource constraints, and user 

expectations. 

At any grade level, students should participate in project planning and the 

creation of brainstorming documents. The youngest students may do so with 

the help of teachers. With scaffolding, students should gain greater 

independence and sophistication in the planning, design, and evaluation of 

artifacts. As learning progresses, students should systematically plan the 

development of a program or artifact and intentionally apply computational 

techniques, such as decomposition and abstraction, along with knowledge 

about existing approaches to artifact design. Students should be capable of 

reflecting on and, if necessary, modifying the plan to accommodate end goals. 

5.2 Create a computational artifact for practical intent, personal expression, 

or to address a societal issue. 

Students at all grade levels should develop artifacts in response to a task or a 

computational problem. At the earliest grade levels, students should be able to 

choose from a set of given commands to create simple animated stories or 

solve pre-existing problems. Younger students should focus on artifacts of 

personal importance. As they progress, student expressions should become 

more complex and of increasingly broader significance. Eventually, students 

should engage in independent, systematic use of design processes to create 

artifacts that solve problems with social significance by seeking input from 

broad audiences. 

5.3 Modify an existing artifact to improve or customize it. 

At all grade levels, students should be able to examine existing artifacts to 

understand what they do. As they progress, students should attempt to use 

existing solutions to accomplish a desired goal. For example, students could 

attach a programmable light sensor to a physical artifact they have created to 

make it respond to light. Later on, they should modify or remix parts of existing 

programs to develop something new or to add more advanced features and 

complexity. For example, students could modify prewritten code from a single-

player game to create a two-player game with slightly different rules. 

CS Practice 6. Testing and Refining Computational Artifacts 

Overview: Testing and refinement is the deliberate and iterative process of 

improving a computational artifact. This process includes debugging 

(identifying and fixing errors) and comparing actual outcomes to intended 

outcomes. Students also respond to changing needs and expectations of end 

users and improve the performance, reliability, usability, and accessibility of 

artifacts. 

By the end of Grade 12, students should be able to: 

6.1 Systematically test computational artifacts by considering all scenarios 

and using test cases. 

At any grade level, students should be able to compare results to intended 

outcomes. Young students should verify whether given criteria and constraints 

have been met. As students progress, they should test computational artifacts 

by considering potential errors, such as what will happen if a user enters 

invalid input. Eventually, testing should become a deliberate process that is 

more iterative, systematic, and proactive. Older students should be able to 

anticipate errors and use that knowledge to drive development. For example, 

students can test their program with inputs associated with all potential 

scenarios.  

6.2 Identify and fix errors using a systematic process. 

At any grade level, students should be able to identify and fix errors in 

programs (debugging) and use strategies to solve problems with computing 

systems (troubleshooting). Young students could use trial and error to fix 

simple errors. For example, a student may try reordering the sequence of 

commands in a program. In a hardware context, students could try to fix a 

device by resetting it or checking whether it is connected to a network. As 

students progress, they should become more adept at debugging programs 

and begin to consider logic errors: cases in which a program works, but not as  

desired. In this way, students will examine and correct their own thinking. For 
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example, they might step through their program, line by line, to identify a loop 

that does not terminate as expected. Eventually, older students should 

progress to using more complex strategies for identifying and fixing errors, 

such as printing the value of a counter variable while a loop is running to 

determine how many times the loop runs. 

6.3 Evaluate and refine a computational artifact multiple times to enhance its 

performance, reliability, usability, and accessibility. 

After students have gained experience testing (P6.2), debugging, and revising 

(P6.1), they should begin to evaluate and refine their computational artifacts. 

As students progress, the process of evaluation and refinement should focus 

on improving performance and reliability. For example, students could observe 

a robot in a variety of lighting conditions to determine that a light sensor 

should be less sensitive. Later on, evaluation and refinement should become 

an iterative process that also encompasses making artifacts more usable and 

accessible (P1.2). For example, students can incorporate feedback from a 

variety of end users to help guide the size and placement of menus and 

buttons in a user interface. 

CS Practice 7. Communicating About Computing 

Overview: Communication involves personal expression and exchanging 

ideas with others. In computer science, students communicate with diverse 

audiences about the use and effects of computation and the appropriateness 

of computational choices. Students write clear comments, document their 

work, and communicate their ideas through multiple forms of media. Clear 

communication includes using precise language and carefully considering 

possible audiences. 

By the end of Grade 12, students should be able to: 

7.1 Select, organize, and interpret large data sets from multiple sources to 

support a claim. 

At any grade level, students should be able to refer to data when 

communicating an idea. Early on, students should, with guidance, present 

basic data through the use of visual representations, such as storyboards, 

flowcharts, and graphs. As students progress, they should work with larger 

data sets and organize the data in those larger sets to make interpreting and 

communicating it to others easier, such as through the creation of basic data 

representations. Eventually, students should be able to select relevant data 

from large or complex data sets in support of a claim or to communicate the 

information in a more sophisticated manner. 

7.2 Describe, justify, and document computational processes and solutions 

using appropriate terminology consistent with the intended audience and 

purpose. 

At any grade level, students should be able to talk about choices they make 

while designing a computational artifact. Early on, they should use language 

that articulates what they are doing and identifies devices and concepts they 

are using with correct terminology (e.g., program, input, and debug).  Younger 

students should identify the goals and expected outcomes of their solutions. 

Along the way, students should provide documentation for end users that 

explains their artifacts and how they function, and they should both give and 

receive feedback. For example, students could provide a project overview and 

ask for input from users. As students progress, they should incorporate clear 

comments in their product and document their process using text, graphics, 

presentations, and demonstrations. 

7.3 Articulate ideas responsibly by observing intellectual property rights and 

giving appropriate attribution. 

All students should be able to explain the concepts of ownership and sharing. 

Early on, students should apply these concepts to computational ideas and 

creations. They should identify instances of remixing, when ideas are 

borrowed and iterated upon, and give proper attribution. They should also 

recognize the contributions of collaborators. Eventually, students should 

consider common licenses that place limitations or restrictions on the use of 

computational artifacts. For example, a downloaded image may have 

restrictions that prohibit modification of an image or using it for commercial 

purposes. 
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Standard: 

Devices 

L1.CS.D.01 Explain how abstractions hide the underlying implementation details of computing systems embedded in 

everyday objects. 

Clarification 
Statement: 

Computing devices are often integrated with other systems, including biological, mechanical, and social systems. A medical device can be embedded 

inside a person to monitor and regulate his or her health, a hearing aid (a type of assistive device) can filter out certain frequencies and magnify 

others, a monitoring device installed in a motor vehicle can track a person’s driving patterns and habits, and a facial recognition device can be 

integrated into a security system to identify a person. The creation of integrated or embedded systems is not an expectation at this level. Students 

might select an embedded device such as a car stereo, identify the types of data (e.g., radio station presets, volume level) and procedures (e.g., 

increase volume, store/recall saved station, mute) it includes, and explain how the implementation details are hidden from the user. 

2019 Wyoming  

Computer Science Standards 

Domain: Computing Systems Practice(s): 4.1 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

  CV12.2.1, CV12.5.2 5c - Computational Thinker 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

    

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 9-12 

By end of Grade 12 
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Standard: 

Hardware & 
Software 

L1.CS.HS.01 Explain the interactions between application 

software, system software, and hardware layers. 

L2.CS.HS.01 Categorize the roles of operating system 

software. 

Clarification 
Statement: 

Level 1: At its most basic level, a computer is composed of physical 

hardware and electrical impulses. Multiple layers of software are built 

upon the hardware and interact with the layers above and below them to 

reduce complexity. System software manages a computing device’s 

resources so that software can interact with hardware. For example, text 

editing software interacts with the operating system to receive input from 

the keyboard, convert the input to bits for storage, and interpret the bits 

as readable text to display on the monitor. System software is used on 

many different types of devices, such as smart TVs, assistive devices, 

virtual components, cloud components, and drones. For example, 

students may explore the progression from voltage to binary signal to 

logic gates to adders and so on. Knowledge of specific, advanced terms for 

computer architecture, such as BIOS, kernel, or bus, is not expected at this 

level. 

Level 2: Examples of roles could include memory management, data 

storage/retrieval, process management, and access control. 

2019 Wyoming  

Computer Science Standards 

Domain: Computing Systems Practice(s): Level 1: 4.1; Level 2: 4.1, 7.2 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

  L1—CV12.2.1, CV12.5.2  

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

    

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 9-12 

By end of Grade 12 
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Standard: 

Troubleshooting 

L1.CS.T.01 Develop guidelines that convey systematic 

troubleshooting strategies that others can use to identify and 

resolve errors. 

L2.CS.T.01 Identify how hardware components facilitate 

logic, input, output, and storage in computing systems, and 

their common malfunctions. 

Clarification 
Statement: 

Level 1: Systematic troubleshooting strategies could include eliminating 

variables, gathering background information, reproducing the problem, 

converging on the problem, looking at past documentation, researching, 

etc. Examples of guidelines could include a flow chart, a job aid for a help 

desk employee, or an expert system. 

Level 2: Examples of components could include logic gates, IO pins, 

memory, graphics card, CPU, hard drive, internal drive, and motherboard. 

2019 Wyoming  

Computer Science Standards 

Domain: Computing Systems Practice(s): Level 1: 6.1, 6.2; Level 2: 7.2 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

 L1—HS-ETS1-2 L1—CV12.2.1, CV12.4.1, CV12.4.3, 

CV12.4.4, CV12.5.2 

L2—CV12.4.3 

L1 & L2—3d - Knowledge Constructor 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

    

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 9-12 

By end of Grade 12 
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Standard: 

Network 

Communication & 

Organization 

L1.NI.NCO.01 Evaluate the scalability and reliability of 

networks, by describing the relationship between routers, 

switches, servers, topology, and addressing. 

L2.NI.NCO.01 Describe the issues that impact network 

functionality (e.g., bandwidth, load, latency, topology). 

Clarification 
Statement: 

Level 1: Each device is assigned an address that uniquely identifies it on 

the network. Routers function by comparing IP addresses to determine 

the pathways packets should take to reach their destination. Switches 

function by comparing MAC addresses to determine which computers or 

network segments will receive frames. Students could use online network 

simulators to experiment with these factors. 

 

2019 Wyoming  

Computer Science Standards 

Domain: Networks & the Internet Practice(s): Level 1: 4.1, 7.2; Level 2: 7.2 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

  L1—CV12.2.1, CV12.4.3, CV12.5.2 

L2—CV12.2.1, 

 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

    

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 9-12 

By end of Grade 12 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Cybersecurity 

L1.NI.C.01 Give examples to illustrate how sensitive data can 

be affected by malware and other attacks.  

L2.NI.C.01 Compare ways software developers protect 

devices and information from unauthorized access.  

Clarification 
Statement: 

Level 1: Network security depends on a combination of hardware, 

software, and practices that control access to data and systems. The needs 

of users and the sensitivity of data determine the level of security 

implemented. Potential security problems, such as denial-of-service 

attacks, ransomware, viruses, worms, spyware, and phishing, present 

threats to sensitive data. Students might reflect on case studies or current 

events in which governments or organizations experienced data leaks or 

data loss as a result of these types of attacks.  

Level 2: Examples of security concerns to consider could include 

encryption and authentication strategies, secure coding, and safeguarding 

keys. 

2019 Wyoming  

Computer Science Standards 

Domain: Networks & the Internet Practice(s): Level 1 & 2: 7.2 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

  L1—CV12.2.1, CV12.5.2 

L2—CV12.2.1, CV12.3.3 

L1—2d - Digital Citizen 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

    

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 9-12 

By end of Grade 12 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Cybersecurity 

L1.NI.C.02 Recommend cybersecurity measures to address various scenarios based on factors such as efficiency, feasibility, 

and ethical impacts. 

Clarification 
Statement: 

Level 1: Security measures may include physical security tokens, two-factor authentication, and biometric verification. Potential security problems, 

such as denial-of-service attacks, ransomware, viruses, worms, spyware, and phishing, exemplify why sensitive data should be securely stored and 

transmitted. The timely and reliable access to data and information services by authorized users, referred to as availability, is ensured through 

adequate bandwidth, backups, and other measures. Students should systematically evaluate the feasibility of using computational tools to solve given 

problems or subproblems, such as through a cost-benefit analysis. Eventually, students should include more factors in their evaluations, such as how 

efficiency affects feasibility or whether a proposed approach raises ethical concerns. 

2019 Wyoming  

Computer Science Standards 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

  CV12.2.1, CV12.3.3, CV12.3.4, CV12.5.2  

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

    

Domain: Networks & the Internet Practice(s): 3.3 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 9-12 

By end of Grade 12 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Cybersecurity 

L1.NI.C.03 Compare various security measures, considering trade-offs between the usability and security of a computing 

system. 

Clarification 
Statement: 

Level 1: Security measures may include physical security tokens, two-factor authentication, and biometric verification, but choosing security 

measures involves tradeoffs between the usability and security of the system. The needs of users and the sensitivity of data determine the level of 

security implemented. Students might discuss computer security policies in place at the local level that present a tradeoff between usability and 

security, such as a web filter that prevents access to many educational sites but keeps the campus network safe. 

2019 Wyoming  

Computer Science Standards 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

  CV12.2.1, CV12.3.3, CV12.5.2  

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

    

Domain: Networks & the Internet Practice(s): 6.3 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 9-12 

By end of Grade 12 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Cybersecurity 

L1.NI.C.04 Explain trade-offs when selecting and implementing cybersecurity recommendations. 

Clarification 
Statement: 

Level 1: Network security depends on a combination of hardware, software, and practices that control access to data and systems. The n eeds of 

users and the sensitivity of data determine the level of security implemented. Every security measure involves tradeoffs between the accessibility and 

security of the system. Students should be able to describe, justify, and document choices they make using terminology appropriate for the intended 

audience and purpose. Students could debate issues from the perspective of diverse audiences, including individuals, corporations, privacy advocates, 

security experts, and government. 

2019 Wyoming  

Computer Science Standards 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

  CV12.2.1, CV12.3.3  

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

    

Domain: Networks & the Internet Practice(s): 7.2 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 9-12 

By end of Grade 12 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Storage 

L1.DA.S.01 Translate between different bit representations of real-world phenomena, such as characters, numbers, and 

images. 

Clarification 
Statement: 

Level 1: For example, convert hexadecimal color codes to decimal percentages, ASCII/Unicode representation, and logic gates.  

2019 Wyoming  

Computer Science Standards 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

  CV12.2.1  

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

RI.9-10.7    

Domain: Data Analysis Practice(s): 4.1 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 9-12 

By end of Grade 12 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Storage 

L1.DA.S.02 Evaluate the trade-offs in how data elements are organized and where data is stored. 

Clarification 
Statement: 

Level 1: People make choices about how data elements are organized and where data is stored. These choices affect cost, speed, reliabi lity, 

accessibility, privacy, and integrity. Students should evaluate whether a chosen solution is most appropriate for a particular problem. Students might 

consider the cost, speed, reliability, accessibility, privacy, and integrity tradeoffs between storing photo data on a mobile device versus in the cloud. 

2019 Wyoming  

Computer Science Standards 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

  CV12.2.1, CV12.3.3  

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

    

Domain: Data Analysis Practice(s): 3.3 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 9-12 

By end of Grade 12 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Collection, 
Visualization, & 
Transformation 

L1.DA.CVT.01 Create interactive data representations using 

software tools to help others better understand real-world 

phenomena (e.g., paper surveys and online data sets). 

L2.DA.CVT.01 Use data analysis tools and techniques to 

identify patterns in data representing complex systems. 

Clarification 
Statement: 

Level 1: People transform, generalize, simplify, and present large data 

sets in different ways to influence how other people interpret and 

understand the underlying information. Examples include visualization, 

aggregation, rearrangement, and application of mathematical operations. 

People use software tools or programming to create powerful, interactive 

data visualizations and perform a range of mathematical operations to 

transform and analyze data. Students should model phenomena as 

systems, with rules governing the interactions within the system and 

evaluate these models against real-world observations. For example, 

flocking behaviors, queueing, or life cycles. Google Fusion Tables can 

provide access to data visualization online. 

Level 2: For example, identify trends in a dataset representing social 

media interactions, movie reviews, or shopping patterns. 

2019 Wyoming  

Computer Science Standards 

Domain: Data Analysis Practice(s): Level 1: 4.4; Level 2: 4.1, 7.1 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

L1—S.IC.E.4, S.IC.E.5 

L2—F.TF.I.5, F.LE.F.1, F.IF.B.5, A.CED.G.1, 

A.CED.G.2, A.CED.G.3 

L1—HS-ETS1-1, HS-ESS3-5, HS-ESS3-6, HS

-ETS1-1, HS-ETS1-4 

L2—HS-ESS3-6, HS-ESS3-5, HS-ESS3-3 

L1—CV12.2.1, CV12.3.1, CV12.5.1, 

CV12.5.2, CV12.5.4 

L2—CV12.3.2 

L1—6c - Creative Communicator 

L2—5b - Computational Thinker 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

 L1—SS12.5.1, SS12.5.1.a   

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 9-12 

By end of Grade 12 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Collection, 
Visualization, & 
Transformation 

L2.DA.CVT.02 Select data collection tools and techniques, and use them to generate data sets that support a claim or 

communicate information. 

Clarification 
Statement: 

Level 2: Example data collection tools and techniques could include scientific probes, robotics sensors, microcontroller sensors, mobi le device 

applications, etc. 

2019 Wyoming  

Computer Science Standards 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

F.TF.I.5, F.LE.F.1, F.IF.B.5, A.CED.G.1, 

A.CED.G.2 

 CV12.5.1, CV12.5.2, CV12.5.4 5b - Computational Thinker 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

    

Domain: Data Analysis Practice(s): 7.1, 7.2 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 9-12 

By end of Grade 12 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Inference & 
Models 

L1.DA.IM.01 Create computational models that represent the relationships 

among different elements of data collected from a phenomenon or process. 

L2.DA.IM.01 Formulate, refine, and test 

scientific hypotheses using models and 

simulations. 

Clarification 
Statement: 

Level 1: Computational models make predictions about processes or phenomenon based on 

selected data and features. The amount, quality, and diversity of data and the features chosen can 

affect the quality of a model and ability to understand a system. Predictions or inferences are 

tested to validate models. Students should model phenomena as systems, with rules governing the 

interactions within the system. Students should analyze and evaluate these models against real 

world observations. For example, students might create a simple producer–consumer ecosystem 

model using a programming tool. Eventually, they could progress to creating more complex and 

realistic interactions between species, such as predation, competition, or symbiosis, and evaluate 

the model based on data gathered from nature. 

 

2019 Wyoming  

Computer Science Standards 

Domain: Computing Systems Practice(s): Level 1 & 2: 4.4 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

L1—F.TF.I.5, F.LE.F.1, F.IF.B.5, A.CED.G.1, 

A.CED.G.2, A.CED.G.3, S.IC.D.2, S.IC.E.6, 

S.ID.B.6a 

L2—F.TF.I.5, F.LE.F.1, F.IF.B.5, A.CED.G.1, 

A.CED.G.2, A.CED.G.3, A.CED.G.4 

L1—HS-ETS1-1, HS-ESS3-5, HS-ESS3-6, HS

-ETS1-1, HS-ETS1-4 

L1—CV12.2.1, CV12.3.1, CV12.5.2, 

CV12.5.4 

L2—CV12.5.2 

L1—5b - Computational Thinker 

L2—4c - Innovative Designer 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

 L1—SS12.5.1, SS12.5.1.a   

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 9-12 

By end of Grade 12 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Algorithms 

L1.AP.A.01 Create a prototype that uses algorithms (e. g., 

searching, sorting, finding shortest distance) to provide a 

possible solution for a real-world problem relevant to the 

student. 

L2.AP.A.01 Critically examine and trace classic algorithms. 

Use and adapt classic algorithms to solve computational 

problems (e.g., selection sort, insertion sort, binary search, 

linear search). 

Clarification 
Statement: 

Level 1: The process of developing computational artifacts embraces 

both creative expression and the exploration of ideas to create prototypes 

and solve computational problems. Students create artifacts that are 

personally relevant or beneficial to their community and beyond. Students 

should develop artifacts in response to a task or a computational problem 

that demonstrate the performance, reusability, and ease of 

implementation of an algorithm. A prototype is a computational artifact 

that demonstrates the core functionality of a product or process. 

Prototypes are useful for getting early feedback in the design process, and 

can yield insight into the feasibility of a product. 

 

2019 Wyoming  

Computer Science Standards 

Domain: Algorithms & Programming Practice(s): Level 1: 5.2; Level 2: 4.2 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

L1—F.IF.A.1 

L2—F.IF.A.1, F.IF.A.3, F.IF.C.9 

 L1—CV12.3.1, CV12.4.4, CV12.5.1, 

CV12.5.2, CV12.5.4 

L2—CV12.4.4, CV12.5.1, CV12.5.2, 

CV12.5.4 

L1—4a, 4d - Innovative Designer 

L2—4a - Innovative Designer 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

    

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 9-12 

By end of Grade 12 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Algorithms 

L1.AP.A.02 Describe how artificial intelligence algorithms 

drive many software and physical systems. 

L2.AP.A.02 Develop an artificial intelligence algorithm to 

play a game against a human opponent or solve a real-world 

problem. 

Clarification 
Statement: 

Level 1: Examples include digital ad delivery, self-driving cars, computer 

vision, text analysis, autonomous robots, pattern recognition, and credit 

card fraud detection. 

Level 2: Games do not have to be complex. Simple guessing games, Tic-

Tac-Toe, or simple robot commands would be sufficient. 

2019 Wyoming  

Computer Science Standards 

Domain: Algorithms & Programming Practice(s): Level 1: 7.2; Level 2: 5.2, 5.3 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

L2—F.BF.D.1  L1—CV12.2.1, CV12.3.3 

L2—CV12.3.1, CV12.5.1, CV12.5.2, CV12.5.4 

L1—5d - Computational Thinker 

L2—4d - Innovative Designer 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

   L2—HE12.4.10 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 9-12 

By end of Grade 12 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/


Page 147 2019 Computer Science Standards edu.wyoming.gov/standards 

 

Standard: 

Algorithms 

L2.AP.A.03 Evaluate algorithms (e.g., sorting, searching) in terms of their efficiency, correctness, and clarity.  

2019 Wyoming  

Computer Science Standards 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

F.IF.C.9, F.IF.B.4, F.LE.F.5  CV12.2.1, CV12.3.3 5a - Computational Thinker 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

    

Domain: Algorithms & Programming Practice(s): 4.2 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 9-12 

By end of Grade 12 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Variables 

L1.AP.V.01 Use lists to simplify solutions, generalizing 

computational problems instead of repeatedly using simple 

variables. 

L2.AP.V.01 Compare and contrast simple data structures and 

their uses (e.g., lists, stacks, queues). 

Clarification 
Statement: 

Level 1: Students should be able to identify common features in multiple 

segments of code and substitute a single segment that uses lists (or 

arrays) to account for the differences. 

Level 2: Examples could include lists, arrays, stacks, and queues. 

2019 Wyoming  

Computer Science Standards 

Domain: Algorithms & Programming Practice(s): Level 1: 4.1; Level 2: 4.2 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

  L1—CV12.5.1 

L2—CV12.2.1, CV12.3.3 

 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

    

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 9-12 

By end of Grade 12 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Control 

L1.AP.C.01 Justify the selection of specific control structures when tradeoffs involve implementation, readability, and 

program performance, and explain the benefits and drawbacks of choices made.  

Clarification 
Statement: 

Level 1: Implementation includes the choice of programming language, which affects the time and effort required to create a program. R eadability 

refers to how clear the program is to other programmers and can be improved through documentation. The discussion of performance is limited to a 

theoretical understanding of execution time and storage requirements; a quantitative analysis is not expected. Control structures at this level may 

include conditional statements, loops, event handlers, and recursion. For example, students might compare the readability and program performance 

of iterative and recursive implementations of procedures that calculate the Fibonacci sequence. Students may also consider the effects of caching to 

improve performance.  

2019 Wyoming  

Computer Science Standards 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

  CV12.2.1, CV12.3.3 4a - Innovative Designer 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

    

Domain: Algorithms & Programming Practice(s): 5.2 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 9-12 

By end of Grade 12 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Control 

L1.AP.C.02 Trace the execution of loops and conditional 

statements, illustrating output and changes in values of 

named variables. 

L2.AP.C.01 Trace the execution of recursion, illustrating 

output and changes in values of named variables. 

Clarification 
Statement: 

Level 1: For example, tracing a for loop could include the value of 

variables and how they change each time through the loop. 

Level 2: The trace could include the input arguments and the return 

values of each recursive call. Nesting according to recursive invocation 

may be used to organize the trace. 

2019 Wyoming  

Computer Science Standards 

Domain: Algorithms & Programming Practice(s): Level 1 & 2: 3.2 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

L1 & L2—F.IF.A.1, F.IF.A.3   L1 & L2—4a - Innovative Designer 

L1 & L2—5c - Computational Thinker 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

    

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 9-12 

By end of Grade 12 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Control 

L1.AP.C.03 Design and iteratively develop computational artifacts for practical intent, personal expression, or to address a 

societal issue by using events to initiate instructions. 

Clarification 
Statement: 

Level 1: In this context, relevant computational artifacts include programs, mobile apps, or web apps. Events can be user initiated, s uch as a button 

press, or system-initiated, such as a timer firing. In L1.AP.M.01, students learn to create and call procedures. In this standard, students design 

procedures that are called by events. Students might create a mobile app that updates a list of nearby points of interest when the device detects that 

its location has been changed. 

2019 Wyoming  

Computer Science Standards 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

  CV12.3.4, CV12.5.1, CV12.5.2, CV12.5.4 3d - Knowledge Constructor 

4c - Innovative Designer 

5a - Computational Thinker 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

    

Domain: Algorithms & Programming Practice(s): 5.2 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 9-12 

By end of Grade 12 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Modularity 

L1.AP.M.01 Decompose problems into smaller components 

through systematic analysis, using constructs such as 

procedures, modules, and/or objects.  

L2.AP.M.01 Construct solutions to problems using student-

created components, such as procedures, modules, and/or 

objects. 

Clarification 
Statement: 

Level 1: At this level, students should decompose complex problems into 

manageable subproblems that could potentially be solved with programs 

or procedures that already exist. For example, students could create an 

app to solve a community problem by connecting to an online database 

through an application programming interface (API).  

Level 2: Object-oriented programming is optional at this level. Problems 

can be assigned or student-selected. 

2019 Wyoming  

Computer Science Standards 

Domain: Algorithms & Programming Practice(s): Level 1: 3.2; Level 2: 4.3, 5.2 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

 L1—HS-ETS1-2 L2—CV12.3.1, CV12.5.1, CV12.5.2, CV12.5.4 L1—5c - Computational Thinker 

L2—3d - Knowledge Constructor 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

    

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 9-12 

By end of Grade 12 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Modularity 

L1.AP.M.02 Create artifacts by using procedures within a program, 

combinations of data and procedures, or independent but 

interrelated programs. 

L2.AP.M.02 Analyze a large-scale computational 

problem and identify generalizable patterns that can 

be applied to a solution. 

Clarification 
Statement: 

Level 1: Computational artifacts can be created by combining and modifying 

existing artifacts or by developing new artifacts. Examples of computational 

artifacts could include programs, simulations, visualizations, digital animations, 

robotic systems, and apps. Complex programs are designed as systems of 

interacting modules, each with a specific role, coordinating for a common overall 

purpose. Modules allow for better management of complex tasks. The focus at this 

level is understanding a program as a system with relationships between modules. 

The choice of implementation, such as programming language or paradigm, may 

vary. For example, students could incorporate computer vision libraries to increase 

the capabilities of a robot or leverage open source JavaScript libraries to expand 

the functionality of a web application. 

Level 2: As students encounter complex, real-world problems 

that span multiple disciplines or social systems, they should 

decompose complex problems into manageable subproblems that 

could potentially be solved with programs or procedures that 

already exist. This standard is similar to L1.AP.M.01. The 

difference is that this standard expects greater complexity in the 

real-world problem that is being solved. 

2019 Wyoming  

Computer Science Standards 

Domain: Algorithms & Programming Practice(s): Level 1: 5.2; Level 2: 4.1 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

  L1—CV12.4.4, CV12.5.1, CV12.5.2, CV12.5.4 

L2—CV12.3.2, CV12.5.2 

L1—4a - Innovative Designer 

L2—3d - Knowledge Constructor 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

    

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 9-12 

By end of Grade 12 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Modularity 

L2.AP.M.03 Demonstrate code reuse by creating programming solutions using libraries and APIs.  

Clarification 
Statement: 

Level 2: Libraries and APIs can be student-created or common graphics libraries or map APIs, for example. 

2019 Wyoming  

Computer Science Standards 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

  CV12.5.1, CV12.5.2, CV12.5.4 5c - Computational Thinker 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

    

Domain: Algorithms & Programming Practice(s): 4.2, 5.3 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 9-12 

By end of Grade 12 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Program 

Development 

L1.AP.PD.01 Plan and develop programs by analyzing a 

problem and/or process, developing and documenting a 

solution, testing outcomes, and adapting the program for a 

variety of users. 

L2.AP.PD.01 Plan and develop programs that will provide 

solutions to a variety of users using a software life cycle 

process. 

Clarification 
Statement: 

 Level 2: Processes could include agile, spiral, or waterfall.  

2019 Wyoming  

Computer Science Standards 

Domain: Algorithms & Programming Practice(s): Level 1 & 2: 5.1 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

  L1—CV12.5.1, CV12.5.2 

L2—CV12.3.1, CV12.5.1, CV12.5.2, CV12.5.4 

L1—4c - Innovative Designer 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

  L1—FPA11.1.A.3, FPA11.1.T.2, FPA11.1.D.7  

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 9-12 

By end of Grade 12 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Program 

Development 

L1.AP.PD.02 Evaluate licenses that limit or restrict use of 

computational artifacts when using resources such as 

libraries. 

L2.AP.PD.02 Use version control systems, integrated 

development environments (IDEs), and collaborative tools 

and practices (e.g., code documentation) in a group software 

project. 

Clarification 
Statement: 

Level 1: Examples of software licenses could include commercial, 

freeware, and the many open-source licensing schemes. Students should 

consider licensing implications for their own work, especially when 

incorporating libraries and other resources. Students might consider two 

software libraries that address a similar need, justifying their choice based 

on the library that has the least restrictive license. 

Level 2: Processes could include agile, spiral, or waterfall.  

2019 Wyoming  

Computer Science Standards 

Domain: Algorithms & Programming Practice(s): Level 1: 7.3; Level 2: 2.4 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

  L2—CV12.2.3, CV12.5.2 L1—2c - Digital Citizen 

L2—7b - Global Collaborator 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

  L2—FL2.IL.1, FL2.IL.2, FL3.IL.1, FL3.IL.2  

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 9-12 

By end of Grade 12 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Program 
Development 

L1.AP.PD.03 Use debugging tools to identify and fix errors in a program.  

2019 Wyoming  

Computer Science Standards 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

  CV12.5.2 4c - Innovative Designer 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

    

Domain: Algorithms & Programming Practice(s): 6.2 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 9-12 

By end of Grade 12 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Program 

Development 

L1.AP.PD.04 Design and develop computational artifacts, 

working in team roles, using collaborative tools. 

L2.AP.PD.03 Develop programs for multiple computing 

platforms. 

Clarification 
Statement: 

Level 1: Collaborative tools could be as complex as source code version 

control system or as simple as a collaborative word processor. Team roles 

in pair programming are driver and navigator but could be more 

specialized in larger teams. As programs grow more complex, the choice 

of resources that aid program development becomes increasingly 

important and should be made by the students. Students might work as a 

team to develop a mobile application that addresses a problem relevant 

to the school or community, selecting appropriate tools to establish and 

manage the project timeline; design, share, and revise graphical user 

interface elements; and track planned, in-progress, and completed 

components. 

Level 2: Example platforms could include computer desktop, arduino, 

robotics, web, or mobile. A student could develop a single program that 

works on multiple platforms or develop multiple programs that each work 

on a different platform.  

2019 Wyoming  

Computer Science Standards 

Domain: Algorithms & Programming Practice(s): Level 1: 2.4; Level 2: 5.2 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

  L1—CV12.2.3, CV12.5.2 

L2—CV12.5.1, CV12.5.2, CV12.5.4 

L1—7b - Global Collaborator 

L2—4a - Innovative Designer 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

  L1—FPA11.1.A.4, FPA11.1.T.4, FPA11.1.D.5  

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 9-12 

By end of Grade 12 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Program 

Development 

L1.AP.PD.05 Document design decisions using text, graphics, 

presentations, and/or demonstrations in the development of 

complex programs. 

L2.AP.PD.04 Evaluate key qualities of a program through a 

process such as a code review (e.g., qualities could include 

correctness, usability, readability, efficiency, portability, and 

scalability). 

Clarification 
Statement: 

Level 1: Creating a program requires making many decisions about 

modules, roles, communication, control, etc. These decisions are easy to 

forget, so it is essential that they be documented for future use. Students 

may use any tools for documentation, including generic word processors, 

comments within the program, or specialized tools such as Github Wiki. 

 

2019 Wyoming  

Computer Science Standards 

Domain: Algorithms & Programming Practice(s): Level 1: 7.2; Level 2: 6.3 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

  L1—CV12.5.1, CV12.5.2 

L2—CV12.5.2 

L1—6c - Creative Communicator 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

L1—W.9-10.6    

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 9-12 

By end of Grade 12 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Program 

Development 

L1.AP.PD.06 Evaluate and refine computational artifacts to 

make them more usable and accessible. 

L2.AP.PD.05 Develop and use a series of test cases to verify 

that a program performs according to its design 

specifications. 

Clarification 
Statement: 

Level 1: Testing and refinement is the deliberate and iterative process of 

improving a computational artifact. This process includes debugging 

(identifying and fixing errors) and comparing actual outcomes to intended 

outcomes. Students should respond to the changing needs and 

expectations of end users and improve the performance, reliability, 

usability, and accessibility of artifacts. For example, students could 

incorporate feedback from a variety of end users to help guide the size 

and placement of menus and buttons in a user interface. 

Level 2: At this level, students are expected to select their own test 

cases. 

2019 Wyoming  

Computer Science Standards 

Domain: Algorithms & Programming Practice(s): Level 1: 6.3; Level 2: 6.1 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

  L1—CV12.2.1, CV12.5.2 

L2—CV12.5.2 

L1 & L2—4c - Innovative Designer 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

    

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 9-12 

By end of Grade 12 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Program 
Development 

L2.AP.PD.06 Explain security issues that might lead to compromised computer programs.  

Clarification 
Statement: 

Level 2: For example, common issues include lack of bounds checking, poor input validation, and circular references.  

2019 Wyoming  

Computer Science Standards 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

  CV12.2.1 2d - Digital Citizen 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

    

Domain: Algorithms & Programming Practice(s): 7.2 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 9-12 

By end of Grade 12 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Program 
Development 

L2.AP.PD.07 Modify an existing program to add additional functionality and discuss intended and unintended implications 

(e.g., breaking other functionality). 

Clarification 
Statement: 

Level 2: For instance, changes made to a method or function signature could break invocations of that method elsewhere in a system.  

2019 Wyoming  

Computer Science Standards 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

  CV12.5.1, CV12.5.2, CV12.5.4  

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

    

Domain: Algorithms & Programming Practice(s): 5.3 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 9-12 

By end of Grade 12 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Program 
Development 

L2.AP.PD.08 Compare multiple programming languages and discuss how their features make them suitable for solving 

different types of problems.  

Clarification 
Statement: 

Level 2: Examples of features include blocks versus text, indentation versus curly braces, and high -level versus low-level.  

2019 Wyoming  

Computer Science Standards 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

  CV12.2.1, CV12.3.1, CV12.3.3  

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

    

Domain: Algorithms & Programming Practice(s): 7.2 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 9-12 

By end of Grade 12 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Culture 

L1.IC.C.01 Evaluate the ways computing impacts personal, 

ethical, social, economic, and cultural practices. 

L2.IC.C.01 Evaluate the beneficial and harmful effects that 

computational artifacts and innovations have on society. 

Clarification 
Statement: 

Level 1: Computing may improve, harm, or maintain practices. Equity 

deficits, such as minimal exposure to computing, access to education, and 

training opportunities, are related to larger, systemic problems in society. 

Students should be able to evaluate the accessibility of a product to a 

broad group of end users, such as people who lack access to broadband or 

who have various disabilities. Students should also begin to identify 

potential bias during the design process to maximize accessibility in 

product design. 

 

2019 Wyoming  

Computer Science Standards 

Domain: Impacts of Computing Practice(s): Level 1 & 2: 1.2 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

 L1—HS-PS3-1, HS-ESS3-3 

L2—HS-ETS1-3 

L1—CV12.2.1, CV12.3.4 

L2—CV12.2.1, CV12.3.4, CV12.3.3 

L2—2c - Digital Citizen 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

L1—W.9-10.6  L2—FPA11.1.A.5, FPA11.4.A.4, FPA11.4.M.1, 

FPA11.4.T.2, FPA11.4.D.3, FPA11.3.D.3 

 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 9-12 

By end of Grade 12 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Culture 

L1.IC.C.02 Test and refine computational artifacts to reduce 

bias and equity deficits. 

L2.IC.C.02 Evaluate the impact of equity, access, and 

influence on the distribution of computing resources in a 

global society. 

Clarification 
Statement: 

Level 1: Biases could include incorrect assumptions developers have 

made about their user base. Equity deficits include minimal exposure to 

computing, access to education, and training opportunities. Students 

should begin to identify potential bias during the design process to 

maximize accessibility in product design and become aware of 

professionally accepted accessibility standards to evaluate computational 

artifacts for accessibility. 

 

2019 Wyoming  

Computer Science Standards 

Domain: Impacts of Computing Practice(s): Level 1 & 2: 1.2 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

  L1—CV12.5.1, CV12.5.2 

L2—CV12.2.1, CV12.3.4, CV12.5.2 

L1—4c - Innovative Designer 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

   L2—HE12.4.10 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 9-12 

By end of Grade 12 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Culture 

L1.IC.C.03 Demonstrate how a given algorithm applies to 

problems across disciplines. 

L2.IC.C.03 Predict how computational innovations that have 

revolutionized aspects of our culture might evolve. 

Clarification 
Statement: 

Level 1: Computation can share features with disciplines such as art and 

music by algorithmically translating human intention into an artifact. 

Students should be able to identify real-world problems that span multiple 

disciplines, such as increasing bike safety with new helmet technology, 

and that can be solved computationally. 

Level 2: Areas to consider might include education, healthcare, art, 

entertainment, and energy. 

2019 Wyoming  

Computer Science Standards 

Domain: Impacts of Computing Practice(s): Level 1: 3.1; Level 2: 5.2 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

L1—F.LE.F.1, F.IF.A.2, F.IF.B.5 L1—HS-ETS1-4 L2—CV12.2.1 L1—5a - Computational Thinker 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

    

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 9-12 

By end of Grade 12 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Social 

Interactions 

L1.IC.SI.01 Use tools and methods for collaboration. 

Clarification 
Statement: 

Level 1: Many aspects of society, especially careers, have been affected by the degree of communication afforded by computing. The increased 

connectivity between people in different cultures and in different career fields has changed the nature and content of many careers. Students should 

explore different collaborative tools and methods used to solicit input from team members, classmates, and others, such as participation in online 

forums or local communities. For example, students could compare ways different social media tools could help a team become more cohesive. 

2019 Wyoming  

Computer Science Standards 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

  CV12.2.3 7b - Global Collaborator 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

 SS12.6.3 FPA11.1.A.4, FPA11.1.T.4  

Domain: Impacts of Computing Practice(s): 2.4 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 9-12 

By end of Grade 12 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Social 

Interactions 

L1.IC.SI.02 Practice grade-level appropriate behavior and 

responsibilities while participating in an online community. 

Identify and report inappropriate behavior. 

L2.IC.SI.01 Practice grade-level appropriate behavior and 

responsibilities while participating in an online community. 

Identify and report inappropriate behavior.  

2019 Wyoming  

Computer Science Standards 

Domain: Impacts of Computing Practice(s): Level 1 & 2: 1.1, 7.3 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

  L1 & L2—CV12.2.2, CV12.2.3, CV12.2.4, 

CV12.5.3 

L1 & L2—2b - Digital Citizen 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

  L1 & L2—FPA11.1.A.5, FPA11.4.A.4, 

FPA11.4.M.1, FPA11.4.T.2 

L1 & L2—HE12.4.11 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 9-12 

By end of Grade 12 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Safety, Law, & 

Ethics 

L1.IC.SLE.01 Explain the beneficial and harmful effects that 

intellectual property laws can have on innovation. 

L2.IC.SLE.01 Debate laws and regulations that impact the 

development and use of software and technology. 

Clarification 
Statement: 

Level 1: Laws govern many aspects of computing, such as privacy, data, 

property, information, and identity. These laws can have beneficial and 

harmful effects, such as expediting or delaying advancements in 

computing and protecting or infringing upon people’s rights. International 

differences in laws and ethics have implications for computing. For 

example, laws that mandate the blocking of some file-sharing websites 

may reduce online piracy but can restrict the right to access information. 

Firewalls can be used to block harmful viruses and malware but can also 

be used for media censorship. Students should be aware of intellectual 

property laws and be able to explain how they are used to protect the 

interests of innovators and how patent trolls abuse the laws for financial 

gain. 

 

2019 Wyoming  

Computer Science Standards 

Domain: Algorithms & Programming Practice(s): Level 1: 7.3; Level 2: 3.3, 7.3 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

  L1—CV12.2.1, CV12.3.3 

L2—CV12.2.1, CV12.3.3, CV12.5.3 

L1 & L2—2c - Digital Citizen 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

    

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 9-12 

By end of Grade 12 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Safety, Law, & 
Ethics 

L1.IC.SLE.02 Explain the privacy concerns related to the collection and generation of data through automated processes 

that may not be evident to users. 

Clarification 
Statement: 

Level 1: Data can be collected and aggregated across millions of people, even when they are not actively engaging with or physically n ear the data 

collection devices. This automated and covert collection can raise privacy concerns, such as social media sites mining an account even when the user is 

not online. Other examples include surveillance video used in a store to track customers for security or information about purchase habits or the 

monitoring of road traffic to change signals in real time to improve road efficiency without drivers being aware. Methods and devices for collecting 

data can differ by the amount of storage required, level of detail collected, and sampling rates.  

2019 Wyoming  

Computer Science Standards 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

  CV12.2.1, CV12.3.3 2d - Digital Citizen 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

    

Domain: Impacts of Computing Practice(s): 7.2 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 9-12 

By end of Grade 12 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Safety, Law, & 
Ethics 

L1.IC.SLE.03 Evaluate the social and economic implications of privacy in the context of safety, law, or ethics.  

Clarification 
Statement: 

Level 1: Laws govern many aspects of computing, such as privacy, data, property, information, and identity. International differences in laws and 

ethics have implications for computing. Students might review case studies or current events which present an ethical dilemma when an individual's 

right to privacy is at odds with the safety, security, or wellbeing of a community. 

2019 Wyoming  

Computer Science Standards 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

  CV12.2.1, CV12.3.3 2b - Digital Citizen 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

   HE12.4.10 

Domain: Impacts of Computing Practice(s): 7.3 

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 9-12 

By end of Grade 12 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Standard: 

Safety, Law, & 

Ethics 

L1.IC.SLE.04 Using grade level appropriate content and 

complexity, discuss the legal, social, and ethical impacts 

associated with software development and use, including 

both positive and malicious intent. 

L2.IC.SLE.02 Using grade level appropriate content and 

complexity, discuss the legal, social, and ethical impacts 

associated with software development and use, including 

both positive and malicious intent.  

Clarification 
Statement: 

Level 1: Examples of positive impacts could include writing software or 

utilities to improve communication for people who have a disability, 

writing an application that manages money for a bank, or software that 

handles healthcare records. Examples of negative impacts could include 

distributing a virus, or writing backdoor code, malware, or ransomware. 

Level 2: Examples of positive impacts could include writing software or 

utilities to improve communication for people who have a disability, 

writing an application that manages money for a bank, or software that 

handles healthcare records. Examples of negative impacts could include 

distributing a virus, or writing backdoor code, malware, or ransomware.  

2019 Wyoming  

Computer Science Standards 

Domain: Algorithms & Programming Practice(s): Level 1 & 2: 7.2 

2018 MATH 2016 SCIENCE 2014 C&VE 2016 ISTE / WY DL GUIDELINES 

  L1 & L2—CV12.2.1, CV12.2.2, CV12.2.4  L1  & L2—2a - Digital Citizen 

2012 ELA 2018 SOCIAL STUDIES 2013 FINE & PERFORMING ARTS 2014 P.E. / 2012 HEALTH 

   L1 & L2—HE12.4.10  

Wyoming Cross-Disciplinary Connections & ISTE Standards 

Grade Band: 9-12 

By end of Grade 12 

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/
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Performance Level Descriptors (PLDs) 

Grade Band: 9-12 

Standard: Benchmark 
The Below Basic 

student: 
The Basic student: The Proficient student: 

In addition to the 

Proficient Level, the 

Advanced student: 

Devices: L1.CS.D.01 Explain how 

abstractions hide the underlying 

implementation details of 

computing systems embedded in 

everyday objects. 

provides little to no 

evidence in addressing 

the expectation(s). 

identifies abstractions that 

hide the underlying 

implementation details of 

computing systems embedded 

in everyday objects. 

explains how abstractions hide the 

underlying implementation details of 

computing systems embedded in everyday 

objects. 

demonstrates in-depth 

inferences and applications 

that go beyond the 

understanding or context of 

the standard. 

Hardware & Software: L1.CS.HS.01 

Explain the interactions between 

application software, system 

software, and hardware layers. 

provides little to no 

evidence in addressing 

the expectation(s). 

- identifies application 

software, system software, and 

hardware layers. 

- defines application software, 

system software, and hardware 

layers. 

- identifies the interactions between 

application software, system software, and 

hardware layers. 

- defines the interactions between 

application software, system software, and 

hardware layers. 

- explains the interactions between 

application software, system software, and 

hardware layers. 

e.g., text editing software interacts with the 

operating system to receive input from the 

keyboard, convert the input to bits for 

storage, and interpret the bits as readable 

text to display on the monitor. 

demonstrates in-depth 

inferences and applications 

that go beyond the 

understanding or context of 

the standard (e.g., student 

demonstrates knowledge of 

specific, advanced terms for 

computer architecture, such as 

BIOS, kernel, or bus). 

Hardware & Software: L2.CS.HS.01 

Categorize the roles of operating 

system software. 

provides little to no 

evidence in addressing 

the expectation(s). 

categorizes some of the roles 

of operating system software. 

categorizes the roles of the operating system 

software (e.g., roles could include memory 

management, data storage/retrieval, process 

management, and access control). 

demonstrates in-depth 

inferences and applications 

that go beyond the 

understanding or context of 

the standard. 
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Performance Level Descriptors (PLDs) 

Grade Band: 9-12 

Standard: Benchmark 
The Below Basic 

student: 
The Basic student: The Proficient student: 

In addition to the 

Proficient Level, the 

Advanced student: 

Troubleshooting: L1.CS.T.01 

Develop guidelines that convey 

systematic troubleshooting 

strategies that others can use to 

identify and resolve errors. 

provides little to no 

evidence in addressing 

the expectation(s). 

develops guidelines with 

support that convey systematic 

troubleshooting strategies that 

others can use to identify and 

resolve errors. 

develops guidelines independently 

that convey systematic 

troubleshooting strategies that 

others can use to identify and 

resolve errors (e.g., students could 

create a flow chart, a job aid for a 

help desk employee, or an expert 

system). 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., someone with limited 

experience or knowledge could 

follow student developed 

guidelines). 

Troubleshooting: L2.CS.T.01 

Identify how hardware 

components facilitate logic, input, 

output, and storage in computing 

systems, and their common 

malfunctions. 

provides little to no 

evidence in addressing 

the expectation(s). 

identifies how some hardware 

components: 

- facilitate logic, input, output, 

and storage in computing 

systems, 

and/or 

- some of their common 

malfunctions. 

identifies: 

- how hardware components 

facilitate logic, input, output, and 

storage in computing systems. 

- hardware components common 

malfunctions. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard. 
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Performance Level Descriptors (PLDs) 

Grade Band: 9-12 

Standard: Benchmark 
The Below Basic 

student: 
The Basic student: The Proficient student: 

In addition to the 

Proficient Level, the 

Advanced student: 

Network Communication & 

Organization: L1.NI.NCO.01 Evaluate 

the scalability and reliability of 

networks, by describing the 

relationship between routers, 

switches, servers, topology, and 

addressing.  

provides little to no 

evidence in addressing 

the expectation(s). 

- identifies routers, switches, 

servers, topology, and 

addressing.  

- defines routers, switches, 

servers, topology, and 

addressing.  

by describing the relationship 

between routers, switches, 

servers, topology, and 

addressing, evaluates:  

- the scalability of networks.  

- the reliability of networks. 

demonstrates in-depth inferences 

and applications that go beyond 

the understanding or context of 

the standard (e.g., students can 

discuss different types of routers, 

switches, servers and/or 

topologies). 

Network Communication & 

Organization: L2.NI.NCO.01 Describe 

the issues that impact network 

functionality (e.g., bandwidth, load, 

latency, topology). 

provides little to no 

evidence in addressing 

the expectation(s). 

describes a limited number of 

issues that impact network 

functionality (e.g., bandwidth, 

load, latency, topology). 

describes common issues that 

impact network functionality 

(e.g., bandwidth, load, latency, 

topology). 

demonstrates an understanding 

of trade-offs between network 

functionality and design. 

Cybersecurity: L1.NI.C.01 Give 

examples to illustrate how sensitive 

data can be affected by malware and 

other attacks. 

provides little to no 

evidence in addressing 

the expectation(s). 

recalls examples to illustrate how 

sensitive data can be affected by 

malware and other attacks. 

gives multiple detailed examples 

to illustrate how sensitive data 

can be affected by malware and 

other attacks. 

demonstrates in-depth inferences 

and applications that go beyond 

the understanding or context of 

the standard. 

Cybersecurity: L2.NI.C.01 Compare 

ways software developers protect 

devices and information from 

unauthorized access. 

provides little to no 

evidence in addressing 

the expectation(s). 

lists ways software developers 

protect: 

- devices from unauthorized 

access. 

- information from unauthorized 

access. 

compares ways software 

developers protect: 

- devices from unauthorized 

access. 

- information from unauthorized 

access. 

demonstrates in-depth inferences 

and applications that go beyond 

the understanding or context of 

the standard (e.g., encryption 

strategies, authentication 

strategies). 
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Performance Level Descriptors (PLDs) 

Grade Band: 9-12 

Standard: Benchmark 
The Below Basic 

student: 
The Basic student: The Proficient student: 

In addition to the 

Proficient Level, the 

Advanced student: 

Cybersecurity: L1.NI.C.02 

Recommend cybersecurity 

measures to address various 

scenarios based on factors such as 

efficiency, feasibility, and ethical 

impacts. 

provides little to no 

evidence in addressing 

the expectation(s). 

identifies cybersecurity 

measures to address various 

scenarios. 

recommends cybersecurity 

measures to address various 

scenarios based on factors such as 

efficiency, feasibility, and ethical 

impacts. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard. 

Cybersecurity: L1.NI.C.03 Compare 

various security measures, 

considering trade-offs between the 

usability and security of a 

computing system. 

provides little to no 

evidence in addressing 

the expectation(s). 

- identifies various security 

measures. 

- defines various security 

measures. 

compares various security 

measures, considering trade-offs 

between the usability and security 

of a computing system. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., discuss security 

policies that are in place that 

present a trade-off between usability 

and security). 

Cybersecurity: L1.NI.C.04 Explain 

trade-offs when selecting and 

implementing cybersecurity 

recommendations. 

provides little to no 

evidence in addressing 

the expectation(s). 

when selecting and 

implementing cybersecurity 

recommendations, can give an 

example of trade-offs: 

- from a single viewpoint, 

and/or 

- with inappropriate 

terminology. 

explains trade-offs from multiple 

perspectives using appropriate 

terminology when selecting and 

implementing cybersecurity 

recommendations. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., make a 

recommendation and justify). DRAFT D
oc
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Performance Level Descriptors (PLDs) 

Grade Band: 9-12 

Standard: Benchmark 
The Below Basic 

student: 
The Basic student: The Proficient student: 

In addition to the 

Proficient Level, the 

Advanced student: 

Storage: L1.DA.S.01 Translate 

between different bit 

representations of real-world 

phenomena, such as characters, 

numbers, and images. 

provides little to no 

evidence in addressing 

the expectation(s). 

can translate between a bit 

representation of real-world 

phenomena, such as 

characters, numbers, or 

images. 

translates between different bit 

representations of real-world 

phenomena, such as characters, 

numbers, and images. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard. 

Storage: L1.DA.S.02 Evaluate the 

trade-offs in how data elements 

are organized and where data is 

stored. 

provides little to no 

evidence in addressing 

the expectation(s). 

- identifies the trade-offs in 

how data elements are 

organized and where data is 

stored. 

- describes the trade-offs in 

how data elements are 

organized and where data is 

stored. 

evaluates the trade-offs in how data 

elements are organized and where 

data is stored. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., research emerging 

technologies for data storage and 

evaluate trade-off with current 

technologies). 
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Performance Level Descriptors (PLDs) 

Grade Band: 9-12 

Standard: Benchmark 
The Below Basic 

student: 
The Basic student: The Proficient student: 

In addition to the 

Proficient Level, the 

Advanced student: 

Collection, Visualization, & 

Transformation: L1.DA.CVT.01 

Create interactive data 

representations using software 

tools to help others better 

understand real-world phenomena 

(e.g., paper surveys and online 

data sets). 

provides little to no 

evidence in addressing 

the expectation(s). 

creates, with errors, interactive 

data representations using 

software tools. 

creates, with no or minor errors, 

appropriate interactive data 

representations using software 

tools to help others better 

understand real-world phenomena. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., research emerging 

visualization techniques and use 

them to create new data 

representations). 

Collection, Visualization, & 

Transformation: L2.DA.CVT.01 Use 

data analysis tools and techniques 

to identify patterns in data 

representing complex systems. 

provides little to no 

evidence in addressing 

the expectation(s). 

uses data analysis tools and 

techniques to identify patterns 

in data representing complex 

systems but draws incorrect 

conclusions. 

uses data analysis tools and 

techniques to identify correct 

patterns in data representing 

complex systems. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., make a plausible 

predication based on pattern). 

Collection, Visualization, & 

Transformation: L2.DA.CVT.02 

Select data collection tools and 

techniques, and use them to 

generate data sets that support a 

claim or communicate information. 

provides little to no 

evidence in addressing 

the expectation(s). 

- selects data collection tools 

and techniques. 

- uses data collection tools and 

techniques to generate data 

sets but are unable to support 

a claim or communicate 

information. 

- selects data collection tools and 

techniques. 

- uses data collection tools to 

generate data sets that support a 

claim or communicate information. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard. DRAFT D
oc
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Performance Level Descriptors (PLDs) 

Grade Band: 9-12 

Standard: Benchmark 
The Below Basic 

student: 
The Basic student: The Proficient student: 

In addition to the 

Proficient Level, the 

Advanced student: 

Inference & Models: L1.DA.IM.01 

Create computational models that 

represent the relationships among 

different elements of data 

collected from a phenomenon or 

process. 

provides little to no 

evidence in addressing 

the expectation(s). 

creates computational models 

that represent the 

relationships among different 

elements of data collected 

from a phenomenon or 

process. 

creates accurate computational 

models that represent the 

relationships among different 

elements of data collected from a 

phenomenon or process. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard. 

Inference & Models: L2.DA.IM.01 

Formulate, refine, and test 

scientific hypotheses using models 

and simulations. 

provides little to no 

evidence in addressing 

the expectation(s). 

formulates scientific 

hypotheses using models and 

simulations. 

- formulates scientific hypotheses 

using models and simulations. 

- refines scientific hypotheses using 

models and simulations. 

- tests scientific hypotheses using 

models and simulations. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard. 
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Performance Level Descriptors (PLDs) 

Grade Band: 9-12 

Standard: Benchmark 
The Below Basic 

student: 
The Basic student: 

The Proficient 

student: 

In addition to the 

Proficient Level, the 

Advanced student: 

Algorithms: L1.AP.A.01 Create a 

prototype that uses algorithms (e. g., 

searching, sorting, finding shortest 

distance) to provide a possible 

solution for a real-world problem 

relevant to the student. 

provides little to no 

evidence in addressing 

the expectation(s). 

creates a prototype that uses an 

algorithm (e. g., searching, 

sorting, finding shortest 

distance) to provide a possible 

solution for a real-world 

problem relevant to the student. 

creates a prototype that uses 

multiple algorithms (e. g., 

searching, sorting, finding 

shortest distance) to provide a 

possible solution for a real-

world problem relevant to the 

student. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., student generated 

problem). 

Algorithms: L2.AP.A.01 Critically 

examine and trace classic algorithms. 

Use and adapt classic algorithms to 

solve computational problems (e.g., 

selection sort, insertion sort, binary 

search, linear search). 

provides little to no 

evidence in addressing 

the expectation(s). 

- examines and traces classic 

algorithms with minor errors. 

- uses classic algorithms to solve 

computational problems. 

- critically examines and traces 

classic algorithms. 

- uses classic algorithms to 

solve computational problems. 

- adapts classic algorithms to 

solve computational problems. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., use and justify why a 

given algorithm is more efficient 

than another). 
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Performance Level Descriptors (PLDs) 

Grade Band: 9-12 

Standard: Benchmark 
The Below Basic 

student: 
The Basic student: The Proficient student: 

In addition to the 

Proficient Level, the 

Advanced student: 

Algorithms: L1.AP.A.02 Describe how 

artificial intelligence algorithms drive 

many software and physical systems. 

provides little to no 

evidence in addressing 

the expectation(s). 

describes how artificial 

intelligence algorithms drive a 

software system or physical 

system. 

describes how artificial 

intelligence algorithms drive 

many software and physical 

systems. 

demonstrates in-depth inferences 

and applications that go beyond 

the understanding or context of 

the standard (e.g., student 

discusses different types of 

artificial intelligence algorithms). 

Algorithms: L2.AP.A.02 Develop an 

artificial intelligence algorithm to play 

a game against a human opponent or 

solve a real-world problem. 

provides little to no 

evidence in addressing 

the expectation(s). 

- develops an artificial 

intelligence algorithm to play a 

game against a human 

opponent or solve a real-world 

problem. 

- incorrectly captures some rules 

of the game. 

- develops an artificial 

intelligence algorithm to play a 

game against a human opponent 

or solve a real-world problem. 

- correctly implements all rules of 

the game. 

demonstrates in-depth inferences 

and applications that go beyond 

the understanding or context of 

the standard (e.g., uses heuristics 

to select the moves of the 

computer). 

Algorithms: L2.AP.A.03 Evaluate 

algorithms (e.g., sorting, searching) in 

terms of their efficiency, correctness, 

and clarity. 

provides little to no 

evidence in addressing 

the expectation(s). 

evaluates algorithms in terms of 

their: 

- efficiency, 

or 

- correctness, 

or 

- clarity. 

evaluates algorithms in terms of 

their: 

- efficiency. 

- correctness. 

- clarity. 

demonstrates in-depth inferences 

and applications that go beyond 

the understanding or context of 

the standard. 
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Performance Level Descriptors (PLDs) 

Grade Band: 9-12 

Standard: Benchmark 
The Below Basic 

student: 
The Basic student: The Proficient student: 

In addition to the 

Proficient Level, the 

Advanced student: 

Variables: L1.AP.V.01 Use lists to 

simplify solutions, generalizing 

computational problems instead of 

repeatedly using simple variables. 

provides little to no 

evidence in addressing 

the expectation(s). 

with guidance, uses lists to 

simplify solutions, generalizing 

computational problems 

instead of repeatedly using 

simple variables. 

independently uses lists to simplify 

solutions, generalizing 

computational problems instead of 

repeatedly using simple variables. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., uses standard list 

operations like filter, map, and 

reduce). 

Variables: L2.AP.V.01 Compare 

and contrast simple data 

structures and their uses (e.g., lists, 

stacks, queues). 

provides little to no 

evidence in addressing 

the expectation(s). 

- identifies simple linear data 

structures and their uses. 

- explains simple linear data 

structures and their uses. 

compares and contrasts simple 

linear data structures and their 

uses. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., trees). 
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Performance Level Descriptors (PLDs) 

Grade Band: 9-12 

Standard: Benchmark 
The Below Basic 

student: 
The Basic student: The Proficient student: 

In addition to the 

Proficient Level, the 

Advanced student: 

Control: L1.AP.C.01 Justify the 

selection of specific control 

structures when tradeoffs involve 

implementation, readability, and 

program performance, and explain 

the benefits and drawbacks of 

choices made. 

provides little to no 

evidence in addressing 

the expectation(s). 

justifies the selection of 

specific control structures 

when tradeoffs involve: 

- implementation, 

or 

- readability, 

or 

- program performance. 

- justifies the selection of specific 

control structures when tradeoffs 

involve implementation, readability, 

and program performance. 

- explains the benefits and 

drawbacks of choices. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., exception handling). 

Control: L1.AP.C.02 Trace the 

execution of loops and conditional 

statements, illustrating output and 

changes in values of named 

variables. 

provides little to no 

evidence in addressing 

the expectation(s). 

traces the execution of: 

- loops illustrating output and 

changes in values of named 

variables, 

or 

- conditional statements 

illustrating output and changes 

in values of named variables. 

traces the execution of: 

- loops illustrating output and 

changes in values of named 

variables, 

and 

- conditional statements illustrating 

output and changes in values of 

named variables. 

In addition to the proficient level, 

student demonstrates in-depth 

inferences and applications that go 

beyond the understanding or 

context of the standard. 

Control: L2.AP.C.01 Trace the 

execution of recursion, illustrating 

output and changes in values of 

named variables. 

provides little to no 

evidence in addressing 

the expectation(s). 

with guidance: 

- traces the execution of 

recursion. 

- illustrates output and changes 

in values of name variables. 

independently: 

- traces the execution of linear 

recursion. 

- illustrates output and changes in 

values of name variables (e.g., 

factorial function). 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., Fibonacci). DRAFT D
oc
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Performance Level Descriptors (PLDs) 

Grade Band: 9-12 

Standard: Benchmark 
The Below Basic 

student: 
The Basic student: The Proficient student: 

In addition to the 

Proficient Level, the 

Advanced student: 

Control: L1.AP.C.03 Design and 

iteratively develop computational 

artifacts for practical intent, 

personal expression, or to address 

a societal issue by using events to 

initiate instructions.  

provides little to no 

evidence in addressing 

the expectation(s). 

designs computational artifacts 

that uses events to initiate 

instructions. 

- designs computational artifacts for 

practical intent, personal 

expression, or to address a societal 

issue by using events to initiate 

instructions. 

- iteratively develops computational 

artifacts for practical intent, 

personal expression, or to address a 

societal issue by using events to 

initiate instructions. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., using multiple user 

interface components). 

Modularity: L1.AP.M.01 

Decompose problems into smaller 

components through systematic 

analysis, using constructs such as 

procedures, modules, and/or 

objects. 

provides little to no 

evidence in addressing 

the expectation(s). 

decomposes problems into 

smaller components that are 

incohesive or tightly coupled. 

decomposes problems into smaller 

components that are highly 

cohesive and loosely coupled 

through systematic analysis, using 

constructs such as procedures, 

modules, and/or objects. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., an appropriate class 

hierarchy). 

Modularity: L2.AP.M.01 Construct 

solutions to problems using 

student-created components, such 

as procedures, modules, and/or 

objects. 

provides little to no 

evidence in addressing 

the expectation(s). 

with guidance, constructs 

solutions to problems using 

student-created components, 

such as procedures, modules, 

and/or objects. 

constructs solutions to problems 

using student-created components, 

such as procedures, modules, and/

or objects. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard. 
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Performance Level Descriptors (PLDs) 

Grade Band: 9-12 

Standard: Benchmark 
The Below Basic 

student: 
The Basic student: The Proficient student: 

In addition to the 

Proficient Level, the 

Advanced student: 

Modularity: L1.AP.M.02 Create 

artifacts by using procedures 

within a program, combinations of 

data and procedures, or 

independent but interrelated 

programs. 

provides little to no 

evidence in addressing 

the expectation(s). 

with guidance, creates artifacts 

by using: 

- procedures within a program,  

or 

- combinations of data and 

procedures, 

or 

- independent but interrelated 

programs. 

independently, creates artifacts by 

using: 

- procedures within a program,  

or 

- combinations of data and 

procedures, 

or 

- independent but interrelated 

programs. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard. 

Modularity: L2.AP.M.02 Analyze a 

large-scale computational problem 

and identify generalizable patterns 

that can be applied to a solution. 

provides little to no 

evidence in addressing 

the expectation(s). 

- analyzes a large-scale 

computational problem and 

with guidance. 

- identifies generalizable 

patterns that can be applied to 

a solution. 

- analyzes a large-scale 

computational problem. 

- independently identifies 

generalizable patterns that can be 

applied to a solution. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard. 

Modularity: L2.AP.M.03 

Demonstrate code reuse by 

creating programming solutions 

using libraries and APIs. 

provides little to no 

evidence in addressing 

the expectation(s). 

with guidance, demonstrates 

code reuse by creating 

programming solutions using 

libraries and APIs. 

independently, demonstrates code 

reuse by creating programming 

solutions using libraries and APIs. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard. DRAFT D
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Performance Level Descriptors (PLDs) 

Grade Band: 9-12 

Standard: Benchmark 
The Below Basic 

student: 
The Basic student: The Proficient student: 

In addition to the 

Proficient Level, the 

Advanced student: 

Program Development: 

L1.AP.PD.01 Plan and develop 

programs by analyzing a problem 

and/or process, developing and 

documenting a solution, testing 

outcomes, and adapting the 

program for a variety of users. 

provides little to no 

evidence in addressing 

the expectation(s). 

with instructor support, plans 

and develops programs by: 

- analyzing a problem and/or

process.

- developing and documenting

a solution.

- testing outcomes.

plans and develops programs by: 

- analyzing a problem and/or

process.

- developing and documenting a

solution.

- testing outcomes.

- adapting the program for a variety

of users.

independently plans and develops 

programs by: 

- analyzing a problem and/or

process.

- developing and documenting a

solution.

- testing outcomes.

- adapting the program for a variety

of users.

Program Development: 

L2.AP.PD.01 Plan and develop 

programs that will provide 

solutions to a variety of users using 

a software life cycle process. 

provides little to no 

evidence in addressing 

the expectation(s). 

with instructor support: 

- plans a program that will

provide solutions to a variety

of users using a software life

cycle process.

- develops a program that will

provide solutions to a variety

of users using a software life

cycle process.

- plans a program that will provide

solutions to a variety of users using

a software life cycle process.

- develops a program that will

provide solutions to a variety of

users using a software life cycle

process.

independently: 

- plans a program that will provide

solutions to a variety of users using a

software life cycle process.

- develops a program that will

provide solutions to a variety of

users using a software life cycle

process.
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Performance Level Descriptors (PLDs) 

Grade Band: 9-12 

Standard: 

Benchmark 

The Below 

Basic 

student: 

The Basic student: The Proficient student: 

In addition to the 

Proficient Level, the 

Advanced student: 

Program Development: 

L1.AP.PD.02 Evaluate 

licenses that limit or restrict 

use of computational artifacts 

when using resources such as 

libraries. 

provides little to 

no evidence in 

addressing the 

expectation(s). 

- identifies licenses that limit or

restrict use of computational

artifacts when using resources such

as libraries.

- defines licenses that limit or restrict

use of computational artifacts when

using resources such as libraries.

evaluates licenses that limit or restrict use of 

computational artifacts when using 

resources such as libraries (e.g. students 

might consider two software libraries that 

address a similar need, justifying their choice 

based on the library that has the least 

restrictive license). 

demonstrates in-depth inferences 

and applications that go beyond 

the understanding or context of 

the standard. 

Program Development: 

L2.AP.PD.02 Use version 

control systems, integrated 

development environments 

(IDEs), and collaborative tools 

and practices (e.g., code 

documentation) in a group 

software project. 

provides little to 

no evidence in 

addressing the 

expectation(s). 

uses: 

- integrated development

environments (IDEs) in a group

software project.

- collaborative tools or practices

(e.g., code documentation) in a

group software project.

uses: 

- version control systems in a group software

project.

- integrated development environments

(IDEs) in a group software project.

- collaborative tools and practices (e.g., code

documentation) in a group software project.

demonstrates in-depth inferences 

and applications that go beyond 

the understanding or context of 

the standard. 

Program Development: 

L1.AP.PD.03 Use debugging 

tools to identify and fix errors 

in a program. 

provides little to 

no evidence in 

addressing the 

expectation(s). 

identifies strategies to test and 

debug (identify and fix errors) a 

program or algorithm to ensure it 

runs. 

tests and debugs (identify and fix errors) a 

program or algorithm to ensure it runs as 

intended. 

demonstrates in-depth inferences 

and applications that go beyond 

the understanding or context of 

the standard. DRAFT D
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Performance Level Descriptors (PLDs) 

Grade Band: 9-12 

Standard: Benchmark 
The Below Basic 

student: 
The Basic student: The Proficient student: 

In addition to the 

Proficient Level, the 

Advanced student: 

Program Development: 

L1.AP.PD.04 Design and develop 

computational artifacts, working in 

team roles, using collaborative 

tools. 

provides little to no 

evidence in addressing the 

expectation(s). 

- designs computational

artifacts using collaborative

tools.

- develops computational

artifacts using collaborative

tools.

designs and develops 

computational artifacts, working 

in team roles, using collaborative 

tools (e.g., team roles in pair 

programming are driver and 

navigator but could be more 

specialized in larger teams). 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard. As programs grow more 

complex, the choice of resources that 

aid program development becomes 

increasingly important and should be 

made by the students. 

Program Development: 

L2.AP.PD.03 Develop programs for 

multiple computing platforms. 

provides little to no 

evidence in addressing the 

expectation(s). 

with instructor support, 

develops programs for multiple 

computing platforms. 

develops programs for multiple 

computing platforms (e.g., 

disparate programs for different 

platforms: computer desktop, 

web, or mobile). 

develops programs for multiple cross-

platform computing platforms (e.g., 

platforms could include: computer 

desktop, web, or mobile). 

Program Development: 

L1.AP.PD.05 Document design 

decisions using text, graphics, 

presentations, and/or 

demonstrations in the 

development of complex 

programs. 

provides little to no 

evidence in addressing the 

expectation(s). 

partially documents design 

decisions using: 

- text, graphics, presentations,

and/or

- demonstrations in the

development of complex

programs.

documents design decisions 

using:  

- text, graphics, presentations,

and/or

- demonstrations in the

development of complex

programs.

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard. DRAFT D
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Performance Level Descriptors (PLDs) 

Grade Band: 9-12 

Standard: Benchmark 
The Below Basic 

student: 
The Basic student: The Proficient student: 

In addition to the 

Proficient Level, the 

Advanced student: 

Program Development: L2.AP.PD.04 

Evaluate key qualities of a program 

through a process such as a code 

review (e.g., qualities could include 

correctness, usability, readability, 

efficiency, portability, and scalability). 

provides little to no 

evidence in addressing 

the expectation(s). 

identifies key qualities of a 

program. 

- defines key qualities of a program

(e.g., correctness, usability,

readability, efficiency, portability,

and scalability).

evaluates key qualities of a 

program through a process such 

as a code review (e.g., 

correctness, usability, readability, 

efficiency, portability, and 

scalability). 

evaluates key qualities of a 

program and makes 

recommendations to improve 

that program through a process 

such as a code review (e.g., 

correctness, usability, 

readability, efficiency, 

portability, and scalability). 

Program Development: L1.AP.PD.06 

Evaluate and refine computational 

artifacts to make them more usable 

and accessible. 

provides little to no 

evidence in addressing 

the expectation(s). 

with support: 

- evaluates computational artifacts

to make them more usable and

accessible.

- refines computational artifacts to

make them more usable and

accessible.

- evaluates computational

artifacts to make them more

usable and accessible.

- refines computational artifacts

to make them more usable and

accessible.

supports others as they: 

- evaluate computational

artifacts to make them more

usable and accessible.

-refine computational artifacts to

make them more usable and

accessible.

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut

https://edu.wyoming.gov/educators/standards/


Page 190 2019 Computer Science Standards edu.wyoming.gov/standards 

 

Performance Level Descriptors (PLDs) 

Grade Band: 9-12 

Standard: Benchmark 
The Below Basic 

student: 
The Basic student: The Proficient student: 

In addition to the 

Proficient Level, the 

Advanced student: 

Program Development: 

L2.AP.PD.05 Develop and use a 

series of test cases to verify that a 

program performs according to 

its design specifications. 

provides little to no 

evidence in addressing 

the expectation(s). 

uses a series of test cases to verify 

that a program performs according 

to its design specifications. 

develops a series of test cases to 

verify that a program performs 

according to its design specifications. 

- uses a series of test cases to verify 

that a program performs according to 

its design specifications. 

- at this level, students are expected 

to select their own test cases. 

demonstrates in-depth 

inferences and applications that 

go beyond the understanding or 

context of the standard. 

Program Development: 

L2.AP.PD.06 Explain security 

issues that might lead to 

compromised computer 

programs. 

provides little to no 

evidence in addressing 

the expectation(s). 

- identifies security issues that 

might lead to compromised 

computer programs. 

- describes security issues that 

might lead to compromised 

computer programs. 

explains security issues that might 

lead to compromised computer 

programs (e.g., lack of bounds 

checking, poor input validation, and 

circular references). 

explains and provides potential 

solutions for security issues that 

might lead to compromised 

computer programs. 

Program Development: 

L2.AP.PD.07 Modify an existing 

program to add additional 

functionality and discuss 

intended and unintended 

implications (e.g., breaking other 

functionality). 

provides little to no 

evidence in addressing 

the expectation(s). 

modifies an existing program to 

add additional functionality. 

- modifies an existing program to add 

additional functionality. 

- discusses intended and unintended 

implications (e.g., breaking other 

functionality). 

demonstrates in-depth 

inferences and applications that 

go beyond the understanding or 

context of the standard. DRAFT D
oc
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Performance Level Descriptors (PLDs) 

Grade Band: 9-12 

Standard: Benchmark 
The Below Basic 

student: 
The Basic student: The Proficient student: 

In addition to the 

Proficient Level, the 

Advanced student: 

Program Development: 

L2.AP.PD.08 Compare multiple 

programming languages and 

discuss how their features make 

them suitable for solving different 

types of problems. 

provides little to no 

evidence in addressing 

the expectation(s). 

- identifies multiple 

programming languages. 

- explains multiple 

programming languages. 

- compares multiple programming 

languages. 

- discusses how their features make 

them suitable for solving different 

types of problems. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard. 

Culture: L1.IC.C.01 Evaluate the 

ways computing impacts personal, 

ethical, social, economic, and 

cultural practices. 

provides little to no 

evidence in addressing 

the expectation(s). 

- identifies the ways computing 

impacts personal, ethical, 

social, economic, and cultural 

practices. 

- defines the ways computing 

impacts personal, ethical, 

social, economic, and cultural 

practices. 

evaluates the ways computing 

impacts personal, ethical, social, 

economic, and cultural practices. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard. 

Culture: L2.IC.C.01 Evaluate the 

beneficial and harmful effects that 

computational artifacts and 

innovations have on society. 

provides little to no 

evidence in addressing 

the expectation(s). 

- identifies the beneficial and 

harmful effects that 

computational artifacts and 

innovations have on society. 

- defines the beneficial and 

harmful effects that 

computational artifacts and 

innovations have on society. 

evaluates the beneficial and 

harmful effects that computational 

artifacts and innovations have on 

society. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard. DRAFT D
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Performance Level Descriptors (PLDs) 

Grade Band: 9-12 

Standard: 

Benchmark 

The Below 

Basic student: 
The Basic student: The Proficient student: 

In addition to the 

Proficient Level, the 

Advanced student: 

Culture: L1.IC.C.02 Test 

and refine computational 

artifacts to reduce bias and 

equity deficits. 

provides little to no 

evidence in 

addressing the 

expectation(s). 

identifies how computational artifacts 

reduce bias and equity deficits. 

- tests computational artifacts to reduce

bias and equity deficits.

- refines computational artifacts to

reduce bias and equity deficits.

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., student creates a 

computational artifact that utilizes 

accepted accessibility standards). 

Culture: L2.IC.C.02 

Evaluate the impact of 

equity, access, and 

influence on the 

distribution of computing 

resources in a global 

society. 

provides little to no 

evidence in 

addressing the 

expectation(s). 

provides examples for how: 

- equity impacts the distribution of

computing resources in a global society.

- access impacts the distribution of

computing resources in a global society.

- influence impacts the distribution of

computing resources in a global society.

evaluates the impact of: 

- equity on the distribution of computing

resources in a global society.

- access on the distribution of computing

resources in a global society.

- influence on the distribution of

computing resources in a global society.

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard. 

Culture: L1.IC.C.03 

Demonstrate how a given 

algorithm applies to 

problems across 

disciplines. 

provides little to no 

evidence in 

addressing the 

expectation(s). 

identifies several disciplines a given 

algorithm applies to. 

demonstrates how a given algorithm 

applies to problems across disciplines. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard. 

Culture: L2.IC.C.03 Predict 

how computational 

innovations that have 

revolutionized aspects of 

our culture might evolve. 

provides little to no 

evidence in 

addressing the 

expectation(s). 

identifies computational innovations 

that have revolutionized aspects of our 

culture. 

predicts how computational innovations, 

that have revolutionized aspects of our 

culture, might evolve. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard. 
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Performance Level Descriptors (PLDs) 

Grade Band: 9-12 

Standard: Benchmark 
The Below Basic 

student: 
The Basic student: The Proficient student: 

In addition to the 

Proficient Level, the 

Advanced student: 

Social Interactions: L1.IC.SI.01 Use 

tools and methods for 

collaboration. 

provides little to no 

evidence in addressing 

the expectation(s). 

uses basic tools and methods 

for collaboration. 

uses a variety of tools and methods 

for collaboration. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard (e.g., students could 

compare and recommend ways 

different tools could help a team 

become more cohesive). 

Social Interactions: L1.IC.SI.02 

Practice grade-level appropriate 

behavior and responsibilities while 

participating in an online 

community. Identify and report 

inappropriate behavior. 

provides little to no 

evidence in addressing 

the expectation(s). 

generally practices grade-level 

appropriate behavior and 

responsibilities while 

participating in an online 

community. 

- practices grade-level appropriate 

behavior and responsibilities while 

participating in an online 

community. 

- identifies and reports 

inappropriate behavior. 

models grade-level appropriate 

behavior and responsibilities while 

participating in an online 

community. 

Social Interactions: L2.IC.SI.01 

Practice grade-level appropriate 

behavior and responsibilities while 

participating in an online 

community. Identify and report 

inappropriate behavior. 

provides little to no 

evidence in addressing 

the expectation(s). 

generally practices grade-level 

appropriate behavior and 

responsibilities while 

participating in an online 

community. 

- practices grade-level appropriate 

behavior and responsibilities while 

participating in an online 

community. 

- identifies and reports 

inappropriate behavior. 

models grade-level appropriate 

behavior and responsibilities while 

participating in an online 

community. DRAFT D
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Performance Level Descriptors (PLDs) 

Grade Band: 9-12 

Standard: Benchmark 
The Below Basic 

student: 
The Basic student: The Proficient student: 

In addition to the 

Proficient Level, the 

Advanced student: 

Safety, Law, & Ethics: L1.IC.SLE.01 

Explain the beneficial and harmful 

effects that intellectual property 

laws can have on innovation. 

provides little to no 

evidence in addressing 

the expectation(s). 

- identifies a beneficial effect 

intellectual property laws have 

had on innovation, 

and/or 

- identifies a harmful effect 

intellectual property laws have 

had on innovation. 

- identifies a beneficial effect 

intellectual property laws have had 

on innovation. 

- identifies a harmful effect 

intellectual property laws have had 

on innovation. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard. 

Safety, Law, & Ethics: L2.IC.SLE.01 

Debate laws and regulations that 

impact the development and use 

of software and technology. 

provides little to no 

evidence in addressing 

the expectation(s). 

- identifies laws and 

regulations that impact the 

development and use of 

software and technology. 

- defines laws and regulations 

that impact the development 

and use of software and 

technology. 

debates laws and regulations that 

impact the development and use of 

software and technology. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard. 
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Performance Level Descriptors (PLDs) 

Grade Band: 9-12 

Standard: Benchmark 
The Below Basic 

student: 
The Basic student: The Proficient student: 

In addition to the 

Proficient Level, the 

Advanced student: 

Safety, Law, & Ethics: L1.IC.SLE.02 

Explain the privacy concerns 

related to the collection and 

generation of data through 

automated processes that may not 

be evident to users. 

provides little to no 

evidence in addressing 

the expectation(s). 

identifies the privacy concerns 

related to the collection and 

generation of data through 

automated processes that may 

not be evident to users. 

explains the privacy concerns 

related to the collection and 

generation of data through 

automated processes that may not 

be evident to users. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard. 

Safety, Law, & Ethics: L1.IC.SLE.03 

Evaluate the social and economic 

implications of privacy in the 

context of safety, law, or ethics. 

provides little to no 

evidence in addressing 

the expectation(s). 

provides examples of the: 

- social implications of privacy 

in the context of safety, law, or 

ethics. 

- economic implications of 

privacy in the context of safety, 

law, or ethics. 

evaluates the: 

- social implications of privacy in the 

context of safety, law, or ethics. 

- economic implications of privacy 

in the context of safety, law, or 

ethics. 

demonstrates in-depth inferences 

and applications that go beyond the 

understanding or context of the 

standard. 
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Performance Level Descriptors (PLDs) 

Grade Band: 9-12 

Standard: 

Benchmark 

The Below 

Basic 

student: 

The Basic student: The Proficient student: 

In addition to 

the Proficient 

Level, the 

Advanced 

student: 

Safety, Law, & Ethics: 

L1.IC.SLE.04 Using grade 

level appropriate content 

and complexity, discuss the 

legal, social, and ethical 

impacts associated with 

software development and 

use, including both positive 

and malicious intent. 

provides little 

to no evidence 

in addressing 

the 

expectation(s). 

provides examples of the: 

- legal impacts associated with software development 

and use, including both positive and malicious intent, 

or 

- social impacts associated with software development 

and use, including both positive and malicious intent, 

or 

- ethical impacts associated with software 

development and use, including both positive and 

malicious intent. 

discusses the: 

- legal impacts associated with software 

development and use, including both 

positive and malicious intent. 

- social impacts associated with software 

development and use, including both 

positive and malicious intent. 

- ethical impacts associated with software 

development and use, including both 

positive and malicious intent. 

demonstrates in-

depth inferences and 

applications that go 

beyond the 

understanding or 

context of the 

standard. 

Safety, Law, & Ethics: 

L2.IC.SLE.02 Using grade 

level appropriate content 

and complexity, discuss the 

legal, social, and ethical 

impacts associated with 

software development and 

use, including both positive 

and malicious intent. 

provides little 

to no evidence 

in addressing 

the 

expectation(s). 

provides examples of the: 

- legal impacts associated with software development 

and use, including both positive and malicious intent, 

or 

- social impacts associated with software development 

and use, including both positive and malicious intent, 

or 

- ethical impacts associated with software 

development and use, including both positive and 

malicious intent. 

discusses the: 

- legal impacts associated with software 

development and use, including both 

positive and malicious intent. 

- social impacts associated with software 

development and use, including both 

positive and malicious intent. 

- ethical impacts associated with software 

development and use, including both 

positive and malicious intent. 

demonstrates in-

depth inferences and 

applications that go 

beyond the 

understanding or 

context of the 

standard. DRAFT D
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APPENDIX A: GLOSSARY for COMPUTER SCIENCE STANDARDS—page 1 of 5 

Abstraction (Process): The process of reducing complexity by focusing on the main idea. By hiding details irrelevant to the question at hand and bringing together related and 

useful details, abstraction reduces complexity and allows one to focus on the problem. (Product): A new representation of a thing, a system, or a problem that helpfully 

reframes a problem by hiding details irrelevant to the question at hand. [MDESE, 2016] 

Accessibility The design of products, devices, services, or environments for people who experience disabilities. Accessibility standards th at are generally accepted by 

professional groups include the Web Content Accessibility Guidelines (WCAG) 2.0 and Accessible Rich Internet Applications (ARIA) standards. [Wikipedia] 

Algorithm A step-by-step process to complete a task. 

Analog The defining characteristic of data that is represented in a continuous, physical way. Whereas digital data is a set of individual symbols, analog data is stored in physical 

media, such as the surface grooves on a vinyl record, the magnetic tape of a VCR cassette, or other non digital media. [Techopedia] 

App A type of application software designed to run on a mobile device, such as a smartphone or tablet computer. Also known as a mobile application. [Techopedia] 

Artifact Anything created by a human. See computational artifact for the definition used in computer science. 

Application Programming Interface (API) A set of subroutine definitions, communication protocols, and tools for building software. [Wikipedia]  

Audience Expected end users of a computational artifact or system. 

Authentication (verb): The verification of the identity of a person or process. [FOLDOC]  

Authentication Factor(s) (noun): may include password, face recognition, fingerprints, PIN numbers, biometrics, smartcard, Virtual Private Networking (VPN) and Remote 

Access Services (RAS), etc. 

Automate To link disparate systems and software so that they become self-acting or self-regulating. [Ross, 2016] 

Automation The process of automating. 

Boolean A type of data or expression with two possible values: true and false. [FOLDOC] 

Bug An error in a software program. It may cause a program to unexpectedly quit or behave in an unintended manner. [Tech Terms] The process of finding and correcting 

errors (bugs) is called debugging. [Wikipedia] 

Code Any set of instructions expressed in a programming language. [MDESE, 2016]  

Comment A programmer-readable annotation in the code of a computer program added to make the code easier to understand. Comments are generally ignored by 

machines. [Wikipedia] 

Complexity The minimum amount of resources, such as memory, time, or messages, needed to solve a problem or execute an algorithm. [NIST/ DADS] 

Component An element of a larger group. Usually, a component provides a particular service or group of related services. [Tech Terms, T echTarget] 

Computational Relating to computers or computing methods. 

Computational Artifact Anything created by a human using a computational thinking process and a computing device. A computational artifact can be, b ut is not limited to, 

a program, image, audio, video, presentation, or web page file. [College Board, 2016] 
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APPENDIX A: GLOSSARY for COMPUTER SCIENCE STANDARDS—page 2 of 5 

Computational Thinking The thought processes involved in formulating a problem and expressing its solutions in such a way that a computer (human or ma chine) can 

effectively carry them out. 

Computer A machine or device that performs processes, calculations, and operations based on instructions provided by a software or har dware program. [Techopedia] 

Computer Science The study of computing principles, design, and applications (hardware & software); the creation, access, and use of information through algorithms and 

problem solving, and the impact of computing on society. 

Computing Any goal-oriented activity requiring, benefiting from, or creating algorithmic processes. [MDESE, 2016] 

Computing Device A physical device that uses hardware and software to receive, process, and output information. Computers, mobile phones, and computer chips inside 

appliances are all examples of computing devices.  [CSTA, 2016] 

Computing System A collection of one or more computers or computing devices, together with their hardware and software, integrated for the pur pose of accomplishing 

shared tasks. Although a computing system can be limited to a single computer or computing device, it more commonly refers to a collection of multiple connected computers, 

computing devices, and hardware.  [CSTA, 2016] 

Conditional A feature of a programming language that performs different computations or actions depending on whether a programmer -specified Boolean condition 

evaluates to true or false. [MDESE, 2016] (A conditional could refer to a conditional statement, conditional expression, or conditional construct.) 

Configuration  (process): Defining the options that are provided when installing or modifying hardware and software or the process of creating the confi guration (product). 

[TechTarget] (product): The specific hardware and software details that tell exactly what the system is made up of, especially in terms of devices attached, capacity, or 

capability. [TechTarget] 

Connection A physical or wireless attachment between multiple computing systems, computers, or computing devices. [CSTA]  

Connectivity A program’s or device’s ability to link with other programs and devices. [Webopedia] 

Control (in general) The power to direct the course of actions. (in programming) The use of elements of programming code to direct which actions take place and the order 

in which they take place.  [CSTA, 2016] 

Control Structure A programming (code) structure that implements control. Conditionals and loops are examples of control structures.  [CSTA, 2016] 

Culture A human institution manifested in the learned behavior of people, including their specific belief systems, language(s), socia l relations, technologies, institutions, 

organizations, and systems for using and developing resources. [NCSS, 2013] 

Cultural Practices The displays and behaviors of a culture. 

Cybersecurity The protection against access to, or alteration of, computing resources through the use of technology, processes, and trainin g. [TechTarget] 

Data Information that is collected and used for reference or analysis. Data can be digital or nondigital and can be in many forms,  including numbers, text, show of hands, 

images, sounds, or video. [CAS, 2013; Tech Terms] 

Data Structure A particular way to store and organize data within a computer program to suit a specific purpose so that it can be accessed a nd worked with in appropriate 

ways. [TechTarget] 
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APPENDIX A: GLOSSARY for COMPUTER SCIENCE STANDARDS—page 3 of 5 

Data Type A classification of data that is distinguished by its attributes and the types of operations that can be performed on it. Som e common data types are integer, 

string, Boolean (true or false), and floating-point. [CSTA, 2016] 

Debugging The process of finding and correcting errors (bugs) in programs. [MDESE, 2016]  

Decompose To break down into components. [MDESE, 2016] 

Decomposition Breaking down a problem or system into components. [MDESE, 2016]  

Device A unit of physical hardware that provides one or more computing functions within a computing system. It can provide input to the computer, accept output, or 

both. [Techopedia] 

Document / Documentation written text or illustration that accompanies computer software or is embedded in the source code. It either explains how it operates or how 

to use it, and may mean different things to people in different roles [Wikipedia] 

Digital A characteristic of electronic technology that uses discrete values, generally 0 and 1, to generate, store, and process data.  [Techopedia] 

Digital Citizenship The norms of appropriate, responsible behavior with regard to the use of technology. [MDESE, 2016]  

Efficiency A measure of the amount of resources an algorithm uses to find an answer. It is usually expressed in terms of the theoretical  computations, the memory used, 

the number of messages passed, the number of disk accesses, etc. [NIST/DADS] 

Encapsulation The technique of combining data and the procedures that act on it to create a type. [FOLDOC]  

Encryption The conversion of electronic data into another form, called ciphertext, which cannot be easily understood by anyone except authorized parties. [TechTarget] 

End User (or User) A person for whom a hardware or software product is designed (as distinguished from the developers). [TechTarget]  

Event Any identifiable occurrence that has significance for system hardware or software. User-generated events include keystrokes and mouse clicks; system-generated 

events include program loading and errors. [TechTarget] 

Event Handler A procedure that specifies what should happen when a specific event occurs. [CSTA, 2016] 

Execute To carry out (or “run”) an instruction or set of instructions (program, app, etc.). [FOLDOC] 

Execution The process of executing an instruction or set of instructions. [FOLDOC]  

Hardware The physical components that make up a computing system, computer, or computing device. [MDESE, 2016]  

Hierarchy An organizational structure in which items are ranked according to levels of importance. [TechTarget]  

Human-Computer Interaction (HCI) The study of how people interact with computers and to what extent computing systems are or are not developed for successful 

interaction with human beings. [TechTarget] 

Identifier The user-defined, unique name of a program element (such as a variable or procedure) in code. An identifier name should indicate the meaning and usage of the 

element being named. [Techopedia] 

Implementation The process of expressing the design of a solution in a programming language (code) that can be made to run on a computing device. 

Inference A conclusion reached on the basis of evidence and reasoning. [Oxford]  
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APPENDIX A: GLOSSARY for COMPUTER SCIENCE STANDARDS—page 4 of 5 

Input (verb): The signals or instructions sent to a computer. [Techopedia]; (noun): A device or component that allows information t o be given to a computer [code.org] 

Integrity The overall completeness, accuracy, and consistency of data. [Techopedia]  

Internet The global collection of computer networks and their connections, all using shared protocols to communicate. [CAS, 2013]  

Interactive Involving the repeating of a process with the aim of approaching a desired goal, target, or result. [MDESE, 2016]  

Loop A programming structure that repeats a sequence of instructions as long as a specific condition is true. [Tech Terms]  

Memory Temporary storage used by computing devices. [MDESE, 2016] 

Model A representation of some part of a problem or a system. [MDESE, 2016] Note: This definition differs from that used in science. 

Modularity The characteristic of a software/web application that has been divided (decomposed) into smaller modules. An application migh t have several procedures that 

are called from inside its main procedure. Existing procedures could be reused by recombining them in a new application. [Techopedia] 

Module A software component or part of a program that contains one or more procedures. One or more independently developed modules m ake up a program. 

[Techopedia] 

Network A group of computing devices (personal computers, phones, servers, switches, routers, etc.) connected by cables or wireless m edia for the exchange of 

information and resources. [CSTA, 2016] 

Operation An action, resulting from a single instruction, that changes the state of data. [Free Dictionary]  

Output Any device or component that receives information from a computer [Code.org]  

Packet The unit of data sent over a network. [Tech Terms] 

Password A password is a string of characters used to verify the identity of a user during the authentication process. Password is an example of one authentication factor. 

[TechTarget] 

Parameter A special kind of variable used in a procedure to refer to one of the pieces of data received as input by the procedure. [MDESE, 2016] 

Piracy The illegal copying, distribution, or use of software. [TechTarget]  

Procedure An independent code module that fulfills some concrete task and is referenced within a larger body of program code. The funda mental role of a procedure is to 

offer a single point of reference for some small goal or task that the developer or programmer can trigger by invoking the procedure itself. [Techopedia] In this framework, 

procedure is used as a general term that may refer to an actual procedure or a method, function, or module of any other name by which modules are known in other 

programming languages. 

Process A series of actions or steps taken to achieve a particular outcome. [Oxford] 

Program (noun): A set of instructions that the computer executes to achieve a particular objective. [MDESE, 2016]; (verb): To produce a program by programming. 

Programming The craft of analyzing problems and designing, writing, testing, and maintaining programs to solve them. [MDESE, 2016]  

Protocol The special set of rules used by endpoints in a telecommunication connection when they communicate. Protocols specify interactions between the communicating 

entities. [TechTarget] 
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APPENDIX A: GLOSSARY for COMPUTER SCIENCE STANDARDS—page 5 of 5 

Prototype A prototype is an early sample, model, or release of a product built to test a concept or process or to act as a thing to be replicated or learned from. [Wikipedia] 

Redundancy A system design in which a component is duplicated, so if it fails, there will be a backup. [TechTarget]  

Reliability Consistently produces the same results, preferably meeting or exceeding its requirements. [FOLDOC]  

Remix The process of creating something new from something old. Originally a process that involved music, remixing involves creatin g a new version of a program by 

recombining and modifying parts of existing programs, and often adding new pieces, to form new solutions. [Kafai & Burke, 2014] 

Router A device or software that determines the path that data packets travel from source to destination. [TechTarget]  

Scalability The capability of a network to handle a growing amount of work or its potential to be enlarged to accommodate that growth. [W ikipedia] 

Simulate To imitate the operation of a real-world process or system. 

Simulation Imitation of the operation of a real-world process or system. [MDESE, 2016] 

Software Programs that run on a computing system, computer, or other computing device.  

Storage (noun): A place, usually a device, into which data can be entered, in which the data can be held, and from which the data can  be retrieved at a later time. [FOLDOC] 
storage (verb): A process through which digital data is saved within a data storage device by means of computing technology. Storage is a mechanism that enables a computer 

to retain data, either temporarily or permanently. [Techopedia] 

String A sequence of letters, numbers, and/or other symbols. A string might represent, for example, a name, address, or song title. Some functions commonly associated 

with strings are length, concatenation, and substring. [TechTarget] 

Structure A general term used in the framework to discuss the concept of encapsulation without specifying a particular programming methodology. 

Switch A high-speed device that receives incoming data packets and redirects them to their destination on a local area network (LAN). [Techopedia] 

System A collection of elements or components that work together for a common purpose. [TechTarget] See also the definition for computing system. 

Test Case A set of conditions or variables under which a tester will determine whether the system being tested satisfies requirements o r works correctly. [STF] 

Topology The physical and logical configuration of a network; the arrangement of a network, including its nodes and connecting links. A logical topology is the way devices 

appear connected to the user. A physical topology is the way they are actually interconnected with wires and cables. [PCMag] 

Troubleshooting A systematic approach to problem solving that is often used to find and resolve a problem, error, or fault within software or  a computing system. 

[Techopedia, TechTarget] 

Variable A symbolic name that is used to keep track of a value that can change while a program is running. Variables are not just used for numbers; they can also hold text, 

including whole sentences (strings) or logical values (true or false). A variable has a data type and is associated with a data storage location; its value is normally changed during 

the course of program execution. [CAS, 2013; Techopedia] Note: This definition differs from that used in math. DRAFT D
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APPENDIX B: WYOMING DIGITAL LEARNING GUIDELINES 

(based on the 2016 ISTE Standards for Students) 

Wyoming Digital Learning Guidelines Introduction 

By state statute, the Wyoming Department of Education (WDE) is required to 

develop and implement a statewide education technology plan ensuring 

equitable access to learning opportunities. In 2016, the WDE collected input 

from stakeholders across the state before writing the 2017-2021 Digital 

Learning Plan. In response to being asked what should be included in the 

state Digital Learning Plan, educators asked for guidelines that would assist 

them in knowing what education technology should be used at each grade 

level to best prepare students. The Digital Learning Plan goals and 

recommendations included development of the requested guidelines which 

were developed in 2018 by the WDE and the Digital Learning Guidelines 

Work Group.  

The Wyoming Digital Learning Guidelines are: 

 based on the 2016 ISTE Standards for Students with the addition of 

Introductory Foundational Computing Skills, 

 included as an appendix in the 2019 Wyoming Computer Science 

Standards as supplementary support material but may not be used to 

replace the standards in any manner, 

 not mandatory, will not be assessed and may be adapted as needed and 

used on a completely voluntary basis, 

 intended to be relevant over a span of time not knowing what new 

technologies may be developed prior to revisions or updates, 

 intended to be used across all content areas to help students leverage 

technology to deepen and strengthen their learning experience, and 

 presented in a scope and sequence format with an ongoing continuum of 

Introducing, Reinforcing, and Mastering.   

Of Note: For Introducing, Reinforcing, and Mastering, the intent is at grade 

level, recognizing students may be adept at a skill but still have the ability to 

continue to increase the mastery of that skill across higher grade levels.  

Developed by Wyoming Department of Education and Digital Learning 

Guidelines Work Group Members 

WDE STUDENT & TEACHER RESOURCES TEAM: 

Laurel Ballard, Student & Teacher Resource Team Supervisor 

Robin Grandpre, Project & Performance Manager 

Lori Thilmany, Virtual Education Consultant 

WDE STANDARDS TEAM: 

Brian Cole, Math & Computer Science Consultant 

Sharla Dowding, Science & C/VE Consultant 

Liz Gilbert, English Language Arts Consultant 

Barb Marquer, Standards Team Supervisor 

WYOMING EDUCATORS: 

Kari Brown-Herbst, Center for Excellence in Teaching Director, Laramie County 

Community College 

Tracy de Ryk, Peak High School Principal, Platte CSD #1 

Diane Edgar, Technology Integration Specialist, Laramie CSD #1 

Necole Hanks, Classroom and Online Teacher, Park CSD #1 

Steve Miller, Curriculum Director, Sublette CSD #1 

Travis Moore, Cooperative High, Carbon CSD #1 

Jennifer Schultze, Online Teacher, Niobrara CSD #1 

Bruce Thoren, Superintendent, Fremont CSD #24 

Lisa Williams, Online Teacher, Niobrara CSD #1 

Diane Woodard, Technology Director, Teton CSD #1 
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WYOMING DIGITAL LEARNING GUIDELINES
I - Introducing R - Reinforcing M - Mastering 

 

Introductory Foundational Computing Skills* PK K 1 2 3 4 5 6 7 8 9 10 11 12
Turn on and off a device or computer. I I I R R M M M M M M M M M
Identify and use monitor, keyboard, mouse/cursor and headphones. I I R R M M M M M M M M M
Log into student account with username and authentication factor (e.g., password, fingerprint). I I I R R M M M M M M M M
Use mouse/cursor to select, drag and drop; zoom, scroll, focus, and check boxes. I I I R R M M M M M M M M M
Use mouse/cursor to manipulate shapes. I I I R R M M M M M M M M
Use gestures to navigate hand-held devices (e.g., swipe up down, right, left, pinching). I I I R R M M M M M M M M
Use desktop icons to open and close applications. I I I R R M M M M M M M M
Use dropdown menus and “next” buttons to navigate. I I I R R M M M M M M M M
Use troubleshooting steps to solve technical problems independently. I I I I R R M M M M M M
Demonstrate foundational keyboarding skills. I I I R R M M M M M M M
Demonstrate input processes skills (e.g., speech-to-text, text-to-speech). I I I R R M M M M M M M
Identify and use hyperlinks within web pages and documents. I I I R R M M M M M M
Use refresh, forward and back buttons to navigate a web browser. I I R R R R M M M M M M M M
Use tab browsing to navigate multiple pages in any browser. I I I R R R M M M M M M
Create bookmarks and add frequently used sites to the bookmark bar. I I I R R R R M M M M
Locate and define parts of the URL of a website (e.g., tilde, location of server and personal 
folders, make a distinction between national and international domains). I I I R R R R R M M M

Use browser search tools and advanced search features to find information. I I I R R R R R M M M M
Use a browser’s History feature to locate previously visited sites. I I I R R R R M M M M
Use multimedia, content software, or presentation tools. I I I R R M M M M M M

*The Digital Learning Guidelines Work Group developed introductory skills students need for digital learning. These are not found in the 2016 ISTE Standards for Students.

Note: For Introducing, Reinforcing, and Mastering, the intent is at grade level, recognizing students may be adept at a skill but still have the ability to continue to increase the mastery 
of that skill across higher grade levels.
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WYOMING DIGITAL LEARNING GUIDELINES
I - Introducing R - Reinforcing M - Mastering 

1. EMPOWERED LEARNER
Students leverage technology to take an active role in choosing, achieving and demonstrating competency in their learning goals, informed by the learning sciences.
1.a. Students articulate and set personal learning goals, develop strategies leveraging technology to achieve
them and reflect on the learning process itself to improve learning outcomes. PK K 1 2 3 4 5 6 7 8 9 10 11 12

Use goal development and achievement tools and applications to set, track and complete learning goals. I I I R R R M M M M M
Initiate and create flexible learning options and pathways within the parameters established in curriculum, 
content and lessons. I I I R R R R M M M M M M

Participate in online or other curriculum designed to assist students in exploring the different ways learning 
happens, their learning strengths and weaknesses, and their specific learning needs. I I I I I R R R M M M M M

Analyze and assess their learning experiences for the purpose of improving future performance. I I I I R R R M M M M M
Demonstrate awareness and ability to select digital learning tools that best meet their learning needs. I I I R R R M M M M M
1.b. Students build networks and customize their learning environments in ways that support the learning
process. PK K 1 2 3 4 5 6 7 8 9 10 11 12

Use productivity tools and collaborative applications (e.g., word processing, painting programs, educational 
gaming sites, presentation applications). I I I R R R R M M M M M M

Use online resources. I I R R R M M M M M M
Participate in synchronous and asynchronous learning experiences (e.g., working collaboratively with others 
from remote locations). I I I R R R R M M M M M M

Participate in learning management system (LMS) environments. I I I R R R R M M M M M M
Demonstrate responsible management of sharing permissions in cloud based applications and the 
implicatioins for a broader audience. I I I R R R M M M M M M

Note: For Introducing, Reinforcing, and Mastering, the intent is at grade level, recognizing students may be adept at a skill but still have the ability to continue to increase the mastery 
of that skill across higher grade levels.
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WYOMING DIGITAL LEARNING GUIDELINES
I - Introducing R - Reinforcing M - Mastering 

1. EMPOWERED LEARNER 
Students leverage technology to take an active role in choosing, achieving and demonstrating competency in their learning goals, informed by the learning sciences.
1.c. Students use technology to seek feedback that informs and improves their practice and to demonstrate 
their learning in a variety of ways. PK K 1 2 3 4 5 6 7 8 9 10 11 12

Respond appropriately to feedback provided by editing tools built into a program (e.g., spell check, track 
changes, markup, accessibility). I I I I R R R M M M M M M

Identify error feedback provided by a system and recognize how to make corrections. I I I R R R M M M M M M
Respond to and participate in digital response systems to improve understanding of academic content (e.g., 
survey system to check understanding, formative assessment, etc.). I I I R R R M M M M M M

Use digital feedback to improve academic projects (e.g., cloud-based document or project review with audio, 
written or drawing feedback from teacher and peers). I I I R R R M M M M M M

1.d. Students understand the fundamental concepts of technology operations, demonstrate the ability to 
choose, use and troubleshoot current technologies and are able to transfer their knowledge to explore 
emerging technologies.

PK K 1 2 3 4 5 6 7 8 9 10 11 12

Insert graphics into word processing or presentation tools. I I I I R R M M M M M M M
Demonstrate how to transfer tool concepts across multiple devices or programs (e.g., how to format text 
across multiple applications). I I I I R R M M M M M M M

Apply prior technical knowledge and experiences to figure out how new technologies or applications work. I I I R R M M M M M M
Manage and deploy application and/or operation system updates. I I I R M M M M M M
Engage in effective technology file management practices (e.g., organize, create, search, save, copy, rename 
files, download zip files, access revision history for documents). I I I R R R M M M M M M

Note: For Introducing, Reinforcing, and Mastering, the intent is at grade level, recognizing students may be adept at a skill but still have the ability to continue to increase the mastery 
of that skill across higher grade levels.
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WYOMING DIGITAL LEARNING GUIDELINES
I - Introducing R - Reinforcing M - Mastering 

2. DIGITAL CITIZEN
Students recognize the rights, responsibilities and opportunities of living, learning and working in an interconnected digital world, and they act and model in ways that are safe, 
legal and ethical.
2.a. Students cultivate and manage their digital identity and reputation and are aware of the 
permanence of their actions in the digital world. PK K 1 2 3 4 5 6 7 8 9 10 11 12

Build and maintain a positive digital footprint/reputation. I I I I R R R R M M M M M
Demonstrate protection of personal (private) information online. (e.g., phone number, address, parents 
name, birthdate). I I I I R R R M M M M M M

Articulate the positive and negative effects social media sites can have on one’s life. I I I R R R M M M M M M
Set safe and appropriate profile pictures, screen names, and other profile content across social media, 
webpages, videos etc. (i.e., no personally identifying information is visible in the background of a 
picture or shared in a profile).

I I I I R R R R M M M M M

Articulate that all digital content is permanent and cannot be deleted. I I I I R R R M M M M M M
Articulate how permanence of digital identity could impact future goals and reputation for college 
admissions, scholarships, other accolades, jobs, military, etc. and can have legal implications. I I I R R M M M M M M

2.b. Students engage in positive, safe, legal and ethical behavior when using technology, including 
social interactions online or when using networked devices. PK K 1 2 3 4 5 6 7 8 9 10 11 12

Use technology independently and with peers responsibly and make safe choices in all digital 
environments (i.e., address questionable or unsafe behavior in digital peer groups). I I I R R R R M M M M M M

Demonstrate and articulate safe practices online and in a digital world. (e.g., understand the role of 
authentication factors, two-step verification, create strong passwords, understand the importance of 
cycling passwords).

I I I R R R M M M M M M

Recognize how overuse of technology can impact one’s mental, physical and emotional health. I I I I R R R M M M M M M
Identify safe, anonymous ways to report questionable or unsafe behavior (e.g., cyber bullying, self 
harm, inappropriate posts). I I I R R R M M M M M M

Define the terms Creative Commons, Open Source, and Royalty Free as they pertain to appropriate use 
of digital content. I I I R R R M M M M

Articulate the basics of Copyright law, how it can be applied to original work, and explain the potential 
consequences of violating the law. (i.e., legal downloading and/or copying of digital products). I I I I R R R M M M

Note: For Introducing, Reinforcing, and Mastering, the intent is at grade level, recognizing students may be adept at a skill but still have the ability to continue to increase the mastery 
of that skill across higher grade levels.
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WYOMING DIGITAL LEARNING GUIDELINES
I - Introducing R - Reinforcing M - Mastering 

2. DIGITAL CITIZEN
Students recognize the rights, responsibilities and opportunities of living, learning and working in an interconnected digital world, and they act and model in ways that are safe, 
legal and ethical.
2.c. Students demonstrate an understanding of and respect for the rights and obligations of using 
and sharing intellectual property. PK K 1 2 3 4 5 6 7 8 9 10 11 12

Compliance and adherence with all rules and guidelines in the school’s Responsible Use Policy and Fair 
Use guidelines and its application to all forms of work. I I I R R R M M M M M

Articulate the word, concept, and consequences of plagiarism. I I I R R M M M M M
Locate required citation information on webpages and other digital resources and cite in the age-
appropriate style. I I I R R M M M M M M

Locate required citation information on webpages and other digital resources and cite in the age-
appropriate style. (e.g., 6th graders provide basic bibliographic information; 7th graders follows a 
standard format for citation). 

I I R R R M M M M M

2.d. Students manage their personal data to maintain digital privacy and security and are aware of 
data-collection technology used to track their navigation online. PK K 1 2 3 4 5 6 7 8 9 10 11 12

Demonstrate the importance of not sharing personal (private) information online (e.g., protect 
authentication factors, usernames, passwords, demographic information). I I I R R R R M M M M M M

Recognize the difference between active and passive data collection when using the Internet and social 
media sites. (e.g., Active= data shared and provided by the user knowingly. Passive= Data collected 
without user knowledge, usually controlled through settings).

I I I R R R M M M M M

Create robust passwords and effectively manage password privacy (i.e., keep passwords confidential 
and change them if compromised). I I I R R R M M M M M M

Articulate how content settings on digital devices track personal information (e.g., cookies and location 
services). I I I R R M M M M M M

Find and adjust privacy settings. I I I R R M M M M M M
Protect accounts by logging out of shared equipment. I I I R R R R M M M M M M
Use authentication factors to secure individual devices (e.g., face recognition, fingerprint, passwords, 
passcodes). I I I R R R R M M M M M M

Articulate and explain the importance of actively managing and monitoring their digital imprint. I I I I R R R M M M M

Note: For Introducing, Reinforcing, and Mastering, the intent is at grade level, recognizing students may be adept at a skill but still have the ability to continue to increase the mastery 
of that skill across higher grade levels.

DRAFT D
oc

um
en

t 

for
 Pub

lic 
Inp

ut



WYOMING DIGITAL LEARNING GUIDELINES
I - Introducing R - Reinforcing M - Mastering 

3. KNOWLEDGE CONSTRUCTOR
Students critically curate a variety of resources using digital tools to construct knowledge, produce creative artifacts and make meaningful learning experiences for themselves 
and others.
3.a. Students plan and employ effective research strategies to locate information and other resources for 
their intellectual or creative pursuits. PK K 1 2 3 4 5 6 7 8 9 10 11 12

Use digital tools or platforms to organize, display, annotate and/or share a collection. I I I I I I R R R R M M M
Locate and add browser or other web apps or add ons to customize learning. I I I R R M M M
Access and query online catalogs and databases for research. I I I I R R R R M M M M
Demonstrate safe and credible internet searches. I I I R R R R R M M M M
3.b. Students evaluate the accuracy, perspective, credibility and relevance of information, media, data or 
other resources. PK K 1 2 3 4 5 6 7 8 9 10 11 12

Use age-appropriate search strategies to find information. I I I I R R R R R M M M M
Evaluate whether sources/websites are safe to conduct research. I I I I R R R R R M M M M
Locate required citation information on webpages and other digital resources and cite in the appropriate style. I I I I R R R R M M M M
Use age-appropriate guidelines to evaluate websites and other resources for accuracy, perspective, credibility 
and relevance (e.g., identifiable author, currency, biases, etc.). I I I R R R R M M M M

Transfer the information learned from online sources into their own words and avoid plagerism. I I I R R R R M M M M
3.c. Students curate information from digital resources using a variety of tools and methods to create 
collections of artifacts that demonstrate meaningful connections or conclusions. PK K 1 2 3 4 5 6 7 8 9 10 11 12

Use age-appropriate digital note taking tools. I I I R R R R R R M M M
Use graphic organizers, brainstorming applications, or other digital tools to gather and organize information. 
(e.g., use digital tools to create flowcharts of people, historical events, timelines etc. to organize information 
sequentially).

I I I R R R R R R M M M

Use digital tools to help in the management and organization of projects. I I I R R R R R M M M

Note: For Introducing, Reinforcing, and Mastering, the intent is at grade level, recognizing students may be adept at a skill but still have the ability to continue to increase the mastery 
of that skill across higher grade levels.
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WYOMING DIGITAL LEARNING GUIDELINES
I - Introducing R - Reinforcing M - Mastering 

3. KNOWLEDGE CONSTRUCTOR
Students critically curate a variety of resources using digital tools to construct knowledge, produce creative artifacts and make meaningful learning experiences for themselves 
and others.
3.d. Students build knowledge by actively exploring real-world issues and problems, developing ideas and 
theories and pursuing answers and solutions. PK K 1 2 3 4 5 6 7 8 9 10 11 12

Use technology tools to represent solutions to problems in a variety of ways including text, stories, sounds, 
pictures, videos, and numbers. I I I R R R R M M M M M

Use technology resources and tools to solve age-appropriate computing problems or for independent 
learning. I I I I I R R R R R R M M M

Define an algorithm as a sequence of instructions and use the basic steps of algorithmic thinking to solve 
problems and design solutions.(e.g., coding, spreadsheet formulas, reasoning process). I I I I I R R R M M M M M

Use a block-based visual programming interface to build a game, tell a story, or solve a problem. I I I I I R R R M M M M M
Use 2D and 3D design tools to create prototypes, models and simulations to demonstrate solutions and ideas 
(e.g., painting and drawing programs, Virtual Reality, Augmented Reality, 3D printers, robotics). I I I I I I I R R R R R M M

Use student response tools and apps to participate in class discussions. I I I I R R R M M M M M M
Use digital tools such as blogs, websites and social media to mobilize a community toward a goal (e.g., 
crowdsource, crowdfund). I I I I R R R R M M M M M

Use digital resources to collaborate with authentic audiences (e.g., virtual field trips, career field interviews). I I I I R R R R M M M M M

Note: For Introducing, Reinforcing, and Mastering, the intent is at grade level, recognizing students may be adept at a skill but still have the ability to continue to increase the mastery 
of that skill across higher grade levels.
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WYOMING DIGITAL LEARNING GUIDELINES
I - Introducing R - Reinforcing M - Mastering 

4. INNOVATIVE DESIGNER
Students use a variety of technologies within a design process to identify and solve problems by creating new, useful or imaginative solutions.
4.a. Students know and use a deliberate design process for generating ideas, testing theories, creating 
innovative artifacts or solving authentic problems. PK K 1 2 3 4 5 6 7 8 9 10 11 12

Investigate ideas to solve a real world problem using technology. I I I I R R R R R R M M M
Use technology based strategies to collaboratively brainstorm a list of ideas of problems to be solved. I I I I R R R M M M M M M
Define a decision making process using technological resources to solve problems and design solutions. I I I I R R R R R M M M M M
Define the audience for a digital project. I I I I R R M M M M M M
Write a project proposal utilizing technology to solve a problem. I I I R R M M M M M M
4.b. Students select and use digital tools to plan and manage a design process that considers design 
constraints and calculated risks. PK K 1 2 3 4 5 6 7 8 9 10 11 12

Use basic drawing and design principals and tools. I I I R R R R R M M M M M
Use technology resources and tools to solve age-appropriate computing problems or for independent 
learning. (e.g., storyboards, blueprint, roadmaps, graphical charts). I I I R R R R R M M M M M

Use a digital camera, video camera, or camera on a handheld devices to take pictures and videos. I I I R R R R M M M M M M
Use graphic organizers, brainstorming applications, or other digital tools to gather and organize information. I I R R R R R M M M M M M
Use digital tools or platforms to organize, display, annotate and/or share a curated collection. I I I R R M M M M
Access online catalogs and databases for research. I I I R R M M M M M M

Note: For Introducing, Reinforcing, and Mastering, the intent is at grade level, recognizing students may be adept at a skill but still have the ability to continue to increase the mastery 
of that skill across higher grade levels.
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WYOMING DIGITAL LEARNING GUIDELINES
I - Introducing R - Reinforcing M - Mastering 

4. INNOVATIVE DESIGNER
Students use a variety of technologies within a design process to identify and solve problems by creating new, useful or imaginative solutions.
4.c. Students develop, test and refine prototypes as part of a cyclical design process. PK K 1 2 3 4 5 6 7 8 9 10 11 12
Use a block-based visual programming interface to build a game, tell a story, or solve a problem. I I I I I R R R M M M M M
Investigate models and simulations to aid in the design process (e.g., game based design programs, 
storyboarding programs, presentation software, video design, robotics). I I I I R R R R R M M M M

Create, edit and format projects (e.g., importing graphics, inserting media and songs, incorporating 
photography, adjusting images and effects as appropriate for project type). I I I R R R M M M M M M M

Create a visual presentation demonstrating the prototype. (also see 6.c.) I I I I R R R M M M M M M
Use 2D design tools to create prototypes, models and simulations to demonstrate solutions and ideas. I I R R R R R R M M M M M
Use 3D design tools to create prototypes, models and simulations to demonstrate solutions and ideas. I I I I I I I R R R R R M M
4.d. Students exhibit a tolerance for ambiguity, perseverance and the capacity to work with open-ended 
problems. PK K 1 2 3 4 5 6 7 8 9 10 11 12

Create a process for ongoing review of project goals (e.g., revisiting initial simulations, initial research or 
exemplar projects). I I I R R R M M M M M

Evaluate the project, make edits, retry. I I I R R R R M M M M M
Identify and use resources for solutions (e.g., peer feedback, teacher feedback, self-reflection, additional 
research). I I I I I R R R M M M M M M

Note: For Introducing, Reinforcing, and Mastering, the intent is at grade level, recognizing students may be adept at a skill but still have the ability to continue to increase the mastery 
of that skill across higher grade levels.
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WYOMING DIGITAL LEARNING GUIDELINES
I - Introducing R - Reinforcing M - Mastering 

5. COMPUTATIONAL THINKER
Students develop and employ strategies for understanding and solving problems in ways that leverage the power of technological methods to develop and test solutions.
5.a. Students formulate problem definitions suited for technology-assisted methods such as data analysis, 
abstract models and algorithmic thinking in exploring and finding solutions. PK K 1 2 3 4 5 6 7 8 9 10 11 12

Define an algorithm as a sequence of instructions and use the basic steps of algorithmic thinking to solve 
problems and design solutions. I I I R R R R R M M M M M

Use student choice and voice to select which technology can be used to accomplish the task. I I I R R M M M M M
Identify and explain terms and concepts related to spreadsheets (e.g., cell, column, row, values, labels, chart, 
graph, tool bar, and file functions). I I I R R M M M M M

Use technology resources and tools to solve age-appropriate computing problems or for independent 
learning. I I I R R R R R M M M M M

5.b. Students collect data or identify relevant data sets, use digital tools to analyze them, and represent data 
in various ways to facilitate problem-solving and decision-making. PK K 1 2 3 4 5 6 7 8 9 10 11 12

Selects spreadsheets, databases, and other specialized (content specific) data tools to collect, manage, analyze 
and visualize data. I I I R R R R M M M M

Enter/edit data and text into a spreadsheet and format spreadsheet to accommodate data. I I I R R R M M M M
Calculate numerical equations using spreadsheet formulas and functions. I I I R R M M M M
Designate the format of a cell to accommodate different kinds of text and numerical data. I I R R R M M M M

Note: For Introducing, Reinforcing, and Mastering, the intent is at grade level, recognizing students may be adept at a skill but still have the ability to continue to increase the mastery 
of that skill across higher grade levels.
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WYOMING DIGITAL LEARNING GUIDELINES
I - Introducing R - Reinforcing M - Mastering 

5. COMPUTATIONAL THINKER
Students develop and employ strategies for understanding and solving problems in ways that leverage the power of technological methods to develop and test solutions.
5.c. Students break problems into component parts, extract key information, and develop descriptive models 
to understand complex systems or facilitate problem-solving. PK K 1 2 3 4 5 6 7 8 9 10 11 12

Utilize spreadsheet data to create tables, charts and graphs. I I I R R R R M M M
Identify and explain terms and concepts related to database systems (e.g., field, set, subset, query, ordered, 
sorted). I I R R R R M M

Enter/edit data and/or text into a database and use queries to find information. I I I R R R R M M M
5.d. Students understand how automation works and use algorithmic thinking to develop a sequence of steps 
to create and test automated solutions. PK K 1 2 3 4 5 6 7 8 9 10 11 12

Create a process for ongoing review of solutions. I I I R R R M M M M M
Define an algorithm as a sequence of instructions and use the basic steps of algorithmic thinking to solve 
problems and design solutions. I I I R R R R R M M M M M

Evaluate data return, troubleshoot, and revise as necessary. I I I R R R M M M M M

Note: For Introducing, Reinforcing, and Mastering, the intent is at grade level, recognizing students may be adept at a skill but still have the ability to continue to increase the mastery 
of that skill across higher grade levels.
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WYOMING DIGITAL LEARNING GUIDELINES
I - Introducing R - Reinforcing M - Mastering 

6. CREATIVE COMMUNICATOR
Students communicate clearly and express themselves creatively for a variety of purposes using the platforms, tools, styles, formats and digital media appropriate to their 
goals.
6.a. Students choose the appropriate platforms and tools for meeting the desired objectives of their 
creation or communication. PK K 1 2 3 4 5 6 7 8 9 10 11 12

Demonstrates respectful communications and collaborations using technological tools, using appropriate 
language at all times. I I I I R R M M M M M M M M

Use email, messaging and other tools to share information and communicate ideas with others. I I R R R M M M M M M M
Articulate and demonstrate the difference between Reply, Send, Reply All and Forward when responding to 
an email. I I R R M M M M M M M

Articulate the difference between CC (carbon copy) and BCC (blind carbon copy) and use them appropriately. I I R R M M M M M M M
Use a course or learning management system to access class pages, class calendars, portfolios and grades. I I I R R R M M M M M M M
Access calendar and student pages on school website or learning management system as needed. I I I R R M M M M M M M
Use synchronous collaboration tools such as video conferencing, interactive television and voice over IP to 
connect with others. I I I I I R R R R M M M M M

Use social media tools to connect, collaborate, and share. I I I I R R R R R M M M M
Use cloud-based tools to effectively communicate and collaborate. I I I I R R R R R M M M M
Use speech to text tools effectively. I I I I R R R M M M M M M
6.b. Students create original works or responsibly repurpose or remix digital resources into new creations. PK K 1 2 3 4 5 6 7 8 9 10 11 12
Use features of a course or learning management system such as discussion forums, polls, wikis, digital 
storage, etc. to access and complete assignments. I I I R R M M M M M M M

Set up, share and utilize collaborative workspaces, documents, or other digital tools for asynchronous and 
synchronous collaboration. I I I I R R M M M M M M M

Use virtual world and gaming tools to work collaboratively toward common goals. I I I I I R R R R R M M M M
Transfer the information learned from online sources into their own words (i.e., plagarism). I I I R R M M M M M M M
Adhere to the rules and guidelines for remixing and repurposing digital resources (e.g., copyright laws). I I R R M M M M M M M

Note: For Introducing, Reinforcing, and Mastering, the intent is at grade level, recognizing students may be adept at a skill but still have the ability to continue to increase the mastery 
of that skill across higher grade levels.
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WYOMING DIGITAL LEARNING GUIDELINES
I - Introducing R - Reinforcing M - Mastering 

6. CREATIVE COMMUNICATOR
Students communicate clearly and express themselves creatively for a variety of purposes using the platforms, tools, styles, formats and digital media appropriate to their 
goals.
6.c. Students communicate complex ideas clearly and effectively by creating or using a variety of digital 
objects such as visualizations, models or simulations. PK K 1 2 3 4 5 6 7 8 9 10 11 12

Use a digital camera, video camera, or camera on a handheld devices to take pictures and videos. I I I I I R R M M M M M M M
Use photo and video editing tools to adjust images and add effects. I I I I R R R R R M M M M
Save images in multiple formats. I I I R R R R R M M M M
Use recording and editing equipment to record, edit and publish audio. I I I R R R R R M M M M
Create, edit and format text, visuals and audio within a multimedia presentation. I I I I R R M M M M M M M
Create a series of slides and organize them to present research or convey an idea. I I I R R M M M M M M M
Copy/paste or import graphics within a multimedia presentation. Be able to change their size and position on 
a slide. I I I R R M M M M M M M

6.d. Students publish or present content that customizes the message and medium for their intended 
audiences. PK K 1 2 3 4 5 6 7 8 9 10 11 12

Create and maintain a digital portfolio or collection of works related to one’s learning. I I I R R M M M M M M M
Insert songs, videos or other media on slides. I I I I R R M M M M M M M
Add a working hyperlink to a multimedia presentation. I I R R M M M M M M
Use productivitiy tools to make predictions, solve problems and draw conclusions (e.g., spreadsheets, word 
proccessors, databases, group responses, etc.). I I I R R M M M M M M

Demonstrate appropriate adherence to the guidelines, receptiveness of audience and process of the 
platforms for where digital content is published (e.g., requirements and copyright of video sites). I I I R R R R M M M M

Note: For Introducing, Reinforcing, and Mastering, the intent is at grade level, recognizing students may be adept at a skill but still have the ability to continue to increase the mastery 
of that skill across higher grade levels.
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WYOMING DIGITAL LEARNING GUIDELINES
I - Introducing R - Reinforcing M - Mastering 

7.GLOBAL COLLABORATOR
Students use digital tools to broaden their perspectives and enrich their learning by collaborating with others and working effectively in teams locally and globally.
7.a. Students use digital tools to connect with learners from a variety of backgrounds and cultures, 
engaging with them in ways that broaden mutual understanding and learning. PK K 1 2 3 4 5 6 7 8 9 10 11 12

Use syncronous collaboration tools (e.g., video conferencing, interactive television, voice over IP) to connect 
with others. I I I R R M M M M M M

Use virtual world and gaming tools to work collaboratively toward common goals with others. I I I I R R R M M M M M M
Use social media to connect, collaborate, and share. I I I R R R M M M M M M
Use translation tools to communicate with students of other languages. I I I I R R R R M M M M M M
7.b. Students use collaborative technologies to work with others, including peers, experts or community 
members, to examine issues and problems from multiple viewpoints. PK K 1 2 3 4 5 6 7 8 9 10 11 12

Set up, share, and utilize collaborative workspaces, documents and other digital tools for asynchronous and 
synchronous collaboration (e.g., a learning management system, cloud computing, video conferencing). I I I R R R M M M M M M

Enter, edit, and collaborate within applications to document problems or research. I I I R R M M M M M M
Use applications and programs to contact others, coordinate calendars, and set meetings for collaboration 
opportunities. I I I R R M M M M M M

Use resources around the world (e.g., telescopes, makerspaces, seismic monitors, robotics) to research, 
monitor, document, or conduct research. I I I R R R M M M M M M

Note: For Introducing, Reinforcing, and Mastering, the intent is at grade level, recognizing students may be adept at a skill but still have the ability to continue to increase the mastery 
of that skill across higher grade levels.
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WYOMING DIGITAL LEARNING GUIDELINES
I - Introducing R - Reinforcing M - Mastering 

7.GLOBAL COLLABORATOR
Students use digital tools to broaden their perspectives and enrich their learning by collaborating with others and working effectively in teams locally and globally.
7.c. Students contribute constructively to project teams, assuming various roles and responsibilities to 
work effectively toward a common goal. PK K 1 2 3 4 5 6 7 8 9 10 11 12

Plan and implement collaborative projects with students in other classrooms and schools using digital tools. I I I R R R R M M M M M M
Plan, discuss and create projects using collaborative digital tool. I I I R R R M M M M M M
Participate as an accountable team member in each specific/assigned roles to accomplish group goals. I I I R R R M M M M M
Use cloud based tools and learning environments for project collaboration and completion. I I I R R R M M M M M
7.d. Students explore local and global issues and use collaborative technologies to work with others to 
investigate solutions. PK K 1 2 3 4 5 6 7 8 9 10 11 12

Access remote lab equipment, or lab simulations, virtually to conduct and participate in national or 
international real-world research studies with others (i.e., online labs and studies). I I I I I R R R M M M M

Interact with researchers and experts in a particular field (through the use of technology) to examine a global 
issue and/or develop solutions (e.g., social media, video conferencing, virtual labs). I I I I R R R M M M M M M

Demonstrate cultural open-mindedness and respect for different perspectives within the global workspace. I I I I R R R M M M M M M

Note: For Introducing, Reinforcing, and Mastering, the intent is at grade level, recognizing students may be adept at a skill but still have the ability to continue to increase the mastery 
of that skill across higher grade levels.
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Memorandum 
 
To:  State Board of Education 
 
From: Julie Magee, Accountability Director  
 
Date: January 9, 2019 
 
Subject: 2017-18 Accountability Results 
 
Item Type: Informational 
 
On November 27 2018, the 2017-18 accountability results 
were presented to the Joint Education Interim Committee. 
The attached presentation summarizes the results of 
Wyoming schools’ performance in the 2017-18 school 
year. 
 
During its January meeting, the State Board of Education 
will receive a brief overview of the results and have the 
opportunity to ask questions. 
 
Statutory Reference(s): 

• W.S. 21-2-204 
• Every Student Succeeds Act 

 
Supporting Documents/Attachments: 

• PPT_Accountability Results 
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2018 Wyoming School 
Accountability Results:
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January 17, 2019
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Percent of Traditional Schools at 
each WAEA SPR

School Configuration
School Performance 

Rating All Schools Grades 3-8 High School High School & 
Grades 3-8

Exceeding 
Expectations 12.1% 12.2% 11.5% 11.8%

Meeting 
Expectations 43.2% 43.9% 34.6% 58.8%

Partially Meeting 
Expectations 21.3% 19.5% 30.8% 17.6%

Not Meeting 
Expectations 23.5% 24.4% 23.1% 11.8%
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Count And Percent of Schools at 
each Alternative SPR

School Performance Rating Count of Schools Percent of Schools
Exceeding Alternative School 

Expectations 1 6.3%

Meeting Alternative School 
Expectations 9 56.3%

Partially Meeting Alternative 
School Expectations 5 31.3%

Not Meeting Alternative School 
Expectations 1 6.3%

Small Schools 5
Total 21
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Percent of Traditional Schools at 
each WAEA Indicator Target Level 

Traditional Wyoming Schools Count of Schools Exceeding 
Target

Meeting 
Target

Below 
Target

Grade 3-8 Achievement 263 14.1% 49.8% 36.1%
Grade 3-8 Growth 263 16.0% 48.3% 35.7%
Grade 3-8 Equity 241 22.4% 45.6% 32.0%
Grade 3-8 ELP 82 14.1% 49.8% 36.1%

High School Achievement 70 18.6% 38.6% 42.9%
High School Growth 69 18.8% 52.2% 29.0%
High School Equity 55 12.7% 52.7% 34.5%
High School ELP 18 22.2% 44.4% 33.3%

High School Extended Graduation 69 27.5% 42.0% 30.4%
High School Post-Secondary Readiness 67 14.9% 23.9% 61.2%

High School Grade 9 Credit 68 36.8% 38.2% 32.4%

Presenter
Presentation Notes
Cutscores 
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Count and Percent of Schools at 
each Alternative School Indicator 
Target Level

Count of Schools Percent of Students

Alternative Schools Exceeding 
Target

Meeting 
Target

Below 
Target

Exceeding 
Target

Meeting 
Target

Below 
Target

Achievement Index 1 9 6 6.3% 56.3% 37.5%
Growth 2 11 5 11.1% 61.1% 27.8%

High School Certification 3 9 6 16.7% 50.0% 33.3%
College/Career Readiness Index 5 1 11 29.4% 5.9% 64.7%

Credit Earning 4 4 8 25.0% 25.0% 50.0%
Climate 3 14 2 15.8% 73.7% 10.5%
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WAEA Traditional School 
Performance Ratings in 2018 
versus 2017

WAEA 2017

WAEA 2018
Not Meeting 
Expectations

Partially Meeting 
Expectations

Meeting 
Expectations

Exceeding 
Expectations

Row 
Totals

Not Meeting 
Expectations 23 27 22 1 74

Partially Meeting 
Expectations 4 30 31 2 66

Meeting Expectations 8 27 70 25 131
Exceeding 

Expectations 0 4 21 11 35

Column Totals 35 88 144 39 306

• 44% of Schools were at the same performance level both school years.
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Percent of Schools at each ESSA 
Indicator Category Level for the 
All Student Group 

Count of Schools Above Average Average Below Average
Achievement 338 33.1% 32.8% 34.0%

Growth 330 33.0% 33.3% 33.6%
ELP 103 34.0% 33.0% 33.0%

Equity 242 32.6% 33.9% 33.5%
Four-Year, On-time Grad Rate 86 33.7% 32.6% 33.7%

Post-Secondary Readiness 84 35.7% 31.0% 33.3%

• 46 schools were below average on all indicators present in their school.
• 28 of these schools were Title 1 schools.
• 18 of these schools were not Title 1 schools.
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ESSA Performance Level 
Definitions
• Comprehensive Support and Improvement (CSI)

• The 5% of Title I schools with the lowest overall performance 
(9 of 176 Title I schools)

• Any high school graduation less than two thirds of their 
students

• Targeted Support and Improvement (TSI)
• Any school with a consistently underperforming subgroup 

(i.e., two consecutive years of underperforming)
• Additional Targeted Support and Improvement (ATSI)

• Any school with a chronically underperforming subgroup 
(i.e., lower performance than the lowest Title I school for the 
all student subgroup)
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ESSA School Performance 
Level Results
• Comprehensive Support and Improvement (CSI) = 21 schools

• Overall Performance = 6 schools
• Graduation Rate = 12 schools
• Both Overall Performance & Graduation Rate = 3 schools

• Targeted Support and Improvement (TSI) = 34 schools
• Additional Targeted Support and Improvement (ATSI) = 2 Schools

• 1 school is ATSI for both IEP subgroup and free and reduced subgroup
• 1 school is ATSI for IEP subgroup
• Both ATSI schools were also CSI

• Not Identified= 237 schools
• Small Schools (no ESSA classification)

• Grade 3-8 schools = 18 schools
• High schools = 5 schools
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WAEA SPR vs. ESSA CSI
ESSA

Not CSI CSI WAEA Total
WAEA Traditional Schools

Exceeding Expectations 38 0 38
Meeting Expectations 136 0 136

Partially Meeting Expectations 66 1 67
Not Meeting Expectations 64 10 74

WAEA Alternative Schools
Exceeding Alternative School Expectations 1 0 1

Meeting Alternative School Expectations 5 4 9
Partially Meeting Alternative School Expectations 1 4 5

Not Meeting Alternative School Expectations 0 1 1







 
Section 21: PUBLIC PARTICIPATION AT STATE BOARD 

MEETINGS 

 

Policy purpose: It is the purpose of this policy to ensure the public has every right 

to address the state board on issues related to its goals to help improve the quality of 

public schooling in Wyoming.  

 

Policy statement:  

 

The State Board of Education recognizes its obligation to help Wyoming citizens 

understand the operation of public schools. The board is also aware of the need for 

communication with citizens to permit the public to voice opinions and also to permit 

the board to explain general policies governing the operation of schools in the state. 

Therefore, in an effort to provide a procedure by which matters of statewide interest 

concerning schools may be brought before the board, while at the same time permitting 

the board to conduct its meetings in an orderly and efficient manner, the State Board of 

Education offers the following policy with regard to citizen participation in the meetings 

of the board:  

 

Citizen participation will take place during that part of the regular meeting designated 

on the agenda as the “Public Comment Period,” though the Chair has the prerogative to 

call on individuals or agency representatives to comment during the course of the 

meeting. Procedures for the “Public Comment Period” are as follows:  

 

1) The chair may limit each individual’s comments to five (5) minutes, and the entire 

period to thirty (30) minutes.  

2) Board members may ask clarifying questions after remarks are complete. Board 

action, if any is warranted, shall be taken at a subsequent meeting.  

3) These procedures may be temporarily waived by a majority vote where such a waiver 

is justified by extenuating circumstances.  

 

Statement of chair: The following statement will be read before any citizen speaks to the 

board during the Public Comment Period:  

 

“We appreciate your interest in public education. At the discretion of the board you will 

be allotted {five (5)} minutes for your comments. We would appreciate if you gave us 

your name and community; you are welcome to add an affiliation, if you have one. Since 

we are hearing your comments for the first time, it is our policy to accept your 



comments as information. If we have questions or need additional information, we will 

ask now and/or contact you at a later date. Thank you for sharing your views with the 

state board; we genuinely appreciate your taking time to engage in public schooling in 

Wyoming.” 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Last revised: November 18, 2010 

 

 

 



 
Section 29: BOARD COMMUNICATIONS 

  

Issues related to communications are intrinsically interwoven into the ethics statutes 

and executive orders. The Ethics Act is at W.S. 9-13-101 through -109, and the two 

executive orders are Executive Order 1997-4 and 1981-12. Linked are the Attorney 

General’s office lobbying memos as well - the lobbying statutes are at W.S. 28-7-101 

through -201. 

Policy purpose: The purpose of this policy is to identify the various channels of 

communication within the State Board of Education, their intended purposes, and the 

roles and responsibilities of board members in accessing and using them. It also 

attempts to inform board members about the channels and best practices for interacting 

with the educational community and broader public throughout Wyoming. 

Policy statement: 

The State Board of Education has the objective of enhancing and streamlining internal 

communications to reinforce the board’s vision and strategic priorities. This involves 

ensuring that information is equitably disseminated to board members and is relevant, 

easy to access, accurate, and appropriate in both content and quality. 

Each member of the state board has a digital device allowing them to access and 

collaborate about key documents and information, primarily in email and on the shared 

platform. The board will continue to develop and expand new communication 

platforms, channels, and tools to improve information sharing and collaboration among 

state board members. 

This policy is to be implemented in a way that ensures compliance with the Wyoming 

Public Meetings Act and standards of best practice. In no event will any 

technology-assisted communication be used to circumvent the Act’s purpose. 

Board members are encouraged to share information with their peers and the broader 

education community about activities and events that have an association with the 

Wyoming State Board of Education. 

In some cases, the board chair or delegate will speak, write, and communicate virtually 

for the board on issues that have come before the board. Every effort will be made to 

make such communications known to the entire board as time allows. Every effort will 

be made to date and time-stamp communications emanating from the board. 

https://advance.lexis.com/documentpage/?pdmfid=1000516&crid=023ff650-d562-4652-a2dc-f21343660e53&config=00JABmMTEzODA5Zi0wOWExLTQ3NTAtOThmNy0xYjc5ZjUwYzRkZmIKAFBvZENhdGFsb2f3sjqEYfYX7EMD8yWYBYCu&pddocfullpath=%2Fshared%2Fdocument%2Fstatutes-legislation%2Furn%3AcontentItem%3A8MDV-8PH2-8T6X-74PH-00008-00&pddocid=urn%3AcontentItem%3A8MDV-8PH2-8T6X-74PH-00008-00&pdcontentcomponentid=234174&pdteaserkey=sr1&pditab=allpods&ecomp=k33_kkk&earg=sr1&prid=fbbd175b-9ab2-40c1-bbc5-872504ca1e7f
http://pluto.state.wy.us/awweb/main.jsp?flag=browse&smd=2&awdid=4
http://pluto.state.wy.us/awweb/main.jsp?flag=browse&smd=2&awdid=12
https://advance.lexis.com/documentpage/?pdmfid=1000516&crid=dd670840-062d-4f8d-ae03-3eb5397390ae&config=00JABmMTEzODA5Zi0wOWExLTQ3NTAtOThmNy0xYjc5ZjUwYzRkZmIKAFBvZENhdGFsb2f3sjqEYfYX7EMD8yWYBYCu&pddocfullpath=%2Fshared%2Fdocument%2Fstatutes-legislation%2Furn%3AcontentItem%3A56VF-H151-73WF-64X7-00008-00&pddocid=urn%3AcontentItem%3A56VF-H151-73WF-64X7-00008-00&pdcontentcomponentid=234174&pdteaserkey=sr0&pditab=allpods&ecomp=k33_kkk&earg=sr0&prid=fff03820-2ce7-4edc-9cb4-bbb25788cb10
https://advance.lexis.com/documentpage/?pdmfid=1000516&crid=dd670840-062d-4f8d-ae03-3eb5397390ae&config=00JABmMTEzODA5Zi0wOWExLTQ3NTAtOThmNy0xYjc5ZjUwYzRkZmIKAFBvZENhdGFsb2f3sjqEYfYX7EMD8yWYBYCu&pddocfullpath=%2Fshared%2Fdocument%2Fstatutes-legislation%2Furn%3AcontentItem%3A56VF-H151-73WF-64X7-00008-00&pddocid=urn%3AcontentItem%3A56VF-H151-73WF-64X7-00008-00&pdcontentcomponentid=234174&pdteaserkey=sr0&pditab=allpods&ecomp=k33_kkk&earg=sr0&prid=fff03820-2ce7-4edc-9cb4-bbb25788cb10


It is the individual responsibility of each board member to refer communication issues 

to the board chair. The chair of the state board speaks for the board, but may ask other 

board members or board staff to represent the consensus views of the board. 

Last revised: 



 

 

 

November 21, 2018 

 

(Revised) Resolution on State Board Support for Early Childhood 
Education 

 

Whereas, the Wyoming State Board of Education “shall ensure that the educational 
programs provide students an opportunity to acquire sufficient knowledge and skills at a 
minimum, to enter the University of Wyoming and Wyoming community colleges, to 
prepare students for the job market or postsecondary vocational and technical training, 
and to achieve the general purposes of education that equip students for the role as a 
citizen and participant in the political system and to have the opportunity to compete 
both intellectually and economically in society.” WSS:201-2-304 (a)(ii) 

Whereas, the Equality State would surely support improving equity of opportunity in 
schooling and the world of work. 

Whereas, the period of birth through age five are critically important to brain 
development leading to cognitive and academic growth, it is also clear that the same 
time period provides unique opportunities for social and emotional development. 

Whereas, a scholarly body of work (Bagdi and Vacca, 2005; Campbell et.al. 2002; Alper 
2013) supports the assertion that high-quality early childhood education intervention 
yields significant improvements in profound metrics, such as graduation rate and 
academic achievement. 

Whereas, citations of economic return on investment (Heckman 2006; Rolnick and 
Grunewald, 2013; O’Doyle et. al. 2009) are estimated as a ratio of eight to one. 

Whereas, the Wyoming State Board of Education has articulated its legislative priority 
to support optional, universal high quality early learning programs that are available to 
every child in Wyoming. 

Whereas, it is evident that a better coordinated, more coherent state policy leads to 
better programming at the local level.  

Be it therefore resolved, that Wyoming State Board of Education supports unifying all 
early childhood learning programs within one agency, such as the Wyoming Department 
of Education. The Wyoming State Board of Education advocates for expanded, high 
quality early childhood education opportunities throughout Wyoming, especially in 
rural communities. As part of an emergent set of high quality programs, the state board 
envisions programs that leads to professionalism among preschool staff, including 
strong preservice and professional development programs. 



 
 
 
 
 

           2       
     

Be it further resolved, that the Wyoming State Board of Education supports, as a long-
term goal, an array of service providers leading to universal, voluntary preschool 
throughout the state. 
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